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PREFACE

The book of research and academic papers Current Higher Education
Environment: Views and Perspectives is a non-conference reviewed proceedings
and focuses on the perspectives of teaching and management practices in the
current higher education setting. The book has been created within the
framework of the Cooperation Agreement between the Arkalyk State
Pedagogical Institute named after Y.Altynsarin (Kazakhstan) and the University
of SS. Cyril and Methodius in Trnava (Slovakia).

The book incorporates 33 papers highlighting both the theoretical and
empirical views on the current higher education issues. It is a collection of the
authors’ contributions presenting their teaching experience as well as the results
of their research and experiments — mostly within the area of methodology.
These papers cover various fields of education, such as linguistics, art classes,
physical education, socio-pedagogy or history. Some articles are closely related
to the academic life and describe for example traditional academic ceremonies.
Nevertheless, all of them tackle philosophical, pedagogical and social conditions
in which education takes place and discuss how these conditions may affect the
process of forming a human personality. And this is the message of each of the
papers in the book: they stress the importance of education when shaping a
human identity.

The contributors to this book are highly esteemed specialists in the fields
of their research and we believe that they would inspire and encourage other
scholars to the further investigations and analyses.

We would like to thank to the authors and reviewers, as well as to the
publisher and to all who have participated in creating and publishing this book
for their help and assistance.

Editors



IUCATEJIb, CO3JABIINNA XAPAKTEPHBIE OBPA3bI

Apaak AoayuiuHa, baxeirryas Tayruna
(Pecniyonuka Kaszaxcras, r.ApKajbik)

AHHO”’lalﬂl}l: B oannou cmamwe onucvisaemcs d#cusHb u meopuecmeo
manaumaugo2o nuacmens Axana Hypmaﬁoea Uu eco macmepcneo nucameli.

Knrwouesvie cnosa: mananmaugviii nucameib, Xy00HCeCMBEHHbl, 2epol,
MYIHCECME8EHHOCMb, MACmep, XapakmepHvlie 0opasvl.

1 BBenenue

TanantnuBelii nucarenb AxaH HypMmaHOB CBOMMHU XyA05KE€CTBEHHBIMU
MPOU3BEJACHUSIMH OCTABUII HEU3TJIAIUMBIN CJIe]] B HaMsITH CBOUX YUTaTEJIEH.

B mpomiom rony 80-metHuii roOuieil mucatens ObUT OTMEUEH HE B
noiHoM mMepe. HecMoTpst Ha 3TO YMTaTENX HE3aBUCHMBINA CTpaHbl BBITOJIHWINA
€ro My>XKeCTBEHHOT'0 U OTBakHOTo Trepos Kynana-Oareipa. HanoBectu nucarens
«Tak 6puTO», «CTas nebeneit», «SAmMa» B3MISIHYIU MO-HOBOMY,C TOYKH 3pEHUS
UHBIX moTpeOHocTel. B pacckazax «ConHile NOBOpayMBaeT Ha 3aBTpay,
«CyMepku» pa3fensioT 4yBCTBa,aBTopa. B 11000M mpousBeneHUH OH CO3/aeT
KUBBIE KapTUHBI,JIETKO BOCHPHUHUMBIE IPU YTEHHUE, YIUBISIET TOJBKO €MY
OPUCYIIUMU  H300paXKEHUSIMU,CBOUM  JIMPU3MOM  TMOOYXKIaeT  YyBCTBA.
U ceroansi, yuutsiBasi TpeOOBaHWS HE3aBUCUMOTO B3IJISIIA,TMUCATENH COXPAHMII
B CBOMX XapakTepax MY>KECTBEHHOCTh W 00asiHUE, BU OHH B MOHMCKAX BBICOKOM
IIeJTH, TI0OKa3aJl )KU3Hb B 00phOE.

2 OcHOBHAsl YACTh

Bneszannas cmeptb Axana HypmaHoBa 3acTaBisieT BCIOMHHUTH O
3HATHOCTH pOJa, U3 KOTOPOro oH Beien. Pox nmucarens — ka3 kunvak. Ponuna
nena Obula MHOTOBOAHAa u  Oorara necamu. Hypman ObUT  penuruo3Ho
oOpa3oBaHHBIM 4YeloBeKOM, u3BecTeH Hapoxay. Oten [laiimaxmer Hypmanyssr
ObLT MpUYACTeH K AJaily, y4acTBOBaJ B BOCCTaHMM AMaHTenblbl MMaHOBa.
Kornma ycranoBunace coBerckasi Biacth, lllaigaxMer moaBeprcsi TOHEHUSIM 3a
y4acTH B JBHXKEHMM Ajama, HayaToro AxmeroM balitypceiHOBeIM. EnBa
n30ermuii KiIeBeThl, Kak aktuBucT, [llaiimaxmer B 1929 romy mepeeskaer B
XKertbicy. Bynymumii nucarens poawics B 3ToM Kpae B ayie Axcy 30 ampens
1933 rona [1,3476.].

Bo Bpems Bemnkoit OteuectBeHHoi BoiHbl [llaiiaxMer 1oOpoBOIbIEM
nomien Ha QpoHt, B 1943 roay morub. B 3TOM ke roay BMecTe ¢ MaTephio
Kamumoini Axan BepHylics Ha poauHy otua, B Toprail. Ceromns 3To
AmanrenbpauHckuid  pailoH Kocrtanalickodt oOnactu, Kpaif, rae AxaH BbIpOC,
cTaja rpaXKJaHUHOM, CPOPMUPOBAJICSA KAK JINYHOCTb.



B 1957r. Axan HypmaHoB 3akoHuYMJI (akylbTeT Ka3aXCKOIro fA3bIKa U
autepaTypbl Kazaxckoro rocynapcTBeHHOTO YHUBEpCUTETa. B yHuBepcureTe
AXaH TpeKpacHO 3HaJl 3aMaJHYI0 U BOCTOYHYIO JTUTEPATYPY, ObLT OTIIMUHUKOM.
Bmecte Kammxanom HMckakoBbiM, AckapoMm CynelMeHOBBIM. AKHMOM
AmmmmoBsiM, CauHom MypatoexoBbiM, Pamazan ToxtapoBeiM, CoBx030€K0M
TaObicOaeBbIM OH TMpUIIEN B JIUTEPATYpy. DTO ObLI KPYr MOJIOABIX TaJIaHTOB
Ka3axCckou yrepatypsl. llociie OKOHUaHus yHUBEpcUTETa AXaH BEpPHYJCS Ha
pOllMHY, €ro TBopueckas paboTa Hayonach B raszere «ColManucCTHYECKUN
KPECThSIHUH»,KOTOpasi BhIMyCKalach B AMaHTrelIbJUHCKOM paiione. OH paboTan
B obnactHOM razere «KocTtaHail TaHbl», peciyOJMKaHCKON «JIEHMHIILT Kacy.
C 1964 no 1968r.r, korga penaktopoMm xypHana <« Kyinaei» Obu1 Coipbait
MayneHoB, BO3IJIaBisl OJMH U3 OTAENOB KypHaja.

VYuuiica Ha Kypcax KMHOApamMaTyproB B MockBe paboTasl Ha KHHOCTYAUH
«Kazaxduiaem». Besne rae 661 HU paboTasi AXaH, BMECTE€ ¢ HUM ObLI €ro JIpyT
Kanuxan. Kanuxan lckakoB BCIO KHM3Hb MOMOTaj CBOEMY TAJIAHTIMBOMY,
JIOBEpPUYHUBOMY,O0TBAKHOMY M HECTIOWKOMHOMY APYTY. 3aKOHYMB HE3aBEPIICHHBIH
pomaH AxaHa, NEpPEeBOAMII C PYCCKOro Ha Ka3axckuil, cerogHs Kanuxan
HckakoB-U3BECTHBIN MTHUCATENb.

HypmanoB ymep BHe3amnHo,16 wutons 1968r B Anma-Arte. Hauunas
c 1955 roga oH Hauyan myOJIMKOBAaTH CBOW MpousBencHHs. [lepBwiii cOOpHUK
nucarenss noja Ha3BaHueMm «PanHee yTpo» Beimien B cBeT 1964r. IloBectu u
pacckasbl 1moj oomuM HazBaHueM «Co3Besniue jgedens», ObUIN OMyOJINKOBAHbI B
coopuuke 1965 roma A.HypmanoB He 3aBepint cBo poMmaH «I ' ubens Kynanay,
KOTOPBIN ObLT oIyOsimKoBaH B 1967 roxy.

Axan HypmaHOB mncall Ha ABYX f3bIKaX, Ka3axCKoM U pycckoM. Poman
«I'nbenp Kymana» cocTouT W3 Tpex dYacTel, IMOCISAHIO OH HE 3aBEpIINI,
a BTOpas 4YacThb OCTaJIach HamucaHHOM Ha pycckoMm. Kammxan HMckakos,
nucaTellb, U3BECTHBIN Bcel pecnyOiuKe, MepeBesl BTOPYIO 4YacTh pOMaHa Ha
Ka3aXCKHM, 3aBEpLIMJI HE3aAKOHUCHHYIO TPEThIO 4acThb. BeuHblli npyr Axana
Kamuxan HckakoB, moObiBaB B TopraiickoM Kpae, Hamucagd O HEM IIOBECTb
«Axany» [2,2136.].

3 3aki0ueHue

B oOnactHoii razere oH mnyOnukyeT moBecTh apyra «He mnoruGHer
BUJEBIIMK oOTHa». Ho »Ta moBecTh HE BHIIUIA B COOPHUKH THCATEIS.
B0O3MOXHO,UMEIOTCST W ApYrM€  NPOU3BEACHHUS, HE  BBILEAIINE B
omyonmkoBaHHbie KHUTH A.HypmanoBa. B cBomx mpou3BeAeHUSX OMHUCHIBAET
pasHble COOBITHS, pPa3HOOOpa3HbIE OTHOIICHHS MEXKAY JIOJAbMH, MAaCTEPCKU
n300pakaeMble Pa3BETBICHHBIE CBSA3U. MacTepcTBO MPOSBISIETCS B CO3JaHUU
XapakTepoB, ((OPMUPOBAHUU TE€POEB MOJI BIUSHUEM COIUATBHO-00IIECTBEHHBIX
ycinoBuil. [IpuBIIEKalOT CIOXKHBIE XapaKTepbl, PACKPBIBAIOIINECS B JIFOOOBHBIX
OTHOIIEHHUSIX, KAPTUHBI IPEKPACHON PUPOIBI.

Axan HypmaHOB — XyHO0XHUK, MAaCTEpCKH PHUCYIOIIUN XapaKTEpHbIC
oOpa3bl. Jloka3aTenbCcTBO 3TOMY OOraThl HacjA€que TAIAHTIMBEHIIIETO TUCATEII.
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METOAUKO-OPT'TAHU3AIIMOHHBIE ITPOBJEMbI
HPEIIOJABAHUA HUCTOPHUU KAZAXCTAHA B HIKOJIE

Aiibexk Hlanrumoexos
(r.Kocranaii, Kazaxcran)

Annomayua: B oOaunnoii cmamwve paccmampuearomcs npooieMul,
803HUKawwue 8 npoyecce npenooasanus ucmopuu Kaszaxcmana u nymu ux
peuierusl.

Knrwoueevte cnosa: Hcmopus Kazaxcmana. Memoouxka. YueOHuk.
Cooepoicanue. Komnemenyuu.

1 BBenenmne

OOHOBNIEHHE cofepkaHusi 00pa30BaTeNbHBIX MPOrpPaMM B IIKOJE — 3TO
MIEPECMOTP CaMOM MOJIENIA CPETHETO 00pa30BaHUsI, COJIEPKaHMs, METO0B O0yUSHHSI
Y BOCTIUTaHMSI, BHEJPEHNE HOBOM CUCTEMBbI OIICHUBAHHUS JOCTIKEHUI 00YYarOIINXCS.
Cuctema MeponpuATHI  HampaBlieHa Ha  paclIMpeHue  00pa30BaTEILHOTO
POCTPAHCTBA, HEOOXOAMMOTO I TApPMOHHUYHOT'O PAa3BUTHS IMUHOCTH.

B Kaszaxcrane BaXHEWIIe JOMHUHAHTOW OOIIECTBEHHOIO CO3HAHUS
ABJISIETCS UCTOPUYECKOEe MHUpONoHMMaHue. Haie o01iecTBo HaXOIUTCS B CTauu
NepEOLIEHKN COOBITUI MPOIIOro, a HOBOE OCMBICIIEHHE CKJIA/IbIBAaeTCAd HE Tak
OBICTPO W TPOTEKAET TOBOJBHO CIOXHO. O HEOOXOIMMOCTH TaKOro Mepexoja
nuIeT B cBoeil pabore «B moOTOKE wHCTOpUM» TJaBa HaIIero TrocylapcTBa
H.A. Hazap6aeB: «He B Mudosoruzaiuym uCTOPUH COCTOUT CMBICII, @ B IOHUMaHUHU
TEX, PEajJbHO 3HAYMMBIX IJI1 HAUMOHAIBHOM, W, 3a4acTyl0 KOHTHHEHTAJIbHOMU
UCTOPUU COOBITHI, YTO Pa3bIIPHIBAIUCH HA THICSYEKUIIOMETPOBBIX IPOCTOPAX
3eMJIM HaIllei, 1 B TOM, 4TOOBI H3BJIEYb M3 ATOTO HE TOpeYb MOPAXKCHUNA U HE
MaTepuall JiIsl HallMOHAIBHOM diiopuu, a mepcrneKkTuBy Ha Oymaymee» [1, c. 146].
B oatux ycnmoBusax mnpenomaBanus OTEUECTBEHHOM UCTOPUH TPUOOPETAET
o0mierpaknanckoe 3HadeHue. HeoOxomuMo MmomModb OOYYaroNIMMCS OCO3HATh
HCTOPUYECKUE OCOOCHHOCTH HaIero o0miecTBa, chopMHUpOBaTH MUPOTIOHUMAHUE,
CBOOOJTHOE OT CHHAPOMA TOJMTHYECKOTO TPOTUBOCTOSHUS, CTEPEOTHUIIOB,
CJIOXKUBILIHXCS B UMIIEPCKYIO 3IIOXY.

2 OcHOBHAs YaCTh

Bompoc o meronuke W MeTojax IMpenojiaBaHusi JIF0OOro IIKOJBHOIO
mpeaMeTa TpUBJIeKaeT K cebde BHUMAHWE TOTAa, KOTJa HAYWHACTCA €ro
M3YyUY€HHE, a 3aTeM Ha3peBaeT MOTPEOHOCTh MPOAHAIU3UPOBATH MPOOIEMBI U
npueMbl npenojaBanus. Ceronnss 0oCOOEHHO HeoOXoauma OCTpasi MOCTaHOBKA
BOIIpOCa O TMpEenojaBaHUM HUCTOPUU B 00111€00pa30BaATENBHON IIKOJIE.
JIns Haiero Hapojia HeoOXOoJMMa IpaBAuBasi, OCHOBAHHAsl Ha HayKe, UCTOPUS,
Janekasi OT nceBao3akioueHuil. be3rpannynas cB00Oa CyKIEHUM B UICTOPUU
— 3TO Xaoc. Bce MOMKHO OBITh B paMKax UCTOPUUYECKOM HAYKHU.



2.1 3axa4yu MCTOPUYECKO HAYKH

['maBHas 3agavya — naTh 1EJIbHOE MPEACTABICHUE 00 UCTOPUUYECKOM MYTH
Kazaxcrana, mnoka3aTb CTaHOBJICHHWE W PA3BUTHE CTPaHbI, SBJSIOLICHCS
HEOHOPOJHBIM OOIIIECTBOM, BBISIBUTH BO3/IEMCTBUE MOIIHBIX IUBUIN3AIIMOHHO
dbopmupyomux 1eHTpoB: Boctoka u 3amaga. OTO MO3BOJUT: OMPEACIHUTH
ucropuueckoe Mecto KazaxctaHa B MHPOBOM UEIOBEUECKOM COOOIIECTBE,
MOHSATh OCOOEHHOCTHU €€ OOIIEeCTBEHHON OpraHu3allui U KYJIbTYpPhl B CPABHEHUU
C ONBITOM pa3HBbIX 3THOCOB; JaTh LIEbHOE MPEJCTABICHUE 00 HUCTOPUUECKOM
MyTH CTPaHbI BO BCEU €r0 CI0KHOCTH; BHICBETUTh aIbTEPHATHUBBI OOIIECTBEHHO-
MOJIMTUYECKOTO M COLIMAIbHO-3KOHOMHUYECKOTO PAa3BUTHS HA Pa3HbIX ATamnax
uctopun Kaszaxcrana.

Nznoxxenne y4eOHOM MUCHMIUIMHBI TPATUIMOHHO MPHUHATO CUUTATH C
ompenesieHusl npeaMera ee uccienaoBanus. OIHaKO, 00Opalasch K Ka3axCKOW
UCTOPUH, MPUXOJIUTCS KOHCTATUPOBATH, YTO OMPEACICHUE MPEAMETa HUCTOPUHU
KazaxcTtana kak UCTOpUU KOHKPETHOM CTpaHbl, HOCSIIEH 3TO UM, CTAJIKUBACTCS
C METOJO0JIOTHYECKUMH MPOOIEeMaMH.

2.2 Meronosnoruyeckue npodsemsl npenogasanust ucropun Kazaxcrana

B 00bIYHOM MOHMMaHUU TEPMHUH «CTPaHA) OTOXKIECTBISCTCS C MOHITHEM
«rocynapctBo». l'ocyaapcTBO 31€Ch BOCIPUHUMAETCS HE KaK COI[MAIbHBIN
MHCTUTYT, @ KaK TOYHO OINpENeIsieMOe TEPPUTOPUATBHBIN CyOBekT. OaHako
cleayeT 3HaTh, 4YTO I[OHATUE «UCTOPUSA CTPaHb», «UCTOPUS HApoAa» U
«HUCTOpHUA TOCYyAapCTBa» HE BCErla TOXKAECTBEHHbI. «CTpaHa» — 3TO MOHATHE
TEPPUTOPUATIEHO-TEOTpaUuecKoe, «rocyJapCcTBO» —  MOJUTUKO-TIPABOBOE,
«HapoI» — 3THOcouuanbHoe. CTpaHa MOXKET ACIHUTHCS MEXKIAY HECKOIbKHUMU
rocynapctBamu (Hanpumep, Tropkckuid karanar, [losbiina, mocie ee pa3ziesion),
a TOCYJapCTBO MOXET BKJIIOYaTh B ce0S HECKOJIbKO cTpaH (3o0i0Tas opja).
Hapon kak oTHMYeckas OOIMHOCTH HE Bcerga o01agacT COOCTBEHHBIM
rOCyJapCTBOM M MOJKET Ha MPOTSHKEHUU HUCTOPUUYECKOTO MYTH MEHSTh CTPAHY
obutanusa (DOmoxa BEIMKOTO TMepecerneHus HaponoB). Ho Bce ke wucrtopus
CTpaHbl HEPABHO3HAYHA HCTOPUM TOCYAApCTBA, IIOATOMY  OIPEIEIICHUE
TEPPUTOPHUH, MOIIEKAIIEH H3YYEHHI0O B pamkax wucrtopun Kazaxcrtana, He
BCEr/Ja  OKa3bplBa€TCs  IMPOCTBIM  [JEJIOM, OTCIOJA  BBITEKaeT  IepBasd
METOJIOJIOTUYECKAsT CIO0KHOCTh. BTOpasi TpyaHOCTh HCXOIWUT IMPU H3JI0KECHUU
WCTOPUH CTPaHbI, JUIIEHHOW B MPOUIJIOM CBOEH HAIIMOHAJIBbHOW HE3aBUCUMOCTH,
a 4yTh paHblI€ HE HUMEBIIEH OTIENbHOW 3THOrocyaapctBeHHoctH. OTcrona
BO3HUKAET COOJIa3H MOJAMEHUTHh HCTOPHUIO CTPAHBI OYEPKAMH TE€X CTPaH, B COCTaB
KOTOpbIX OHa Bxonuia (Hanpumep, Kazaxctan B coctaBe TIOpKCKOTO,
Kpimmmakckoro rocygapcTB WM B cOCTaBe 30J0ToM opiwl). B Takom ciyuae
UCTOpUSL CTpaHbl OyJeT JHIIb YKpalleHa MECTHbIM «HAllMOHAJIbHBIM
KOJIOpUTOM». HallTh HEKYIO CPENHIOIO JINHUIO CTAHOBUTCS HEJIETKOM 3aJa4eH.

Crnenyromieii  METOJIOJIOTMUECKOM — MpoOJieMON  SIBASIETCS  TO,  YTO
HAKOIUICHHBIN HAyKOW OOJBIION MaTepHall eue AajJeKko He 0000IIeH U MOTHOCTHIO
He ocMbiciieH. Otcio/la BO3HUKAET MEPEHACHIIEHHOCTh (DaKTOJIOrMYECKUM



MaTepuajoM B COJIEP’KaHUU YUeOHUKOB, KaK, HAIPUMEDP, B YUEOHHUKAX MO UCTOPUH
cpenneBekoBoro Kazaxcrana u ucropun Kazaxcrana HoBoro BpeMeHu. [Iporecc
HAKOIUIEHUS HCTOpHueckux (aktoB OeckoHeueH. Ho Kk coxalieHHIO, MHOTHE
HCTOPUKU CBOJSIT CBOM YCHJIMS K TaKOMY OECKOHEYHOMY «BBEICHUIO B 00OPOT»
BCE HOBBIX M HOBBIX OJHOPOAHBIX (hakToB. Hampumep, B ydeOHUKE HCTOPUH
Kazaxcrana, aBrop KacsimbaeB XK.K. [2, ¢. 50-64], no Teme «Boccranue kazaxoB
Munanmero xy3a non npensogutensctsoMm C. [aTynsi», 14 cTpaHul CrjiomHoOro
MH(GOPMAIIMOHHOTO TEKCTa, 03 TMOHATHM, NPUYMHHO-CIICIACTBECHHBIX CBSI3EH,
UCTOPUYECKOTO TMOPTpPETa reposi, 0000IIeHus, MpeodagaHie MEJKHX YaCTHBIX
dakroB. He cuiabHO OTIMYAETCS aHAJOTUYHBIA YUYEOHHK TIOJ peaakiuen
Kabynpaunona 3.E. [3]. Otcroma ciemyer BbIBOJ, YTO aBTOpaMH Y4eOHHUKOB BCe-
TaKd JOJDKHBI OBITh HE TOJBKO YYEHbIE, HO M OIIBITHBIC YUYUTEIS-TIPAKTUKHY,
OBJIAJICBIIINE COOTBETCTBYIOIIMUM YPOBHEM HAay4YHON MH(OPMAITMOHHOM Oa3bl.

PaccmoTpennbie  ocobenHocTH  uctopru  KazaxcraHa —mpenorpenesnisor
M3BECTHYIO CTISIM(PUKY TIOAX0/Ia K €€ U3YUEHHIO U MperoiaBaHuto. Henbsst ycernenmo
3aHUMaThCsl ucTopuel KazaxcraHa 0€3 MIMPOKMX 3HAHUM IO HCTOPUM TIOPKOB,
Poccun, Monronnu, Kwutas, conpenenbHbIX TOCYAApCcTB. ITO  00s3aTENIbHOE
TpeOOBaHUE K yuuTeNt0 UCTopur KaszaxcraHa, KOTOPBI HE MOXKET OBITh «y3KUM
CHELMAIMCTOM), 3aMKHYBIIUMCS B TPAHULIAX TOJIBKO OAHOW CTPAHBI.

Bex UWHrepHera ©  BBICOKMX TEXHOJOTMH C  KOJIOCCAJIBHBIM
UH(POPMAIIMOHHBIM TIOTOKOM — CBO€OOpa3HbI  «(UIBTP HUCTOPHUUECKUX
COOBITHIT», KOTOPBIN TOJKEH OBITh BHYTPU YeJOBEKa. A YTOOBI 3TOT «(DUIBTP»
3apaboTaj, HEOOXOAMMO pa3pelieHne MHOTUX MpodJieM, C KOTOPbIMU
€XKEIHEBHO CTAJKMBACTCS YYHUTENb UCTOpHHM B IKojie. [Ipobimembl mpemmera
UCTOPUU  aKTyallbHbl ©  TpeOyioT r1iayOokoro wusydyeHus. Hexoropsie
OTEUECTBEHHBIC YYEHBIE B CBOHUX YYEOHBIX MOCOOMAX YXKE MPEAIPUHSIIN
MOTIBITKY COEIMHEHUSI IBYX MPOOJIEM — COACPKAHUS U METOIUKH.

2.3 Conep:xkanue yueOHuKoB o ucropun Kazaxcrana

Hapsiny ¢ TpaauIIMOHHBIMU BONPOCAMH O HEKAYECTBEHHOM COJIEpKaHUU
y4eOHUKOB, CTOUT BOIIPOC IKCHEPTHU3HI yUeOHUKOB. Takke mpobdiieMa COCTOUT |
B HCTOJIb30BAaHUM KPaeBEIUECKOr0 MaTepuana, HEoOXOIUMOCTH IEepecMOTpa
MeTonoB oOyuenus. B mkomax Kaszaxcrana mcropust B KayecTBe y4eOHOTO
npeaMera JOJDKHA TIO3BOJINTh YYEHUKY HMETh 0O0Ilee MpeJACTaBICHUE O
COBPEMEHHOM MHpPE B MHOTOOOpa3uu IUBWIM3ANMA. TpaguiimoHHas METOJHNKA
npenojaBaHusi TpeOyeT He MPOCTO KOPPEKIHUHU, a JOJKHA ObITh KapJIMHAIBHO
M3MEHEHA: PEKOMEHIYETCS MPOBOAUTH A (PEKTUBHBIE METOJbI O0yYEeHUS Ha
OCHOBE MPOOIEMHO-UCCIEAOBATEIBCKUX MPUEMOB, OCHOBAHHBIX HAa AaKTUBHOCTHU
0Oy4JaromuXxcs Ha MPOTSHKEHUH BCEX ATAIOB.

[IpuoOmienne oO0ydaromuXxcss K MO3HAHWUIO M OCMBICICHHIO OCHOBHBIX
HMCTOPUYECKUX MPOLECCOB M coObITUM umcTopun KazaxcTtaHa urparoT BaKHYIO
pOJIb HE TOJBKO B IMpoliecce 00ydeHus, TpUOOpPETeHHs] TEOPETUUECKUX 3HAHUM,
HO M JyXOBHO-HpaBCTBEHHOTro Bocnutanusi. Wcropuss Kazaxcrana sisieTcs
NeUCTBEHHBIM (haKTOpOM (POPMUPOBAHUSI MUPOBO33PEHUS Y yUALTUXCSI.



KoHneuHo, y4eHHKy ObIBaeT CI0XHO BbIPA0OTAaTh CAaMOCTOSITEIbHOE MHEHHE
0 KakoW-mubo mnpobieMe. YUuTellb Ha YpOKE JAOJDKEH NbITaThCAd CO31aTh
mwiarpopmy i GoOpMUpPOBaHUS AMATIOTOBOM aTMoc(dephl: TOBBIIICHUS Y
00yyYarommxcsi KOMMYHUKAaTUBHON KOMIIETEHILIMU, OPUEHTHP HAa CBOW KM3HEHHBIM
OIBIT U YMEHUE BOCIIPUHUMAThH MHBIE TOUKH 3PEHUS, TOUCK BOIIPOCOB U MPOOIIEM,
BOJIHYIOILIMX YYEHUKOB, Onarofapsi KOTOpbIM (OPMHUPYETCS COOCTBEHHOE MHEHHE
[0 OTHOILIEHHUIO K TEM WJIM MHBIM HUCTOPHUYECKUM COOBITHSIM. OIHAKO, YUUTEIIO
BXHO U caMOMYy pa3OHupaTbCs B CIHOPHBIX, HEOJHO3HAYHO TPAKTYIOIIUXCS
UCTOPUYECKUX (PakTax M COOBITHSIX, C OCTOPOXKHOCTHIO TOAXOAUTH K BOIPOCY
no700pa peKOMEH1yeMOH JINTepaTyphbl Il 00YHarOIIUXCSL.

Mertonukoil 00ydeHUsT HCTOPHUYECKUM 3HAHMSIM KaK COBOKYIMHOCTBIO
IPUEMOB M MOJXO0/I0B 00ECNEYNBAETCS B3aUMOJCHCTBUE YUMTENs M yUYEHUKA B
nporecce ooydenus. [loatomy onopoil METOaUKM 00y4YeHUsI UCTOPUU JIOJKHA
CTaTb  COBOKYIHOCTb  ONPEJEJICHHBIX  MpPaBWI, CIOCOOOB,  CHUCTEMbI
NpeINuCaHuid, MPUHIIUIIOB U TpeOOBaHUM, KOTOPbIE OPUEHTUPYIOT IIKOJbHUKA K
NOJIYYCHUIO U OCBOCHHUIO 3HAHMA B 00JIACTM UCTOPUU ISl JIOCTHIKCHUS
ONpEJCICHHBIX  pe3yJbTaTOB B cdepe HMCTOPUUYECKON IMO3HABATEIBHOM
nesitenbHOCTH. CerofHst ke TMenaror, MPEenoJalliuii HCTOPUI0 B IIKOJE,
JIOJIKEH 00s13aTeIbHO YYUTHIBATh BCE BBINMICU3IIOKEHHBIE (PAKTOPHI B Mpoliecce
oOydeHusl, 3HaTh 3aKOHOJATENIbHYI0 0a3y M YUMUTHIBATH €€ MPHU MOJATOTOBKE K
3aHATUAM. Ho 3TOro mano, BO-NIEPBBIX, CETOJHSIIHEN IIKOJE HYKHO PELIUTH
npoOyieMy oOecnedyeHHs] KauyeCTBEHHBIMU TI0 COJEP)KAHMIO Y4YeOHHUKaAMHU C
00s3aTeNIbHBIM  WJUIIOCTpUpOBaHUEM,  (oTorpadusiMu,  MPUIOKEHUSIMHU,
KOTOPBIMU CEroJHs Y4YeOHMKM TMpaKkTUuecku He obecreueHbl. Bo-BTOpHIX,
NEPECMOTPETh TEPETPYKEHHOE COJIEPKAHUE U CTPYKTYPY HCTOPHYECKOTO
Kypca, KOTOpbIE 3aKpEIUIEHbl B CTaHAapTax M IpOrpaMmax, Ha HX OCHOBE
U3JIOKUTh COJIEPKAHUE IIKOJBHBIX YYEOHMKOB C YYE€TOM IIO03HABaTEIbHBIX
BO3MOXKHOCTEH ywammxcs. B- TpeTbux, Marepuan JO0DKEH OBITh H3JI0KEH
NpeleTbHO OOBEKTUBHO M OCHOBAaH Ha MPEAEIbHO TOYHOM HMCTOPUYECKOM U
dakTruueckoM Matepuane. Y UeOHUKU JOJKHBI TPOUTH POBepKy. J1omKHO OBITh
IIEPECMOTPEHO KOJIMYECTBO 4YacOB IO KjaccaM, OTBOJMMBIX Ha H3yYEHHE
npeaMeTa, BO3MOXKHO 4epe3 HCIOJb30BaHUE 4acoB (haKyJIbTATUBHBIX 3aHSATHUM,
KPYKKOBOU U KPaeBEAYECKOMN AEATEIIbHOCTH IKOJIbHUKOB.

3 3akioveHue

Takum o0Opa3om, MblI, Kak NMPAKTHKH, MPEJIaraeM, COXpaHss Oa3uCHBIE
TEOPETUYECKNE 3HAHUS, KaTeropHajbHbI anmapar HayKM B CPEIHHX
0011e00pa3oBaTeNbHBIX LIKOJIAX, pa3paboTaTh anbTepHATHBHBIE UCTOPHUECKUE
KYPCBL.

['maBHOW mpoOIEMON CHUTyallud KpHU3WCa HCTOPUYECKOTO OOpa3oBaHUS
CUHUTAaEM MEJJICHHOE e€ro pe(pOpMUPOBAHUE U HEJIOOLICHKY MOCIEICTBUN TaKOTro
npenojasanus uctopun Kazaxcrana, yTo NpUBOJUT K OTCTABAHUIO OT MHUPOBBIX
YpPOBHEW pa3BUTUSA IIKOJbI. TOJIBKO ycuiaeHHWE HH(POPMALMOHHOTO acCHEeKTa
o0y4eHHsI HE MOXKET PEeIIUTh JTYy Mpodiemy. He w™enee BaxkeH u
IICUXOJIOTMYECKHUN ACTIEKT, TaK KaK B KOHUENLUU UCTOPUUYECKOro 00pa3oBaHUs
pa3BHUTHE JIUYHOCTH CTABUTCS HA BENYILEE MECTO.
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B rymaHncTHuecKOM TOAXOAE AKLIEHT MEPEMENIEH C JIMYHOCTHU
IIKOJIBHUKOB Ha TMOATOTOBKY Yy4YUTelIel K TOMY, 4YTOOBI MM CaMHM OBITh
JUYHOCTSIMU U 3aTE€M BIIMSTh HA YYEHUKOB. MBI BCer/la IOMHUM CJIOBA BEJIUKOIO
negarora B. CyxomnuHckoro: «Jlereli mokopsieT BIIOOJIEHHOCTh YYUTENsS B
3HaHusA. TOHBIIE BCETO JAETHU 3HAIOT Balll TPYJ TOTJa, KOI/Aa C Ballleld MOMOIIBIO
OHHM MBICIIST, OTKPBIBAIOT HMCTUHY, M3YMISIIOTCA W yauBisiorcs. OnacaiTech
TOr0, 4TOOBl YM Balll PacKpbIBAJICS MEpe]l MUTOMIAMHU TOJIBKO B T€ MHUHYTHI,
KOI/la Bbl MpoBepsieTe 3HaHUSA. VICKIIOYMTENbHO Ba)XHO, 4YTOOBI PEeOEHOK
NOHMMAaJl U YyBCTBOBAJ, YTO CETOJHS OH CTajl yMCTBEHHO Ooraye, 4em ObLI
BUepa, — C MoMoiblo yuutens» [4,c. 211]. Baxknedmum ycioBuUeM B
peanu3aluu 3THX LeJed W 3a]ad SBISIOTCSA: CBOEBPEMEHHBIE BBIYCKH KOM-
IUIEKTOB Y4€OHMKOB IO HOBOM CTPYKTypE€ HMCTOPHUYECKOTO 00pa3oBaHus,
MOOMJIBHOE METOJUYEeCKOe OOecrneyeHue HOBOro cojep:kaHusi oOpa3oBaHUS;
BHEJPEHHE COBPEMEHHBIX TEXHOJOTMH W METOJUK OOyYeHHMs, BOBJICUEHUE
YUYEHUKOB B paziuyHble (OPMBI O3HABATEIBHOMN JESITENILHOCTH, OTPabOTKa Ha
ypOKax MCTOPUM YMEHHMH U HABBIKOB, HEOOXOJMMBIX JUIsl COLMATU3ALUU Y-
HOCTHU, co3/jaHue (POH/a CPENICTB MO OTEUECTBEHHOM UCTOPHUH, TaK KaK CETOIHS
OH cJ1a00 MOAKPETUIEH COBPEMEHHBIMH TMOCOOHUSMHU.

AprymMeHTHl B MOJIB3Yy MPeoOpa3oBaHUil B MPENOJaBaHUM HCTOPUYECKUX
3HaHWM, YyKa3bIBAlOT HA TO, YTO COBPEMEHHOMY YEJIOBEKY HEOO0XOIuMO U
M0JIE3HO UMETh HaYYHO-OOBEKTUBHBIE 3HAHUS U3 O0JACTH UCTOPUU, UCXOJS U3
NOHMMAaHHUS TOTO, YTO HEOOXOJIMMO H3Y4YEHHE HCTOPUYECKON KYJIbTYphI IS
Oyaylero Haien CTpaHsbl.
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THE USE OF MASS MEDIA IN THE EFL CLASSROOMS

Gaukhar Akhmetova
(Arkalyk, Kazakhstan)

Abstract: This article aims at analyzing the importance of using Mass
Media in the EFL classroom and finding the ways to use Printed and Audio-
visual Media. It is a brief description of some practical examples and some tips
for novice teachers. Furthermore, this article tends to deal with some of the key
issues of using media in the classroom. The following issues are open for
discussion: the importance of Media in general and in education in particular.

Keywords: Education. EFL classroom. Language learning. Magazines.
Mass media. Newspapers.

1 Introduction

The successful English teachers adapt their teaching techniques to fit the
students’ needs and the needs of the society they live in. As the new media such
as notebooks or smart phones with the Internet play significant role in the lives
of the 21st century students living in the modern society, the implementation of
the new media into the EFL classrooms is one of the main concerns of the
21st century pedagogy.

2 Main part

Using various kinds of Media in the classroom has always been a
challenge, and how to bring these Media in the classroom is more than a
challenge. Students and teachers should be able to use in their classrooms
different media through different technologies. Media provide teachers and
students with creative and practical ideas. They enable teachers to meet various
needs and interests of their students. They also provide students with a lot of
language practice through activities using newspapers, magazines, radio, TV,
movies, books, Internet, etc, and tasks which develop reading, writing, speaking
and listening skills. They entertain students and encourage reading English in
general, both inside and outside the classroom, promoting extensive reading by
giving the students the confidence, the motivation and the ability to continue
their reading outside the classroom. Media “inform, amuse, startle, anger,
entertain, thrill, but very seldom leave anyone untouched”( Joseph 78-99).

The use of media sources helps learners connect with events that are
culturally relevant. For instance, news stories can be used to connect theories
taught in the classroom with real world events and policies. In this way, students
can experience worlds beyond their own, especially if the media is sharply
different from their local environment. “Student-created media also; promotes
individual learning, social interaction and immersion; and is highly customizable
and collaborative” (Yowell, Connie, and Diana Rhoten 13-16).
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Besides, student-created media also provide an alternative or a
complement to traditional undergraduate and post graduate student research.

No matter what type of media is used in the EFL classroom be it a
magazine picture, a short video or a tablet application, it is commonly used for
the purpose of bringing a piece of real world into the lesson. Media are
essentially realia to be brought into a classroom from the outside world in an
attempt to make language activities appear more realistic, more interactive, and
therefore, more meaningful. Moreover, the authentic materials “are regarded as
motivators and as a means to overcome the cultural barrier to language
learning”( Paul Sanderson 70-85). It means that the use of media in the EFL
classrooms is essential for a successful second language acquisition.

The purposes of the use of media in the EFL classrooms can be
summarized in the following way:

¢ shake up old paradigms

e rethink the subject

e illustrate real life applications
explain things better
tackle real life problems
add a discovery component
add color to the subject
break the monotonicity of a lesson
use audio-visual channels
share teaching tools with other teachers
better organize a lesson
have students become more involved
mine other interests of students

It is obvious that the media can spice up the English lesson in many ways.
Their great advantage is that some of them can run on a multimodal level, i.e.
they are a combination of words, sounds and images or they sometimes even
work through the tactile channels. It helps the students with their learning of
English because it is generally assumed that the more senses are involved in the
learning; the better is the understanding of the topic. Moreover, the media can
help teachers to implement various discovery techniques into their EFL
classrooms, which also usually brings positive learning outcomes. For instance,
students can be asked to read a magazine article or an online text and with the
help of the accompanying pictures elicit the structure and the meaning of the
given words.

Media Education is important because it develops students’ creative
powers for those images, words and sounds that come to the students from
various Media. Thus, creating more active and critical media users, who will
always be more demanding in the future. Media Education has to do with film
and television, press and radio, their impact on the students’ progress. It has to
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do with what to teach through media, when and how. Its aim is to enable
students to develop critical thinking, analyzing and reflecting on their
experiences while using various means of Media. Mass media provide students
with a lot of language practice through activities using newspapers, magazines,
radio, TV, movies, books, Internet, etc, and tasks which develop reading,
writing, speaking and listening skills. They also provide students with lots of
inside and outside classroom activities, promoting extensive reading by giving
the students the confidence and the ability to continue their reading outside the
classroom and above all they enhance motivation.

It is helpful to bear in mind these questions: (Cuban Larry102-140)

* Will my students find the materials interesting? If yes, they will raise
students’ motivation. If no, the students will be frustrated.

 Are the materials appropriate for their level of knowledge? If they are
too difficult to be understood, students will be discouraged. Otherwise their
level of understanding would be O.K.

* Are the materials appropriate for the students in terms of language level?
Choose more challenging materials, choose materials where the language level
Is suited to the level of students, choose tasks that can be done by the students at
a certain level.

* Should I use only materials from today’s newspapers? The answer is yes
and no.

* Lessons take time to prepare. The schedules of the teachers are
periodically busy. Once we find an interesting material, we may use it over and
over again, avoiding articles or news mentioning dates or topical events, data for
well-known personalities, etc.

There are different kinds of magazines. According to a questionnaire done
with high school and university students most of them mentioned that they liked
to read mostly political, scientific, fashion, cultural, entertaining and sport
magazines. As with newspapers, magazines are resources for different subjects,
cutting out pictures and passages associated with particular topics. Magazines
are also sources in language development in providing pictures to stimulate
verbal or written stories. For example, they may be used for introducing colors
and clothes, means of transport, short stories, stimulating picture discussions and
for other supplementary materials as well, which cover a topic that may be under
discussion in a language class. As for the ways how to use magazines in the
classroom we can refer to the ideas and clues given for the newspapers. Both
newspapers and magazines have a lot of things in common.

Radio plays an important part in developing people’s imagination, in
creating pictures in the mind through the power of words, it stimulates the
imagination to fill in the visuals, etc. The listeners see the drama in their heads.
Thus, when radio is used in the classroom it helps students to promote their
Imagination, to voice their creativity. A lot of radio programs contribute to
language learning. Besides getting new information and entertainment, in
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language classes radio helps the pronunciation, the intonation, the pitch of voice,
etc. “These might be successful if we undertake adequate preparation and design
carefully graded tasks. Students gain a feeling of satisfaction from having
understood something of an authentic broadcast, we can see the joy in their
faces” (Philippa Thompson 301-320). They develop greater confidence in their
ability to cope with English as it’s spoken outside the classroom.

TV programs may be used as warming-up activities, pre-activities for the
coming issue, as supplementary materials for a certain topic, for up-to-date
information, to update the information in the textbooks, etc. Documentaries are
also educational. Documentaries on Wildlife, on Civil War, on Discovery
Channel, and others, have opened valuable windows for our students. Through
them our students can learn about languages, cultures, science, etc. Some of
these documentaries, if carefully selected may be used successfully in the
classrooms and be a part of the curriculum. They may help students to better
understand the subject. As we cannot use TV information when it is given, we
can bring this information into the classroom through videotaping various TV
programs for later use. Often activities using television, video and movies
overlap, there is not a strict division among them. Here are some of the
considerations that the students wrote:

* It has a lot of information

* It is a powerful and trustworthy station

* [t is attractive, entertaining, informative, serious

« It gives quick and exact information in different fields

* ‘Fix fare’ is one of the most watched programs

» News is of high quality, quick and fresh

* The staff is very professional and well qualified

* It uses an advanced technology

* It gives a lot of interesting documentaries

* It has a wide range of programs, etc. etc

The Internet is nowadays considered to be the greatest innovation in
Information Technology. The number of the users of the Internet increases
dramatically every day. The benefits and uses of the Internet for education are growing
with every passing day. Internet can make education more attainable by more people.
It can promote improved and new types of learning. Today schools and universities are
spending a lot of money for technology. Nowadays you can hear everywhere “the Age
of Internet”. Recently computers are being used in the classrooms in our country, but
still a lot of schools do not have computers and Internet access.

Therefore, using media can be sometimes be challenging for many EFL teachers.
This is why they need to take into consideration many cautions before using it:

1. Using media requires attention to the learning objectives of the course taught.

2. Teachers have to be aware of the changes happening in technology and
be able to choose the effective ones and the ones that can be appropriate for
students’ level of knowledge and that can raise their motivation.
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3. Since technology does not work 100% of the class time, teachers have
to be well-prepared and have a backup plan. For instance, in case the media
equipment breaks down, the teacher can go to plan B without difficulties.

4. Using media requires a complete understanding of copyright law that
accompanies using this medium in teaching.

5. The overuse of technology can be like adding too much salt to a well
prepared dish. So, it is better for teachers to choose a medium that does not waste time
and that is short in order to leave the rest of the time for explanation and discussion.

3 Conclusion

All in all, using media in EFL teaching can be very effective and can have
many benefits on the process of learning English. However, this depends on
teachers’ being creative and competent. In this regard, teachers have to use
media effectively and also to encourage their students to make use of the
positive sides in media and to avoid its negative sides. All these efforts can
guarantee a quicker and more successful process of learning English.

Additionally, it was proved that when the new media are used in the EFL
classrooms, they are utilised for manifold purposes and they are suitable for
developing all language skills and language systems. Furthermore, the English
teachers regard them as a useful tool for teaching cultural studies and for the
motivation of students. The new media are believed to have a positive impact on
students’ learning of English as well. For these reasons some English teachers
already use an interactive textbook in their EFL classrooms and quite many of them
would like to use it in the future. Besides, it was found out that there is a number of
students who do not wish to use these devices in their English lessons.
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JUHI'BOANJAKTUUYECKAS XAPAKTEPUCTUKA
KOMMYHUKATHBHOI'O METO/IA B OBYUEHWHA HES3BIKOBBIX
CHEIUAJBHOCTEN

Kennckyab Aybakuposa
(Apkanbik, KazaxcTan)

Annomayusa: B cmamve paccmampusaemces akmyaibHOCMs NPUMEHEHUs
KOMMYHUKAMUBHO20 N00X00a 8 00yueHUuu pycckomy a3ulky. Oceeujensvt npuyutbl
HU3KOU 3pgexmusHocmu  yCc80eHUs CMyOeHmamu pyccKoeo A3blKa No
MPAOUYUOHHOU MemOoouKe U YKazvl8aromces 00CMOUHCINGA KOMMYHUKAMUBHO2O
nooxooa ooyuenus: pycckomy A3viky. Onucwvlgaromes nymu u npuémul 6HeOpPeHUs
NPUHYUNOB KOMMYHUKAMUBHO20 NOOX00a NPU 0OVHUEHUU PYCCKOMY A3bIKY

Kniwueevte cnosa: Kommynuxamueuoiii nooxoo. Ilpunyun yuema
unmepeca yuawuxca. Pazeumue kpumuueckozco muvluinenus. Hzvikoeas
KOMNemeHyusl.

1 BBenenue

CoBpeMeHHBIH 3Tarn pa3BUTHS METOJMKHU MPETOJaBaHus PYCCKOTO S3bIKa
B HES3bIKOBBIX CHEIHAIBHOCTAX XapaKTEepPU3yeT KOMMYHUKATHBHBIM METO/I.
KommynukatuBubeii  Metron (Communicative Approach) pasBuBaeT Bce
S3BIKOBBIC HABBIKU - OT YCTHOW M MUCBMEHHOMN peud 10 YTCHUS U ayJUPOBAHMS.
['pamMmartnka »e oOcBauMBaeTcs B Mpollecce OOIIEHHs Ha A3BIKE: ydaluecs
CHayYaJia 3alIOMUHAIOT CJI0BA, BBIPAXKEHUS, A3BIKOBBIE (POPMYIIBI U TOJIHKO TOTOM
HAYMHAIOT pa30upaThCs, YTO OHU COOOM MPEACTABISAIOT B TPAMMAaTHYECKOM
CMBICIIC, & TAK)K€ Hay4YUTh YYalllUXCSd TOBOPUTH HA PYCCKOM S3bIKE HE TOJBKO
CBOOOJIHO, HO W TIPaBUJILHO.

['maBHas 1enb MpUMEHEHUS! KOMMYHUKAaTUBHOTO METOJa — Pa3BUTHE Y
YYaIlUXCsl CHOCOOHOCTEW pemarh HauOoJiee TUMWYHBIE KOMMYHUKATHBHBIC
3a/lauy B Ipejienax yueOHOM, TPya0BOMi, OBITOBOM, KyJIbTYPHOM, OOIIIECTBEHHOM
cdep o0IIeHHs, TTOJIB3YACh TEM MUHUMYMOM JIEKCUKH U TPAMMATHUKH, KOTOPBIM
OHM BJIAJCIOT Ha aKTUBHOM YPOBHE.

OOGpa3oBarenbHBIC 3aJladyd, pEHOICHHE KOTOPBIX HEOOXOJAUMO IS
TOCTIKEHUS ITUX IIeJIeH HA yPOKax 3aKIIFOYAr0TCs B TOM, YTOOBI:

chopMHpOBaTh y YYaIIUXCS YMEHHS W HaBBIKM CBOOOJHO BBIPAKAThH
CBOM U MIOHUMATh YYKUE MBICIU B YCTHON U MUCbMEHHOM peyu;

- copMHUPOBATH TOTPEOHOCTH TIOCTOSIHHO TIOTIOJTHSATH CBOM CIIOBAPHBIN 3aI1ac;

* pa3BUBaTh YMEHHUE HMCMOJIb30BAaTh B PEUYU M3ydyaeMble TPaMMATHYECKUE
KOHCTPYKIIUU;

o0ecnieunTh yYCBOCHHE ywamuMmucs HopM (opdorpaduueckux,
JEKCUYECKUX, TPAaMMATUYECKHUX) PYCCKOTO JINTEPATYPHOTO S3bIKA;
* pa3BUBaTh YMEHHE KOHCTPYUPOBATh U OI[EHUBATh CBOM BbICKA3bIBAHUSI.
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2 OcHOBHASI 4aCTh

B konme 60-x Havame 70-X TOIOB BOIPOCAMHM KOMMYHUKATHBHOTO
oOyuenus 3anumanuck npodeccopa Ilaccor E.W., Porosa I'.B., Jlanunyc b.A. u
npyrue. KoMMYHUKAaTUBHBIM METOJ| 3aKJIIOYaeTCs B YMOJOOJICHHH Ipolecca
o0ydeHus mpoleccy KOMMYHUKAIIMK, TOYHEE TOBOPsl, OH OCHOBaH Ha TOM, YTO
nporiecc oO0y4YeHUs SIBISETCS MOJIENbIO Mpoliecca OOIIeHUs, MyCTh HECKOJIbKO
YIOPOIIEHHOW, HO IO OCHOBHBIM THapamMeTpaM aJeKBaTHOW, MO0J00HOU
peasbHOMY TPoIecCy KOMMYHHUKAMK. KOMMYHUKATUBHBIN MOAX0/ B OCHOBHOM
UCTIONIB3YETCS TPU OOYUYEHHH HHOS3BIYHOMY TOBOPEHUIO KaK BHUJIY pEUYEBOU
nestenbHOCTH. Ilpu 3TOM cleayer TIIyOOKO OCMBICIUTH TCUXO(PU3HO-
JIOTUYECKUN MEXaHU3M FOBOPEHUS KaK MPOIECC U MPOAYKT PEUH.

KoMmmyHUKaTUBHBIH MeTOJ OOy4YeHHUS PYCCKOMY SI3bIKY B HESI3BIKOBBIX
CHEHUATIBHOCTSX Peaanu3yeT COBOKYIMHOCTh JIMHTBOIUIAKTUYCCKUX MTPUHIIUIIOB:

1. [IpyHIMT CUTYaTUBHOCTH;

2. Ipunaiun GyHKIIMOHATBEHOCTH;

3. [IpyHUIMT TOBBIICHUS! PEYEBON aKTUBHOCTH yYAIIHXCS;

4. TTpuHIUTT MHIWBUAYATU3AIUN;

5. IIpuHIIMTT HOBU3HBI.

Taxoke ornpesieneHbl TpU OCHOBHBIE KOMIICTEHIIUHN:

A) A3BIKOBast KOMIIETEHIIUS

b) KOMMyHUKaTHBHAsA KOMIIETEHIIS

B) MmeToanueckass KOMIETEHUHUS.

Ha3BaHHble TPUHUMUIBI ONPENETSAIOT LEIU, COIEPKAHUE U METOIUKY
PENOoIaBaHUs.

Opranuzanmeii ydeOHOTO Marepuajga B HACTOSIIEE BpeMsl MPU3HACTCS
IIPUHIIAIT CUTYaTUBHOCTH, IIPU KOTOPOI Ipoliecc 00y4YeHusi CTPOUTCS Ha OCHOBE
TeM W curyanuii. OOIIeHHe Bcerja CBA3aHO C TOW WM WHOM KOHKPETHOMU
CUTYallUeH, MOATOMY KOMMYHUKATHBHAs HAMPABIECHHOCTh OOYYEHHS BKIIOYAET
HapsiAy C TEMAaTUYECKOM OpPraHU3aIMI0 MaTepraia BOKPYT CUTYaIHi.

OYHKIUOHAIBHOCTh MPEIOoNaraeT MHUPOKO UCIIOIb30BAHUE B MPOIIECCE
oOy4YeHHMsI HapsAly C CUTyaIlusIMU CBSI3HBIX TeKCTOB. Ha nX oCHOBe, Kak MpaBumiIo,
ydamecs HaOmonaT (akThl sI3bIKA, YCBAMBAIOT M 3aKPETUIAIOT S3BIKOBBIC
SBJIICHUS B WX B3aUMOJICHCTBUU U O0S3aTEIILHO B CBSI3M C PA3BUTHEM PEYH.
Ha 6a3e Texcra ocCyIiecTBIseTCS KOMIUIEKCHOE Pa3BUTHE PEUYEBBIX YMEHUN WU
HaBBIKOB, & TAK)KE€ HABBIKOB MOPOKICHHUS TEKCTA.

Takum 00pa3oM, B COOTBECTBHH C MPUHIUIOM (YHKIIMOHATHEHOCTH
npoiecc OOy4YeHHs CTPOUTCA BOKPYI TE€M ISl pPa3BUTUS PEYH, PEUYEBBIX
CUTYaIllid, a TaKXKe CBS3HBIX TEKCTOB, KOTOPHIE B €IMHCTBE COCTABISIOT 0asy
7utst GOPMHUPOBAHUST HABBIKOB OOIIEHUS HA PYCCKOM S3BIKE U B TO JK€ BPEMsI JIJIS
CO3HATEIPHOTO YCBOCHUS CUCTEMbI HEOOXOIMMBIX CBEJICHUN O SI3BIKE.

B cooTBeTcTBHU C MPUHIIMIIOM KOMMYHHKATHUBHOCTH HEO0XO/IMMA HE TOJBKO
oco0ast opranuzaiusi yuyeOHoro Matepuaia. Best cuctema paboThl JOMKHA BbI3bIBATh
HEOOXOIUMOCTh OOILIEHHs ¥ MOTpeOHOCTh B HeM. Ha kakaoM ypoke, He3aBUCHMO OT
€ro THUIA, NPENoAaBaTeNb JOJDKEH HCIOJIb30BaTh BO3MOXXHOCTH JUIs OOIICHUS U
YUUTh OOIICHUIO. YUUThCS OOIIEHUIO OOLIAasiCh — BOT OCHOBHAsl XapaKTEPUCTHUKA
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KOMMYHUKATUBHOTO METO/a. [JIaBHBIM CPEICTBOM CO3JaHUs BO3MOXKHOCTEH
OOIlIEHUSI HA YpPOKE B HACTOAINEEC BpeMs MPU3HAETCS CHEIMalbHAs CUCTEMa
YIpaKHEHH, KOTOPBIE MOMYYWTU Ha3BAHUE YCIOBHO- PEUYEBbIX, KOMMYHUKATUBHBIX,
CUTYaTUBHBIX.KaKOBbI OCHOBHBIC XapaKTEPUCTUKU ITUX YIPAXKHEHUN? DTO, MPEKIe
BCEro IIeJIeBbIe YCTAaHOBKU. Jlanee, KOMMYHUKATUBHBIC YIPAKHEHUS] MOJICIUPYIOT
CUTYallMU PEUEBOTrO OOIICHMUS, CTUMYJIMPYIOIIHE PEUYEBYIO JACATEIBHOCTD YUalluXCsl,
BBI3BIBAIOIIHNX JKEJIAHUE BCTYTUTh B OOIICHUE.

[IpobGnema COBEpPIIEHCTBOBAHUSI KOMMYHUKATUBHOI'O METOJa OOYy4YEeHUS
PYCCKOMY SI3bIKY B HEA3BIKOBBIX CICIHAIBHOCTSIX OTHOCHUTCS K YHUCIY
aKTyaJbHBIX TPOOJEM, TaK KaK MpakTHUKa OOy4deHUs IUKTYeT HEO0OXOIUMOCTH
BHCJPEHMS TOT0 METOJA JIJISI YCIICIITHOTO OBJIAICHUS N3y9aeMbIM SI3BIKOM.

3 3akia0ueHnue

B mnameili pabore ciaenaHa TMONBITKA TEOPETUUECKH U TMPAKTHYECKU
000cHOBaTh 3(PHEKTUBHOCTH UCTOJIb30BAHMUS KOMMYHHUKATUBHOTO METOJA, aTh
BBISIBUTh  JIMHTBOJMJIAKTUYECKHE BO3MOXHOCTU ero. [lo mnpumMmeHeHus
KOMMYHHMKATUBHOTO MeTOZa OOY4YeHHUsS PYCCKOMY SI3bIKY TO3BOJIMIIN CJeIaTh
CJICTYIOIIHNE BBIBOJIBI:

1) PasznuuHble METOIbI O0yUEHHUS ONPEICACHHBIM 00pa30M COYETAIOTCS U
B3aMMOJICHCTBYIOT W 3Ta B3aUMOCBS3b U B3aWMOIPOHWKHOBEHHE OCOOCHHO
MPOSIBISAIOTCS TIPU GYHKIIMOHUPOBAHUN KOMMYHHKATUBHOTO METO/IA.

2) KoMMyHMKAaTHBHBIH METOJ] JaeT BO3MOXXHOCTH B3aMMOCBSI3aHHOTO
o0ydeHHs BCEM BHJIaM PEUEBOM JIEATEIIBHOCTH HAa YPOKaX PYCCKOTO s3bIKa, U
erle MoYEPKUBACT O HEPA3PHIBHOCTH, HEBO3MOXKHOCTH HM30JIMPOBAHHO 00y4YaTh
TOJIPKO OJTHOMY W3 BUJIOB PEUYECBOM JEATEILHOCTH.

3) [Ipy KOMMYHUKAaTUBHOM METOJI€ MOXKHO TaK IOCTPOUTH Y4eOHBIN
IIPOIIECC, YTO PEUEMBICIIUTENIbHAS ACATEILHOCTh yUaluxcs Oyner Boicoka. [Ipu
ATOM HEOOXOJMM yYeT Ka3aXCKOTO s3bIKa U €0 BIUSHHUE Ha TIOCTPOSHUE YPOKa.

CnucoK HCI0JIb30BAHHOM JIUTEPATYPHI:

1. Bacunbuenko Opayapa. Jlekuuum nmo METOOMKE NPEnoJaBaHUsi PYCCKOTO SI3bIKA.
Tannun, 1986.

2. IMaccoB Edum Uspaunesnd, KoMmMyHUKAaTUBHBIN MeTOJ OOy4eHHUs WHOS3BIYHOMY
roopenuto. Mockaa. 1985., ¢.28.

3. ITaccoB Edpum Uzpaumneruu, 2-¢ u3ng. — M.: [Ipocsemenue, 1991. — 223 c. —
(bubnuoTeka yuurens uHocTpaHHoro si3bika). — ISBN 5-09-000707-1..

4. ITanckuit Huxonait MakcumoBud. Pycckoe si3pIKO3HaHME U IMHTBOJUAAKTHKA. M.,
1985.
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CAMOPEI'YJIUPYEMOE OBYYEHHE HA YPOKAX PYCCKOI'O
A3BIKA N JIMTEPATYPbBI

Kennckyab AydéakupoBa
I'yabHap AOunbauHa
(Apkanbik, Kazaxcran)

Annomauyusa: B cmamve paccmampusaemcs 603MOXKHOCTb YUHUTHIBATH
TI03HABATEIbHBIC MHTEPECHI BCEX yUaIlIUXCsl, pa3BUBATh CIIOCOOHOCTH Ka)/I0TO B
MEpy €ro CWjJ W KellaHWW, He OTpaHUuYMBas TPU STOM YUYUTENs B BEIOOpE
METOJIOB, cpeAcTB oO0yueHus. [Ipu opranmzamnum y4eOHOTO Mpollecca yUUTEITO
BRXHO aKTHBU3UPOBATH MO3HABATEIBHYIO ACSITEIFHOCTh YUYaIIUXCs, MOBBICHTH
UX y4eOHYI0 MOTHBALIUIO.

Kniouegvie cnosa: Kommynuxamugnolii nooxoo. Ilpunyun oocmynuocmu
A361K06020 mamepuana. I[lpunyun yuema ummepeca yuawuxcsa. — Paseumue
Kpumuyeckozo mviuiienus. Camopezyiupyemoe obyuenue.

1 BBenenue

B Hactosimiee Bpemss OOHOBJIEHHWE COBPEMEHHOro oOpa3oBaHUs
MPOUCXOJUT C YYETOM MO3UTHUBHBIX TEHICHIMUA €ro pa3BUTHUSI B MUPE, HOBOTO
B3TJIsAJIa HA CTpaTeTUUYecKue e 00pa30oBaHMs, MPUOPUTETHO HAMPABICHHOTO
Ha CTAHOBJICHME JIMYHOCTA M CO3JIaHUSl YCJIOBHMM Il YCICIIHOW ajamnTaiuu
MOAPACTAIOMIETO TMOKOJEHUSI K H3MEHSIONMMCS COIMATIbHO-DPKOHOMUYECKUM
YCJIOBUSIM KU3HHU.

Ilepen yuutenem, paboTarmmuUM Ha pe3yibTaT, BO3ZHHKAET BOIPOC: Kak
CIUTAHUPOBATh YPOK, YTOOBI HAYUUTh YUYCHUKA PAa3MBIILISATh, 33]1aBaTh BOIPOCHI U
HaXOJUTh OTBEThI, COBEPIIATh OTKPHITUS W PAJOBATHCS MPOIECCY TOUCKA.
Yuutenb TOJDKEH BOCIHUTATh YCIICHTHOTO YYE€HUKA, BCEJIMB B HETO YBEPEHHOCTH B
coOCTBeHHBIC CHIIbI M 3HaHWA. CeroJiHs KU3Hb €XKCIHCBHO TPeOyeT HOBBIX HJCH,
HOBBIX IIOJIXOJ0OB B OOy4YeHMH. Ha momomp HaM mpuIuia MnporpaMma CeMu
Monaynei. B ocHoBe mMoayns «HoBble moaxoasl B 00y9IeHUM» JICKUT TOHUMaHHUC
00ydYeHHUsI C COIMOKOHCTPYKTHBUCTCKOM TOYKH 3PCHHSA. IJTO 3HAYWT, YTO JCTH
SIBIITFOTCS.  AKTUBHBIMHM  OOYYaIOIIUMUCS, KOTOPBIE CTPOST CBOE COOCTBEHHOE
MMOHMMAaHUE, UCXO/ISI U3 JTUYHBIX UCCIICIOBAHUN U COIMATIBHOTO B3aUMOJICHCTBHS.

2 OcHOBHAsI 4acTh

CeromHss O4YeHb BaXHO BOOPYXHUTh YYCHHKA TaKUMH CIIOCOOaMU
JNEVUCTBUH, KOTOPBIE IMOMOTYT €My Pa3BHUThCS U CAaMOCOBEPIIEHCTBOBATHCS B
HETIPEPBIBHO MEHSIOMEMCs 001mecTBe. B 3TOM ciiydae HeMaoBa)KHOE 3HAUCHHE
HMEET CaMOpEeTyIupyemMoe 00ydeHue.

«Mou yyeHukH OyAyT y3HaBaTh HOBOE€ HE OT MEHS; OHM OYyAyT OTKPHIBAThH
3TO HOBO€ camu. Mosl TJaBHas 3ajada — IIOMOYb UM PACKPBITHCS, Pa3BUTH
coOcTBeHHBIC Haen”, - mucain emie V.I'.Ilectanory, mBelapckuii meaaror, oauH
U3 KpynHeumux mnenaroroB-ryManuctoB koHna XVII— nagama XIX Beka.
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Pa3pabotannas Worannom I'enpuxom Ilectanouuu Teopus 31€MEHTapHOIO
IPUPOA0CO00OPA3ZHOI0 BOCIUTAHUS U 00yUYEHUs NPEICTaBIsAET COO0M HE TOJIBKO
HCTOPUYECKHI HHTEPEC, HO MPOJOIIKAECT COXPAHATH aKTYaIbHOCTb.

OH mepBbIM BBICKA3aJl MBICIh O HEOOXOJUMOCTH MapaUICNbHOTO H
TapMOHMYHOTO  Pa3BUTHS  BCEX  3aJaTKOB  YEJOBEUECKOH  JTUYHOCTH:
MHTEIUICKTYalbHBIX, (PU3MUecKuX, HpaBcTBeHHBIX. IMenHo Ilectanonum ogHum
U3 TEPBBIX yKa3al Ha 3HAYMMOCTh Pa3BUBAIOIIETO O0y4YeHUs, Oazupylouierocs
HE Ha MEPTBBIX a30y4YHBIX MCTHHAX, a Ha HETOCPEICTBEHHOM HAOIIOICHUU H
pa3MbIlUIEHUH peOE€HKa NoJ pykoBoAcTBOM yuutensd. Ilo cimoBam pycckoro

nepgarora K.JI. YmmHCKOrO, «uaes pa3BUBAIONIETO OOYYEHHS — BEJIMKOE
otkpsiTHE [lecTanomuu.
Pa3Butue nmuHocTM pebenka, mno wmertoxy llecramomuum, - 31O

npoOyXJAeHUE B HEM BHYTPEHHEro CTpeMJIEHUS K JICATEIbHOCTH, K
CaMOCOBEPIICHCTBOBaHUIO. TOJBKO Takoe€ BOCIUTAHUE SIBISAETCS HCTHUHHO
pupo10coo0pa3HbpiM. ITu uaeu [lectanonny MOXKHO CYUTATh HCTOUHUKOM JIJISI
Pa3MBIIIJICHUH COBPEMEHHOTO IIelarora, W OHHU BBIPAXKAIOT CYIIHOCTh
CaMOPETYJIUPYEMOTro 00yUYEHUSI.

[Tonatue «camoperyiaupyemoe oO0ydeHue» MosBUIOCH B 3apyOeKHON Hayke
B 80-¢ roget XX B. Camoperynmupyemoe OOydeHHE — aKTyalbHBIA BOMPOC
U3y4eHHsI COBPEMEHHOM nearoruueckoi Hayku. [Iporecc «camoperynupoBaHus»
XapaKTepu3yeTcss Kak IMpoIEecC, B KOTOPOM YYEHHKH Pa3BUBAIOT CIIOCOOHOCTH K
NOHUMAHHIO, KOHTPOIIO U OTCIEKHUBAHUIO OIBITa OOYYEHHUS IOCPEICTBOM
npoiiecca MeTarno3HaHus. s pa3BUTHS HABBIKOB CaMOPETYISIIUM OCOOEHHO
BOXHBIMH  SIBIISIIOTCS. TPH  JJIEMEHTa CaMOPETYJIMPyeMoro oOydeHHs. ITo
CaMOHAINpPaBJICHHOCTh B Ipoliecce paboThl Hall 3aJaHUSAMU, CAMOCTOSTEIBHOE
OIIpEJICIICHNE YYCHUKOM TPOOJIEMBbI U IIETTH, CAMOCTOATENbHBIN BBIOOP CTpaTeruit
JUIL TOCTWKEHMs IieNiell U perieHuss npobnem. Ecnu He OyaeT XOTh OJHOTO
AIIEMEHTA, HEBO3MOXKHO OYJIET OTKPBITH JBEPh B CTPaHy 3HAHUIA.

Camoperymsiiusi — TMPOIECC YIpaBICHUS YEIOBEKOM COOCTBEHHBIM
MICUXOJIOTUYECKUM M (U3HOJOTHUYECKUM COCTOSIHUSMH, a TaKXKe€ IMOCTYIKaAMHU.
Camoperynupyemoe moBefeHne (OpMHpPYETCS C JIeTCTBa, Korjma peOEHOK
HAYMHAET TOBOPUTH: S «CaM» W TPOSBISIETCS B 3aBUCHMOCTH OT COOCTBEHHBIX
KelnaHuh («Xouy»), OT CBOHUX BO3MOKHOCTEH («MOTY»), OT ONpEAeIEHHBIX
00513aTENBCTB («HAM0») OT YCHJIMW MO WX BBHIMOJHEHUIO B JOCTHIXKCHHUH IEIH
(«cTpeMITIoChH»).

Ha ypokax HampaBuTh ydallUXcs CaMOCTOATENIbHO BBIXOJIUTh HA TEMY
ypOKa, OMNpeAeNaTh IeNW € 3a]add, HAXOAUTh IYyTH pEIICHHs TpooseM,
pPEryJaupoBaTh CBOM MOCTYNKH M 3MOLMHU. BbUIM U TPYAHOCTH, C KOTOPBIMU £
CTaJKMBaJIaCh B MEpBOE€ BpeMsA. ITO ciIabd0 pa3BUTble KOMMYHUKATHBHbBIC
HaBBIKM HEKOTOPBIX y4alllMXCs, TaK KaK HE BCE MOTYT W3JIaraTb CBOW MBICIIH.
[lyTéM mpeomoneHus 3TUX TPYAHOCTEW s yBUJENa B MPUMEHEHUHU PA3TUUHBIX
TPEHUHIOB, HAINpPABJICHHBIX HA CIJIOYEHHUE TPYIIbI, B OIEHUBAHUU HA OCHOBE
KpUTEpHUEB, a HE HA OCHOBE CUMITaTHH.
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Vuyamuecs ~ KOHIIGHTPUPYIOT  CBO€  BHUMaHHE  Ha  TJIaBHOM,
COCPEIOTOYCHHO ciymas coOecenHuka. WHBIMH  CJIOBaMU  MOPOSBIISIIOT
CaMOCTOSITEIbHOCTb.

[Ipu BBIMOSHEHUH HEKOTOPBIX 3aJlaHUM ydalllhecsi ONMUPAIOTCsS Ha CBOMU
KU3HCHHBIN oOmnbIT. [loHMMaHWe TOro, YTO 3HAHMS, IOJIYYEHHBIE Ha YpOKE,
MOXHO TIPHUMCHHUTH B JKU3HH IOBBIIIAIOT MOTHBAIMIO JCTEH K BBHITIOJHEHUIO
KOHKPETHBIX 3aJaHUM.

Jns hbopMUpOBaHUS CaAMOPETYISIUA MOXKHO TPEMJIONKUTh CIETYIONre
BU/IbI 33JIaHUI:—COCTaBb 3a/IaHUE TTAPTHEPY;

—TpeACTaBb ce0sl B POJIM YUUTEIIS U COCTaBb 3aJlaHue IS KJlacca,

—COCTaBb paccKa3 OT UMEHH Teposi;

— COCTaBb paccKa3 OT UMEHH HEOAYIIEeBICHHOTO MpeaMeTa (Hanpumep, ot
UMEHH IIKOJIbHOM MapThl, OT UMEHU Pa3JeTUTEILHOI0 MATKOTO 3HaKa U T.I1.);

—OT3bIB Ha pa0OTy TOBAPHUIIA;

— TpynmoBas paboTa Mo COCTaBJICHUIO KPOCCBOP/IA; KiacTepa, CHHKBEHHA

— OTrajiaii— CpaBHM; — HAWIM OTINYHS (MOXKHO 3a71aTh UX KOJUYECTBO);

—Ha YTO MOX0XKe?;

—TIOUCK JIUITHETO;

—aOUPUHTHI;

— COCTaBJICHHE CXEM-OMOp; AaKTUBHOE HCIIOJb30BaHUE TEXHOJIOTHHU
Pa3BUTHS KPUTHYECKOT'O MBIIIJIECHUS (KJIaCTEP, CAHKBEIH)

—paboTa ¢ pa3HOro BUJIa TAOIUIIAMU;

—paboTa co CIOBapsIMHU.

OcHoBa ycriexa y4YeHHKa - B YMEHHHU CTPOHTH CBOIO ITO3HABATEIBHYIO
JEATEeIILHOCTh U B JKEJAHWU YYHUTBCS, OTO JKEJIAHUE CBSA3aHO ¢ BHYTPEHHUMU
¥ BHEIITHUMH MOTHBAMHU Yy4deOHOH nesTenbHOCTH. HeoOxommmo, 4ToOBI cam
oOyJaeMbIii 3axO0Tell 4YTO-TO CelaTh M caenand 3To. VICTUHHBIA HCTOYHHUK
MOTHBAIlMM YeJI0OBeKa HAXOAUTCI B HEM camoM. BoT moueMy pemaroriee
3HauU€HWE MPHUAAECTCS HE MOTHBAM OOyYEHHsI — BHEIIHEMY HaXUMY, a MOTHBaM
VYCHHSI — BHYTPEHHUM MOOYIUTENBHBIM CHJIAM, OOJIaJalONMM BHYTPEHHEH
MIPUBJICKATEIHFHOCTHIO, KOTOPHIE BO3HUKAIOT TOT/Ia, KOTJa PE3yIbTAaT:

1) oOecreunBacT CaMOCTOSITCIIBHOCTh MBICIIUTEIIBHON paboOThl U

NeSITEHHOCTH;

2) OTKPBIBACT MyTh COOCTBEHHOTO Pa3BUTHS,

3) obecrnieunBaeT CaMOBBIPaKCHUE;

4) BBI3BIBACT YYBCTBO YJOBJICTBOPCHHSI OT IPABHJIHHO BBITIOJHEHHOTO

3a/1aHus;

5) ynoBiieTBOpsIeT MOTPEOHOCTH B CAMOAKTYJIN3AIMH U CAaMOpEaTH3aIIHH;

6) co3aaET YyBCTBO CAaMOLICHHOCTH.

To ectp yuwammecs, oOnagasi HaBBIKAMH CAaMOPETYJISIUU, B TIEPBYIO
ouepeb OCO3HAET I1eb, B 3aBUCUMOCTH OT TIOHATOW 1N MPOIYMBIBACT TUIaH
JNEUCTBUN U MPEIYCMATPUBAET YCIOBUS JOCTUXKEHHUS ATOU 1enu. OCyIleCTBIAET
BBIOOp croco0a BBHIMIOJHEHUS 3a/laHUl, OpPraHU3yeT CBOIO JEATEIbHOCTH B
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3aBUCUMOCTH  OT TIOCTaBJIEHHOM 3agadyd. KOHEUHbIM 3TaroM  Takou
MPOTPaMMHOM JIEATEIBHOCTH SIBJISIETCS KOHTPOJIb M PEeQPICKCUBHBIN aHAIU3.
B HeWlBOIUIOLIEHBI HABBIKY aHAJN3a, IPOTHO3a, OLIEHKH.

PazButuio camoperymsnuu CrnocoOCTBYeT TMPUMEHEHHE TEXHOJIOTHUU
Pa3BUTHSA KPUTUUECKOTO MBIIUICHUS, TEXHOJIOTHS JUAJIOroBOro oOyueHus,
MPOEKTHAs JIeATeIbHOCTh. Kakumu mpolieccaMyu MeTaro3HaHUsl OBJIAJICIM MOU
y4daiuecs?

CnocoOHbI YaCTUYHO aHAJIM3UPOBATh CBOIO JIESITEILHOCTh, 00 3TOM OHU
TOBOPSAT, OTBEYAsi HA MOU BOIIPOCHI:

C KakKuMU TPYJTHOCTSIMH BbI CTOJIKHYJIUCH MIPU BHITIOJTHEHUH 3a]IaHUS?

-Han yem HyxHO emié nopadoTtatsh?

-Uto st Bac OBLIO JIETKO, @ YTO TPYAHO, KOT/Ia BBl BBHITIOTHSIIN 3a/1aHKE?

-Kak BBl 1ymaete, mouemMy Bbl HE CIIPABWIKCH C BHITIOJIHEHUEM 3a1aHus?

-Ha xakom »otame cTparerusi, BbhIOpaHHass BaMmH, He cpaboTana?
Kak MOXHO 110-IpyroMy BBITIOJHUTD 3a7aHue?

CniocoGHBI TPOBEPSATH U OIICHUBATH CBOKO PA0OTY IO KITIOUY WM 00pasily
U CAMOCTOSITEILHO BBITIOJIHSTH B3aUMOITPOBEPKY U CAMOIIPOBEPKY;

Bonpmas 4yacte geTeli ymeeT MNpe3eHTOBATh CBOIO paboTy, HO s
Pa3BUTH 3TOTO HABBIKA TpeOyeTcs 0oJiee MPOI0KUTETLHOE BpeMs;

Hekoropple yueHUKH yKe CIOCOOHBI pab0TaTh CAaMOCTOSITENIBHO;

[lonumaror, korga HEOOXOIHMMO BMENIATENBLCTBO IMpernojaBaTens (B
KPUTHYECKON CUTyallud 00OpalaroTcs 3a MOMOIIBIO K YYUTEIIO).

Ho ocraérca mnpobiemMa caMOKOHTPOJiA, OCOOCHHO JTO KacaeTcs
cOOMIO/IEHUsI BPEMEHHOI'0 perjaMeHTa Ha BBIMOJIHeHWE 3amanuil. UM camas
Oosbias mpoodyemMa- CrmocOOHOCTh K pedhICKCHH CBOCH JeATEIbHOCTH.

beccniopHo, 4TO peanmzanMs B MPAKTUKE YUUTENd HACH KOHUEIIUU
MO3BOJISIET:

[ToBBICHTH YpOBEHDb YUEOHOM M TT03HABATEILHON MOTHBAIINH;

CHUM3UTH YPOBEHb TPEBOKHOCTHU, CTpaxa OKa3aThCsl HEYCICIIHbBIM;

[ToBBICHUTH (P (EKTUBHOCTHh YCBOCHUS 3HAHUI;

Peanu3zoBaTh NpuUHLOMI B3aUMOOOYYEHHUS, MOCKOJIbKY KaXKIbId YUYEHUK
BHOCHUT CBOU BKJIaJ B 0OIIyI0 paboTy;

Pa3BuBaTh HHAWBUYAIBHBIE CTOCOOHOCTH;

Pa3BuBaTh caMOCTOSATENbHOE TBOPUYECKOE MBIIIJIEHUE;

VYaydmunTh Ka4eCcTBO BIAJECHUS PEUbIO;

Pa3BuBaTh HaBBIKM CAMOPETYJISALINN AESTEIbHOCTH;

OueHnBaTh ypOBEHb 3HAHUN CAMUMU yUYaIIUMUCS;

PedekcupoBath CBOIO IEATETHHOCTD.
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3 3akiouenue

AHnanuzupys TOpoJeNaHHYl paldoTy, NPUXOIUM K BBIBOZY, 4TO
HEOOXOJUMO TMPOJOJDKATh pEaTU3alfio0 KIIOUEBBIX HACH B MPAKTUYECKOU
nesTenbHOCTH. Hy)KHO JAOHECTH A0 ydalluxcsl 3TH MJIEU B MOJHOM OOBEME U
HAay4YUTh WX YUYUTHCA, TaK KaK COBPEMEHHOE, JMYHOCTHO-OPUEHTHPOBAHHOE
oOydeHHe TpeOyeT OT Y4YallUXCS PAa3BUTHIX HABBIKOB CAMOPETYIUPYEMOTO
oOydeHMs] U MeTano3HaHusA. Pa3BUTHE TAaKWX HABBIKOB SIBIISIETCS KIIFOUEBBIM
MHUKAaTOPOM CTAHOBJICHHS YCIIEIIHOTO yUYEHHUKA.

CnMcok McnoIb30BaHHOM JTUTEPaTyPhI:

1.Haropusiit Anexcanap BacunbeBuu, [lemaroruueckue ycnoBust (GopMHpOBaHUS
CaMOPETYIISIIMM Y YYalUXCsl CTaplIUX KJIAcCOB 00LIe00pa30BaTEIbHON HIKOJIBI,
M., 1999

2.Cepreii BukropoBuu Ilotames, Camoperymsust B yaeoHOM mporiecce. (Kommern-
negarornyeckuit xxypHan Kazaxcrana)

3.Dneitr PyounoB. ickyccTBO mpero1aBaHusl.

Ay0OakupoBa KeHunckyiab 3uIMHOBHA

Maructp negarornyeckiux Hayk

[IpenonaBarenn

ApKaJIBIKCKHIA roCcyJapCTBEHHBIM NeJarornyecKui UHCTHUTYT
uM. . AnTeiHCapuHa

r.Apkaisik. Ayenoexona 17

+77025241969

aubakirova.1969@inbox.ru

Aouabauna I'yabnapa TypimanoBHa

Yuurenb pyccKoro si3bIKa U JIATEPATYPHI BBICIIEH KaTETOPUU
@ypMaHOBCKas CpeaHsS IIKOJIA

c. ®ypmanoBa. Hopas 1.

+77755220877

gulnara.abildina.67@mail.ru
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MEXKYJbBTYPHAA KOMMYHUKALIUA B OBYYEHUU
NHOCTPAHHOI'O A3bIKA

Kanap baiinanuna
(Apxkanbik, Kazaxcran)

Aunomayua: B cmamve paccmampusaemcs 60NPOCHL MeNCKYIbIMYPHOU
KOMMYHUKayuu 6 ooyueHuu uHocmpannozo szvika. CoepemeHnHoe npenooasanue
UHOCMPAHHO20 A3bIKA HEBO3MONCHO 0e3 Npusumusi y4awumcsi UHOA3bIYHOU
KyIbmypbl. 3adaueli gvlcuieco 0Opa3z08anust — A6IAemcs GopmMuposanue wupoko
00pA308AHHO20 Yel08eKa, KOMOPbILL UMeen 8 C0eM apceHane (yHOaMeHMAanbHYIO
N0020MOBKY He MOJIbKO NO Y3KUM CNeYUaIU3ayusm, HO U 8 WUPOKOM NIAHe.

Knroueevie cnosa: Medickynomypuas KOMMYHUKAYUs, O0bEKMUBHASL
Ky1bmypda,  CyObeKkmueHas — Kyibmypd, — Me*COUCYUNTUHAPHBIL — YDOBEHD,
JIUH2BUCTNIUYECKUL Mamepua

1 BBenenne

S3bIK M KyJIbTypa SBJISIIOTCA  B3aMMOCBA3aHHBIMU  DJIEMEHTaMU
COIMaNIbHOM M3HU. CaMO MOHSITHE «KYJIbTYpPa» MOXXHO YCIIOBHO pa3JeiuTh Ha
JIBE YaCTH: OOBEKTUBHYIO U CYOBEKTHBHYIO.

OOBeKkTHBHAS KYJIBTYypa BKJIIOYAET BCE BO3MOXKHBIC MHCTHUTYTHI, TaKUE
KaK PKOHOMHYECKasi CUCTeMa, COITHaIbHbIe 00bIUaN, MOJUTHUUECKUE CTPYKTYPHI
U TIPOIIECCHI, a TAKXKE JINTEPATypa, BUIBI HCKYCCTBA U peMecia

CyObeKkTHBHAsE KyJbTypa — O3TO TICHUXOJOTHYECKHE YEPThl KYJIBTYPHI,
BKJIFOYAIONIE IIEHHOCTH M 00pa3Ilbl MBINUICHUS (MEHTaJIbHOCTh). BoT 3Ta
cyOBeKTHUBHAS KYyJbTYypa U MPEJCTABISIET, 0 MHCHUIO MHOTHX MCCJIEI0BATEIICH,
OTPOMHYIO TPYAHOCTD I IOHUMAaHMUSL.

MexXKynbTypHass KOMMYHHUKAIUSI — OOIIEHUE MEXIY MPEeCTaBUTEISIMU
Pa3IMYHBIX YEJIOBEUECKUX KYJbTYp (JUUYHBIE KOHTAKThl MEXIY JIIOJbMHU, PEKE
— omocpeoBaHHbIe (OPMBI KOMMYHHUKAIIMM TAaKHWE, KaK MHUCbMO M MaccoBas
KOMMYHHKaIHs ). OCOOEHHOCTH MEXKKYIbTYPHOH KOMMYHHUKAIIUHA U3YYalOTCS Ha
MEXIUCIUIUIMHADHOM YPOBHE M B paMKaxX TAaKUX HAyK, KaK KYJbTYpPOJIOTHS,
MICUXOJIOTHS, TUHTBUCTUKA, STHOJOT U, AaHTPOIIOJIOTHsI, COLMOJIOTHSA, KaX1as U3
KOTOPBIX MCIIOJIB3YET CBOM MOJAXObI K UX U3YUYCHHUIO.

2 OcHOBHASl 4aCTh

O ToM, 4YTO MEXIy NPENnoJaBaHUEM HWHOCTPAHHBIX SI3BIKOB U
MEKKYJIbTYPHON KOMMYHHKAIIMEH €CTh €IMHasl, B3AUMO/IONIOIHSOIIAs CBA3b, HE
CTOUT TOBOPUTH JIOATO M MPOCTPAHHO. DTO U TaK O4YeBUIHO. Kaxaplil ypok
MHOCTPAHHOTO fA3bIKa, IJe Obl OH HU MPOXOJWII, B IIKOJIE UJK e B cTeHax BY3a
— 3TO MPAKTUYECKOE CTOJKHOBEHUE C MHOM KYyJIbTYpOH, MPEXK/E BCErO uepes ee
OCHOBHOM HOCHTENIb — s3bIK. Kaxaoe HMHOCTpaHHOE CIIOBO OTpa)kaeT
WHOCTPaHHYIO  KYJIbTYpPy, 3@ KaXIblM CJIOBOM CTOUT CYOBEKTHUBHOE,
O0OyCJIOBJIE€HHOE TOJIbKO JAHHOW SI3bIKOBOM KYyJIbTYpO#H, CcBOeoOpa3HoOe
BIIEUaTIIeHHE 00 OKpyxaroieM mMupe.|1]
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Nuoctpannbie s3bikn B KazaxcraHe, U uX MPENoOJaBaHUE CErOJHS OYEHb
BOCTpEOOBAaHO, TaK KaK BO3HHMKACT HACYIHAs NOTPEOHOCTh HCIOJIb30BAHUS
MOJIOOHBIX 3HAHUI B TOBCETHEBHOM KU3HU. ITO, OE3yCIOBHO, OKA3bIBACT BIMSHUEC
Y Ha METOJIbI IIPEeNoIaBaHusl. PaHee NCTONb30BaBIINECS METOBI, TENEPH NOTEPSIIU
CBOIO TPAKTHUYECKYIO 3HAYUMOCTh W TPeOYIOT KapIWHAIBLHOTO OOHOBJICHHS U
MOJEPHU3AIMU. YBEIUYMBAIOIIMICS COPOC HA MPENOJABAHUE HWHOCTPAHHBIX
S3bIKOB, JUKTYET B CBOIO OYEpEIb M CBOM YCIOBUA. Temepb, HUKOrO HE
HMHTEPECYIOT IpaMMaTUYECKUe MpaBuia, a TeM Oosiee, caMa UCTOPHUS U TEOPUS
si3bika. COBpEMEHHBIC YCJIOBUS >KU3HH TPEOYIOT OT HW3YYEHUS HHOCTPAHHOTO
s3bIKa, TPEXJEe BCero (PyHKIMOHANBHOCTH. Temeph S3bIK XOTAT HE 3HATH, a
UCTOJIB30BaTh KaK CPEJICTBO PEATHHOTO OOIIEHUS ¢ HOCUTEISIMU APYTUX KYJIBTYP.

B cBsa3u ¢ atuM moTpeboBaNioch KapAMHAJIBHO MEHSTh B3TJISA] Ha
IpPEernolaBaHue MHOCTPAHHOTO S3bIKA C YYETOM OOJIbIIEr0 BHUMAHUS M YKJIOHA
Ha JJUHTBUCTUKY M MEXKKYIBTYPHYI) KOMMYHHKAIIUO.

OcHoBHag 3ajjaya MpenojaBaHusl UHOCTPAHHBIX SI3IKOB B COBPEMEHHOM
Kazaxcrane — 310 00y4eHu10 G yHKIIMOHAIBHOM CTOPOHE HHOCTPAHHOTO SI3bIKA U
OoJiee MPaKTUUECKOE ero MpUMeHeHre. Pelenre 3Toi mparMaTudeckoi 3aaadu
BO3MOXKHO TOJIBKO TPU OJHOM YCJIOBHHM — YTO OYyJIET co3jaHa JIOBOJIbHAs
npoyHas ¢GyHAaMEHTalbHAasE TeopeTudeckas Oasza. Jlns ee co3maHus
HEO0OX0IMMO, MPEXKIE BCETO:

1) TpuIOXHUTH pe3yibTaThl TEOPETUYECKH TPYAOB MO (HUIOJOTUH K
IPaKTUKE MPENOJaBaHNUs HHOCTPAHHBIX S3bIKOB;

2) TEOPEeTHYECKH OCMBICIUTh W OOOOIIMTH OTPOMHBIA MPAKTUYECKHIM
OMBIT MpEnoAaBaTesied MHOCTPAHHBIX S3bIKOB.

[Ipy TpaguUMOHHOM TIOAXOAE K HW3YYEHHID WHOCTPAHHBIX SA3BIKOB,
[JIaBHAs METOJMKA TMPENOJAaBaHUsl 3aKJI0YallaCh B UYTEHUM TEKCTOB Ha
MHOCTpPAaHHOM si3blke. W 93TO Kacajoch HE TOJBKO MIKOJBHOIO YPOBHS
0o0pa3oBaHus, HO U BBICIIEr0, By30BCKOI0. TeMaTnka OBITOBOrO OOIICHUS Oblia
MpEACTaBI€HA TEMU € CaMbIMU TEKCTaMH, TOJBKO Kacarouuecs MpeIMETOB
IMOBCEAHEBHOT'O OOIICHMSA. OJHAKO, Maj0 KTO M3 II0JJOOHBIX CIICIIUAIHCTOB,
HAYUTABIINCH MOJOOHBIX TEKCTOB, MOT aJ€KBAaTHO MOBECTU ce0S B peasbHOU
CUTyallud, KOoTopas moTpeboBana Obl NMPUMEHEHUS 3HAHUNU TPAKTUIECKOTO
WHOCTPAHHOTO $13bIKa, & HE €r0 MACIITa0HOW JTUTEPAaTypPHOU CTOPOHBI. MIMEHHO
TOTJla MOSBWIKCH aJalTUPOBAHHBIE TEKCThI, KOTOPHIE MOTJIM BCE COJIEPIKAHUE
IEKCITUPOBCKUX TpareInii ymecTuTh Ha 20 cTpaHUIaX.

Takum 00pa3oM, U3 YETHIPEX HABBIKOB BJIAJICHUS A3BIKOM, CPEAU KOTOPBIX
MBI TOJpa3yMEBaeM YTEHHUE, TOBOPEHHE, MUCbMO M TMOHHMMAHUE Ha CIyX, B
MPAKTUYECKOM IUTAHE peaTu30BbIBajach camas maccuBHas (opma — UYTEHHE.
[logoOHOe maccuBHOE TMpenojaBaHUE€ WHOCTPAHHOTO $S3bIKA HA OCHOBE
MUCbMEHHBIX TEKCTOB CBOJAWIOCH TOJBKO K TOMY, YTOObl MOHMMAaTh, a HE
C03/1aBaTh COOCTBEHHBIN JTUHIBUCTUUECKUIN OIMBIT.
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CoBpeMEeHHOE TECHOE KYJbTYpHOE OOIIEHHUE BEPHYJIO METOAUKY
MpenojaBaHusi MHOCTPAHHBIX SI3bIKOB HAa KpYru cBosi. Temepsb, mpenoaaBaTenu
CTPEMSITCS HAY4YUTh TMPAKTUYECKH, HCIOJIb30BaTh HMEIOIIUICS B 3amace
JIMHTBUCTUYECKUN MaTepUal.

Ceiiuac Ha 0asze BbICIIEr0 O0pa30BaHUS NPENOAaBaHUE HHOCTPAHHOMY
S3bIKY BOCIPUHHUMAETCSI UMEHHO KaK CpPEJCTBO MOBCEIHEBHOTO OOIIECHUS C
HOCUTEJISIMU JIPYTOM KYJbTYphl. 3ajadeil BBICIIETO OOpa3oBaHUSI — SIBISETCS
dbopMupoBaHuEe MMPOKO OOPA30BAHHOTO YEJIOBEKA, KOTOPHIM HMMEET B CBOEM
apceHaie  (pyHIaMEeHTaNIbHYKO  TMOJATOTOBKY HE  TOJBKO TIO  y3KUM
crienUanu3ainusM, HO M B IIUPOKOM TIutaHe. Hampumep, kak wu3ydeHue
WHOCTPAHHOTO s3bIKa 0€3 OPUEHTHUPOB Ha BBIOpaHHYIO Mpodeccuto, TO €CTh
TEXHUYECKUE CIEIUATUCThl JOJDKHBI BIaJeTh HE TOJIBKO U HE CTOJBKO
TEXHUYECKUM aHTJIMHCKUM, WIN JPYTUM UHOCTPAHHBIM SI3BIKOM, HO U YMETh €r0
IPUMEHATh, TMPEXKJIe BCEro, ¢ TMOJAOOHBIMU K€ CIEIUATUCTAMH, TOJIHKO
TOBOPAIIUMH Ha APYTOM HHOCTPAHHOM SI3BIKE.

MakcuManbHOE€ pa3BUTHE KOMMYHHKATHBHBIX CIOCOOHOCTEM — BOT
OCHOBHAs, TIEPCIICKTUBHAS, HO OYEHb HEJerkas 3ajadya, CTOUT TMepe
NPeToIaBaTeI M MHOCTPAHHBIX S3bIKOB. [[11s1 ee perieHus: HE0OX0OAUMO OCBOUTH
Y HOBBIE METO/IbI IIPETIOAABAHMSI, HAIIPABJIICHHBIE HAa PA3BUTUE BCEX YETHIPEX BUIOB
BJIQJICHUSI SI3bIKOM, U MPUHIMIIAATIBHO HOBBIE YUeOHBIE MaTepUalIbl, C TTOMOIIBIO
KOTOPBIX MOXKHO HayuHTh Jrojed 3ddextHo obmarecs. [Ipu sTom, pazymeercs,
ObUTO OBl HEMPABUIILHO OPOCUTHCS OT OJTHOM KpaifHOCTH B JPYTYIO M OTKAa3aThCs OT
BCEX CTapblX METOJMK: MX Hajo OepekHO OTOOpaTh Bce Jydllee, MOJIEe3HOE,
NPOIIEIIEe MPOBEPKY MPAKTUKON MPENOJaBaHusI.

['maBHBIM OTBET HA BOMPOC O PEHICHWM aKTyaJlbHOHM 3a1adu OOydeHUs
MHOCTPAHHBIM SI3bIKaM KaK CPEICTBY KOMMYHHUKAIIUU MEXIY MPEICTaBUTEISIMU
Pa3HBIX HAPOJOB U KYJbTYP 3aKIIOYAETCS B TOM, YTO SI3bIKU JOJKHBI H3y4aThCs
B HEPA3pPBIBHOM €IMHCTBE C MUPOM U KYJIbTYpOH HapOJ0B, TOBOPSAIIUX HA 3TUX
SA3bIKAX.

K OCHOBHBIM KOMIOHEHTaM IT0JIOOHON WHOCTPAaHHOW KYJIBTYPHI MOKHO
OTHECTH CJEAYIOIIME HJIIEMEHThI, HEeCyllhue Ha ce0€ HalMOHAIbHO —
crienupUIECKyr0 OKpacKy:

- TpaJulMM, a TaKXke OOpsAbl, KOTOPbIE MOKHO BOCHPHHUMATH Kak
TpaauLuu;

- TPAAMIIMOHHO — OBITOBYIO KYJIbTYPY;

- IOBCEIHEBHOE MTOBE/ICHHUE;

- HAIMOHAJIBHBIE KApTHHBI MHpPA, KOTOpPHIE OTPAXKAIOT CHEIUDUKY
BOCIIPUATHS OKPY’KAIOIIEr0 MUPA;

- XYJO0KECTBEHHAsl KyJbTypa, KOTOPYIO MOXHO TakKe€ OTHECTH K
AJI€eMEHTaM 3THOrpauu U STHONOTUU. [3]

Kak yxe roBopuioch Bblllle, 3HAUEHUSI CJIOB U IPaMMaTHUYECKUX MPaBUI
COBCEM HEJOCTATOYHO ISl TOTO, YTOOBI CUMTATh, YTO Thl BIAJECIIb SI3bIKOM.
Heo6xoauMo kak MOXHO IIy0Xe y3HAaTh caMy KYJbTypy HU3y4aeMoOro s3bIKa.
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Jlpyrumu clioBaMH, MOXHO CKa3aTh, YTO TEOPETUUECKUE 3HAHUA S3bIKA JOJKHBI
JOTIOJHATHCS MPAKTUYECKUMU YMEHUSAMHU TOrO, KOrJa CKa3aThb, YTO CKa3arh,
KOMYy U TpU KOM, KaK MOYHO MCIIOJb30BaTh 3HAYEHHE JAHHOTO CJIOBA B
KOHKPETHOM KOHTeKcTe. IMEHHO mo3ToMy Bce OoJblliee BHUMAHHUE YACISIETCS
M3YyYEHUIO CaMOro MHpa s3bIKa, TO €CTh WU3YyUYECHHUIO TOW CTpPaHbl, B KOTOPOU
FOBOPSAT HA M3Yy4Ya€MOM HWHOCTPAHHOM f3bIKE€. TpPyAHOCTH BO3HUKAIOT B
OCHOBHOM TNIpH OOYYE€HUHM AaKTUBHBIM METOJAaM YCBOCHHUS SI3bIKA — TO €CTh
00y4EeHHUIO TUCbMY U TOBOPEHUI0. [Ipu 3TOM BO3HHUKAIOT OCHOBHBIE TPYIHOCTH
IpU JBYX MPUUYMHAX B CTOJKHOBEHUH C MEXKKYIbTYPHOH KOMMYHHUKAIUEH.

1) nexcuxo-dgpazeonornueckas couyeTaeMocTh cJoB. Kaxmoe ciioBo
KOKJIO0r0 f3bIKa MMEET CBOW, NPUCYIIMWA TOJBKO JAHHOMY S3BIKY PE3EpB
co4yeTaeMOoCTH. MHBIMU CJIOBaMH, OHO «IPYKUT» W COUYETACTCS C OJHUMHU
CJIOBAMHM U «HE JIPYXKHUT» M, COOTBETCTBEHHO, HE COYETAECTCA C JIPYTHUMHU.
[Touemy mo6eay MOKHO TOJIBKO OJIepKaTh, a TOPAKEHUE — MOTEPIIETh MOYEMY
poJib  TO-PYCCKA MOKHO WrpaTh, 3HAY€HHWE — HWMETh, a BBIBOJBI,
KOMIUTUMEHTBI— JieJiaTh. [lodeMy aHriuiickuil riaroin to pay, O3Hayaroniuin
'TJIATUTH' TIOJAraeTcs COYeTaTb C TaKMMHU HECOUYETAaEMbIMHM, C TOYKH 3pECHUS
pyccKoro s3bIka, cJIoBaMH, Kak attention BHuManue. [louemy pycckue
COYETAHUA KPENKUMN Yail, CUIbHBIN JTOXKIb NO-aHTJIMMCKA 3BYYaT KaK «CUJIbHBIN
qait» (strong tea), «Tspkenblid 10k ab» (heavy rain)

2) HECKOJIbKO 3HAauY€HHl HMHOCTPAHHOrO CJIOBA. [[BysA3bIUHBIE CIOBapu
NOATBEPKAAOT 3TO siBicHHE. [lepeBon CIOB ¢ MOMOIIBIO CIOBaps, KOTOPBIN
JAeT «IKBUBAJICHTBDY UX 3HAUYCHUI B JPYTrOM SI3bIKE, IPOBOLUPYS YUALTUXCS UX
Ha yroTpeOJeHue NHOCTPAHHBIX CJIOB.

a ration book — kapToukmu,

to do the books — Bectu cuera,

our order books are full — mb1 Oobliie He MPHHUMAaEM 3aKa30B,

to be in smb's good/bad books — GwITh Ha XOpoOIIEM/IITIOXOM CUETY,

| can read her like a book — s BrKy ee HacKBO3b,

we must stick to/go by the book — Hamo neiicTBoBaTh 1O MpaBUIaMm,

I'll take a leaf out of your book — s mocnexyro TBOEMY IpHEMEDY,

He was brought to book for that — 3a 310 ero mpuBnexIN K OTBETY.

Ta xe cuTyanus — KOrjga mnepeBo OTAECIBbHOrO CJI0BAa HE COBIIAJNAET C
MepeBoJlaMi  3TOTO  CJIOBa B  CJIOBOCOYETAHHUAX —  MOXKET  OBIThH
MPOUJUTIOCTPUPOBAHA PUMEPAMU U3 PYCCKO-aHTIIUMCKOTO CI0BapS:

3amnucka — note,

JeNoBas 3amucka — memorandum,

JIOKJIaTHas 3ammucKa — report,

nmroboBHas 3armmcka — love letter, billet-doux;

Ha coBpemeHHOM 5Tarie pa3BUTHs HAIIEro OOIIECTBA, KOI/la MOBCEMECTHO
BO3HMKAIOT ~ MHOTOYMCJICHHBIE  KYJIbTYpPOJOTHYECKHUE  CBSI3M,  HEU30€kKHO
MIPOUCXOUT MepepacnpeiesieHne HIEHHOCTEN OPUEHTUPOB U MOTUBALIMI B CHCTEME
o0Opa3oBaHUs. YHUBEPCATBHBIM MOJIXOJOM K CHUCTEME OOpa30oBaHUsI CTAHOBUTCS
0o0y4eHHEe MEXKYJIbTYpHOM KOMMYHHKalMUu. B caMOM MOHSTUU MEXKKYJIbTYpPHOM
KOMMYHHKAIlMA  3aJI0)KEHO  PAaBHOIPABHOE  KYJIBTYPHOE  B3aUMOJICHCTBUE
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NPEJCTaBUTENICH PA3IMYHBIX JIMHIBOKYJIBTYPHBIX OOLIHOCTEM € y4YeTOM UX
CaMOOBITHOCTH U CBOEOOpa3Msl, 4YTO MPHUBOAUT K HEOOXOIMMOCTU BBISBICHHS
00I11€YeTI0OBEYECKOro Ha OCHOBE CPABHEHUSI HHOSI3bIYHOW M COOCTBEHHOM KYJIBTYP.

CoBpeMeHHOE MpenojaBaHUE HMHOCTPAHHOIO $3bIKA HEBO3MOXKHO 0e€3
NPUBUTHUS YYALIUMCS HHOA3BIYHON KYJIbTYphl. BOJBIIMHCTBO METOAMCTOB
CTaBAT BO IJaBy yrja COBPEMEHHOE COCTOSIHUE TEOPHHM U MPAKTUKU OOYydeHHS
MHOCTPAHHOTO  sI3bIKa C  SIPKO  BBIPQXEHHOM  KOMMYHHUKATHBHOM
HaIPaBJIEHHOCTbIO, YTO CIOCOOCTBYET BCECTOPOHHEMY DPa3BUTHIO JIMYHOCTH,
Pa3BUTHIO JYXOBHBIX IEHHOCTEH yyaluxcs.

HccnenoBanus B 00J1aCTH METOJIMKH MPENOIaBAHUSI HHOCTPAHHOTO SI3bIKa
NoKa3aiy, 4YTOo OOy4YeHHE MEXKYJbTYpHOH KOMMYHHUKAllUM HE MOXKET
CyLIECTBOBaTh 0€3 BKJIIOUEHUS JIMHIBOCTPAHOBEJYECKOI'O acleKkTa B MPOLECC
oOyueHnusi. B cBeTe coBpeMeHHBIX TpeOOBaHUM LENsIM OOYyYEeHHsS] MEHSETCS
CTaTyC ¥ pOJb CTPAaHOBEAYECKON HWH(MOpMaAIUU, TPEJCTaBICHHOW TaKuUM
oOpa3oM, 4dYTOOBI COOTBETCTBOBATH OIBITY, MOTPEOHOCTIM U HHTEpecaM
y4YalIuxcsi U ObITh COMOCTABICHHOW C aHAJOTHYHBIM OMBITOM X POBECHUKOB B
CTpaHe u3ydaeMoro s3pika. lccnepoBaHus Takke IOKa3alM, 4YTO B
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OPT'AHM3BAIIUA OBYUYEHUSA N30ObPAZUTEJIBHOMY UCKYCCTBY
N CTPYKTYPA YPOKA

Moanakapum baliceHrupos
(Apkanbik, Kazaxcran)

Annomayusa: B smoii cmamve paccmompenvl 80NPOCHl COBPEMMEHHO20
oOyueHusi K uU300pa3umenbHo20 UCKYCCMBd Y4umvléas ONbIMbl NPOULEOUIUX
9NOX, KAK Y4ums peOeHKa K U300pasumenbHOMy UCKYCCMBY, Op2aHu3ayus u
CMpPYKmypa ypoKa, makdice poib NpuUMeHeHue KOMNbIOMEHOU MeXHOI02UU Ha
YpOKax uzoopasumenbHo20 UCKYCCmad.

Knroueswie cnosa: 3nanue. Obyuenue. Pucosanue. Cmpykmypa. Texnonoeus.

1 BBenenue

B coBpemenHoMm sTtane WHQpOpMAIIMOHHBIE TMEpeauyd 3HAHHUS OJHOW W3
TJIABHBIX HaIpaBJICHUHN pa3BUTHI oOmecTBa. B nHbOpManmoHHOM U yueOHOM
Ipoliecce KayecTBO MEpeNadyd 3HAHUM 3aBUCUT OT OpraHM3alMy CIELUHATbHBIX
METOA0B U IPUEMOB.

2 OcHoBHAas1 YacTh

Coznanve  WHPOPMALMOHHOTO  OOIIECTBA,  CBSI3aHHBIE C  HHUM
MH(POPMAIIMOHHO-KOMMYHUKAIIMOHHBIE TEXHOJIOTHI TECHO CBS3BIBASICh HAIEH
KU3HbIO TpeOyeT HOBBIC B3IUIANbI OpraHU3alUd OOy4YeHHUs, BOCIUTATH
COOTBETCTBYIOIIME K ATOMY IOKOJEHUH, OCBOUThH IOCIEAHUE AOCTHKEHUS
HAyKH U TEXHUKHU.

N3o00pa3uTenbHoe UCKYCCTBO B IIKOJE, KaK W JIIOOOH Apyroil ydeOHBIN
peIMeT, UMEEeT CBOM crenuduueckre OCOOCHHOCTH, CBOM 3a/aud; M CBOH
CUCTEeMaTHYeCKui Kypc oOydenus. Ha ypokax prcoBaHus AETH, MPEKIEC BCETO
MPUOOPETAIOT ¢ TOMOIIBI0 YUUTENSI HEOOXOUMBIE 3HAHUS M HABBIKU. [ 0BOpS 0O
PUCOBaHUM B IIKOJIC, HAJI0 UMETh B BUJY, YTO M300pa3uTeNabHasl JEATEIHHOCTD
pebeHKa B IIKOJBHBIX YCJIOBHSIX, HAUMHAS C MEPBOTO KJAcca MEPEecTaeT OBITh
UTPOBOM, CTAaHOBHUTCS ydeOHOUW pgesTenbHOCThIO. C mepBOro Kiacca Cleayer
3aKJIaJbplBaTh Yy YyYalllUXCd OCHOBbI 3HAHMM W HAaBBIKOB PEATUCTUYECKOTO
n3o0pakeHus. Bwmecte ¢ pucoBaHWEM OT pyKd 4depeoBaTh PHUCOBAHUE
KOMITBIOTEPHON TEXHHWKE BO30Y)K/IaeT OTPOMHBIA WHTEPEC ydaluxcs. JDTO U
OyZeT B COBPEMEHHOCTH JBWXKYIIEH CHWIOW K YCICIMTHOMY OOYYEHHIO
M300pa3UTEIHHOMY UCKYCCTBY.

B cpenneit mikone nereid o0yyaTh HAUMHAIOT OCHOBAM HayK, U B 00JlacTu
M300pa3UTENIbHOTO UCKYCCTBA UM HAJI0 JaTh MPaBUIIbHOE MOHATHE O MPaBWIAX U
3aKOHAX u300paxkeHus (OpPMBbI Ha IJIOCKOCTU. 3/1€Chb OCHOBHAsi PYyKOBOJAIIAS
pOJib MPUHAMJICKUT YUUTEIIO0, YUUTENb JOKEH MpaBUIbHO OPraHU30BaTh
y4eOHbII Ipoliecc, HalpaBUTh BHUMaHKHE YYEHUKA HA CaMO€ OCHOBHOE, YKa3aTh
MyTh OBICTPEUIIIETO U JOCTYITHOIO YCBOCHUSI yUeOHOr0 MaTepuania.
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OrcrauBas HEO0OXOUMOCTD XYyJI0’KECTBEHHOT' O oOpa3oBaHus,
KBaTU(UIIMPOBAHHOTO PYKOBOJICTBA CO CTOPOHBI MEJArora, Mbl CTPEMHUMCS K
TOMY, YTOOBI JI€TU HE OrPAaHUYMBAIUCH MOBEPXHOCTHBIM 3HAKOMCTBOM C
HCKYCCTBOM, a NoJIy4yasau Oosee riay0oKue 3HaAaHUS U HaBBIKU. YeI0BEK HE MOKET
JMOOUTH TO, YETO HE 3HAET, OH HE MOXKET 3aMHTEPECOBATHCA TEM, KOTOPBIM €My
HHUKOTJJa HE NPUXOAUIOCH 3aHUMAThCI. B paHHeM BoO3pacTe NOETU TOTOBBI
3aHUMAThCS JIFOOBIM JIEJIOM, OHM OXOTHO CTPOSIT TOpojia, PUCYIOT, TaHIYIOT,
MOKT M T. A., HO, KaK TOJbKO HACTyHaeT MOMEHT JJi JaJbHEUIIETrO
COBEPIIICHCTBOBAHUS B ’TOM, OHU TPEOYIOT MOMOIIH, PyKOBOJACTBA. Eciiu B 3TOT
MOMEHT K HHUM HE€ MPOTSHET PYKY IOMOIIM ONBITHBIA PYKOBOJAWUTENb, OHHU
3a0pachIBalOT CBOE 3aHSATHE, KOTOPOMY BHauajie OTJAaBajIuCh Bceil aymioi. Bri-
JAIOIIHECS MPEACTABUTENMN NEIArOTMYECKON MBICJIM BCETAA BBICTYNAIU U 3a TO,
9YTOOBI MpENo/IaBaHue PUCOBAHUS ObLIO MOCTaBJIEHO MpaBUIbHO. PaccmaTpuBas
pUCOBaHME B IIIKOJIC HEJNIb3S B TO K€ BpeMs IpeBpaliaTh €ro B Urpy, 3adaBy.
Kaxprii MpEenoaaBaTeb M300pa3UTEIHLHOTO UCKYyCCTBa SABJISACTCS
OTBETCTBCHHBIM 3a OOyYE€HHME M BOCIHUTAHUE, OH BO3TJIABJSICT W HaIpaBisieT
NeATeIbHOCTh IIKOJBbHUKOB, OpraHu3yeT ux pabory. be3 pykoBomsmied u
HampaBJIAIONIe poiau mejarora, ©Oe3 HEYCTAaHHOTO W BHHUMATEJIBHOIO
HAOJIIOIEHNsT 332 KaXKIbIM IIKOJIHBHUKOM HEMBICIUMa y4eOHO-BOCHHUTATENbHAS
pabora B mkoise. [IpermomaBanue M300pa3uUTENBLHOTO UCKYCCTBA B MAacCCOBOM
IIKOJIe, KaK Mbl Y€ TOBOPWJIM, NPEXKIE BCEro Impecienyer obireodpa3oBa-
TEIbHbIE, a HE chneuuaigpbHble Lend. OHO TOMOraer JAeTsM I03HaBaTh
OKPYXAIOIUNA MHUp, PAa3BUBAET HAOIIOAATENBHOCTb, YUUT paziuyath (Hopmy
NPEIMETOB U OKPACKYy, CpPaBHHMBATh MPEAMETHI MEXIy cOOOH, yCcTaHaBIMBATH
CXOACTBO W paznuuue. OBIazeTh OCHOBAMU HM300pa3UTENbHON T'PaMOTHI
IIKOJIbHUK MOET TOJIBKO C IIOMOIIBIO YUUTEIIS.

[Ipy 0O0yyeHUM PUCOBAHUIO C HATYPHI MEAAror MPEXIe BCEro YIEIseT
BHMMaHHE BOIIpocaM HaOmoeHus u Bocnpusaitus HaTypbl. CrnocoOHOCTH
MPaBWIBHO BUJETh — MPUPOXKJICHHAS B YEJOBEKE, U OHA JIOJDKHA PAa3BUBATHCA.
JIng 3TOrO HAZO C JETCKOrO0 BO3pacTra IMpUy4YaTb €r0 BHUMATEIBHO
paccMaTpuBaTh MPEAMETHI, 00paliaTh BHUMAaHUE HA XapaKTEPHbIE 0COOCHHOCTH
(bOopMBI, OKpaCKH, MPOTOPIUH, MPUYIATh AHAIM3UPOBATH CTPOCHUE MIPEIMETOB.
UToOB! YICHHUK SICHO MPEACTABUI U3y9aeMblii 00BEKT, OH JIOJDKEH MPEXkKIE BCEro
OXBaTUTh €ro (hOpMY B IIEJIOM, 3aTEM YETKO U SICHO YBUAETh BCE CYIIECTBEHHbIC
MPU3HAKK A3TOr0 IpEeIMeTa, U BMECTE C TE€M SICHO NPEIACTABUTh B3aMMHOE
pacmoyiokeHne ITUX d1eMeHTOB. OOBSICHEHHUS y4HuTeNsi OYayT MOHSTHBI BCEM,
€CIIM  CJIOBECHBIC TOSCHEHHS WIUIIOCTPUPOBATH CJlAWJaMud C T[OMOIIBIO
KOMIBIOTEPHBIX MPOTrpaMM WJIM METOAMYECKMMHU mnocoOusimu. Korma yueHuk
O3HAKOMMJICSI C HATYPOM, OH MOXKET MNEPEXOAUTH K puUcOBaHMIO. [lemaror craBut
nepe HUM YyuyeOHbIEe 3aJayd, OpraHu3yeT ero HaOIJIEeHUs B Mpoliecce
MOCTPOCHUST U300paXKEHUSI IO OMpPEACICHHON cHCTEMe, HampaBisieT BHUMaHUE
Ha caMble Ba)KHbIE OCOOCHHOCTHU CTpPOCHUsI HaTypbl. llemaror BHUMAaTEIBHO
CJeAUT 3a pabOTON MBICIIM YYEHUKA, IOCTOSIHHO €€ HaIpaBJisisi, mojiepxuBas. B
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HaYyaJIbHBIX KJaccax JETH €Ille HE MPUBBIKINA aHaJU3UPOBaTh HATYpy B Mpoliecce
MOCTPOCHUS U300paKEHUSI U PUCYHOK BBITIOJIHAIOT 1O MEPBOMY BIICUATIICHHUIO.
OnHu Mano oOpaiarTcs K HaType, IOUYTH COBCEM HE CBEPSAIOT CBOM PUCYHOK C
HaTypoil. ITOMY MX YYUT MEAaror, HampapJisisi BHUMAHHUE C TOBEPXHOCTHOIO
HaOJIOJICHUs] K CEPbEe3HOMY aHallu3y HaTyphl. PUCys, YYEHHMKH NOJKHBI HE
TOPONIUTHCS, @ OCTOPOKHO M TMOCJIEAOBATEIBHO MEPEXOJUTh OT OJHOM
TpyAHOCTH K Jpyroil. Eciu ydeHHMK JaeT HeBepHOEe H300pakeHHe, Meaaror
HEME/IJICHHO YKa3bIBA€T HA 3TO M COBETYET BBIMPABUTH. TE€XHUKY HUCIIPABJICHUS
omuOOK yYUTENh IOKa3bIBa€T IIKOJbHUKY Ha €ro J>e pPHUCYHKE C
00CTOATENIbHBIMU TIOSICHEHUSIMA, 4YTOOBI YYEHUK SICHO OCO3HaJl MPUYUHY
OmMUOKU M METOJUKY €€ ucnpapieHus. Crycts 2-3 MUHYTHI 1Oce 0OObSICHEHUS
OH OOXOJIUT KJIacC U HaOIroaeT 3a paboToil geTeil. 3aMeTUB OIMOKY, oOpariaeT
Ha Hee BHMMaHUE yuyeHHMKa. TakuMm 00pa3om, B pe3yjbTaTe MepBoro o0xoja
KXKJIbIH YUEHUK TIOJIydaeT OT Iejarora 3aMeuyaHus, KOTOpbIe HANpPaBISIOT €ro
Ha TMPaBWIBHBIM TyTh NalibHEWIIero BeaeHus paborel. OOOHIs Bech Kiacc,
YyUUTEIh CHOBAa BO3BPAIIAETCS K TOMY YYEHHKY, C KOTOPOrO OH Hayai 0OXO[I.
Korpma ’xe mnemaror 3ameyaeT THUNMYHYIO OIIMOKY Yy BCEro Kiacca, OH
NPUOCTAaHABIMBAET paboOTy M OOpamaeT BHUMAHUE BCEX YYalllUXCSd Ha ITY
omnOky. OOBsICHEHUsI B TaKUX CIy4asXx HaJ0 MPOBOIAUTH Yy NOCKU. BHauarne
YUUTEIh OOCTOATENBHO OOBICHSET MPUYUHY OIIMOKH, a 3aTeM, pHUCYs Ha
KJIACCHOM JIO0CKe, IMOKa3bIBaeT, Kak ee cieayeT uchpaBuTh. [Ipu mznoxxeHuu
y4eOHOro maTepuaia Tepell y4uTelIeM JODKHA TMOCTOSIHHO CTOSITh 3ajadya —
cellaTh BCE BO3MOKHOE, YTOOBI BCE YUYEHHKM NMoHMManu ero. Kaxmoe cioBo
yUUTEIS JIOJDKHO OBITh TOHSATO JACThbMHU. YUeOHBI MaTepuan JI0JDKEH
U3JIaraThCs TakK, 4TOOBI IETH BOCIIPUHUMAIH €ro 0e3 0coObIx ycuinuid. Eciu ke
YUUTEIh HE MOXKET 00OUTHUCH 0€3 ITUX CIIOB MOH, KOJIOpUM, 8anep, l1ecCUuposKd,
TO OH 00s3aH TYT K€ Pa3bsCHUTH YUCHHKAM WX 3Ha4Y€HHE, paccka3aTb 00 ITOM
npocTo U sicHo. O4eHb Ba)KHO, YTOOBI U3JIOKEHHE MaTepuaia He ObUIO CYXHM U
CKyuHbIM. Hano 3amHTEpEecOoBaTh ydaluxcs, yBJI€Yb HX. XOPOIIUH YYUTEIb
Cpa3y OBJaJeBAaCT BHUMAHUEM YUYCHUKOB M, HE OCJIa0Jsisl €ro HU HA OJWH MW,
yMEJIO0 MNEPEXOAUT K TeMe ypoka. TyT M XOpolo MOMOraeT KOMIbIOTEPHBIE
TexHojoruid. Kak yke roBOpWIIOCH BBINIE, 0CO00€ BHUMAHUE JIOJDKHO OBIThH
yAENEHO METOJIMKE OpraHu3aluMd y4eOHOro  TIpolecca Ha  YpoKax
JEKOPATUBHOTO U TEMATUYECKOTO PUCOBAHUS.

OcHOBHOW (opMON OpraHu3aIuu y4eOHOTO Mporecca SBISETCS YPOK.
UeTkoe mMIaHUpPOBaHHE PAOOTHI MO YpPOKaM OOecneYMBaeT pacrpeeseHue
y4eOHOTO MaTepualia Ha KaXIblid JI€Hb, MECSII, YETBEPTh HA BCEM MPOTIKCHUHU
yaeOHOTO To/1a. THTEHCUBHOCTH OTJIETHLHOTO YPOKA ONPENETAETCS KOTUIECTBOM
HOBOT'O Y4Ye€OHOTo MmaTepuana, HOpMOM (U3MYECKOW HATrpy3KH Ha KaxKJIOro
YYEHHKA TMPU MPOAOJDKUTEILHOCTH ypoka B 45 munyT. Takas cucrtema naer
BO3MOKHOCTb, HE MEPEYTOMJISIA yUYeHHKA, 3 (PEKTUBHO UCIOIB30BATh YUEeOHOE
BpeMsi. Pabota 1o ypokam omnpezensieTcss TBEpJbIM HEACIbHBIM paclrCaHUEM,
YTO JAET YYUTEII0 BO3MOXKHOCTH YETKO CIUIAHUPOBATH pabOTy MO Iporpamme
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Ha Bech roj. [lpucTymas K MIaHUPOBAHHWIO Y4€OHO-BOCTIMTATEILHONW PabOTHI,
MPEeKJIe BCEro HEOOXOMUMO XOPOIIO HM3YYHTh mporpammy. IIporpamma maert
MEePEUYCHb OCHOBHBIX 3aJlaHU ¥ TIOCTAHOBOK, VYKa3bIBa€T TIOPSAJOK U
MOCTIEI0BATEIHPHOCTh U3yUEHHUS Kypca 1o TojaM O0y4YeHHsI, KOJMYECTBO YacoB,
OTBOJUMBIX Ha KaXKJIO€ 3aJIaHWEe, W CPEJICTBA BBHITIOJIHCHUS. 3HAHWUS W HaBBIKH,
KOTOPBIC yUalTuecs JOJDKHBI YCBOWTH B KKJIOM KJIacce, HaJl0 PaclpeeInuTh 10
YeTBEPTSIM W HeIelsM. HaumHarommMm IemaroraM 4acTo KaKeTcs, YTO Takas
paboTa He HY)KHA, YTO B Y4eOHOM ImporpaMmme Bce 3To ecTh. Ho XoTs mporpamma
U pPACcKphIBaeT METOJMYCCKYIO TOCICAOBATEIBHOCTh YCIOXHEHUS YYeOHBIX
3aJlady MO TojaM OOy4YeHHUs, OJHAKO MHOTHMX YaCTHBIX BOIIPOCOB METOIUKH
NpernojaBaHrs OHAa He KacaeTcs. Kak Mbl yKe BBISSCHWUJIH, IEIarorHYeCKHi
nporiecc — TBopueckuii mporecc. [losromy ydeOHyIO mporpaMmy Halo
paccMaTpuBaTh HE Kak JOrMy, a Kak oOIee pPyKOBOJACTBO K JEHWCTBHUIO. B
nporpamMMe J1aeTcsl JIMITh OCHOBHOE HalpaBJICHHE, a pean3allysl ero, pelieHne
MHOTOYHCIICHHBIX YaCTHBIC BOMPOCOB — JICJIO CAaMOTO YYHUTENs, OpraHU3aTopa
paboTHI.

VYyebHas mporpaMma u He TpeOyeT Takoro OYyKBaJIBLHOTO HCIIOJTHEHUS.
Ona yka3bpIBacT, C KaKMMH XYyJOXKHUKAMH HAJI0 TO3HAKOMHTH YYAIIUXCS H
Kakue TMPOW3BENCHUs Hauboiee SPKO paCKPHIBAIOT TBOPYECKOE JIUIIO
Xy[IOXHUKA. BIIONHE MOHSATHO, YTO €CIIM y TMperojaBaTelii HET YKa3aHHBIX
PETNPOAYKIIMH KapTHH TOTO FJIM WHOTO XYJIO)KHHKA, TO OH MOXET 3aMEHHUTh UX
APYTUMU KapTHHAMHU TOTO JK€ XyHOXHHKA. TOo ke M C HATIOPMOPTHBIMH
nocraHoBkamu. [IporpamMma yKasbIBae€T TOJIBKO CTEIEHb CIIOXKHOCTH (OopM
IPEIMETOB Ui HATYPHBIX MOCTAHOBOK, HO €CJIM Y YYHTENsl HET YKa3aHHBIX
NPEeIMETOB, OH MOXET 3aMCHHTh WX JIPYTUMH, aHAJOTUYHBIMH IO (opMe.
[ToaTomy, manupys yaeOHyr0 paboTy Mo ImporpaMmMe, Ieaarory Heo0XoamMo, ¢
OJTHOW CTOPOHBI, BBIICIUTH OCHOBHOE COJIEp)KaHHWE y4eOHOro Marepuasa, a ¢
APYyrol — corjacoBarhb €ro C TeM JHJAKTHYCCKUM MAaTepHUaoM, KOTOPBIH
UMEEeTCs B €ro pacnopspkeHuu. llpu cocTaBieHWM WHIWBUIYAIBHOTO TLIaHA
paboThI B IITIKOJIE YYUTEITIO0 HEOOXOAMMO pa3padoTaTh U TOJOBBIC TUIAHBI PAOOTHI
JUIST  KaXKJIOro Kiacca. TakWe TOAOBBbIE IUIAHBI JIYYIllE BCETrO JeiaTh
WUTIOCTPATUBHBIMHA: OHH TIO3BOJIAIOT HATJISIIHO BHUJIETH CpPa3y BECh KOMILIEKC
pabot. CocTaBisisi TOAOBOM TUTaH pabOTHl 0€3 WILTIOCTpAlliid, MHOTHE HEYIauHO
IUTAHUPYIOT OTNENbHBIC BHJBI 3aHATHNA IO YETBEPTSAM: HA KOHEI[ YETBEPTH
OTHOCAT JIUOO Oeceapl 00 UCKYCCTBE, TMOO YPOKU PUCOBAHMS C HATyphl. Takoe
TUTAHUPOBAHUE 3aHATHIA HENIb3s MPU3HATH yAauHbIM. JleTH, 3akaHYnBasi 3aHATUS
B IIIKOJIE, YXOMST Ha KAHHUKYJBI 0€3 BCAKOTO HACTPOS HA JAIBHEUITYIO0 paboTy
0 M300pa3uTeIbHOMY MCKyccTBY. Ecim Obl mociaemHuM 3ajaHueM B YETBEPTH
OBIJI0O JIEKOpAaTUBHOE WM TEMAaTUYECKOE pHUCOBAaHUE, TO pedsiTa JIeTKO
HACTPOWJIMCH OBl Ha MPOJIOJDKEHUE dTOW pabOThI U B BO BpeMs KaHUKya. JleTu
OXOTHO BBITIOJNHSIIOT JEKOPATUBHBIE DPAOOTBI M TEMATHYECKUE KOMITO3UIIHH,
CBS3aHHBIC C Tpa3aHUKaMH. WIUTFOCTPUPOBAHHBIN TIUIaH TIO3BOJISIET Cpasy
YBUAETh 3TH HEIo4eThl. Kpome TOro, B WLTIOCTPUPOBAHHOM IUIAHE JIETKO
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OTpa3uTh U XapakTep y4eOHBIX MOCTAHOBOK, U MX METOJUYECKYIO HalpaBIICH-
HOCTb. ['010BOMl y4eOHBIN IJIaH Jy4Yllle BCEro COCTaBUTh B BUJE TaOJMIIBI, B
KJIETKaX KOTOpOMl pacmpejensercsd y4eOHbI Marepuan U MO YeTBEPTIM, U IO
OTJEIbHBIM YpoKaM. B ka0l KieTke yka3blBaeTcs BUJl y4eOHOU paboThl, TEMa
ypOKa M HarJIsIIHO MOKa3bIBAaeTCsl coJepkaHue padboTel. HekoTopble METOIUCTHI
CUMTAIOT TakoM BUJ palbOThl HW3JIMIIHUM, TaK Kak [UIsl BBIIOJHEHUS
WTIOCTPUPOBAHHOTO TJIaHa TpeOyeTcs M3BecTHas 3arpata BpemeHu. [IpakTuka
yoenuna B oOpaTHOM. Te, KTO HE COCTaBiIse€T WIUIIOCTPUPOBAHHOIO IUIAHA,
TPaTAT BPEMEHU ropasfo OoJblle, UM MPUXOIAUTCS MepeKpauBaTh CBOM IUIaH
paboThI MO HECKOJIBKY pa3 B roj. Mmes nepen co0oii MILTIOCTPUPOBAHHBIN TJ1aH,
yUdTEeIh Cpa3zy BUAMT, Tle IiesrecooOpa3Hee JaTh IIKOJIbHUKAM TO WM HHOE
3amanue. Kpome TOro, Takue WUIFOCTPUPOBAHHBIE IUIaHBI B 3HAYUTEIBHOU
CTeNeHW OO0JeryalT JajbHEeHIIyl0 padoTy MO €XEroJHOMY IUIAHHUPOBAHUIO
y4eOHOro Marepuana — COCTABJICHHUIO KaJEHAAPHBIX IUIAHOB JIs Ka)KIO0ro
KJ1acca, TeMaTH4YeCKUX pa3pad0TOK U KOHCIIEKTOB YPOKOB.

OOHOBpPEMEHHO C COCTaBJICHUEM Y4YeOHOro IjlaHa MpernojaBaTelb
nonOupaeT AUAAKTHYECKUH © Meroauueckuit Marepuan. Crooma BXOIUT
METOJUYECKasl U CIIelUaJbHAs JUTEparypa, BBIIUCKUA W3 HEEe B BUJIE LUTAT,
AHHOTAIUM, WIUIIOCTPATUBHBIM Marepuaj, pa3iInyHOIO poJa METOAUYECKHUE
nocobus (cxembl, IUIaKaTbl, MPUOOPHI), 0Opa3lpl HAPOAHOIO TBOPYECTBA.
He6onbmoit no pasmepy yueOHO-METOAMYECKUN MaTepuan CiIeAyeT pa3ioKUTh
10 TEMaM U XpPaHUThb B OTHAEIBHBIX IAlKaX WIA KOHBeprax. s Marepuaia
KPYIIHOTO pa3Mepa ClIeIyeT 3aBECTH CIIel[UajlbHble NAnku. bosee neranbHas
HOJArOTOBKA MpenojaBaTesss K yuyeOHbIM 3aHSATUSIM MOXKET OBbITh BBIpa)KEHA B
COCTaBJICHMHM TeMaTHUYeCKUX pa3zpaboTok. B Hux ompezgensercs KOHKPETHOE
COJIEp’KaHUE KaXKIOr0 YPOKa, YKa3bIBAIOTCS METOJMKA MOCTPOCHHS yueOHOIo
nporecca, oOOpyIOBaHME MU TE MEPONPUATHUS, KOTOpPble HEOOXOIUMBI Jis
YCBOGHHUS M 3aKpelyieHus Y4eOHOro wmarepuasia. BpliensnokeHHoe [aeT
BO3MOXXHOCTh YYHUTEIIO YBEPEHHEE MPUCTYIATh K COCTABICHUIO KOHCIIEKTA
YpOKa.

Ot opraHuzalMyd W yMEJNOro IPOBEACHHUS YPOKOB IIOYTH ITOJHOCTBHIO
3aBHCUT peEIlIeHHE 337au 0OydeHMs M BOCHUTaHMA ywamuxcs. Kaxasiii ypok
JOJDKEH OBITh 3aKOHYEHHBIM, LEJIbHBIM M B TO € BPEMs SBIATHCS YacTbIO
CHCTEMBI YPOKOB, CBSI3aHHBIX MEXAY co00# 0O0IIeil 1eNpio U 00IKUMU 3a1a4aMHu
JAHHOTO y4eOHOro mpeaMera. YPOKM HE JOJDKHBI ObITh 01HOOOpasHbIMU. Ha
YpOKax M300pa3sUTEIBHOIO UCKYCCTBA 3TO YCJIOBHE JIETKO BBIMOJIHUMO, TaK Kak
BUJIBI 3aHSITHA OYEHb pa3HOOOpa3Hbl W Mo ¢opMe, W MO coaepxkaHuio. Ha
YPOKax pHCOBAHUA C HATYPHI AETH 3aHUMAIOTCS U PUCYHKOM, U JKMBOIIMCHIO, a
Ha 3aHATUAX JEKOPATHBHBIM PHCOBAaHHMEM OHM COCTABIISIIOT Y30pbl, M3y4aroT
HpUPTHI, CO3AI0T AEKOPATUBHBIE KOMIIO3WLIMU, 3HAKOMATCS C 3JIEMEHTaMU
XYZ0’)K€CTBEHHOT0 KOHCTpyHpoBaHusa. Ha ypokax - 6ecegax o0 UCKycCTBE, OHU
Y3HAIOT O 3aMEYaTeIbHBIX IIPOM3BEICHUSIX APXUTEKTYPBl, CKYJIBIITYpHI,
KUBOMUCH, TpaUKH, NEKOPATUBHO-NIPUKIAIHOTO UCKyccTBa.OIHON U3 BUIOB
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MH(OPMAIIMOHHONW TEXHOJOTMH — paboTa KOMIIBIOTEPHOM TIpaUKH LIHPOKO
pacnpocTpaH€HHasi (opMa UCIOIb30BaHUS CPEICTB. B cBa3m  mumpokum
pacrpocTpaHeHueM B o00miecTBe MH(OPMAIIMOHHOW TEXHOJIOTMI BIMSET Ha
MOJIyYeHMs] 3HAaHWA W OpraHu3aluii yudeOHoro mponecca. B wyacTHOCTH
TpeOyeTcsi OCBOCHME Il TBOpUeckue paboThl ¢ momoinbio Kopen [paiiB, u
HCIIOJIb30BaHUE UX B IIUPOKOM MaciiTade.

3 3aki0ouenue

Hcnonb3oBaHue COBPEMEHHOW HH()POPMALMOHHOM TEXHOJOTMM M HX
METOJIbl C MOMOUIBI0 KOTOPOTO MOJHOE HUCMOJIb30BaHUE UX HA PUCOBAHME ITUX
CPEICTB. AHANM3UPYS POCCHIMCKHE JHTEpaTyphl IEpEeBECTH HX, IepeaaTh
TIOHATHE O METOAAaX U MPUEMaX HOBBIX KOMITBIOTEPHBIX TporpamM. OnpenenuThb
cUCTEeMYy O0OyuYeHHUsT H300pa3UTENIBHOTO MCKyCCTBa uepe3 HH(OpManuoHHOU
TexHosoruii. Hapsimy ¢ >TMM u Henwp3s 3a0bIBaTh TBOPYECKOTO IOAXO0/a
pPEANMCTUYECKOT0 U300paKEHHS C TIOMOIIBIO0 IPAPUUECKUX CPEJICTB U KPACKOH.
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TEACHING IDIOMS: CHALLENGES AND APPROACHES

Olga Byessonova
(Trnava, Slovakia)

Abstract: The article addresses the problem of teaching idioms as part of
language vocabulary. It is stressed that teaching idioms is a manifold process
with many objectives. Knowledge of idioms in a foreign language allows
enriching the vocabulary and enhancing the students’ linguistic competence in
the target language, helps the students to acquire the necessary language level.
The conclusion is made that the multifaceted nature of idioms can be understood
if different approaches to their interpretation are taken into account.

Key words: idiom, phraseological unit, collocation, idiomaticity of
meaning, idiomaticity of form, classification of idioms, teaching phraseology

1 Introduction

Role of idioms in effective vocabulary teaching

Phraseological nomination is a widely spread way of representing in a
natural language of different aspects of life of a speaking community. As
cultural signs idioms encode values, stereotypes, and ethnic heritage of the
nation. The idioms research can give access to the mental processes involved in
their understanding, because the phenomenon of idiomaticity has important
implications for models of the perception and production of language.

Researchers and teachers acknowledge the significant role that idioms
play in learning a foreign language and the importance of teaching idioms
(barpamona, /[xypa 2015; Bapanos 1988; Boratsipesa 2016; Kiroesa 2010;
Kpasros 2012; IIpokypopoa 2006; Ilyrawesa 2012; Cognitive linguistic
approaches 2008; Cooper 1999; Gibbs 1986; Howarth 1998; Kdvecses 2001;
Liu 2008, Levorato 1993, Phraseology in foreign language teaching 2008, etc).
Nevertheless, idioms are considered difficult to teach and for the student to
master due to difficulties in comprehension and use. It is worth mentioning that
idioms are extensively used by native speakers in different types of oral and
written discourse. Teaching idioms has many tasks. Knowledge of idioms in a
foreign language allows enriching the vocabulary and enhancing the students’
linguistic competence in the target language, helps the students to acquire the
necessary language level. Furthermore, it ensures developing of communication
skills. Additionally, it raises their motivation and contributes to their aesthetic
education. With regard to idiom teaching it becomes clear that such a teaching
methodological framework and the corresponding practices for developing
idiomatic competence are necessary, which will suggest not only rote
memorizing but also gaining knowledge of how to use idioms appropriately and
effectively in real communication.
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The modern educational system, responding to the multicultural and
globalized environment, places special emphasis on the study of foreign languages
as a means of international collaboration and interpersonal contacts of the
representatives of different languages and cultures. Developing a second language
personality implies an ability to communicate adequately and effectively with the
representatives of other languages and cultures. In other words, successful
communication can be achieved through the acquisition of an efficient competence
in the target language (OomeeBponeiickue kommerernuu 2005). In this respect one
of the important tasks is to develop the level of linguistic and cultural fluency, and
to provide an opportunity to enhance the students’ awareness of the cultural-
specific features of a foreign country by means of studying idioms. In this way
teaching idioms boosts the students’ socio-cultural competence.

The article addresses different approaches to the idioms interpretation,
which present the background for teaching strategies and activities when dealing
with idiomatic vocabulary.

2 Main part

Free collocations vs phraseological units. Comprehension of idioms

A distinction should be made between the terms ‘phrase’ and ‘idiom’.
A phrase, or a free word group, or a collocation can be defined as a group of
syntactically connected words, which is not a sentence. J. Sinclair suggests the
following interpretation of a collocation: “Collocation is the occurrence of two
or more words within a short space of each other in a text. The usual measure of
proximity is a maximum of four words intervening” (Sinclair 1991: 170). As
different from collocation an idiom or a phraseological unit is considered to be a
stable group of words with a complete or partial specialization of the meaning of
its components (Kunin 2005). It is assumed that idioms are groups of words
whose semantic interpretation cannot be derived compositionally from the
interpretation of their parts. Collins Dictionary of the English Language defines
an idiom as “a group of words whose meaning cannot be predicted from the
meanings of the constituent words, as for example (It was raining) cats and
dogs” (Collins Dictionary). A. Cruse extends the traditional definition, which
runs as follows: “an idiom is an expression whose meaning cannot be inferred
from the meanings of its parts” to the statement “an idiom is an expression
whose meaning cannot be accounted for as a compositional function of the
meanings its parts have when they are not parts of idioms. The circularity is now
plain: to apply the definition, we must already be in a position to distinguish
idiomatic from non-idiomatic expressions” (Cruse 1986: 37).

Free collocations are based on a definite generative grammatical and
semantic pattern (e.g. to burn one’s fingers — \VV+N). Every element is used in its
literal sense (e.g. to burn one’s fingers, to burn one’s leg, to burn one’s cheeks,
etc.) with no transference of meaning being observed. From the point of view of
its form to burn one’s fingers is an open-ended construction, which can easily be
continued: He burnt his fingers sitting near the fire. The constituent part of the
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free collocation can be used in many tense-forms, both in the active and the
passive voice: You will burn your fingers if you sit near the fire. His fingers
were burnt when he was sitting near the fire.

In a free collocation every word may be replaced by its synonym and the
meaning will be the same. Only a slight stylistic difference can be observed.

In its turn, a phraseological unit does not have a generative semantic
pattern, only a grammatical one (V+N, e.g. fo burn one’s fingers in the meaning
“to fail”). It is a close-ended structure, the parts of which cannot be changed or
replaced (e.g. He burned his fingers gambling on the stock market.). Still some
idioms permit some degree of syntactic and lexical variation (see Taylor 2003).

Comprehension of idioms requires understanding the cognitive mechanism
underlying their formation. A. Kunin considers the formation of an idiom to be a
four-stage process. Being a free word group at the first stage an idiom undergoes
through an evolutionary process as a result of which quantity becomes quality. At
the second stage a native speaker of the language uses the free word group
figuratively. The result of this usage is not a phraseological unit yet, because it is
used only by one person with reference to a particular object. At this point the
process reaches the stage at which the collocation acquires the status of a potential
phraseological unit (neither a free word group already, nor a phraseological unit
yet). At the final stage an idiom is a public property, i.e. to stay it can be used by
other people in various contexts. It becomes abstract and acquires stability: both
stability of use, as it is reproduced ready-made, and the stability of meaning.
A.Kunin distinguishes stability of usage, structural stability, semantic stability,
stability of meaning and lexical constituents, morphological stability and
syntactical stability (Kunin 2005). The degree of stability may vary so that there are
several ‘limits’ of stability. But whatever the degree of stability might be, it is the
idiomatic meaning that makes the characteristic feature of a phraseological unit.

Several factors are involved in the comprehension of idioms. One of these
factors is predictability, which involves frequency of occurrence of an idiomatic
expression, that is, “how frequently the idiom has been encountered, or how
strong is the connection between the string of words forming an idiom and its
associated meaning (Cacciari and Tabossi 1993: 183-184). According to Gibbs
and Gonzales, another important component involved in the comprehension of
idioms is the degree of frozenness (Gibbs and Gonzales, 1985), related to which
Is the syntactic form in which the idiom is expressed (Colombo 1993: 184).

In teaching phraseology the study of the processes involved in the
comprehension of idiomatic expressions appear to be central to the
understanding of the human language processor.

Different approaches to idioms classification

Teaching phraseology is grounded on the foundational issues impact
provided by linguistics. There are different theoretical schools treating the
problems of English phraseology (see Amocosa 1963, Bunorpamos 1977,
Cwvupaunkuii 1998, Kynun 2005). According to the theory of N.N. Amosova,
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a phraseological unit is a unit of constant context. It is a stable combination of
words in which either one of the components has a phraseologically bound
meaning - a phraseme: white lie, husband tea), or the meaning of each
component is weakened, or entirely lost — (an idiom: red tape, mare’s nest)
(Amocona 1963). A.l. Smirnitsky takes as his guiding principle the equivalence
of a phraseological unit to a word. There are two characteristic features that
make a phraseological unit equivalent to a word, namely, the integrity of
meaning and the fact that both the word and the phraseological unit are ready-
made units which are reproduced in speech and are not organized at the
speaker’s will.

Whatever the theory the term phraseology is applied to stable
combinations of words characterized by the integrity of meaning which is
completely or partially transferred, e. g.: to lead the dance; to take the cake.
Phraseological units are not to be mixed up with stable combinations of words
that have their literal meaning, and are of non-phraseological character, e.g. the
back of the head, to come to an end.

Among the phraseological units N.N. Amosova (AmocoBa 1963)
distinguishes idioms, i.e. phraseological units characterized by the integral
meaning of the whole, with the meaning of each component weakened or
entirely lost. Hence, there are motivated and demotivated idioms. In a motivated
idiom the meaning of each component is dependent upon the transferred
meaning of the whole idiom, e. g. to look through one’s fingers; to show one’s
cards. Phraseological units like these are homonymous to free syntactical
combinations. Demotivated idioms are characterized by the integrity of meaning
as a whole, with the meaning of each of the components entirely lost, e. g. white
elephant, or to show the white feather. But there are no hard and fast boundaries
between them and there may be many borderline cases. The second type of
phraseological units in N.N. Amosova’s classification is a phraseme. It is a
combination of words one element of which has a phraseologically bound
meaning, e. g. small years; small beer.

According to A.l. Smirnitsky (Cmupuurkmii 1998) phraseological units
may be classified in respect to their structure into one-summit and many-summit
phraseological units. One summit phraseological units are composed of a
notional and a form word, as, in the soup, at hand, under a cloud, by heart, in
the pink. Many-summit phraseological units are composed of two or more
notional words and form words as, to take the bull by the horns, to wear one’s
heart on one’s sleeve, to kill the goose that laid the golden eggs; to know on
which side one’s bread is buttered.

V.V. Vinogradov’s classification (Bunorpamos 1977) is based on the
degree of idiomaticity and distinguishes three groups of phraseological units:
phraseological fusions, phraseological unities, phraseological collocations.
Phraseological fusions are completely non-motivated word-groups, e.g.: redtape
— ‘bureaucratic methods’; Kick the bucket — ‘die’, etc. Phraseological unities are

39



partially non-motivated as their meaning can usually be understood through the
metaphoric meaning of the whole phraseological unit, e.g.: to show one’s teeth —
‘take a threatening tone’; o wash one’s dirty linen in public — ‘discuss or make
public one’s quarrels’. Phraseological collocations are motivated but they are
made up of words possessing specific lexical combinability which accounts for a
strictly limited combinability of member-words, e.g.: to take a liking (fancy) but
not to take hatred (disgust).

A. Kunin’s approach to classification of idioms is based on the principle
of stability and degree of motivation (Kyuun 2005). He singles out idioms or
idiomatic expressions, i.e. set expressions with fully or partially transferred
meanings (to show the white feather), with metaphor or metonymy being the
two main types of transforms of meanings. There may be different types of
metaphors: based on similarity of action (to burn one’s fingers), similarity of
taste (a bitter pill), similarity of position (a bull in a China shop), etc.
Metaphors always possess an element of exaggeration: to make a mountain out
of a small hill. Cases of metonymy are less frequent (Downing street, 10, Fleet
street, Wall Street, etc.). The second type in Kunin’s classification is semi-
idioms, which are characterized by both literary and figurative meaning (half the
battle). The third type is phraseomatic expressions or set expressions with literal
but complex meaning like to raise one’s eyebrows, to rub one’s hands.

J. Taylor’s approach overcomes a somewhat marginal status of idioms in
many linguistic theories (Taylor 2003). Taking a closer insight into an
‘idiomatic language’ J. Taylor surveys the kinds of phenomena that come under
‘idioms’ (idioms, formulas, and fixed expressions) and examines their status
within Cognitive grammar. According to J. Taylor, the idiomatic character of an
expression, which constitutes the first group in his classification, resides in its
semantic value (kick the bucket, spill the beans). For a large number of
expressions, the idiomaticity resides in the formal aspects of the expressions (by
and large, in short, at once, etc.). The second group of idiomatic vocabulary is
formulas, which are not homogeneous and can be represented by multiword
expressions associated with certain kinds of situation (How do you do?), by
expressions having a distinctive discourse-structuring function (by the way, last
but not least) and by conventionalized ways of expressing speaker attitude
(Would you believe it? That’s easier said than done). A third category of idioms
consists of “pre-formed chunks of language which speakers have committed to
memory” (Taylor 2003: 545). This category includes texts and text fragments
(e.g. Shakespeare, the Bible), proverbs, sayings (Too many cooks spoil the
broth), catchphrases (What’s a nice girl like you doing in a place like this?) and
clichés (Nobody’s perfect). J. Taylor’s approach proves that idioms, which are
traditionally analysed at a lower level of schematicity, can be brought under
more general schemas and occupy the central place in the language system. So,
the study of the idiomatic language leads to a deeper understanding of the nature
of language.
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3 Conclusions

Manifold theoretical treatment of the idioms contributes to improving
current approaches to teaching vocabulary. The cognitive linguistic theoretical
framework has provided applied linguists with important aids concerning ways
of promoting acquisition of a second language idiomatic vocabulary. It also
enriched applied linguistics with pedagogical implementations of the idea that
the different senses of a word are motivated via metaphorical and metonymic
relations being one subject of exploration. Instruction based on the approaches
promoted by cognitive linguistics seems to be effective (see, for example,
Cognitive linguistic approaches to teaching vocabulary and phraseology 2008).
Teaching idiomatic vocabulary requires outlining definite strategies and a
system of activities. Any further methods for promoting the learning of a second
language vocabulary, including idioms, can only be welcomed. It is important to
attract the attention to cross-cultural differences encountered in teaching idioms,
which can be viewed and intended as a suggestion for further investigation.
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LANGUAGE ISSUES IN MULTILINGUAL EDUCATIONAL
CONTEXTS

AkOuke bopanbaeBa
(Apxanbik, Kazaxcran)

Abstract: The article revealed the problem of multilingual education.
Current situation in the country give preference to knowing several languages.
And the representatives of country have been planning to educational content of
some subjects to English language. It means natural sciences would be taught in
English at schools. Teachers of non-lingual disciplines have been taught by
English language at the last year. Nowadays they began teaching their subjects
in English. And their experiences show that they have difficulties with using
English at the lesson. Article brings forward the problems of non-linguistic
teachers in multilingual education process. Also it searches the ways of teaching
natural sciences in English easier and comprehensible.

Key words: Intercultural communication. Latin Alphabet. Multilingual
education. Non-linguistic teachers.

1 Introduction

Nowadays, it is no secret that good education is the key point of economic
growth and development. At the same time, improving the quality and relevance
of education is enormously difficult. This article contributes to our
understanding of how to improve education process by the means of
multilingual education. Multilingual education is the first task to enter global
arena, which is appeal for our nation new opportunities. The term
“multilingualism” has several definitions, but the most leading meaning is “the
use of several languages within a given social community (especially the state);
individual intake (group of people) for multiply languages, each of which is
selected according to the specific situation of communication” [1]. This
definition is closely connected to the word of our president that the Kazakh
language is State language, Russian language is the language of our big
neighbor and it’s the international language in our country. At this time
appeared new trend, to use the English language at schools whenteaching non-
linguistic disciplines and this language is the intercultural language. According
to this statement we can say that Modern Kazakh person have to know at least
three languages and it is the first main criteria to get a better job. Some reforms
about education at schools and its content will be changed according to the
President’s proposal. The proposal is about knowledge of three languages and it
expected that trilingual knowledge should become a standard practice for our
nation. Also The head of Kazakhstan signed the document, which make a great
change of our Alphabet. Logically changing our Cyrillic Alphabet to
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LatinAlphabetis acceptable, because of multilingual environment.The usefulness
of last reforms at the sphere of Knowledge and Language in the country is
increasingly questionable. A large proportion of teachers middle or old aged.
They have lower English that is why LatinAlphabet and trilingual education will
have difficulties. But students and teenagers can write Latin alphabet and know
the basic English. In other side we can't say that only young people know
English, because we have brilliant teachers who taught these young people all
this Knowledge. There is another problem how to involve young specialists to
develop trilingual education at schools. Education systems are struggling with
imparting higher order skills beyond the basics, for which well-motivated and
high-quality teachers are critically needed but which few school systems are
able to attract, given the low pay and historical overstaffing. Also we must add
that in the current situation multilingual teachers is much more in demand.

2 Main Part

The tendency of teaching Natural sciences in English language will be
difficult for teachers of non-linguistic disciplines. Although we have useful
resources for teachers, which can help them prepare their subjects in English.
For example, bilimland.kz this site hascoursesand materials for teachers. But
given example is acceptable if the school has access to the Internet and the site
has only information in Kazakh and Russian languages. There is not the subjects
of natural sciences in English as our new multilingual education standards
demand. Everybody know that using ICT(Information Communicative
Technologies) at the classes makes subjects interesting and saves the time of
teachers. But what about the teachers whose schools are nott equipped with
needed ICT? In this classes the teacher is his own best audiovisual aid.Learners,
consciously or unconsciously, judge a teacher by the visual aural stimuli he
sends out, starting from the first moments of contact with a new teacher. The
“signals” that a teacher sends out are what the learner use as their first measure
of his personality, his attitude to teaching, to the learners as people, to individual
learning problems, to his materials. This first instinctive judgment, once made,
is hard to alter, so we need to make sure it's a positive one. Most teachers of
non-linguistic disciplines consider the difficulties of multilingual education
from different stand-points and they try to develop their skills according to the
demand of society. Recent year teachers staff has studied English courses and
now they begin using English at the subjects of Mathematics, Biology,
Chemistry and Computer science.Although, in theory, results of teachers
reclassification had shown good scores. But in practice non-linguistic teachers
have several problems in teaching their subjects in foreign language. Lifelong
learning and adult education and training are fast becoming an important level of
education system in Kazakhstan. Although demand for labor in the country has
already shifted toward higher —order, multifaceted competencies, it has also
become more unpredictable, indicating the need of society that can easily
facilitate the reskilling of the adult labor force. The reskilling of the work force
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Is needed not only to compete in the global economy, but also to address the lag
effects of the transition to market economies. Given the rapid demographic
decline in Knowledge expected, maintaining high rates of growth will require an
increase in labor force participation and productivity of teaching knowledge.

The state program (for 2011-2020) states, “in the process of elaboration of
this program, the experience of more than 30 countries in legal regulation of
state language policies was examined”. Unfortunately, we were not able to
identify these 30 countries in the course of this study. The program of
development of education system in the Republic of Kazakhstan for the years
2011- 2020 was approved for the purpose of implementation of decree Ne922 of
the President of Kazakhstan dated February 1, 2010 “On the strategic
development of the Republic of Kazakhstan till 2020”. According to this
program, starting from 2011, the multilingual teaching staff training is carried
out. For this training, the state compulsory education standard foresees the
increase in number of credits for foreign languages in the cycle of basic classes;
and changes are introduced to the education programs. It is expected to increase
the number of teachers of natural sciences and mathematics speaking three
languages up to 15% by 2020. The network of specialized secondary schools for
gifted children has been also formed. There are 33 schools teaching in three
languages in the country today [2]. In these schools, mathematics, physics,
chemistry, and biology are taught in English. Educational and cultural activities
to increase students' interest in the discipline and to improve the level of
education and self-discipline, as well as creative work weeks, creative work ten
days, and other cultural events are carried out in three languages. The issues of
the multilingual teaching process are difficult and comprehensive.

3 Conclusion

The last researches analysis of multilingual education in Karaganda State
Technological University show burning issue of insufficient language training of
teachers of non-linguistic disciplines, because linguistic teachers study target
language during two or even more years and ideas of teaching natural sciences
in English is seemed impossible. There are also existed the absence of domestic
textbooks in English on profiling subjects and the lack of a regular system of
professional development abroad for teachers conducting classes in a foreign
language. In order to find effective ways to train a multilingual teachers’ staff,
the following problems must be solved:

»lack of correspondence between existing qualification demands and
characteristics with the requirements of a multilingual specialist;

»Absence of normative and program-methodological manual of the
multilingual education;

»The lack of unified concept for the training of multilingual teachers™ staff
on the basis of a competence approach. [3]

This problems will be solved after the assessing the results of multilingual
specialists in the sphere of education. So, the language Policy of Kazakhstan
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puts forward "a reasonable transformation of language culture based on the
equitable use of three languages: state, international and intercultural
communication "and allows us to gradually enter the mobile mega-cultural
world. However, according to some learners teachers of non-linguistic
disciplines have Elementary level of English language, poor vocabulary,
grammatical errors and also poor pronunciation. To expand non-linguistic
teachers English teachers must help them by preparing electronic vocabulary in
each lesson, and it would be encouraged to appropriate the theme of the
Glossary. The themes should be accompanied with listening glossary of printed
material, so the non-linguistic teachers could easily perceive the English
language. Current situation shows that well educated and best qualified teachers
at schools are middle aged or old teachers, because they have a lot of experience
and proven education of their subject. So, when linguists have taught them they
notice that their physical and psychological abilities do not remember given
knowledge and difficult structure of English language.

The lack of textbooks and teaching aids in English in the disciplines
studied. Unfortunately, the library and the reading rooms of schools haven't
printed materials on natural sciences in English language. This is probably due
to their high cost. And we linguists of Kazakhstan must prepare textbooks for
non-linguistic disciplines corresponding with teachers of natural sciences.
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TASKS AND PERSPECTIVES OF CONTEMPORARY UPBRINGING

Jan Danek
(Trnava, Slovakia)

Abstract : The paper analyses the possibilities and importance of
upbringing / education when forming ahuman personality. It solves
philosophical, pedagogical and social conditions and their influence on the
process of upbringing , negative phenomena in social life and it indicates the
values that man upbringing should aim at.

Key words : upbringing, education, society, values, character,
responsibility, personality

1 Introduction

Upbringing is in present time very important task of creation of
personality of every man , especially in conditions of existed contributions and
contacts of present civilizations, religions, political conceptions or pedagogical
theories. Upbringing end education are in this sense the essential accesses in
searching of answers what is possible exist problems to solve, to remove or to
eliminate in contact to peaceful peespecteves of human society, its further
improving and eliminations of diseases of present time. Diseases of present time
which K. Lorenz (1990) analysed in famous publication 8 deadly sins which we
have to solve, eliminate and search the new ways for better world. These are :

-Overpopulated Earth and thereby growing disinterest in the fate of others,
datachment and indifference loss of social contacts with them and descent
warmth, hospitality, friendly relationships with people and mutual sensitivity
resulting in the growth of crime and deliquency.

-Devastation of the environment, the inability regeneration of nature,
dying biota, dulling feeling of beauty, not only to nature, but also technocratic
and economic thinking, which dulls aestetic taste. The consequence is the
emergence of vandalism, lack of historical monuments and cultural, idiomatic
and personalized environment.

-Fast time to being undermined healt consequences of contemporary man,
the emergence of stressful situations, increase in heart attacks, the desire for wealth,
higher position and the fear of human to be unsuccessful to reach these goals.

-Extinction emotions with the consequencesof the disappearance
emotional attachment to people, animals and things, unwillingness to psysical
strain and numbness to pleasant experience. Running away to comfort and
strong emotions, often using drugs or other criminals acts.
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-Genetically decline that manifests standards entitled without obtaining
increased stress, losing and sense of responsibility and values created by
previous generations.

-Break with tradition manifested in the relationship of children and
parents, to promote moral ideals upon which basis are children and adults little
knowledge , increase hatred, decrease feeling which can be exploited politically,
racially and nationlistically.

-Growing compliance to the doctrine inherent in the loss of authenticity,
imunity to unanimity of opinion whether uniform with the consequences of
efforts to manipulate with people often demagoguery of political perties,
overruled some political or economical doctrines as the only possible or
operation of advertising, fasion and other pressures.

-Disintegration of human personality and loss of individuality which
translate into a conformist attitude towards existing companies, the rulling group
man gradually loses his own self ceases to be himself. Man satisfies the partial
seccess of joy and scatters the enjoyment and daily hurry and do not realize the
threat of destruction of mankind significantly differnet weapons.

2 Main part

In his publication ,, K filozofii vychovy “ (To philosophy of upbringing)
(1991) Radim Palous states especially upbringing, or in another words education
is a new hope for the mankind to aim at their duties and true human honesty. He
indicates how important upbringing for the social being is, and how it influences
forming a human personality in individual historical periods of the mankind,
civilisations, cultures, society and nations. Perspectives of contemporary
upbringing are inevitably connected with present social acts in the global and
national dimension. The nature of contemporary world is well-known for its
significant problems in inter-civilisation relationships, in man’s relation towards
the matters of interpersonal relationships, of value orientation, as well as
a person’ s personality and his / her place in the social system. The mentioned
matters influence ethics and morality and character of people in a significant
way — individuals, groups, cultural and civilisation entities. Interpersonal and
social problems are necessary to be solved through upbringing. Its importance
was highlighted also by J. A. Komensky : ,, Upbringing and education represent
the most inteligent weapon that could be used when fighting ignorance and
maleficence.” The words show the necessity to bring people more warmth and
comfort. It could be connected to the ideas of A. Gruschka ( Biirgerliche Kélte
und Pidgagogik. Moral in Gesellschaft und Erziechung, 1984 ) about alienation of
people when ignoring the lives of their mates and the reality, when desiring for
dominance, profit, insincerity. Many scholars, scientists and teachers
contemplate over these features of life and conclude that people tend to be
reserved towards the others. They also warn against bustling time period,
endangering the nature, loss of the sense of cultural values, parting the
traditions, compliance to doctrines, lack of balance between material and mental

48



needs, contrast between economic growth and life values, discrimination of
minorities, environment devastation and many other factors. Also Konrad Lorenz
(1990), Miron Zelina (2004), quoting considerations of the Roman Club, or Jifi
Pelikan (2007) highlight the same factors such ignorance between people, loss of
positive emotions, consumer society, or a negative attitude towards physical labour.

In present time we have to search and realise the methods and means for
mutual human understanding and cooperation. Learn ourselves to help one to
other, cooperate and realise the common aims connected ti interhuman tolerance.
But in equal conditions because it means situation that one side onlygive not and
other side not only take. In process of upbringing and education we have to search
the ways for mutual understanding and respect for laws.

When comparing the three approaches we could perceive many mutual
tendencies as well as tendencies of different views. However, we should remind
of the fact such reserved relationships reflect also at our schools — the students
tend to ignore one another’s feelings, teachers and the inner and outside climate
of their school. J. Priicha (1997, p.403) says that ,, reserved schools cause
reserved people. The stream of warmth will lead to the growth of responsibility
for the others, to the growth of understanding, love and trust .“ In every case,
the mentioned aspects of the social life and school are interconnected with the
life and perspectives of the development of the Slovak republic as a part of
European and world economic, political and cultural system. An important line
is represented by the matters of national and ethnic coexistence, labour activity,
values creating, justice and right, and also corruption, preference of interests of
political parties to interests of civilians and therefore the loss of interest in the
public life, decrease of identification level between citizens and a country,
consuming and advertisement acceptance — that was criticised by the Conference
of the Bishops of Slovakia at the end of 2009. We would like to state the
following opinion taken from the material of the Slovak Academy of Science ,,
Strategies of the development of the Slovak republic “ presented in April 2010 :
,, we are endangered not only by the distinction between the wealthy and the
poor but also between the educated and the uneducated. That is why one of the
main aims of education is to make sure that the material advantages that are
brought by technology progress will not attack mental and cultural-social parts
of the human personality but serve and help his / her general development. We
should guarantee that education and upbringing will lead people towards
homanism, tolerance, creative thinking, cooperation and responsibility for their
life, towards trust in the future, and towards the will to transmit mutual cultural
and democratic values to the following generations.* That means that the Slovak
society does not suffer only from the economy crisis but there is a need to
overcome social, material and productive crisis as well, a need to support the
growth of responsibility, morality and identity through education and
upbringing. We attempt to avoid the fact stated in the publication called ,,
Dlhodoba vizia rozvoja slovenskej spolo¢nosti “ (A long-term vision of the
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development of the Slovak society) that ,, the unit of the society — if we can talk
about it at all — is gathered more from the point of view of politics and
Institutions rather than from the inner-side based on the spontaneously shown
faith “ (Sikula et al, 2008, p. 46).

In this sin is need more expressive support of interst for develop of
sociaty, develop of pride to country of own life. Develop of pride not by way of
results the famous sportsmen, collectives or firms, by first of allon the ground of
result of the work all people, on the ground of good leading of the society and
responsibility.In this sin we have develop or realise the national and patriotic
upbringing in contact within the knowing of last and present time and
perspectives of country which is country and home for all citezens.

This is the time when we could think of the possibilities and perspectives
of upbringing which R. Palou§ (above mentioned) lays hopes on. How can we
characterise upbringing ? The answer could be that upbringing is a process of
Professional and systematic development of mental features and functions of
human personality, a process of preparation for autonomous and socially
responsible life, a process of deliberately created conditions to form an
authentic, internally integrated and socialised personality, creation of certain life
situation in order to use experiences to develop emotions, feelings, will and
intelect — we could summarise that upbringing belongs to the most important
and most complicated functions of the mankind and human life as the aim of
upbringing is humanity. Clearly said, upbringing should lead to pro-social
behaviour, autonomy, responsibility, will to be hard-working, tolerance,
solidarity, sensibility, elimination of lethargy and egoism, to wisdom and human
dignity of every person. Therefore we could present the discipline of pedagogy —
M. Zelina (2004, p.195) says that ,, pedagogy , may be taken in the whole world,
IS rather a science and mission on humanity and social justice in the world.
Such a definition may be connected with tasks and perspectives of national
upbringing, as well as global upbringing. Upbringing under the Slovak
conditions is related to the act legislative No. 245 / 2008 of the Codex on
upbringing and education that highlights the necessity to strengthen the regard to
parents and other persons, cultural and national traditions, citizens, human rights
and freedom. It is important to prepare ourselves to lead a responsible life in an
autonomous society, related to understanding and tolerance, to work, to learn to
control our behaviour, to protect and take care of our health, of the environment
and to respect human ethic values.

Upbringing and education we have to connect on reality of globalization
and with globalization connected of global upbringing. Globalization is
characterised as ,, connection of the world in the economical, political,
informatical and secial areas, it means in many levels of the development of
present society ““ (Hubinkova, 2008, p.49). On this basis we have children teach
to know of life and world with aim to know all positions of a man as personality
in reality of the world.
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There is no need to stress that we should not omit and forget to develop
global dimension of upbringing — with its task to overcome prejudice to different
cultures and civilisations through learning about their strenghts and weaknesses.
This is especially multi-cultural upbringing and education that develops
participation of a citizen, his / her abilities and skills that are necessary for his /
her participation as it teaches people of different cultures to cooperate — this is
how we can eliminate barriers for peaceful coexistence of various civilisations :
according to the 14th Dalai Lama these are ignorance, intolerance and hatred. J.
Pelikan (2007, p.84) says :,, We are afraid that especially the school is behind
when teaching upbringing to the global world and to the creation of one’s own
image of the world and of his / her place in it in the mind of every student “.
That means that it is important to solve certain acts of interpersonal relationships,
behaviour and norms of responsibility through upbringing. We may mention the
problem of endangering the nature, loss of the balance between nature and
economy, vandalism, loss of authenticity and demand for conformity, decrease of
the importance of permanent values, increased difference between wealth and
poverty, loss of the national consciouness. In the Slovak republic , we need to aim
upbringing at the fields of national and ethic coexistence, attitudes towards work,
differentiation of created values, use of law and justice, existence of corruption,
consumer society, political parties interests preferences, identification with the
country. Of course, the question ,, How can reach such goals 7 arises. There is
away out : an adequate approach towards the human personality as the
personality that is authentic, autonomous, socialised and cultivated — related to the
words of K. Rydl (2010) who says that upbringing and education should serve
people and not economic dictation. More : ,, An adequate task will be to cultivate
a person and a secondary goal later qualification and vice versa ? In the past ,
those functions were interconnected and overlapped into the so called pedagogic
education, e.g. from the times of F. Herbart. Later on, thanks to the decrease of
the cost of education, reduction of the useless happened — that was education on
necessary ethic values. As areplacement might have been probably only ,,
brochure consciousness “ or just keeping the legislative. If the society assumes
thes ethics and morality will be determined by the legislative, it loses its space for
self-regulation and autonomy and the behaviour is controlled by the currently
valid laws. Many people take advantage of this situation — they behave against
ethic but not against the law. This shows the lapse of morality that will not be
repaired by any legislative.*

The develop of morality is connected with norms of responsibility and
searching of possibilities as negative situtions in the life of environment,
narrower or broaden, to remove the manifestations of negative situations in
cultural and human society.

That is why the perspective of upbringing cannot mean only adapting
children and teenagers to the existing conditions, to their creation and influence
, developing required features and human qualities but it is urgent also to teach
them how to change the society to better and more dynamic conditions and
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orientation. That demends, nevertheless, respect of social, personal and
institutionalised level of upbringing (Kosova, 2004) regarding the methods that
affect individual aspects of the educated person — that means methods that
influence intellect, will, emotions, thinking, and ethical sensing of the reality
(Visnovsky, 2002).The connection of the mentioned parts and applied methods
creates a place for formation and spreading such a kind of wisdom that means ,,
process of learning or a special way of getting and processing information ,
virtuousness or socially valuable form of behaviour and the good oras
a specifically desired state or condition “(Ruisel, 2005, p.115). Such wisdom
represent getting integrated features of a personality as one related to certain,
historically influenced conditions, norms and limitations of life and they tend to
form a clever, creative, socialised, autonomous, independent, responsible and
cultivated personality.

3 Conclusion

Psychologists and teachers have worked with such integrating features
adapting this matter to up-to-date development (in the retrospective of 60 years)
and the most highlighted was emotion control, intellect, culture, responsibility
and morality. Regarding the time determining of integrating features of
a personality concerning insufficiencies of the society such as ignorance and
intolerance (Lorenz, Zelina, Pelikdn), we could state the wider fields of
upbringing perspectives :

- upbringing to autonomy,

- upbringing to solidarity and fellowship,

- upbringing to pro-social activities and behaviour,

- upbringing to prevent from egoism and ignorance,

- upbringing to search for the meaning of life in the society,

- upbringing to positive thinking,

- upbringing to active life position (Pelikan, 2007).

These areas are connected to tasks and perspectives of upbringing and
connects individual and social develop because people are understanded as
organic part of social life with big responsibility and interest for social develop.
In this orientation is inpossible that society is living by own life and upbringing
and education are realised in sense of own norms besides of life of society. The
connection between shoolsystem and society is inevitable.

Tasks with narrow concentration on trends of upbringing that lead from
the overcome to the perspective, that means from self-centring to openness,
from getting to cooperation, from authoritarianism to democracy etc., that may
bring warmth into the society, preference of morality, citizen activities, wisdom,
hard-working, responsibility, tolerance, friendly interpersonal reletionships,
nature protection, development of culture and cultural communication, creativity
and general values related to democracy, humanism, human rights, truth and
peace as the sign of true humanity. However, humanity must also be related to
aspects sucha s social conditions and connections. N. Pelcova (2010, p.16)
states that ,, the search for human identity and its forming has not been just
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a mater of mere reflection but mostly a mater of human activities — the most
important of them is upbringing. It helps to develop not only possibilities of
a young person but also his / her integration in the society.

Cultural traditions have been transmitted by upbringing.* That means that
upbringing really belongs to the tasks of the mankind and the society and it
influences general behaviour of adolescent generations and their value
orientation. For future we have develop the activities for ,, the upbringing and
education of authentical, nonconformal personality, who know own possibilities,
abilities and own ideals, but of needs others and the world too, who is ability
free but at the same time responsible and moral to lead of own life, who have
personal plans and hereby make activities for improvement of social life*
(Kosova, 2013, p.161). In these intentions is real need to prepare of future
teachers as spezialists for education and upbringing. Because the university
study have to give to students more concrete informations for their important
educational work. In area of practice and in area of thinking too.
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RELATION BETWEEN SECONDARY SCHOOL EDUCATION AND
STUDY OF SLOVAK LANGUAGE AT UNIVERSITY

Peter Gregorik
(Trnava, Slovakia)

Abstract: In the paper, we describe issues connected with knowledge level
of students who decided to study Slovak language and literature at University of
Ss. Cyril and Methodius in Trnava. We describe connection between educational
standards at secondary schools, secondary school final examination and real
students” knowledge in subjects morphology and syntax.

Keywords: Education. Grammar.Morphology. Student. Syntax.

1 Introduction

Education is one of the issues that are debatable at present in Slovakia.
There are arguments over its funding, quality, material provision of schools,
teacher salaries or the quality of teachers. The aim of our paper is not to identify
who is and who is not a goodteacher. We focus on the issue of what kind of
graduates from secondary schools come to study Slovak language and literature
at university,how these graduates are ready for future studies, and finally what
should be changed in the preparation of future teachers of Slovak language and
literature. We do not deal with complex issues but only with issues related to the
systemic linguistic fields, especially morphology and syntax.
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2 Main part

The issue of teaching morphology and syntax is not a new one. All
university departments of Slovak language and literature in Slovak Republic
teach these fields of linguistic and also do the didactic preparation in these
subjects. It is also worth mentioning that twobooks of syntax teaching were
published (Syntax a jej vyuCovanie I and III; 1981, 2005) and they dealt with the
theoretical and practical questions of syntax teaching at secondary and higher
education institutions. Comprehensive works on teaching of other systemic
disciplines of Slovak language were not published yet. Although teachers at the
departments of Slovak Language from time to time issue a university textbook
or script, or at least they published it in electronic form on the Internet, it is
necessary to mention that the basis from which they could start on does not exist
or it is very old. We mean that there is no academic guide to syntax, the
academic Morphology ofSlovak Language was published in 1966, and phonetic
language system was codified by Abel Kral’ in 1984 and since that timeit has not
been updated.At present there is a large dictionary of the modern Slovak
language (the first three volumes have already been published), which, however,
does not have a codification validity. The reason for that is the fact that there are
disagreements in Slovak linguistic community. Therefore Kratky slovnik
slovenského jazyka (The Short Dictionary of Slovak Language, 2003) is still a
codification guide for the vocabulary of Slovak language. Slovak spelling rules
were last updated in 2000 in Pravidla slovenského pravopisu (The Norms of
Slovak Spelling).The titles Stucasny slovensky spisovny jazyk — morfoldgia
(Contemporary Slovak Language - Morphology; Oravec — Bajzikova - Furdik
1984) and Sucasny slovensky spisovny jazyk — syntax (Contemporary Slovak
Language - Syntax; Oravec —Bajzikoval986) are probably the most common
and the most accepted grammar textbooks for university students of Slovak
language. These (unquestionably excellent) textbooks, however, do not coincide
with the development of the syntactic and morphological knowledge and
description of the decades after their issue.Let us mention, for example, the
questions of declination of new words or some surnames, questions of relation
between sentence and utterance, communicative functions or textual syntax.
However, these topics are dealt with at least in partial monographs or papers, but
from the student's point of view it is questionable to what extent a graduate of a
secondary school who enters the universitystudyof the Slovak language is able
to perceive scientific linguistic resources.It is common that university teachers’
lectures and interpretationare based on the knowledge which students have
acquired at secondary schools, at some points even at elementary school. In this
light, there is a surprising fact that the knowledge level of Slovak language and
its practical useis very low by some students at bachelor degree of university
study.Our opinion is based on the data we have received over the past three
years in entrance tests and dictations at University of Sts. Cyril and Methodius
in Trnava which does not mean that our data is also valid for other universities.
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Of course, the very low entry level of students is not a reason to reduce the
requirements for mastering of any subject of university study. However, it is a
reason for the teacher to think about how he wants to make the students
understand the interpretation, and at the same time not to dissuade them with the
introductory lessons.

2. 1 State Educational Program

Comparing the results of the entrance tests that the students of the 1st year
of Slovak language study took, we can see a considerable amount of disparity
with what they should have mastered according to the optimal secondary school
standards. In the following part of the paper we present an overview of the study
content that students should acquire at elementary schools and at secondary
schools with full secondary education and final examination that is called
maturita in Slovakia.

At elementary schools the study content is based on the state education
program for the 2nd grade of the elementary school, which is valid from
September 1, 2011, but it is currently being replaced in the 5th and 6th year by
an innovated state educational program valid from 1 September 2014. Primary
school pupils encounter a quantitatively relatively large amount of knowledge
from the grammar of the Slovak language.

In the 5th year of study, the pupils should study morphology of the nouns
and their inflections according to the basic patterns for masculine, feminine and
neuter gender. They acquaint with the classification of adjective into qualitative
and classifying group, and also with their declension according to the patterns.
From syntactic issues, they learn about the basics of the word order.

In the 6th year, nounsare classified into abstract and concrete, pupils learn
vocative case of nouns. Two other groups of adjectives are added:possessive and
genus, and also their patterns.Pupils learn reflexive and non-reflexive verbs, full
meaning and non-full meaning verbs, and verb mood as grammar
category.Proverbs are divided into proverbs of the place, time, manner and
cause.Gradation categories and forms of comparative and superlative are added.
Pupils are acquainted with vocalization of prepositions, and also with
onomatopoeias. Education of syntax contentsmain parts of sentence: verbal,
verb-nominal and non-verbal predicate and also predicative syntagma and its
concord, and complete and incomplete two-part sentences.

In the 7th year, the attention is paid to pluraliatantum, definite and
indefinite numerals, as well as to their declension and grammatical categories.
The verb issues include a distinction between synthetic and analytical forms, and
to grammatical category of aspect. From noniflectional wordsthere are
conjunctions. In syntax the attention is giventodifferencebetween subject-
predicate only sentences and sentences with other parts of sentence, and also to
difference between verbal and non-verbal sentences one-part sentences. Pupils
learn about fundamentum, object and adverbial as parts of sentence.
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In the 8th year, pupils should master animate masculine nouns, masculine
nouns ending in -r, -1, foreign non-flectional nouns as well as the flection of the
noun pani (mistress). There are also pronouns and their flection and
classification into interrogative and demonstrative. Particles are the new word
class to learn. As part of the syntactic study content, the specific constructions —
parenthesis and apposition — are taught. Pupils also learn the difference between
different kinds of attribute and they also learn how to use specific punctuation.

In the 9th year, there is mostly only a summary of the grammar
knowledge, but also forms of negation, and the difference between hyphen and
dash. For the first time, textual syntax is mentioned as a matter of text
coherence.

In analyzing secondary school curriculum, we focus on education
standards for secondary schools with full secondary education, as the graduates
of this type of school are the most frequent students in the 1st year of study of
Slovak language at UCM in Trnava. Standards apply from September 1,
2013.0n the morphological level, the knowledge gained at elementary school is
deepened. Particular word classes are given into relation with their syntactic
functions., There aretwo new noun patterns gazdina (housewife) and kuli
(coolie); reflexive, indefinite and delimiting pronouns; modal, phase, copular
and limiting verbs; active and passive voice of verb; indefinite verb forms;
coordinative and subordinative conjunctions. Gradation is incorrectly defined as
a grammatical category. From the syntax there is a classification of sentences
according to modality, the differentiation of the direct and indirect subject,
complement as the part of sentence, determinative and coordinativesyntagms, as
well as the fundamentals of semi-predicative constructions. Within the word
order there is semantic, grammatical and rhythmicalprinciple.From expressive
construction there are ellipsis and parenthesis. Students should be able to
distinguish all four types of compound sentences and also particular types of
complex sentences.

From this summary it can be seen that a graduate with a secondary school-
leaving examination should be relatively well prepared to study the morphology
and syntax of the Slovak language at university. The fundamentals are given to
pupils at elementary schools, while secondary schoolsare deepening the subject
matter and adding new issues, such as classification and identification of
compound and complex sentences. Statistics, however, shows that optimal
performance is not easy to achieve. There may be a lot of factors for that —
reduced study requirements ate elementary and secondary, as schools want to
keep pupils because they are funded according to the number of students, but
very influential is also the fact that most universities accept students without
entrance examination and it can motivate less ambitious students it to be
satisfied even with worse knowledge, skills and study results.
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2.2 Secondary schools leaving examination
The external part of the school-leaving examination is in the Slovak
Republic since 2007 in a test form and rating is expressed as the percentile of
success. We have analyzed school-leaving tests from the Slovak language and
literature from years 2015 and 2016 in terms of morphology and syntax tasks. In
examination there have been always 64 tasks, only in 2007 there were 72 tasks.
In 2015 these tasks were:
- In which option there is the flection pattern for the noun dospeli(adults)?
- To which word class the highlighted word in the construction je
okolo200 korun (there are about 200 Crowns) belongs?
- Type flection pattern of the word diet’a (child).
- Write an indirect subject from the following sentence.
- In which option the highlighted part of sentence is correctly specified?
- Which of the following words from Extract 4 is non-definite verb form?
- How many clauses are there in this complex compound sentence?
- Write the basic form of the verb which is highlighted in Extract 4.
- What type of sentence or utterance is missing in Nina's replicas?
- Identify the type of the following compound sentence.
- In which option is correctly defined the structureof construction bolo by
byvalo lepsie (it would have been better)?
- Type the flection pattern of the highlighted word in the following
sentence.
- In which option the adjective is in the function of the direct object?
- Which of the following sentences is complex sentence?
- Write out all the compound words from the second paragraph.
- Write out one pluralium tantum noun from the older daughter's
conversation.
In 2016 examination the following tasks were performed:
- Write a verbal noun.
- Excerpt from the third paragraph of Extract 2 all the words with flection
pattern of the word cudzi (foreign).
- Which of the following compound sentences is different to others?
- From Extract 4 writethe adjective associated with Salome's internal
characteristics.
- In which options there is indefinite verb form?
- In which option there is adversative compound sentence?
- Write out particle from the following sentence.

As we can see, the tasks were focused mostly on working with text so
students had to "find something™ in the text. It corresponds to the ability to
analyze the text and work with it and at the same time it is a kind of help for
students that even if they forget something, they can selectively find the right
answer within the text. This possibility is right for us. We believe that the
grammatically-oriented tasks correspond to the educational standards, their
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demands are adequate to the educational standards and it can be assumed that a
successful graduate of the Slovak language leaving examination will be able not
only to practically use Slovak in everyday life but will also have the theoretical
basis for the further development of linguistic knowledge.

The question remains: what percentage of success Is a prerequisite for an
adequate entry into the university study of Slovak language?For completeness, in
the following table we present the number of grammar-based tasks in the secondary
school leaving examination from 2007 to 2016. It shows that the number of such
tasks varies between 5 and 16 which is a fairly huge difference - 8% in 2012 to
25% in 2015; respectively, while in 2012 only every twelfthquestion was focused
on grammar butit was every fourth in 2015. Perhaps it is worth considering whether
the number of tasks from particular study fieldsof Slovak language and literature
should be stabilized. Table 1 summarizes the number of grammar-based tasks in
the examination in 2007-2016 as well as the percentage of grammatically-focused
tasks in the total number of tasks.

Year 2007| 2008| 2009 2010 2011 2012 2013 2014| 2015 2016
Number of grammar-
based tasks in the 16 15 10 10 6 8 5 11 16 8
examination

Percentage of
grammatically-focused
tasks in the total
number of tasks

22 23 16 16 9 13 8 17 25 13

Table 1 The number of grammar-based tasks in the examination in 2007-2016

2.3 Slovak grammar-knowledge testing of the students in the 1st year of

study at the University of Sts. Cyril and Methodius in Trnava
One of the important components of teacher preparation for lectures and seminars
should be an analysis of students' needs and a properly chosen methodology, taking
into account the level of their current knowledge of the study subject. In the
previous part of the paper we analyzed the scope and content of knowledge in
relation to the educational standards of primary and secondary schools. For
example, Zdenka Kumorova in MozZnosti zvysovania akademickej kulturnosti vo
vyjadrovani (p. 289) argues that students come to university as complex
personalities with high-quality expressing and communication skills and with good
knowledge base that can be linked to the particular fields of study they have
chosen. We believe that it is appropriate to ascertain whether the actual level of the
student's knowledge corresponds to expected scope and content. That is, if they
have the corresponding knowledge base. Therefore, in the years 2015 and 2016, at
the beginning of the study, we tested the knowledge of students of the 1st year of
the bachelor degree using tasks focused on the grammar of the Slovak language.
There were 26 students together. The type of secondary school where students
graduated is presented in Table 2.
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Type of School Grammarschool Professional school Vocationalschool

Percentage of 38% 38% 24%
students

Table 2Percentage of Slovak languagestudents in 1st year of bachelor study according to type of secondaryschool

As you can see, pedagogical study is no longer the domain of only
grammar school graduates as it was in the past, but the same number of students
are represented by secondary professional schools, even a high percentage is
made by students graduating from vocational studies. Although the secondary
school leaving examination is the same for all, the grammar schools graduates
achieve better results than the graduates of other schools. According to the
National Institute of Certified Measurements (NUCEM), the success rate of
grammar school graduates in 2016 was 66.1%, the success rate of professional
schools only 46.4% and success rate of vocational schools graduates even lower.
Considering that up to 62% of the tested students were from secondary
professional and vocational schools, this should be taken into account by
university teachers in their preparations and teaching.In next part of the paper
we will summarise the results of particular grammar-tasks taken by students in
entrance examination of their university study.

The first task we tested students' knowledge was not from grammar, but
from the phonology: Define the term phoneme. 54% of students did not respond
at all. The type of secondary school did not play a role. 38% of students said that
the phoneme is a sound, but there was one excellent answer that corresponded
with how the phoneme is defined in textbooks of the Slovak language.

Neither the second task did not relate to grammar. The students should
identify the stressed syllables in a complex sentence: Keby som mohol odist’,
odidem! (If I could leave, I would leave!)There was not absolutely correct
answer, but 46% of the students had partially correct answer.In other answers it
was obvious that the students did not even know the basic rules of using stress in
Slovak language.

In the thirdtask students should identify word classes in a complex
sentence: Akoby zrazu vSetci skameneli, tak som sa v tej chvili citil. (As if all
petrified at once, | feltat that moment. Conjunction akoby (as) was identified by
one student, up to 65% of students identified itas particle. Adverb zrazu (at
once) identified 50%, pronoun vsetci (all) only 15% - the most frequent answer
was that it was a noun. 81% of the students correctly identified the verb
petrified. Pronoun tak (so — not translated)was identified by two students, the
most common answer was conjunction. Only two students correctly identified
the verb citil som sa(felt), but the problem was that they often defined it as two
or three separate words and it is only one analytical verb form. Preposition v (at)
was correctly determined by 81% of students and pronoun tej (that) by 69%.
Three students, instead of word classes, identified parts of sentence.
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In the fourth task students should give an example of using the word
okolo (round, around, circa) as proverb, particle, and preposition. The easiest
was the use as preposition, with the example given by 58% of students, with
proverb it was31% and with particle only 19%.

In the fifth task, students should identify parts of simple sentence: Moja
mama vari obed uz od desiatej. (My mother has been cooking lunch since tenth
o’clock. 92% of all students were fully successful. As this was really a very
simple sentence, we expected that students would not have any problems in
determining the parts of sentence.

The sixth task was the same as previous one but the sentence was more
complicated: Nikdy sa nam nepodari vyniest’ nabytok az na najvyssie poschodie.
(We can never bring furniture up to the top floor.) No one was able to identify all
the parts. One student misinterpreted only the subject, in other answers there were
more deficiencies. Our aim was to find out whether the students, according to their
secondary school education,were able to identify less common of subject. The role
was based on what is written about subject in textbooks of the Slovak language.

In the seventh task, students should give an example of a subordinate
objective, attributive and predicative compound sentence. One student give
correct example for objective sentence, two student for attributive and no
student for predicative. We keep in mind that this is a more challenging task
since, according to our findings, particular types of compound sentences are not
taught at secondary schools, although the textbook approved by Ministry of
Education (Hincova - Huskova, 2009) shows their classification with examples.
That was why we expected a slightly better result.

The last task was simple: Give an example of a one-part sentence. All the
answers were correct except for one.

3 Conclusion

When preparing the tasks, we used the educational standards for secondary
schools and the textbooks of the Slovak language for secondary schools from K.
Hincova and A. Huskova (2009) and from M. Caltikova and others (2015). It has
been shown that only two tasks were mastered excellently - identifyingparts of
sentence in a very simple sentence and giving an example to a one-part sentence.
The more challenging tasks were mastered worse, but on the other hand the results
correspond to the percentile of success in the secondary school leaving
examination. After comparing with the averages of this examination, we can state
that the students of Slovak language and literature at UCM in Trnava are the
average grammar school graduates and the average graduates of the secondary
professional and vocational school. By comparing the level of difficulty of the
examinations that students have passed in the past and which should prepared the
students for the future studies, it is necessary to adapt the educational process to the
lower knowledge base of the students. It is a challenge for university teachers to
look for effective modern methods and their use to achieve a challenging goal at the
unchanged level of target requirements for a university graduate.
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CURRENT UNIVERSITY ENVIRONMENT IN THE LIGHT OF
TRADITIONAL ACADEMIC CEREMONIES AND INSIGNIA AS BASIC
ATTRIBUTES OF UNIVERSITY IDENTITY

Silvia Haladova
(Trnava, Slovakia)

Abstract: The traditional academic insignia combined with the
unrepeatable atmosphere of the proceedings of the university’s ceremonies
honourably represent the current university environment. The principal goal of
this paper is to inform of the composition of the academic events and to
introduce the university insignia.

Key words: Academic. Ceremonies. Insignia. Tradition. University.

1 Introduction

Education is the most important aspect in the process of the formation of
unique attitudes, interests, and the further direction of young generations. The
main goal of education is the acquisition of knowledge, skills, and abilities with
the aim to contribute to the moral, intellectual, and cultural development of
society. Traditional university education already focused on the development of
the free thinking and intellectual features of the individual, discovering and
obtaining new scientific knowledge. The idea of “universitas” represents the
“principle of unity, the unity of individualities”, a place where branches of
knowledge develop in various ways, where truth is sought, and via the
development of independent thinking an openness to the world and new
knowledge is learned. The goal of university education is to better understand
the world, to find meaningfulness and truth in one’s own life; university ideas
focus on the support of critical thinking on the basis of scientific research and
scientific reflection. Modern university education in our environment may be
perceived as education in scientific and creative thinking, in the development of
human individualities, and in the conveying of scientific knowledge as the basis
of a number of professions. According to the Law on Higher Education,
universities are top educational, research, and artistic institutions, and at the
same time they form a part of the research and development base of the Slovak
Republic. Among universities’ main tasks belong the provision of university
education, creative scientific research, and creative artistic activity.

The principal goal of this paper is on example of the University of Ss.
Cyril and Methodius in Trnava to inform of the proceedings of the institution’s
academic events — the ceremonies, rituals, and vows — and to introduce the
university insignia, comprising the emblem, sceptre, chains of office and the
ritual academic attire — the academic gowns — which represent the university’s
unique identity.
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2 Main part

The university environment is undoubtedly linked with academic
attributes and with paying due respect to academic customs and traditions,
which are the pillars of university decorum. University of Ss. Cyril and
Methodius in Trnava preserves and honours academic rituals, made even more
Impressive by the use of the university insignia, which serve as the outward
representation of the university’s identity. The ceremonial protocol, stipulated in
the Statutes of the University of Ss. Cyril and Methodius in Trnava, defines the
requirements of academic insignia, symbols, and academic gowns. The
university and faculty insignia are an expression of the university’s identity,
represented by the granting of academic honours and awards during solemn
rituals. As symbols of belonging and respect to the values of education, they
follow in the historical tradition of European universities whose faculties had
their own flags, seals, sceptres, chains of office, academic gowns, and
commemorative medals. The insignia are attributes of the honour pertaining to
the academic offices and symbols of entrusted academic rights, duties, and
freedoms. Decorated academic officials thus display their status and position
within the university, following in the tradition of university education. The
glitter of the academic insignia emphasises the ceremonious character, solemn
atmosphere, and extraordinary impressiveness of university rituals and
ceremonies. The protector of the university insignia is the rector’s bedel, whose
honourable position symbolically binds to guard the insignia and to accompany
the rector of the university to academic ceremonies.

The insigia of the University of Ss. Cyril and Methodius in Trnava
comprise of the emblem of the university, the rector’s sceptre and chain with a
medal, the vice-rectors’ and graduation officers’ chains with medals, and the
deans’ and faculty graduation officers’ chains with medals. For exceptional
contributions to and a special part in the development of the university, the
rector and the deans grant commemorative medals, plaques, and other university
and faculty awards. These take place as part of the academic rituals and
anniversary ceremonies. The academic insignia were created individually, by
various producers, as the particular faculties and other educational divisions of
the University of Ss. Cyril and Methodius in Trnava came into existence,
starting in the year 1997, when the emblem of the university was the first to be
designed.

Academic officials wearing ritual ceremonial attire — academic gowns —
which are a symbol of professional honour and belonging, are an inseparable
part of university rituals. The representative attire emphasises the nobleness of
university rituals and underlines their exceptional, unique atmosphere.
Academic gowns are a festive attire. The characteristic elaboration of each gown
presents the individual academic officials who are by virtue of their position
entitled to wear the formal attire during the respective act. A specific manner of
donning pertains to the academic gowns. Dressed in such a gown, the academic
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official moves very slowly, in a noble and respectable manner, with his/her head
raised high, which symbolises respect paid to historical traditions and values.
The custom of wearing academic gowns and berets is also observed during
academic ceremonies held by the University of Ss. Cyril and Methodius in
Trnava. The garments were made one by one, following the establishment of its
particular educational components. The most magnificent, and thus
unmistakable, are the gowns of the rector, vice-rectors, and the chair of the
Academic Senate. A typical element of the deans’ gowns is their decoration with
hems — that is, wide colourful bands applied on the arms of the gown in the
colours of each dean’s respective faculty, unequivocally identifying each. The
colour symbolism of the individual faculties is as follows: blue belongs to the
Faculty of Arts, magenta to the Faculty of Mass Media Communication, the
Faculty of Natural Sciences is represented by green, the Faculty of Social
Sciences by orange, and the Institute of Physiotherapy, Balneology, and Medical
Rehabilitation is represented by yellow. The gowns of UCM academic officials
are sewn predominantly of velvet and brocade.

University education may undoubtedly be ranked among the most
impressive cultural components of social life. The traditions of university
ceremonies express an historical message not only of the dissemination of
learning and scientific research, but also of furthering truth, honour, and
humanity. The university environment, referring to the historical legacy of
original medieval education, is inseparably connected with academic
ceremonies, which are characterised by respectable premises, ritual attire —
academic gowns — academic insignia, gestures, and utterances. Among the
university ceremonies and fests may be ranked Ceremonial Opening of the
Academic Year, Matriculation Ceremony, Bachelor’s Graduation Ceremony,
Master’s Graduation Ceremony, Doctoral Graduation Ceremony, Conferring of
the Doctor Honoris Causa Degree and University Rector’s Inauguration. The
formalities of academic ceremonies were shaped gradually over time. Currently,
the academic rituals of the University of Ss. Cyril and Methodius have a
customised character and fixed proceedings, determined by ceremonial protocol.
They consider historical legacy and traditional conception, possessing a
representative character and a unique solemn atmosphere. Academic ceremonies
conclude the individual study levels, and they accompany the conferring of
exceptional degrees and other important events. Per legislation, universities
possess the exclusive right to grant academic degrees, scientific-educational
degrees, and artistic-educational degrees, use academic insignia and perform
academic rituals. In accord with this entitlement, the University of Ss. Cyril and
Methodius in Trnava preserves the honourable character and nobleness of
academic rituals and ceremonies.

Representative premises for staging university ceremonies are a
fundamental prerequisite of evoking a noble, solemn atmosphere. Ever since the
first graduation ceremonies took place in 2002, the University of Ss. Cyril and
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Methodius in Trnava has used the assembly hall of Trnava’s House of Culture.
With the goal of improving the university’s infrastructure, a project was
organized concerning the addition of spacious educational and representative
premises in the hall. Since February 2016, modern spacious premises have been
offered for use by the university. The university hall, with a capacity of 400
seats, is a contemporary hall which meets all the requirements of academic
events. The stage holds tables positioned in a single line, covered in purple
velvet, as well as the academic officials’ armchairs. On the right, next to the
stage, state and European symbols are installed — the flag of the Slovak Republic
and the flag of the European Union. The university emblem is installed in the
middle above the stage. This elegant scene is finished by tasteful flower decor.
On extraordinary occasions, in particular when granting the doctor honoris causa
honorary degree, or during other events, the university may use alternative
representative premises adapted for the purposes of staging academic rituals.
Each academic ceremony starts and concludes with a solemn ceremonial
procession of academic officials. All wear academic attire — academic gowns —
and are decorated with pertinent insignia in the form of chains of office. The
noble character and moving atmosphere are accentuated by a stirring musical
fanfare, and the slow, impressive march of the academic officials. The emotive
introductory portions of the academic ritual’s sequence of events are unique
moments not only for the graduates but also for their families, connecting
participants with a sense of achievement at the completion of an academic
education and earning an academic degree. The ceremonial processions of the
individual academic rituals are assembled per specific principles. At the
ceremonial opening of the new academic year, the procession enters the hall
accompanied by the sound of fanfare; all present stand up. The faculty deans,
vice-deans, and chairs of the faculties’ Academic Senates position themselves in
the first row of the auditorium. The vice-rectors, the chair of the UCM
Academic Senate, and the head of the UCM Administrative Board sit at the
chairing table on the stage. After the members of the ceremonial procession
have taken their places, the rector enters led by the bedel. At the matriculation
ceremony, the vice-deans, dean, and finally the rector (or vice-rector, if
representing the rector) led by the bedel, enter the hall accompanied by the
sound of fanfare. The students dressed in social attire are gathered in the hall
and, standing respectfully, they welcome the ceremonial procession. At the
graduation ceremonies of levels of study, the procession is composed not only of
academic officials, but also the graduates themselves. The graduates normally
enter the hall in a double file to the accompaniment of music, and are the first to
take their places on the stage, usually in semi-circular lines on both sides of the
stage. Academic processions at the graduation ceremonies of bachelor’s,
master’s, and doctoral studies students include also the vice-deans, the
graduation officer, the faculty dean, and the rector (or vice-rector) accompanied
by the bedel. Academic officials march very slowly to the accompaniment of
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fanfare, and upon entry and departure they all stop in the middle of the hall and
unpretentiously bow before the audience. The rector, led by the bedel, only
enters the hall after other academic officials are seated on the stage and he/she is
the first to leave the hall at the end. Upon the rector’s departure, he/she bows to
the graduates on both sides and, having stepped down from the stage, bows
before the audience. At the conferring of doctor honoris causa degrees, several
academic officials and guests attend the ceremony. The procession enters the
hall to the sound of fanfare, and all present stand up. Rectors of other
universities, or their representatives, enter the hall usually in single file,
followed by the deans and vice-deans, members of academic senates, important
personalities of social life, and other guests, who take their places in the
auditorium per a seating plan. UCM academic officials enter in the following
order: vice-deans, deans, vice-rectors, graduation officer, and presenter. The
faculty dean, vice-rectors, graduation officer, and the presenter step onto the
stage. Subsequently, the doctor honoris causa candidate and the rector, led by
the bedel, enter the hall; they sit in the designated armchairs on the stage. The
rector’s inauguration ceremony is also attended by representatives of other
universities and other precious guests. The ceremonial procession is composed
of the rectors of other universities, or their representatives, deans and vice-
deans, members of academic senates, and guests, who take their places in the
auditorium per a seating plan. The procession continues with the deans of the
faculties, vice-rectors, the chair of the UCM Academic Senate, the presenter,
and the graduation officer, who step onto the stage. The last to enter are the
departing rector and the acceding rector accompanied by the bedel. For the
ceremonial procession, it is typical that the members of the academia walk
deliberately slow, which supplies the whole event with a solemn character.
Upon their entry onto the stage, the audience stands up as a sign of respect.
Upon entry and departure, academic officials civilly bow to the auditorium. A
solemn fanfare accompaniment is played in the background. Once the officials
have taken their places, the national anthem of the Slovak Republic is played,
followed by the anthem of the European Union. When the anthems are finished,
the first to sit down is the rector, and all attendees follow in due course. During
the ceremony, the audience stands up and sits down several times, which is
coordinated verbally or via the gestures of the rector’s bedel. All present stand
up at the beginning of the ceremony before the entry of the graduates, and they
remain standing also during the entry of the academic officials. Later they stand
during the declaration of the graduation vow made by a representative of the
graduates, as well as upon the playing of the academic anthem, “Gaudeamus
Igitur”, and at the departure of the ceremonial procession from the hall.

An inseparable part of the academic ceremonies’ sequence of events is the
academic anthem, “Gaudeamus Igitur”, which dates back to the 13th century. In
its initial historic usage, it did not possess a solemn character; rather, it
celebrated youth and the free, unattached manner of students’ lives. The lyrics
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and melody have undergone many adaptations; their definitive version can be
dated to the 18th century. From the several versions of the lyrics, only two
verses are usually sung on the occasion of academic ceremonies — the first and
the fourth verses, from an overall number of ten verses. While the student
anthem is playing, all present remain standing, and it is welcome if the graduates
and other attendees sing.

An important part of the academic ceremonies is the specific seating plan of
academic officials, which adapts to the premises and character of the academic
event. A row of tables covered in purple velvet are placed on the platform or stage,
one or two levels deep, together with the armchairs of academic officials. The
armchair of the rector’s bedel is situated on the right in the foreground. At the
ceremonial opening of the academic year, academic officials are seated in a single
row. The rector takes his/her seat in the middle. To the right of the rector sits the
chair of the UCM Academic Senate and the head of the UCM Board of Trustees;
the vice-rectors are seated on the other side. At the matriculation event for first-year
students, academic officials are seated in a single row. The vice-rector occupies the
central position. To the right of vice-rector is the dean of the faculty and on either
sides are the vice-deans. At the graduation ceremony for bachelor’s studies
students, academic officials are seated in a single row. The dean sits in the middle,
and the vice-deans sit to either side. Viewed from the auditorium, the graduation
officer sits on the right - usually a vice-dean. At the master’s and PhD graduation
ceremonies, academic officials sit in a single row. The rector (or vice-rector, if
representing the rector) is seated in the middle. To his/her right the dean is seated,
and on either sides are the vice-deans. From a frontal view, the graduation officer
sits on the right - usually the vice-dean for education activity. When granting doctor
honoris causa degrees, academic officials usually sit at two rows of tables. The
first, the so-called chairing table, is occupied (from a frontal view) on the right by
the graduation officer and the vice-rectors. At the second row of tables, the rector is
seated in the middle; on his/her right sits the dean of the faculty and the seat on the
rector’s left belongs to the chair of the Academic Senate. The rector’s inauguration
ceremony is a ritual attended by a wide range of important personalities of social
life, thus it usually takes place in spacious premises. At this ceremony, the
academic officials are seated in two rows on different levels. In the foreground are
seated the departing and acceding rectors of the university, the chair of the
Academic Senate, and the vice-rectors. The faculty deans are seated in the other
row. The ceremonies of conferring doctor honoris causa degrees and the rector’s
and deans’ inaugurations are also attended by precious guests — academic officials
from other universities and higher education institutions. Their status is apparent
thanks to their academic attire; they are part of the ceremonial procession and are
seated at reserved places. Once seated, the presenter specially welcomes them as a
sign of respect and introduces them to the auditorium by name. Other guests take
their places per the protocolar seating plan. At other university events, such as the
granting of the Award of the Rector of UCM in Trnava in the research, educational,
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and artistic areas, at the awarding of the Merit Medal of the University of Ss. Cyril
and Methodius in Trnava, or during anniversary events, academic officials are
usually seated in a single row of tables. The seat in the middle belongs to the rector,
who is surrounded on both sides by the vice-rectors, followed by the deans and
vice-deans.

The graduation ceremony, joined with the awarding of academic titles, is
concluded by the vow of the graduates. At all academic ceremonies, except the
conferring of doctor honoris causa honorary degrees, the individual making of
vows is preceded by the symbolic act of the vow performed by one of the
participants of the ceremony. At matriculations and graduations of bachelor’s,
master’s, and doctoral studies, the graduates, when requested by the graduation
officer, step up one by one to the sceptre held by the rector’s bedel, and upon
touching the sceptre they declare, “I promise”. The university diploma received
from the hands of the graduation officer is proof of the student’s completion of
university education and their acquirement of an academic degree. At the same
time, by this act the graduate loses their membership in the academia of the
university, which thereafter becomes their “Alma Mater”. The Latin version of the
vow, “Spondeo ac polliceor” (I promise and I swear), which belongs to the doctoral
graduation ceremony, doctor honoris causa conferring, and the inauguration of the
rector and deans, following historical tradition, preserves the solemnity of the most
grandiose of academic ceremonies. Latin, as the language representing classical
and medieval learning, and used by scholars for centuries, supplies a solemn
character to academic rituals, which accentuate the customary Latin titles of
individual academic officials. On official occasions, the university rector is
addressed as, “Your Magnificence” (rector — “Magnificus”, meaning noble,
magnificent); the faculty dean is addressed as, “Your Spectabilis” (dean —
“Spectabilis”, meaning splendid); and the graduation officer is addressed as, “Your
Honorabilis” (“Honorabilis”, meaning respectable). Other academic officials —
professors, assistant professors, members of academic councils, and academic
senates — are addressed in the plural as, “Honorabiles”. The unique atmosphere of
an academic ceremony is enhanced also by musical accompaniment. Ceremonial
fanfare announces the beginning and the end of the academic ritual. Short fanfares
sound before the awarding of diplomas, when the graduation officer asks one of the
graduates to read the ceremonial vow. A short fanfare sounds upon the graduate’s
approach to the microphone. Quieter background music accompanies the awarding
of diplomas to graduates. The most emotive part of the ritual ceremonies of the
University of Ss. Cyril and Methodius in Trnava is the arrival and departure of the
academic officials, which is accompanied by the musical fanfare.

3 Conclusion

This paper details the proceedings of our academic rituals and ceremonies
and closely describes the academic insignia as symbols of the honour shown to
the tradition of university education. Missions of the universities, as valued
educational institutions, is the defence of truth and the dissemination of culture
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and learning. The specific university symbols and ritual academic ceremonies,
rooted in European university historical traditions, fashion the university’s
external image, expressing respect for academic customs and traditions which
have formed academic culture for centuries.
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UNDERSTANDING LANGUAGE THROUGH ART

Jennifer Healy
Gaming, Austria and Nitra, Slovakia

Abstract: Teaching vocabulary in the language classroom can be
challenging, especially when the learners are from cultures with vastly different
world views. The aim of this paper is to examine learners from different
cultures’ understanding of vocabulary words in English, and to analyse the
effectiveness of using a work of visual art to illuminate the American
understanding of those same words.

Keywords: Teaching English. Visual arts. Vocabulary.

1 Introduction

The use of the visual arts in language teaching is surprisingly overlooked
and/or under-appreciated given the power of art to communicate. Although other
visual aids, such as illustrations, photos, and videos are readily available to
English language teachers, much fewer resources connected with artworks are
available. This is the case even though works of art can be such a valuable tool
for teaching vocabulary, particularly for context and connotation, and especially
for words which have no equivalent in the L1. Even words for words which
have an equivalent in the L1, a work of art can elucidate a deeper cultural
understanding of what is meant by a term, thus enabling the learner to become
more proficient in the target language.

This paper is part of a larger study on the role of visual arts in the
language classroom. The aim is to examine learners from different cultures’
understanding of vocabulary words in English, and to analyse the effectiveness
of using a work of visual art to illuminate the American understanding of those
same words. Through interviews, written descriptions, and observations,
learners of American English from different cultures were given terms which
both 1. have an equivalent in the L1 and 2. which are particularly American,
with no equivalent in the L1.

Analysis of the learners’ understanding before and after the use of the
work of art in the classroom will shows the effectiveness of art as a tool for
intercultural communication and higher proficiency in English.

In another part of my research, | have argued that theoretically artworks
are valuable teaching aids; this current study is the first part of an application of
the theory in practice.

First, | will briefly describe the language school and the students. Next |
will describe the procedure, and finally I will summarize the conclusions.
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2 Main part

2.1 Diverse learners

Participants in this current study are students at the Language &
Catechetical Institute (LCI, where | work), a small full-immersion language
program based in Gaming, Austria. Although it is located in Austria, the
language environment is English, as it is set in an international community of
English speakers, mostly from the USA. These students learn English five to six
hours a day formally in the classroom, and have the opportunity to practice
English at meals in the cafeteria, at various social events, and in their rooms,
which they share with students from the USA. The native speakers outnumber
the non-native speakers by a very wide margin (10 vs. 178); thus the English-
language environment is all-pervasive.

The 10 LCI students represent a diverse group in age (ranging from 19 to
41), language ability (from pre-intermediate to advanced), and culture: they are
from Albania, Azerbaijan, Belarus, China, Russia, Slovakia, Turkmenistan, and
Ukraine. They reported a wide range of familiarity with American culture, some
having next-to-none before meeting their American roommates in Austria, and
others having travelled to the USA and having made deep friendships with
Americans. In terms of religion they are all Catholic (as it is a Catholic
program); however, two are from Muslim families, and several are from
atheistic families.

In interviews, these students expressed a varying range of knowledge of
the particularly American term, Thanksgiving, which became the main focus of
the study. All of the students, sharing the Christian concept of giving thanks to
God for every good gift, grasped that aspect of the term and understood that the
term refers to a special day for doing that. Several were aware of the connection
to the bountiful harvest, and a few were familiar with the way Thanksgiving is
celebrated in the USA.

2.2 Thanksgiving in art

The procedure was showing in a projected image two paintings by well-
known American artists, and describing them using some art-historical
knowledge and iconographic analysis, or examining the painting itself for clues
to its interpretation. Afterwards, the students were invited to ask questions and
to make comments.

The first painting shown is called The First Thanksgiving (c. 1915) by
Jean Leon Gerome Ferris (1863-1930) and the second is Freedom from Want
(1943), also known as The Thanksgiving Picture by Norman Rockwell. In the
content and style of these two paintings, it is possible to show both what is being
celebrated and how it is celebrated; it is possible to see, through the imagination
of the artists, what the term Thanksgiving means to an American.
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In the first (Figure 1), Ferris uses a realistic and imaginative style to
capture both the history of the holiday and its meaning.The basic facts of the
history of the holiday are known from historical sources: it was first celebrated
in 1621, a year after a group of Europeans known as the Pilgrims had landed in
the New World. It was a joint celebration between the Native Americans and the
newly arrived; it was a feast in thanksgiving for the harvest, and in thanksgiving
for the help of the natives in cultivating the new land. We can see in this
painting some of those facts, presented in a life-like and stimulating way which
helps show what Thanksgiving means.

Figure 1 The First Thanksgiving by Jean Leon Gerome Ferris (c. 1915)

It is this quality which brings his paintings to life, as it were, making them
more accessible than a mere historical record. This is a record which “speaks”
using the visual language of art to generations which have followed since its
first public exhibition in 1916. In this same capacity, namely as a work of art, it
can communicate to speakers of other languages.

Using his imagination, he draws from his ideas which have been
formulated in his mind, which in turn have been formed in the culture in which
he lived. In other words, what we see in the painting gives us a picture not only
of what he painted but of how he views things. By looking at how he painted it,
we can see something of Ferris and his (American) culture.

The painting was described to the LCI students in the following way:
Immediately noticeable are two distinct groups of people: the Europeans and the
Native Americans. The Europeans are lighter-skinned, dressed in clothes with
fancy white collars, and wearing hats. The Native Americans are darker-
skinned, beardless, dressed in skins and wearing feather headdresses. Thus, the
idea of two different peoples is effectively conveyed. This reveals an important
aspect of the celebration of Thanksgiving, and therefore the meaning of the
word; namely, that it was a coming together in peace and thanksgiving of the
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newcomers to America and the natives of the land. That is a touchstone of the
holiday as it is celebrated today in the USA, and hence part of what
Thanksgiving means.

Ferris’s depiction of the Native Americans differs from drawings of the
Wampanoag Indians, who inhabited Massachusetts in colonial times, made by
artists in the late sixteenth and early seventeenth centuries." However, whether
or not the natives looked exactly the same as Ferris depicted them is not relevant
to the meaning of Thanksgiving, so the painting remains an effective teaching
aid. What is truly conveyed, through Ferris’s limited or incorrect knowledge, is
a joint celebration of Old World and New World, of two nations who came
together in mutual respect and gratitude to give thanks and to feast.

Another important element that Ferris indicates is that the meal is shared. At
the center of the painting a female figure offers a prepared dish of what looks like
cornbread cakes to a male figure seated cross-legged, or Indian-style, on a colorful
rug on the ground. Behind him, a woman with braided hair adorned with a feather
tentatively uses a spoon, while her new neighbor (face concealed by a hat) watches
attentively. In the foreground the viewer notices a variety of seashells, scattered
about the ground, evidently the remains of what has been cooked in the pot over the
fire. A bowl of an indeterminate food lies nearby, indicating abundance.

A warm atmosphere pervades the scene, which includes the young and old
(the child at right; the white-bearded man at back-left). In the left background, one
of the Pilgrims leads a Native American woman toward the feast, with one hand on
the squaw’s shoulder and the other pointing toward the feast. A care-free attitude
exudes from the scene as the soldier holds his drink, and weapons are laid aside or
thrown over the shoulder. The native on the far left holds a pipe. Even the dog at
front-center appears high-spirited with his tail high and ears flopping down.

These details that Ferris has included and which make up the painting stem
from and contribute to an understanding of Thanksgiving. For a non-American,
non-native speaker, it is able to carry meaning beyond the superficial facts of what
Thanksgiving is and merely how it is celebrated. It touches on the very root of the
holiday, and it upholds the values that are treasured in association with that feast.
What had limited accessibility becomes more comprehensible.

Ferris has communicated peace and community, goodwill and enjoyment
of good food. This image has brought forth what is embedded in the word
Thanksgiving in an understandable language.

The second image (Figure 2), as mentioned above, was made by Norman
Rockwell, best known for his illustrations and cover pictures for a popular
weekly magazine called The Saturday Evening Post. It is one of a series called
The Four Freedoms, and was made in 1943. This painting, through its title and
again realistic style, shows important aspects of the holiday.

! See for example the drawings of Theodore de Bry (1528-1598) and his two sons which were published between
1590 and 1634, illustrating European explorers’ accounts of the New World, such as Bartholomew Grosnold
Trading with Wampanoag Indians at Martha’s Vineyard 1602, included in Silverman, 2005, p. 6.
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Figure 2 Freedom from Want by Norman Rockwell (c. 1943)

Rockwell chose the Thanksgiving dinner as the subject for expressing
freedom from want, thus emphasizing the abundance which is connected with
the holiday. The enormous roasted turkey is exactly in the center of the painting
(left to right and top to bottom), and it is the moment before the carving, before
at the very beginning of the meal, poignantly expressing the sentiments of
gratitude and rejoicing which are felt by anyone at a table laden with good food.

Next we can see that around the table is a three-generation family, which
remains an ideal — if not reality — in the minds of Americans: Grandmother and
father, children and grandchildren are gathered at the table, each with a broad
smile, leaning in, engaging one another in conversation and good cheer. The
figure in the lower right corner peers directly out at the viewer, in a classic
technique to invite the viewer into the scene, making it real.

The table is covered in a formal white linen, with porcelain, glass, pewter,
and silver — all the finest for the feast. This painting offers a rich visual picture of
how the holiday is celebrated today.

2.3 The experience of viewing the art

According to the comments of the LCI students, it was indeed helpful to
see these paintings, and they reported having a better grasp of what is meant by
Thanksgiving. Some, who were not aware of the historical background, were
pleased to learn of the holiday’s roots. Others, who were already aware of the
history, were surprised to learn of one particular smaller aspect or another, such
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as the importance of the Native Americans joining the celebration, or the
significance placed on the family.

Altogether it was a success. Across multiple cultures, despite varying
levels of understanding English and acquaintance with American culture, the
paintings unfolded new aspects of meaning, highlighted nuances of how it is
celebrated, and overall conveyed the importance of what has been called “the
holiday at the heart of the American experience.””

3 Conclusion

By using a work of art, the teacher can bring to the classroom a fuller
understanding of meaning and connotation, allowing the learners to grasp more
profoundly what vocabulary words signify and how they are understood by
native American-English speakers. Easy to use, and able to reach across a broad
spectrum of language levels and cultures, works of visual arts are certainly of
value for language teachers. More research is needed to discover the scope of
the possibilities.
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TEACHING ENGLISH TO VERY YOUNG LEARNERS THROUGH
DRAMA

Edita Hornackova Klapicova
(Trnava, Slovakia)

Abstract: Preschool children learning a foreign language should be
exposed to the target language in the most natural way possible. That requires a
lot of effort and thorough preparation from the teacher, who should have a
native or native-like competence in the target language, be creative and
understand the world of children and their desire to create imaginary worlds.
One way of forming an active learning environment in the foreign language
classroom is through fun skits and drama.

Keywords: Drama. Performance. Role-play. Skit. Teaching techniques.

1 Introduction

“Real communication involves ideas, emotions, feelings, appropriateness
and adaptability” (Chauhan 2004). Very young learners should be able to
acquire a foreign language in a natural setting through active interaction, songs,
rhymes, games, TPR and other physical activities, competitions, as well as
through art and drama activities. Drama “can be defined as activity involving
people in a social context and there is no doubt that effective communication in
social situations involves other forms of communication that go beyond
language competence and includes the use of gesture, body posture, intonation
and other prosodic features” (Godfrey 2010).

Teaching a foreign language aims at enabling learners to achieve a
linguistic competence as well as communicative competence in the target
language. Communicative competence “includes [several] aspects that enable a
language user to communicate at adequate language and social levels”
(Smetanova and Byessonova 2016: 21). The use of role-plays, skits and drama
can be a very powerful means of teaching a foreign language as an integrate
whole in meaningful contexts for meaningful communication. “Drama is an
active approach to learning where participants identify with roles and situations
to be able to engage with, explore and understand the world they live in”
(Godfrey 2010). Due to the age of very young learners, foreign language
learning resembles first language acquisition in several ways. The first is the fact
that very young learners are predominantly exposed to the spoken form of the
target language. Second, if their exposure to the second language is long
enough, the foreign language learning may initiate sequential bilingualism of the
child. For this to happen, it is impertinent that the learner’s foreign language
acquisition is enhanced and stimulated through a number of very important
factors, which include: a) creating a natural-speaking environment; b) the use of
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the target language only in the classroom; c) the presence of a native or native-
like teacher; d) providing a wide range of activities commonly liked by learners
of this age; e) creating a positive and friendly classroom atmosphere; f) the use
of diverse audio-visual aids; g) engaging learners in active interaction in the
target language; h) motivating and stimulating learners through praising them,
encouraging them, and letting them actively participate in the classroom
activities.

Real-life activities may be performed vividly through drama. “By being
part of a drama ensemble and participating in a fictitious context, the class is
experiencing a shared moment of intensity that involves emotions, facial
expressions, gesture, movement and a heightened awareness of others, that
would not necessarily be experienced outside the drama environment” (Godfrey
2010). Very young learners follow and engage in this kind of activities with
great joy and interest. Drama provides an intense emotional experience of the
represented events accompanied by the use of language. Very young learners
become emotionally, mentally and physically involved in a drama activity and
they tend to be more cooperative when it comes to performing in the target
language as they enter in the fictitious world and identify themselves with the
characters in it. As Smetanova (2017) mentions, the teacher’s understanding,
empathy and patience will lead to the teacher’s and learners” success.

“Drama in the classroom can teach life skills such as cooperating with
others, speaking publicly, being creative and imaginative, and becoming more
confident” (Vernon 2015). Through drama activities, very young learners can
develop oral and communication skills, pronunciation, rhythm, intonation, stress,
aspects of connected speech, such as assimilation, elision and linking, correct
grammatical and syntactical forms, collocations. Representing real-life situations,
drama and role-play activities may be a wonderful source of teaching meaning
associated with words, the physical setting and actions. Moreover, learners can
learn how words, phrases and larger unites of language are used in specific
contexts, i.e. they acquire the meaning of utterances as part of speech acts, such as
making a statement, requesting, asking a question, expressing emotions, promising;
conversation rules, such as turn-taking; or using polite and institutionalized
expressions of greeting, apologizing, requesting or thanking someone.

2 Main part

The present paper is based on one of the outcomes an ethnolinguistic
research project carried out in the area of Gaming in Lower Austria. The target
group is composed of three to six years old children who attend the local
kindergarten. Some of the participants come from Austrian families while others
come from families with different ethnic background, for instance, American,
Hungarian, Serbian, Slovak, Czech, Egyptian, Syrian, Turkish, etc. English was
taught as a foreign language in kindergarten once per week during the school
year. The teacher adopted the philosophy of total immersion in her methodology
of teaching. Learners were exposed to English in a natural way through a great
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variety of activities which helped them to become motivated and stimulated to
learn the target language for meaningful communication. Teaching English
through songs, nursery rhymes, games, physical activities, picture reading, and
so on, the teacher made use of drama activities to enhance the very young
learners’ acquisition of the foreign language. All of the above mentioned
activities aimed at presenting English in a real and meaningful linguistic and
social context.

2.1 Topic and aims of the activity

The topic of a drama activity may preferably be related to the topic of the
lesson, so as to use this kind of activity to enhance and reinforce learning the
linguistic items presented and practiced during the lesson. For instance, if the topic
is daily routines, the teacher may prepare a skit to demonstrate what a person (a
child) does during the day, beginning in the morning and ending at night. The aims
of the activity are not only to introduce the vocabulary related to daily routines,
such as sleep, get up, brush my teeth, eat breakfast, drink some milk, get dressed,
play with friends, etc., but also to teach a) grammatical structures, such as the
present progressive tense, e.g. I'm playing with my friends, I’'m hiking, I’'m
swimming, I’'m playing with my toys; the simple future tense: I will use shampoo
to wash my hair; expressing necessity with the have to construction: | have to put
my pyjamas on; contracted forms: it’s or I’ll; b) forming questions: Can we go
hiking now?; c¢) the rules of politeness in conversation, such as saying please in
requesting something, saying thank you in showing gratitude, greeting someone
and making a small talk: Good morning, friends! How are you today? Hello,
mommy! Hello, daddy! Good night!; d) how to express emotions: I’'m so happy!
I’m so excited!; ) the meaning of the lexical items in linguistic and social context;
and f) vocabulary as linguistic units set in collocations rather than as words in
isolation. Moreover, through this type of activity, very young learners become
stimulated and motivated to learn the target language due to their strong desire to
comprehend the language accompanying the different actions in the skit.

2.2 Preparation

To perform a skit on daily routines, the teacher may make use of the
following equipment: a groundsheet, a pillow, a blanket, a house made of
cardboard, a few toys (e.g. dolls, toy cars, soft toys, etc.), color pencils, blank
paper, swimmies, hiking boots, hiking sticks, a jacket, a scarf, a hat, a pair of
pyjamas, a small table, a chair, a bottle of milk, a cup, table cloth, a plate, a
napkin, a table spoon, a knife, a fork, a backpack, an alarm clock, a toothbrush, a
toothpaste, a towel, a hair brush, shampoo, soap.

2.3 Procedure

Before the children enter the classroom, the teacher places the different items
on the floor in an organized manner as if setting up a stage. Afterwards, the learners
are invited to come in and sit in a circle. The teacher opens the lesson as usual, by a
warm greeting and a few polite expressions, for instance: Good morning, children!
How are you today? Are you happy today? Did you sleep well last night? Look, it’s
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a beautiful day today. The sun is shining, the sky is blue and we are having English
again. Today, we are going to learn about the things that we do every day. But how
about singing a song first? Do you remember the Hokey pokey song? Can we sing
it together? Ok, let’s sing out loud and dance. All together!

The children will probably react to the teacher’s statements and questions
responding to them in English, according to their proficiency level. The song can
be played from a CD or simply sung by the teacher accompanied by the children, if
they have already practiced singing it with the appropriate motions before. Singing
a song is an effective warm-up activity at the beginning of the lesson.

Next, the teacher presents the topic of the lesson again and explains that
she is going to perform the activities of daily routines as she does them during
the day at different times and in different places. The teacher invites the learners
to watch the skit. The performance unfolds as follows.

Scene 1

The teacher lies down on the groundsheet, covered with a blanket, her
head placed on the pillow. The alarm clock is set for one or two minutes later.
The teacher pretends to be sleeping, making snoring sounds (the children will
probably laugh as they hear them). When the alarm goes off, the teacher sits up,
stretches her arms and yawns, saying: Oh, good morning! It’s morning already.
| have to get up and get ready for kindergarten. Then she moves to a different
place, where she will do her morning hygiene: Now I’ll brush my teeth. I need a
toothbrush and toothpaste to brush my teeth. I'm brushing my teeth now. They
will be so clean and healthy. Now I will wash my face, I'm washing my face and
now I'll dry my face with a towel. As the teacher is commenting on the different
activities she is performing, she is using the proper tools (a toothbrush,
toothpaste, towel, etc.).

Scene 2

In the following scene, the teacher will perform having breakfast and
leaving for kindergarten. She takes a seat at the table, which is already set. The
actions involved in this scene will include using the appropriate tools
accompanied by language in the following manner: It’s time to have my
breakfast. I'm going to eat my breakfast now. I will have a cup of milk and some
bread for breakfast. | love milk. This is a bottle of milk. I will pour some milk in
my cup now. This is a cup. I'm drinking milk now out of a cup. And now I will
eat some bread. It’s so yummy. Thank you, mommy, for the delicious breakfast.
Now | have to get ready for kindergarten. | will put my jacket on, my scarf and
my hat. It’s cold outside, so I have to wear a coat, a scarf and a hat. (The
teacher puts on a jacket, a scarf and a hat.)

Scene 3

The next scene takes place in kindergarten. Being dressed, the teacher leaves
her home, runs around the children sitting in a circle and comes back to her original
place. She greets the children as her friends in kindergarten: Good morning,
friends! How are you today? I'm so happy to see you again. We can play together
now. Let’s get our toys and play together. The teacher takes a few toys and
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pretends to be playing with her friends, who are the children surrounding her. A
few moments later, it is time to go home: Oh, it’s lunch time, I have to go home.
Good bye, my friends. I'll see you tomorrow! The teacher puts her jacket, scarf and
hat back on and runs around the circle to go back home.

Scene 4

The next scene takes place at the house. The teacher comes home, says
hello to her family and takes off her clothes and sits at the table to eat lunch:
Hello, mommy! Hello, daddy! Hi, sister! Hi, brother! How are you? Are we
going to have lunch now? Yes! I'm so hungry. I'm going to eat lunch with my
family now. Let’s bless the food, first: Bless us, oh, Lord and these thy gifis...
I'm going to eat my soup first. I will use a spoon to eat my soup. It’s a bean
soup. It’s so yummy. I like it. Hmm...Thank you, mommy, for making such a
delicious soup. Yum! Now I'm going to eat some rice and meat. I love rice and
meat. I will cut the meat with a knife. I will use a fork to eat the rice. I'm eating
rice and meat with a knife and a fork. Delicious!

Scene 5

After lunch, it is time to play with toys and draw some pictures: I 've eaten
so well, thank you, mommy, for such a delicious meal! Now | can play with my
sister and with my brother. Let’s play with some toys. I can play with my dolls
and my brother can play with his cars. The teacher takes some of the toys,
brings them closer to the children and plays with them. Then she takes the color
pencils and blank paper and pretends to be drawing a picture. As she takes out
the pencils one after another, she names the colors of the pencils with the help of
the learners: What color is this pencil? Yes, it is yellow and what color is this
pencil? Yes, it is brown. In a similar fashion, the teacher continues going
through all the colors.

Scene 6

Having played with toys and having drawn some pictures, the teacher asks
her parents whether they could go on a hike: 1t’s a beautiful day out there today.
The sun is shining, it’s so nice outside. I wish I could go hiking now. Mommy,
daddy, could we, please, go hiking? Yes? Thank you! I'm so happy! The teacher
puts on her hiking shoes, takes the hiking sticks and pretends to be hiking
around the classroom: I'm going hiking. I'm hiking now. It’s a beautiful day
today. The sun is shining. It’s nice and warm outside. | love hiking in the woods.
There are so many beautiful trees and flowers in the woods. As she comes back
home, she says thank you to her parents for taking her hiking: Thank you daddy,
thank you, mommy, for taking me hiking. It was so much fun! | liked it so much!

Scene 7

It is dinner time. The teacher sits at the table again and pretends to be
eating dinner: I'm going to eat dinner now. I'm having mashed potatoes for
dinner. | love mashed potatoes. Thank you, mommy, for making such a good
meal for us! Mommy is a great cook! I'm eating the mashed potatoes with a
spoon. They are yummy and very healthy!
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Scene 8

After dinner, it is still time to do one more activity: There is still time to
do something before | go to bed. | would like to go swimming. | will ask daddy if
we can go swimming now. Daddy, could we go swimming now, please? Yes?
Thank you! That’s wonderful! I'm so excited! I need to use my swimmies when I
go swimming because I can’t swim well yet. I will put my swimmies on and I can
go swimming. With the swimmies on, the teacher pretends to be swimming as
she is walking around the classroom and making motions as in swimming: /’m
swimming now. I love swimming! Swimming is so much fun! I'm swimming. |
enjoy swimming!

Scene 9

Back at home, the teacher gets ready for bed: It’s time to go to bed now.
It’s night. I have to brush my teeth. I'm brushing my teeth with a toothbrush and
toothpaste. | will take a shower now. | will use shampoo to wash my hair and
soap to wash my body. Now I'll dry my body with a towel. I'm drying my face
with a towel. Now I have to put my pyjamas on. I'm putting my pyjamas on. |
have to say my prayers. Thank you, Lord, for the beautiful day. Thank you for
my family and for my friends. Thank you for the hiking and swimming. Please,
bless my family and my friends, dear Lord. Amen. And now I'm ready to go to
sleep. I'm going to sleep in my bed on my soft pillow. Good night, mommy!
Good night, daddy! Good night, sister! Good night, brother! Thank you all for a
beautiful day. The teacher covers herself with the blanket and goes to sleep.

2.4 Follow up

The learners will most likely have enjoyed the skit and watched it with
their eyes wide open and breathlessly from the beginning to the very end.

To practice and reinforce the vocabulary and structures introduced in the
skit, the skit may be followed by a couple of additional activities. One of these
activities may be learning the following song:

| get up in the morning and | wash my face, | brush my teeth and say my
prayers,

| eat my breakfast and | drink some milk, oh! I have to go, the bell will ring!

Another follow up activity may be the game Simon says aimed at
practicing the different activities in daily routines with the children. Learners are
told what activity they should act out, e.g. Simon says brush your teeth, Simon
says go to sleep and constantly encouraged and praised for their achievements.

3 Conclusion

Including skits, role-plays and drama in teaching EFL to very young
learners may result in surprisingly outstanding achievements. Learners not only
become extremely motivated and stimulated through a drama activity as they
identify themselves with the different characters in it but also have a chance to
acquire various lexical units and linguistic structures set in real context without
fear or anxiety. Creating a friendly and pleasant classroom atmosphere, speaking
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clearly, using a lot of repetition, attractive visual aids, appropriate motions and
involving the learners in the action will raise the learners’ interest in learning the
target language and fortify their confidence in performing speech acts in it. The
great effort that the teacher often needs to put in preparing a drama activity will
be recompensed by the remarkable results in the learners’ competence in the
foreign language.
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OCHOBBI ®U3NUYECKHUX CIIOCOBHOCTEM BOJIEMBOJINCTA

Kanat KonbicOoaeB
(r.Apkainbik, Kazaxcran)

Annomauyusa: B gonetibone gusuueckux cnocobHocmu-- 8 3HA4UMenbHOU
mepe onpeoensaiom 6CeCmOpOHHOCMb (QU3UYECKO20 pa3eumus U 300p08be
CNOPMCMEHO8

Knrwoueswie cnosa: bvicmpoma. Bvinociusocmo. Bonetibon. Duzuueckue
cnocoonocmu. Cuna.

1 BBenenue

CoBpeMeHHBIN BOJIEHOO0JT XapaKTepU3yeTcsl BBICOKOW JBUTAaTEIbHON aK-
TUBHOCTBIO BOJIECHOOIUCTOB. D(DPEKTUBHOE BHITIOJIHEHUE TTPBIKKOBBIX UTPOBBIX
NEeUCTBHM, TEXHUYECKUX MPUEMOB M OOJBITMHCTBA TAaKTHUYECKUX KOMOWHAIIMMA
Ha TPOTSHKEHUH OJHOM WIPhI, WM HECKOJBKUX UTPOBBIX JHEH OCHOBAHO Ha
BBICOKOM YpPOBHE pa3BUTHUA (PU3MYECKUX KauyecTB (OTAENbHbIE CTOPOHBI
JIBUTATEIbHBIX BO3MOKHOCTEN CIIOPTCMEHOB).

2 OcHOBHAsl YaCTh

B Boneitbone ¢puznueckue KkauecTa yCIOBHO JEISATCS Ha OOUIUE U CIEIH -
anbHble. O01IMe — cuja, OBICTPOTA, BHIHOCIMBOCTD, JOBKOCTh, THOKOCTh — B
3HAYUTEIBLHOM Mepe OMPEIESIOT BCECTOPOHHOCTh (DU3UUCCKOTO PA3BUTHA U
3I0pOBbE CIOpTcMEeHOB. Ha BbICOKOpa3BUTOM 0a3e BBIIE NEPEUUCICHHBIX
¢u3nuecknX KauyecTB pa3BUBAIOTCA CICIHAIbHbIE (U3MYECKUE KayecTBa,
HEOOXOAUMBIE JJII UTPhl B BOJIECHOOJI: «B3pBIBHAS» CHJA, OBICTpOTa Iepeme-
HMIEHUSI U TPBITY4YECTh, CKOPOCTHAs, MPBIKKOBAsE W MUIPOBAasi BBIHOCIHBOCTD,
akpoOaTuyecKkas U MpbDKKOBast JIOBKoCTh[cTp. 1.23].

OO6mrast cmta — CHnocOOHOCTh CHOPTCMEHA IMPEO0JI0JIeBaTh BHEIHEE CO-
MIPOTUBJICHUE WM POTUBOJCUCTBOBATh €MY 3a CUET MBIIICYHBIX ycrunidl. [Ipo-
SBJICHUE MBIIICYHON CHJIbI 3aBUCUT OT KOHIIEHTPUPOBAHHOCTH HEPBHBIX IMPO-
[IECCOB, PETYIHMPYIOUIUX ACATEIBHOCTh MBIIIEYHOTO ammapara; oT (U3HOI0-
TUYECKOT0 TOTIEPEYHUKA MBIIIIT; OMOXUMUYECKUX MPOIIECCOB, MPOUCXO A IINX B
paboTaroMX MBIIIIAX M CTENEHU WX YTOMIICHHS; OT OMOMEXaHUYECKUX
XapaKTEPUCTUK JBMXKEHHUS (IJIMHBI IUIEY pPbIYAroB, BKIIOUEHHE B padoTy
HanOoJIee KPYIMHBIX MBIIIIT U TIP. ).

BenuuuHbl NposBICHUST CUIIBI MOTYT BO3pacTarh JIMOO 3a CYET OOJIBIION
Macchl TMpU HEOOJBIIUX YCKOPEHUSX (COOCTBEHHO CHJIOBBIE CIIOCOOHOCTH,
HarpuMep KUM WU OpUCEJaHUsl CO IITAHTOM OKOJOMpPEeNeNbHOro Beca), 0o
3a CUET YBEJIMYEHHUSI CKOPOCTH MPHU MOCTOSHHBIX MaccaX (CKOPOCTHO-CUJIOBBIC
JIBYDKCHUA ).
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Jlnst Bonelibona Hanbosiee 3HAYMMbI CKOPOCTHO-CUJIOBBIE CIOCOOHOCTH. Jljist
pa3BUTHA CHIbl OOJIBILIOE 3HAYEHUE HMEET YBEJIMYEHUE MBIIIEYHOM Macchl C
IIOMOLIBIO YIIPAKHEHUMN C OTATOLLUECHUMAMU. XapaKTepHas 4yepra pa3BUTUS CUJIbI —
BO3MOKHOCTb M30MpaTEIbHOIO BO3/ICHCTBUS HAa OTAEIbHBIC MBIILIEUHbIE TPYIIIIbL.

«B3ppIiBHasS» cUila — CIIOCOOHOCTH HEPBHO-MBILLIEYHOW CUCTEMBI PEOJI0-
JIeBaTh CONPOTUBIIEHWE C BBICOKMA CKOPOCTHIO MBIIIEYHOTO COKpAIlEHUS.
BONBIIMHCTBO TEXHUYECKUX MPUEMOB B BOJIEHOONEe TpeOYIOT NPOSBICHUS
«B3pBIBHOW» CWIIBI. J[711 BBINOJHEHUs NEpeaadd ABYMs pyKaMU CBEpXYy He00-
XOJIUM OIpEJECHHbI YPOBEHb Pa3BUTHSI CUJIbl MBIIIW, KUCTEH; MOJa4yu —
CWJIBI MBIIIII KUCTH, TJIEYEBOr0 MOsiCa M MBIIIIL TYJIOBHILA; HaMaJarolero yaapa
— KOMILJIEKCHOE PAa3BUTHE «B3PBIBHOI» CHUJIbI MBIIIL] KUCTH, IJIEYEBOIO MOsCA,
TYJIOBUIIA U HOT. XapakTep MPUMEHSEMbIX CPEJICTB JOJKEH COOTBETCTBOBATH
crienuuKe MPOSBICHUS MBIIMICUHBIX YCUIUN (METaHus, yJapHbIe IBUKEHUS,
NOPBIKKA, OPOCKH U JIp.).

[IpbIrydyecTb— crocoOHOCTh BOJIEHOOIMCTA MPHITaTh ONTUMAIBLHO BBICO-
KO JUIS BBITIOJTHEHUS HAIMAJAIoKUX y/IapoB, OJIOKUPOBAHUS U BTOPBIX IEpeiay.
JIisi mosIBIEHHs TPBITY4eCTH HE0OXoAuMa «B3PBIBHAS) CHUJIA, NPOSBICHHE
KOTOPOW 3aBHCUT OT Pa3BUTHS CHJIBI OMNPEACICHHBIX MBIIIEYHBIX TPYNI U
CKOPOCTH COKpAIIEHUSI MBIIIEYHBIX BOJOKOH. OCHOBHBIMH CpEICTBAMHU pa3-
BUTHUSL TIPHITYYECTH BOJICHOOINMCTOB SIBIAIOTCS MPBDKKOBBIE YIPAKHEHUS C
OTATOIICHUSIMU U 0€3 HUX, OCHOBHbBIE U UMUTAIITMOHHBIC YIIPAKHEHHUS.

O61ast 6pICTpOTa — CIMOCOOHOCTH COBEPIIATH JBUTATEIbHBIEC IEHCTBUS B
MUHUMAJIBHBIM  JUIsI  JAHHBIX  YCJIOBUM  OTpPEe30K BpeMeHH. bwicTpoTra
oOyCllaBIMBaeTCsl TOJBI)KHOCTBIO HEPBHBIX IMPOILIECCOB (BO3OYXKIEHUE —
TOPMOKEHHE), OHOXUMHMYECKMMHU TIpolleccaMd B PabOTAIONIUX MBIIIIAX
(CKOpOCTh pacIIeryIieHUs] U BOCCTAHOBJICHUS DHEPrUM), CTENEHBIO BIIAJCHUS
TEXHUYECKUM TpPUEMaMM, CHJIOBOW TMOJITOTOBICHHOCTHIO, MOJABM)XHOCTHIO B
CyCTaBax M AJIACTUYHOCTHIO CYXOKWIIMIA U MBITIII.

Jlnist pa3BUTHS «OOIIEH» OBICTPOTHI IBUKEHUHN 11€1eCO00Pa3HO UCTIOIB30-
BaThb KOMIUIEKCHBI METOJl TPEHUPOBKHU, KOTOPBIM NpeaycMaTpUBaeT MpHU-
MEHEHHE TIOJBWKHBIX M CIOPTUBHBIX H1p, 3cTader, PhIBKOB M YCKOPEHUH,
riagkoro Oera, UTPOBBIX ympaxkHeHUH. Hanbonee shdexTuBHON I pa3BUTHS
OBICTPOTHI JBWIKEHUW SIBISICTCS PA3HOCTOPOHHSAS (hU3MYEcKas TOJITOTOBKA C
AKIICHTUPOBAHUEM  BHUMAHHUSI HA  YIPAXHEHUAX  CKOPOCTHO-CHUIIOBOTO
xapakrtepa. CrenumanbHas ObicTpoTa. B Boneiibone ObicTpoTa MposBIsSETCS B
TPEX OCHOBHBIX (hOpMaXx:

a) OBICTpOTa ABUTATEIBHON peakiuu (Ha CUTHAI MapTHEpa, Ha U3MEHEHUE
UTPOBOM CUTYAIIMH U JIP.);

0) mpenenbHasi OBICTPOTA OTHAEJIBHBIX JBHXKEHHUI (BBIMOJHEHUE TEXHU-
YECKHUX NMPUEMOB);

B) OBICTPOTA MEPEMEILICHUIT — MaKCHUMalbHO OBICTPOE MEPEMEIIECHUE MO
IUIOMIAJIKE K MSYy C TMOCJIEAYIOIIUM BBIMOJHEHUEM TEXHUKO-TAKTUUECKUX
JNEUCTBUU.
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[log OBICTPOTON ABHUraTebHOM PEAaKIUM MOHUMAIOT JIATEHTHOE BpeMs pe-
arupoBaHus (TOSIBIICHHE BO30YK/ICHUS B perienTope, nepeaada Bozoyxaenus B [IHC,
nepexo/l BO30YXKIEHHS 10 HEPBHBIM ceTsiM U ¢dopmupoBanue 3hdekTopHOro
CUTHaJIa, IPOBE/ICHUE CUTHAJIA K MBIIIIIE, BO30YK/ICHUE MBIIIIILI U TIOSBICHUE B HEM
MEXaHUUYECKON aKTUBHOCTH ). PazinuaroT mpocCThIie U CII0KHBIE PEAKITUHL.

IIpocmeie peaxkyuu — OTBET 3apaHee U3BECTHBIM JIBH)KCHHEM Ha 3apaHee
W3BECTHBIN (HO BHE3AITHO MOSBIISIONIUICS) CUTHAI.

Cnoorcnvle peaxyuu. 1louT Bce UrpoBbIC JCHCTBUS BOJICHOOIMCTA OTHO-
CATCS K TUITY CJIOKHBIX PEAKIIUM.

K cloXHBIM peakiusiM OTHOCSITCS: PEaKIus Ha JABUKYIIUHCS OOBEKT U
peakius ¢ BLIOOpoM.

Peaknus Ha nIBMOKYHIUNACS OOBEKT (MS4) MPOSBISIETCS CIEIYIOIUM 00-
pazom:

— WTPOK JIOJKEH YBUACTh MY, OIEHUTh CKOPOCTh W HaIpaBJIEHHUE I10-
JieTa, BEIOpATh TUIaH ICUCTBUN U HaYaTh OCYIIECTBIISATH €TO0.

bricTtpoTta peaknuu Ha ABMXKYIUACA 00bekT 3aHuMaer ot 0,25 go 1 c.
OcHOBHast J10JIs1 5TOTO BPEMEHH MPUXOJUTCS Ha (DUKCALUIO IBUKYIIETOCS Msida
rjiazaMu. JTa CnocoOHOCTh TpeHUpyeMa. it 3T0ro ucnosb3yoT:

a) YBEITMYEHHE CKOPOCTH TOJIeTa MsIYa;

0) BHE3aITHOE MOSBIICHUE MSUa;

B) COKpaIllleHHE JUCTAHINH.

Peakiusi ¢ BBIOOpOM — BBIOOP HYKHOTO JABUTATEILHOTO OTBETA U3 psiaa
BO3MOXKHBIX B COOTBETCTBUU C U3MEHEHUEM MOBEJICHUS MapTHEPA WU UTPOBOI
00cTaHOBKH (TIpe/iesibHas ObICTPOTA OTJACIBHBIX ABIKCHHI).

bricTpoTa mepemMenieHnii — CIIOCOOHOCTh BOJIEHOOIMCTAa MAaKCUMAJIBHO
OBICTPO TEPEMECTUTHCA MO TUIOMIAAKE JUIS BBIXOJA K MSYYy C MOCIEIYIOUUM
BBITIOJTHEHUEM TEXHHUYECKOro mnpuema. [IposiBneHue OBICTPOTHI MEPEMEIICHHUS
3aBUCUT OT CKOPOCTH TPOTEKAaHUS HEPBHBIX NIPOILIECCOB B pabOTArOIINX
MBIIIIIAX, OT CHJIOBOW MOJTOTOBIEHHOCTH CIOPTCMEHA W JPYruX (axTopoB.
CpenctBamu pa3BUTHS OBICTPOTHI MEPEMENIEHUA MOTYT OBITh PHIBKH M YCKO-
pEHUS, IMUTAIIMOHHBIC YIIPAKHEHUS, YIPAKHEHUS C MI4aMU, ()parMeHThI UTPbI
u urpalctp. 2.75].

B Bomneii6oine Bce 3TH pa3sHOBUIHOCTH CKOPOCTHBIX Ka4eCTB MPOSBISIOTCS
B coderannu. OOmIasi BBIHOCIMBOCTH — CIIOCOOHOCTH JUIMTEIBHOE BpEMs
BBHITIONTHATH JIFOOYIO MBIIMICUHYI0 paboTy 0e3 cHukeHUs ee 3(P(HEeKTHBHOCTH.
NHaue r0BOPS, BBIHOCIMBOCTH MOKHO ONPEACIHTh KaK CIOCOOHOCTH
MPOTUBOCTOSITH YTOMJICHUIO.

MOHO BbIIEINTH 4 OCHOBHBIX THIA YTOMJIEHUS:

1. YMcTBeHHOE (ITpHu UTpe B IIaXMATHI U JP.).

2. CencopHoe (YTOMJICHHE aHAIU3aTOPOB, HAPUMED, 3PUTEIHHOTO).

3. DMoI1moHanbHOE (MOCe OTBETCTBEHHBIX COPEBHOBAHUN).

4. ®uznyeckoe (BpI3BAHHOE MBIIICYHOMN JesITeILHOCTHIO). [l Boseri0oa
HauOOIBIINI UHTEPEC MPEACTABISIOT TPETUI U YETBEPTHIN TUI yTOMIICHHUS.

86



dusnueckoe yTOMICHHUE JACIUTCS Ha!

a) JIoKaJIbHOE (B paboTe 3aHAThI MeHee 1/3 mbii Tena);

0) perrnoHaigbHOE (B pabote 3aHAThI OT 1/3 10 2/3 Mblll Tena);

B) TJI00anbHOE (B paboTe 3aHATHI CBBIIIE 2/3 MBIIII TEA).

OcHOBHBIMU (DaKTOpaMH, OMPEACISIONIUMHU MPOSBICHUE BBIHOCIMBOCTH
SIBJISTIOTCSL:

- nearenbHocTh [THC, koTOopas ompenenser pexuM pabOTHI MBIIIIL Clia-
KEHHOCTh (PYHKITUI BCEX OPTaHOB U CHCTEM;

- (yHKIIMOHAJIBHBIE BO3MOXHOCTH OpPraHU3Ma, KOTOPhIE OOECIEeYUBAIOT
OHEPIreTUYECKU OOMEH,;

- BOJICBBIE KaueCTBa CIIOPTCMEHOB, 0€3 KOTOPHIX HEBO3MOXKHO TOJJIEP-
’KUBATh BHICOKYIO HHTEHCUBHOCTD U JUIUTEILHOCTh PU3HUECKON PabOThI-

- YpOBEHb (PU3NUECKOUN MOATOTOBICHHOCTH;

- TeXHWKa JBWKCHUW - palMOHajbHAs TEXHUKa IBWXKCHUN cOeperaer
SHEPTHIO, MTO3BOJISET MPOJOJIKUTEIIBHO BBIIIOJIHSATh TPEHUPOBOYHBIC 3a]1a-

OO611ast BHIHOCIIMBOCTh Pa3BUBACTCS MPOJAOIKUTEIBHBIM U, KaK MPaBUJIO,
HE WHTCHCHBHBIM BO3JICHCTBHEM (PU3NUECKUX YIPAKHEHUH HA OPraHU3M
BOJIeiOOHCTA.

CkopocTHasi BBIHOCIMBOCTh - CIOCOOHOCTH BOJIEMOONHCTA BBITIOJIHSTH
TEXHUYECKUE MPUEMbl U TIEPEMEIIECHUS C BBICOKUI CKOPOCTBIO Ha MPOTSIXKEHUU
Bcell urpbl. MpIleunas paboTa JJis TaKOTO BHJA JESITEIbHOCTH MPOXOJUT B
«OEe3KUCIOPOIHBIX» yCIOBUAX. Pa3BuTHe u NPOSBIEHHE CKOPOCTHOW BBI-
HOCJIMBOCTH OIMPAETCSl TPEXKIE BCEr0 Ha BBICOKUU YpOBEHb aHa’pOOHBIN
IPOU3BOIUTEILHOCTH, MIOJATOTOBICHHOCTh OTMIOPHO-IBUTATEILHOTO anmnapara, Ha
CUITY TICUXHUYECKHX MPOIIECCOB, HA SKOHOMUYHOCTH CITIOPTUBHOM TEXHUKH.

CpencTBaMu TPEHUPOBKH SBISIIOTCS OETOBBIE YIPaKHEHUS, UMUTAIIM-
OHHBIE, OCHOBHBIE YIPAXHEHUS, BBITIOIHIEMbIE MHOTOKPATHO.

[IpbDKKOBass BEIHOCIMBOCTD - CIIOCOOHOCTh K MHOTOKPAaTHOMY TTOBTOPHOMY
BBITTOJIHEHUIO TPHDKKOBBIX WIPOBBIX JIEHCTBUNA C ONTUMATBHBIMH MBITIIEYHBIMHU
yeunusiMu 0e3 cHiKeHHs d((EKTUBHOCTH TEXHUKH W TAKTUKHU UTPhL. MbIieuHas
paboTa HOCUT PETHOHANBHBIN XapakTep W MPOXOAUT B aHA’POOHBIX YCIOBUSX.
CriocoOHOCTh TIPOAOIDKATh MBIIICYHYI0 PabOTy B «OECKHCIOPOIHBIXY YCIOBUAX
o0ecreuynBaeTcsi M BOJICBOM MOATOTOBKOM BOJICHOOIMCTOB.

CpenctBamul TPEHUPOBKHU SIBIISFOTCS: MPHDKKOBBIC YIIPAKHEHUSI C MajIbIMU
OTSITOIICHUSIMU U 0€3 HUX, UMHUTAIMOHHBIC, OCHOBHBIC YIPAXHECHUS W AP[CTP.
3.44].

HrpoBast BBIHOCTUBOCTH - CIOCOOHOCTH BECTU UTPY B BHICOKOM TemIie 0e3
cHIKEeHUS 3 (PEKTUBHOCTH BBITIOTHEHHSI TEXHHYECKUX TIPUEMOB M TAKTHIECKUX
KOMOMHAIIMN Ha MPOTsKEHUU Bcell urpbl. OHa oO0BbeAUHSET B ceOe BCE BUBI
BBIHOCIIMBOCTH W CHEIUANbHBIC (PU3NYECKHE KauecTBa BBICOKHMII ypOBEHb
pa3BUTHA a3pOOHBIX U aHA’POOHBIX BO3MOKHOCTEW OpraHu3Ma BOJICHOOIUCTOB,
a TaKXKe CHEIUATBHBIX (U3MYECKUX KAYECTB - OJHHM W3 TJABHBIX (PaKTOPOB
MoJIep>KaHUs BBICOKON pabOTOCIIOCOOHOCTH MO XOIY UTPHI
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CpenctBa TPEHUPOBKU - UTPHI C OOJBIIMM KOJIMYECTBOM MapTuit (6-9) kak
MOJIHBIMM, TaK U HETOJHBIMU cocTaBaMHu (5x5 4x5 3x4 u T.11.) UCTIOJIb30BAHUE B
npoiiecce urpsl (B rMay3ax OTAbIXa) CIIeHATbHBIX 3a1aHUH.

JIOBKOCTh - CIIOCOOHOCTBH YIPaBIATH CBOMMH JBHXKCHUSIMH U OBICTPO
nepecTpanBaTh JABUTATEIBHYIO JIESITEIHHOCTh B COOTBETCTBUU C TPeOOBAHUSI MU
MeHsoIIecss 00cTaHOBKU. JIOBKOCTH B BoJieli0osie TPOSABIAETCS TPU  BbI-
MOJITHEHUU BCEX TEXHHUKO-TAKTHUECKUX JEHCTBHI W TECHO CBsi3aHa C CHUJIOM,
OBICTPOTOM, BRIHOCIUBOCTHIO, THOKOCTHIO.

JloBkOCTH B BOJICHOOJIE YCIOBHO JIENUTCA Ha akpoOaTHUECKyIo (JIBHUTa-
TeJIbHBIC JEUCTBUS B 3alllUTE) W MPBDKKOBYIO (IBUTaTelIbHBbIC JIEHUCTBUS B
HaIaJeHUH, MpU OJOKUPOBAHUH, NTPU BTOPHIX Mepeadax B MPHIKKE).

CocTaBsIIONTUMHU JIOBKOCTH BOJICHOOIMCTA SIBISIOTCS:

— KOOpAMWHAIUS JBUXKEHUN — CMOCOOHOCTH BBHITIONHSTH JABUTATEILHBIC
NEeNUCTBHS, copa3Mepsisi UX BO BPEMEHU, B MPOCTPAHCTBE M MO YCUIUIO (OT
KOOpJMHAIIMU JBWIKCHHM 3aBHUCAT OBICTPOTA, TOYHOCTh W CBOEBPEMEHHOCTH
BBITIOJIHEHUSI TEXHUYECKOTO TIPUEMa);

— OBICTPOTA U TOYHOCTH JECHCTBUM — OT HUX 3aBUCHUT PE3yIbTATUBHOCTH
BCEU UTPHI (BBIMOJHUTh TEXHUYECKUI MPUEM MPABUIHHO — 3HAYUT BBIMOJHUTH
ero OBICTPO M TOYHO); TOYHOCTh pEAKUUW Ha JBWKYIIUNUCS OOBEKT
COBEPIIEHCTBYETCS MapajlieIbHO C Pa3BUTHEM OBICTPOTHI U 3aBUCUT OT MO/I-
BUYKHOCTU HEPBHBIX MTPOLIECCOB;

— CIOCOOHOCTh pacHlpelessaTh U MepeKIoyaTh BHUMaHue — QYHKIUA,
KOTOpasi 00ecreurBaeTCs CYMMapHOW JESITEebHOCThIO aHAIW3aTOPOB U MOJ-
BUYKHOCTBIO HEPBHBIX IIPOLIECCOB;

— YCTOMYMBOCTb BECTHOYISIPHBIX PEAKIUH — HEMPEMEHHOE YCIOBUE
NPOSIBJIICHUS JIOBKOCTU B UTPE, KOTOPasi M300MIyeT MaJleHUIMH, YCKOPEHUSIMH,
pBIBKaMU, MPBDKKaMH, BHE3AMHBIMU OCTaHOBKaMU. Upe3mepHoe BO30YKIeHUE
BECTUOYJSIPHOTO  ammapaTta (aHanu3aTtopa) BbI3bIBa€T CHW)XXEHHE pabo-
TOCIIOCOOHOCTH JIPYTHX (3PHTEIBHOTO, KOXKHOT0), YTO YMEHBIIAET TOYHOCTH
JBUKEHUH, B pe3yJIbTAaTE YETO MOSBIISIIOTCS OMIMOKN B TEXHUKE M TAKTUKE UTPHI.

Bricokas moABUKHOCTh HEPBHBIX MPOLECCOB MPU MPOSBICHUH JIOBKOCTHU
JIA€T BO3MOKHOCTH BOJICHOOIHCTY OBICTPO OPHUEHTHUPOBATHCS B MOCTOSHHO H3-
MEHSIOIINXCS CUTYAlUAX, OBICTPO MEPEXOIUTh OT OJHHUX NEUCTBUMA K JPYTHM.
YpoBeHb pa3BUTHUS JIOBKOCTH B 3HAYUTEIBHOM CTENEHU 3aBUCUT OT TOTO,
HACKOJIBKO Pa3BHUTa Y BOJEHOOIMCTA CTOCOOHOCTh K MPABHIBHOMY BOCIIPHSI THIO
U OLIEHKE COOCTBEHHBIX JIBUKEHUH, MTOJIOKEHHUS Tea.

Pa3zBuTHe 7OBKOCTH BOJEMOONHMCTa — 3TO COBEPUICHCTBOBAHHE KOOPIIHU-
HAIlMM JBM)KCHUM, a TJIIABHOE — CIIOCOOHOCTH OBICTPO TepecTpanBaTh JIBHUTa-
TEJBHYIO JIEATEIBHOCTh B COOTBETCTBUU C TTOCTOSIHHO MEHSIOIIMMHUCS CUTYallUsIMU
UIpbl U BJAQJICHUE CBOMM TEJIOM B O€30MOPHOM IMOJIOKEHHU. ['MOKOCTh —
CHOCOOHOCTh CIIOPTCMEHA BBIMOJHITH JBUXKEHUSI B CyCTaBaX C OOJIBLIOM
aMIUTUTY1I0H. BO3MOKHOCTH BBIMOJHATHh JBWIKEHHS C OOJBIION aMIUIMTYI0H
3aBHCHUT TJIABHBIM 00pa3oM OT (hOpM CYCTaBHBIX IMOBEPXHOCTEH, THOKOCTH MO3BO-
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HOYHOTO CTOJI0A, PACTSHXKUMOCTHU CBSI30K, CYXOXKUJIMM, MBIIII, OT CHJIbI MBIIIII,
COCTOSIHMSL LICHTPAJIIBHOW HEPBHOM CHUCTEMBI, OKa3bIBAIOLICH BIUSHUE HA TOHYC
™Mbl  ['UOKOCTh  BojieiOoincTa MPOSBISETCS TMPU  BBIMOJIHEHHH  BCEX
TEXHUYECKUX NIPUEMOB UTpbl. [I03TOMY XOpoliasi MoABUKHOCTh B JIy4€3aIsiCTHOM,
JIOKTEBOM M JIy4€BOM, IUIEYEBOM CYyCTaBaX, CyCTaBaxX IMO3BOHOYHOIO CTOJOa, a
TaK)K€ B Ta300€IpPEHHOM, KOJEHHOM M TOJEHOCTOITHOM CyCTaBax OyaeT
CrocoOCTBOBATh KAYECTBEHHOMY BBIITOJTHEHHUIO TEXHUUECKUX TIPUEMOB.

JlocTi>keHue BBICOKOW (U3NUECKOM, TEXHUYECKOM, TaKTHYECKOW TMOj-
TOTOBJIEHHOCTH M YCHEIIHbIC BBICTYIUIEHHUS HAa COPEBHOBAHMSX HEBO3MOKHBI
0€3 BBICOKOTO YpPOBHSI Pa3BUTHUSI OMPEACICHHBIX TMCUXOJOTHYECKUX KAayeCTB M
CBOMCTB JIMYHOCTH BOJIeiOoMuCTOB. Wrpa B BOJICHOON MPEABSABISECT BBICOKHE
TpeOOBaHUs K MCUXUKE BOJCHOOIMCTA: OUTYIICHUSIM, BOCIIPUSATHUSIM, BHUMAHUIO,
PEACTaBICHUI0, BOOOPaKEHUIO, MaMSITH, MBIIUICHUIO, SMOLMUSIM W BOJIEBBHIM
kadecTBam'[cTp. 4.69].

BonabIMIMHCTBO NEHCTBUI BOJICHOOIMCTHI BBINOJHSIOT, OCHOBBIBAsICh Ha
3pUTENbHBIX BOCTpUATUSX. [Ipu HenmpephlBHOM MOTOKE WHOOpPMAIMH O KOM-
TJIEKCE JBWKYIIUXCA OOBEKTOB (Msiyu, MApTHEP, COMEPHUK U JIp.) B YCIOBHUSIX
MPOTUBOJICHCTBUSL COMEPHUKOB, HEOOXOIUMO OBICTPO M TOYHO BBHITIOJHATH
urpoBbie TpueMbl. [1o3ToMy 0coObIe TpeOOBaHUS MPEIBIBISIOTC K OOJIBIIIOMY
00beMy TOJIS 3pEHUS.

Boneit6onmmcT BBITIOIHAET ABMKCHHS B YCIOBHUAX KECTKOTO JTMMHUTA Bpe-
MEHH, UYTO TPEAbSIBISCT OONbIIHEe TpeOOBaHUS K MaKCUMaJbHOW CKOPOCTHU
pearupoBaHus. [ Boseiiboga THMUYHBI HECTAHIAPTHOCTh, HEOTIPEIeIEH HOCTh
IPEACTOSIINETO ISUCTBUSA U OONBIIOE pa3HOOOpa3ue CIOoCOO0B PEIICHHUS OTHOM
A TOW K€ IBUTATeIbHOW 3ajJadyu. BOJIBIIWMHCTBO ABUMXEHUHN BOJIEHOOIUCTOB
TPEOYIOT 3PUTEIHLHO-MOTOPHONM KOOPAWHAIIMU, TOHKOW auddepeHITupOBKH
MBIIIEYHO-ABUTATEIbHBIX OINYIICHUH, MPOCTPAHCTBA M BPEMEHH BOCIPUSITHUA
Pa3IMYHBIX JABWXKEHUU («U4YBCTBO Ms4a», «UYBCTBO CETKH», «UYBCTBO
TJTOIIAIKK», «4YBCTBO BPEMEHN ).

Bricokas cKoOpocTh MosieTa Ms4a, OBICTpBIC TEpEeMEIICHUS HWIPOKOB, OBI-
CTpPbI€ W BHE3AMHBIE CMEHBl WIPOBBIX CUTYAllMM MPEIbABISIOT BBICOKHE TpE-
OoBaHHsA K O0OO0BEMY, HHTCHCHBHOCTH, YCTOWYHMBOCTH, PpACIIPEICICHUIO U IIe-
PEKIIIOUEHUIO0 BHUMaHMA. Boneibon sBiseTcss TUHAMHYHOW WTPOM, B KOTOPOU
TpeOyeTcs HaNPsHKCHHOE M MHTCHCHBHOS BHUMaHMA. JIpyrast BakHast 0COOCHHOCTH
BHUMaHHUSI — TIEPEKITIOYCHUE, KOTOPOE MPOSBIIETCS B OBICTPOM IEpexojie OT
OIHOM NIESITEJIBHOCTH K JAPYrol WIM B W3MEHEHUU BBIMOJHIEMBIX JICHUCTBHIA B
paMKax OJHOW JesATeNbHOCTH. bompiue TpeOoBaHUA TMPEABIBISIOTCS K
pacrpeneneHni0 BHUMAaHUs JUIsl YCIEIIHOTO BBITOJHEHUS HECKOJIBKUX BHJIOB
nesitenbHOCTU. JIF000€ TakTHUeCKOoe AeUCTBHE MPOTEKAET MyTEM:

— BOCIIPHUSITHS M aHAJIM3a UTPOBOM CUTYyallNH;

MBICJIEHHOTO PEIICHUS] TAKTUYECKOMN 3a/]auH;

—JIBUTATEJILHOTO PEIICHUS TAKTUYECKOM 3a1aUH.
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3 3akiouenue

TakTdeckoe MBIIIJIEHUE B BOJIEHOOIE XapaKTepHO CBOEH HArJsAHOCTHIO:
BOJICHOOIMCT BUAWUT PE3YyNbTAaT CBOMX YAAUHBIX M HEYJA4HbIX AecTBHA. s
JOCTHIKEHUS ycIiexa B BOJIei00ie CIOPTCMEH JOKEH YMETh YIPaBIsTh CBOUMHU
OMOLMSAMH, JEUCTBUSIMH, IICUXUYECKUM COCTOSIHUEM MPU PA3JIUYHBIX COCTOSHHUAX
OpraHu3Ma, B yCJIOBHAX YTOMJICHHS, IEUCTBUSAX COMBAIOIIUX (DAKTOPOB.

OMOLIMOHAJIBHOE COCTOSTHUE BOJICHOOJIIMCTOB B XOAE€ MIPbl MOXKET OBITh
MIOJIO)KUTEIBHBIM M OTpULATENbHBIM. OTpHULATENTBHOE COCTOSTHUE HEPEAKO
JIOXOAUT 10 cTaguu addexTa WM TOJHOW amaTHH, MPOSBISIONIMXCS B He-
YBEPEHHOCTH, TPEBOKHOCTH, MBICIISAX O MOCIEACTBHUIAX HEYJAYHOI'O BBIMOJIHEHUS
TOTO WM HMHOTO JNEUCTBHUA W Jp. s peryiasiuuu 3MOLMOHAIBHBIX COCTOSHUI
HE0OXOJIMM KOMILIEKC MEPOIPUATUH 10 MPEAYNPEKICHUIO WIIN JTUKBUIALUN YHKe
BO3HUKILUX COCTOSHUM.

BoneBble ycuinss — 3T0O aKTMBHOE MPOSIBJIEHUE CO3HAHUS, HAIIPABICHHOTO
Ha CaMOPETYJISIUI0 U MOOMITU3AIINI0 BOBMOXHOCTEH CIIOPTCMEHA ISl YCIIEIITHOTO
NpPEoJOJIEHU TPYOHOCTEN B TMpolecce WUrpbl. Benyiield CTOPOHOM BOJIEBOrO
KayecTBa  LIEJEYCTPEMIICHHOCTh  SIBJISIETCSL  BOJIEBas  HANpPABIECHHOCTh  Ha
JNOCTUKEHUE TIOCTABICHHBIX IEJIEH, CO3HATEIbHOE OTHOILIEHUE K CIOPTUBHOMN
JESATENbHOCTH.

CoBepllIeHCTBOBAaHUE MAacCTEPCTBAa B YCIOBHUSAX IMPEOIOJICHHS BO3HUKAIO-
IUX TPy HOETE U, CTPEMJICHHE HE OCTAHABIMBATHCS HA IYTU K JOCTUKEHUIO
eI XapakTepU3YIOT TakKo€ BOJIEBOE KauyeCTBO, KaK HaCTOMYMBOCTb.
PemuTenbHOCT M CMENOCTh BBIPAXKAIOTCA B CIHOCOOHOCTH MTPUHUMATh OT-
BETCTBEHHBIE PELICHHUS], COIPSIKEHHBIE C PUCKOM, a TaKXE€ B CBOEBPEMEHHOCTH
IIPUHATHUS PELICHUN B OTBETCTBEHHBIE MOMEHTBI UI'PHI.

Brigepkka u camoo6iajaHue MOMOTAIOT MPEOI0IeBaTh HEOIAroOnmpHsT-
HbIE SMOLIMOHAJIBHBIE COCTOSHUS B OKCTPEMAJIBHBIX YCIOBHUSIX.

NHUIMAaTUBHOCTE U CAaMOCTOATEIBHOCTh XAPAKTEPU3YIOTCS OpPUTMHAIb-
HOCTBIO M CBOEBPEMEHHOCTBHIO CAMOCTOSATENBHBIX PEIIeHUH M CIOCO00B MX
OCYLIECTBIICHUS B TPYAHBIX YCIOBUSX TPEHUPOBKU U COPEBHOBAHUM[CTp. 5.84].

B 3aBucumoctu OoT 0COOEHHOCTEN HPOSBICHHS BOJIEBBIX YCHIIMH MOXHO
CYIUTh 00 YpOBHE Pa3BUTHS BOJIEBBIX KaUECTB BOJICHOOIICTOB.
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1 Beenenue

Onmna w3 TIIaBHBIX 3ajmad  Jo0oro oOimecTBa W TrocynapcTBa  —
OCYIIECTBJIICHHE TpaBa peOCHKa HAa BOCIHUTAHHE B CEMbE. DTH IpaBa peOCHKA
3auKCUpOBaHbl Kak B MexayHapoaHbsix ngokymeHtax (Kousenumss OOH o
npaBax peOcHKa W Jp.), patuduimpoBaHHbIX Poccuelt, Tak u B pOCCHMCKUX
3aKOHOJATENbHBIX aKTaX. B Kaxaoill cTpaHe coO31aeTcsi, pa3BUBAETCA U
YKpEIUIETCSl CUCTEMA COIMAJbHBIX allbTEPHATHBHBIX PEUICHUN, KacalolluXCs
BOCIIUTAaHUS W pa3BUTUS pedeHka. K HUM MOXKHO OTHECTH ClEeaylolue
BO3MO>KHbIE BApUAHTHI:

* COXpaHeHUue peOeHKa B POJHOI CEMBE;

* BO3BpalIEHUE B CEMBIO,

* YCBHIHOBJICHHUE BHYTPHU CTPaHBI,

* YCBHIHOBJICHUE B JIPYrOil CTpaHe,

* [epejaya Ha BOCIIUTAHUE B CEMbIO,

* Iepejaya B ClielMalbHble BOCIIUTATEIbHbBIC YUPEIKICHHUS.

Ilo pamaepIM ctaTHcTHKH OKoJO 150 TheICAY JneTedl HaXOmsATCI B
YUPEKJCHUSIX TOCYJAPCTBEHHOTO IMIOMEYEHUs, MEXKJIYy TeM NOTpeOHOCTh B
TaKoro poja COLHMaIbHOM 3alUTe U MoMoly B Poccuy HCTIBITHIBAIOT CETOHS
okoi0 500 Teicsy faereil. B HacTosmee Bpemsl B CTpaHEe HAaCUUTBHIBAECTCS! CBBILIIE
400 nomoB pedeHnka, okoso 750 getckux g0 cBbiiie 200 mKOJI-UHTEPHATOB.
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2 OcHOBHAsl 4acTh

IIpo0JieMbl BOCIIUTAHUA 1€TeH-CUPOT, MX COUMATU3ALMNH

Bocnutanue pereii-cupoT — mnpeaMer oco0Ooro BHUMAaHUS U 3a00ThbI
KA. Ymmackoro. OH mMoOCTaBWI NEpes] CHUPOTCKUMH YUPEXKICHUSMH CBOETO
BPEMEHHU BBICOKYI0 TYMaHHYIO II€Jib: IO BO3MOXKHOCTHM 3aMEHUTh JIETAM
poauTenel, BOCIUTATh U BHIBECTH UX HA TAKYIO JOPOTY B KU3HH, TJI€ OHU CMOTYT
OBITh JIEATEILHBIMU, YECTHBIMH U TOJIE3HBIMU YeHaMu oO1iecTBa. OH paTtoBai 3a
TO, YTOOBI KaXJI0€ CHUPOTCKOE 3aBEJCHUE TOTOBWIO BOCIHMTAHHUKOB K CaMbIM
pa3HOOOpa3HBIM  HA3HAYCHUSIM B JKM3HM  COOOpa3HO  CHOCOOHOCTSIM U
HAKJIOHHOCTSIM, T.€. TIOCTYTAIO OBl C JETBMH TaK, Kak MOCTYMAIOT OJiaropa3yMHbIC
poautenu. Beskoe oaHooOpa3HOe HazHau€HUE JJIsi BOCIHUTAHHUKOB CHPOTCKOTO
3aBE/ICHUS, CUMTAJI TIEJAror, HEMPEMEHHO Mapaji3yeT BCIO €ro BOCHUTATEIIbHYIO U
oOpa3zoBatenbHyto nestenbHocTh. [loatomy K./, YmmHckuit pexomenaoBat
CHUPOTCKUM 3aBEJICHUSIM CIOCOOHEUINX M3 CBOUX BOCIMTAHHUKOB, MOKA3aBIIUX
PELIUTENBHYIO CKIIOHHOCTh K 3aHATHUSIM HAayKaMH, TIOMEIIAaTh «IIEHCUOHEPAMMU» B
oO01re TMMHa3uM MUHUCTEpCTBAa HAPOIHOTO MpocBemieHus. [Ipy a3ToM cupoTckoe
3aBE/ICHUE KaK OMEKYH MPU3PEBAEMBIX UM CUPOT JOJKHO CIEAUTH 32 UX YUCHUEM,
pa3BUTHEM CIOCOOHOCTEH M HAKJIOHHOCTEH, a BIOCJICICTBUU WM OCTABIISTH UX
OKaHYMBaTh KypC B TMMHA3WH, YTOOBI MPOJOJIKUTh OOy4YeHHE B YHHBEPCHUTETE,
WIM TIOMENaTh B KaKHe-HUOYAb TEXHUYECKHE Y4eOHbIE 3aBECHUS TaKxKe
«rieHcuoHepamuy. Cpenu pa3uyHbIX Ha3HAYeHUM, H30MpaeMbIX [UId CHPOT,
Koncrantun JIMutpueBM4 OCOOEHHO BBIAEISUT TMOJATOTOBKY BOCIHMTAHHHKOB K
NEeIaroru4eckon AesTelbHOCTH. OH OTCTauBall MACHK CO3/1aHUs NEAArOrnYecKoil
CEMUHApUU MPU CUPOTCKOM 3aBEICHUU, OTKPBIBAOIIYIO JIJIsl CUPOT CaMO€ JIydIliee
U CaMO€ MOJIE3HOE Ha3HAYEHUE B KU3HH.

3amumas e€, K.J[. YmuHCKUM HCXOAuWaA M3 TOro, 4YTO XOPOUIUM
NEJAaroroM JIETKO MOKET CAENaThCs TOJIBKO TOT, KTO CaM IMOJYyYHJI IPAaBUIIbHOE
negarornyeckoe Bocnurtanue. OTCroa M OCHOBHOM MyTh NEJArornyecKoro
uccienoBanuss — HabOmonenue. [lo pexkoMeHganusM YIIMHCKOTO TIeAaror
JNOJDKEH YYHWTBCA MOHUMATh AYyIly B €€ SBJICHHUSIX U MHOIO JIyMaTh O LIEJIH,
MpeaMEeTe U CPeICTBaX BOCHUTATEIBHOI0 MCKyccTBAa. OH COBETOBAJ Pa3leisiTh
BOCIIMTAHHUKOB CUPOTCKUX 3aBEJACHUNM Ha MAJCHbKHUE KPYKXKH U YCTPaWBaTh
BHYTPEHHIOIO JKM3Hb OJTHX KPY)XKOB TakK, YTOObl OHH IO BO3MOXHOCTH
MPUOIMKAINCH K CEMEHHOM Ku3HM. Takas )KU3Hb OCOOCHHO TsKena JUIs JIeTeH-
HOBHUYKOB, BBIPBAHHBIX M3 TEIUIBIX, MSTKUX HEAP CEMbU. 3aMEHASl JETAM JOM,
CUPOTCKOE 3aBEJICHNE JODKHO OBITh TTOX0XHM Ha OOJBIIYIO CEMbBIO, B KOTOPOU
LHApAT POJCTBEHHBIE OTHOLICHUS W 3J0POBBIM TpyAOBOW pexum. llpasgnas
’U3Hb B CHPOTCKOM 3aBEJICHMM HE MEHee ryOuTenbHa aiid JeTed, uem eé
Ka3zapMeHHbIN xapakrep [1, c. 35].

N3yuennem panHoil mpoOnembl 3anumancsa u A. C. Makapenko. Ycnex
€ro NeJarorvky, Ha Hall B3TJsJ, ObLI CBs3aH C €€ TJIABHBIM MPUHIIUIIOM:
LEJIOCTHBIM MOAXOJOM K BOCIHWTAHUIO TPAXJAHWHA, YEJIOBEKAa HOBOWU
dopmanuu. LlenocTHBI MOAXO0A K OpraHu3alMu 00pa3oBaTENIbHOTO Mpolecca
MPOSBISUICS. BO BCEM: B OpPraHUYHOM COYETAHUH TEOPUUM U NPAKTHKH
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BOCIIUTaHUS, B TBOpPYECKOM paboTe BOCHNUTATENEl U BOCHUTAHHUKOB,
CIUIOYEHHBIX TPyAOM Ha obiee 6saro. He cimyuaiino «Ilemarorudeckas mosmay
CTaJla KJIACCUKOM B OTE€YECTBEHHOU KylbType. BocnuTaHue KOIOHHUCTOB OBLIO
[IEJarOTUKOM KUBOTO TBOPYECKOTO B3aUMOJACHCTBUSA «OTLOB W JIETEU».
C no3unuii TeopuH MEAAroruku cuctemMa MakapeHKo mpeacTaBisia coOoi
OpraHUYHbIA CHHTE3 YETHIPEX OCHOBAHUU (IIEJArOrMYECKUX KaTeropui):
oOy4eHHMs U BOCTIUTaHUsI, 00pa30BaHUsS U pa3BUTUS JTUYHOCTH [2, ¢.132].

a. HoBble moaxoabl K COMATIM3ALMH AeTeH-CHPOT

N3meHenne conuaibHO-3KOHOMUYECKON CHUTyallud B CTpaHe TpeOyeT
OPUHLIMIIMAIBHO HOBBIX TIOJIXOJOB K PEHICHUI0 MHOTMX Mpo0JieM TaKuX
yUpeXKICHMI:  mpoOsieM  BOcnUTaHus U oOpa3oBaHMsl  JleTed,  UX

npodeCCUOHATBHOTO  CaMOOIpENeCHHs,  aJanTHBHO-PeaOUINTAIIMOHHBIX
npoosieMm.
Peabunuranms (ot mat. rehabilitatio — BoccTaHOBIIEHHE) — KOMILIEKC

MEIULHUHCKNAX, COLUUAIBHO-3KOHOMHYECKUX, MEAAroru4ecKux, HPUINIECKUX
Mep, HamlpaBIICHHBIX Ha BOCCTAaHOBIIEHHME (WJIM KOMIIEHCAIMIO) HAPYHICHHBIX
byHkuui, fedekTa, COIMaIbHOTO OTKIOHEHUS [3, ¢.74].

Peabunuranus — KOMIUIEKC MEAMIIMHCKUX, COLMATbHO-9KOHOMUYECKHUX,
neAarorunueckux, Npo(eccuoHaIbHbIX U IOPUIUYECKUX MEp, HAMpaBJICHHBIX Ha
BOCCTaHOBJICHHE (WMJIM KOMIICHCAIIMIO) HapylIeHHBIX (yHKIUH, aedekra,
COIIMATIbHOTO OTKJIOHEHHS.

Peabunuranuss MoxxeT OBITh CTUXMHHON M opraHu3oBaHHOW. B mepBoMm
ClIy4yae IpeArnoyiaraeTcs, YTo JUYHOCTh UHTYUTUBHO HAJa)KUBAET OTHOIIEHUS C
COOCTBEHHBIM OPraHU3MOM U OKpYy)Karolled cpeioi Ha Oojiee WM MEHee
npuemsieMoM s cedsi ypoBHe. IIporecc cornumanbHOM peabWIMTAIIMM MMEET
JUTMTENBHBIN Xapaktep. OpraHu3oBaHHas peaOUIUTAIUS CTAaBUT CBOEH IEJIBIO
COKpaTUTh CPOKH BOCCTAHOBJIEHHS COLMAIBHOW HOPMBI, NOBBICUTH Kade€CTBO
CaMOCTOSATEIILHOM pabOThl JIMYHOCTH 32 CYET MpOodecCHOHAIBHONU IOMOIIIH.
[loctanoBneHHe O HEOOXOAMMOCTH peadMINTAllMM HECOBEPIIEHHOJIETHETO
BBIHOCHT CIieluaibHasi Komuccus. Kak mpaBuio, ©TOroM ee padoThl BHICTYIIAET
WHIUBUyalIbHAsS KOMIUIEKCHAs IpOrpaMMa peaOuIuTaIi.

b. [TousiTue peadouauTALIUM, COIMAJILHOM, neaaroru4eckom
peaduanuTALNH
Peabumuranmsi — 3TO KOMIUIEKCHas, MHOTOYPOBHEBas, JTalHas M

JVHAMUYECKAass CUCTEMa B3aMMOCBSI3aHHBIX JCHCTBUM, HANPAaBICHHbBIX Ha
BOCCTAaHOBJICHHE YEJIOBEKa B MpaBax, CTaTyce, 370pPOBbE, JEECTIOCOOHOCTH B
COOCTBEHHBIX TJla3ax WM Mepel JULOM OKpyxkaromux. OHa BKIIOYAET ACHEKThI
npoUIakTUKM W KOppeKknuu OoTkIoHeHui. [Ipodunaktuka B cucteme
peabunuTanMy CBA3aHAa C YCTPAHEHHEM, CIrJIaKMBAaHHMEM, CHSITHEM MPHUYMH,
ycIoBUH U (PAKTOpPOB, KOTOpPHIC BBI3BIBAIOT TE€ WJIM HUHBIE OTKJIOHEHUS B
pa3BUTHUM JMYHOCTH. Yamie BCEro OHa CBA3aHA CO CPENIOW, COLMAJIbHBIM
okpyxkeHrem pebdenka. Koppekius mnpeamnonaraer padoTy € KOHKPETHBIMU
OTKJIOHCHUSIMM W  HalpaBjieHa, IMpeXJe BCEro, Ha caMoro peOeHKa.
BoccranoBnenue pebeHka B mpaBax IMpearnoJiaraeT yueT OCHOBHBIX MOJIOKEHUN
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KonBeHmu o mpaBax peOeHKa: ero mMpaBo Ha XU3Hb M BEDKWUBAHWE, NMPABO HA
BOCIIUTAHUE M OOy4YeHHWE, 3alIUTy IpaB M CBOOOJ JIMYHOCTH, OOEcredyeHue
BO3MOXHOCTEH Il OJArOmpHUsTHOTO Pa3BUTHS, aKTHUBHOE YYacTHE B KU3HU
oOmecTtBa. PeaOunuranus - cucreMa Mep, HalpaBiI€HHBIX Ha MHTETPALUIO
YyeJjoBeKa B OOINECTBO, BO3BpallleHWE K AaKTUBHOW KU3HU M TOJE3HOU
JEeSTENbHOCTH.

[Ipouecc peabunuranuu HalElIeH HE TOJbKO Ha BOCCTAHOBIIEHUE
CIIOCOOHOCTH YeJIOBEKa K KU3HENEATEIbHOCTH B COLIMAIIBHOM Cpelie, HO U Ha
ONpEJICTICHHbIE HW3MEHEHUS CaMOW cpebl, YCIOBHM >KHU3HEAESTEeIbHOCTH,
HApYIICHHBIX WM OTPAaHWYCHHBIX [0 KaKHUM-THOO TpWYMHaM. B pamkax
peaOUINTalMOHHON JACSITENPHOCTH YyUYEHBIC BBIICISAIOT PAa3IMYHBIC YPOBHHU:
METUITUTHCKHMN, COIMAJIBHO-OBITOBO, COLIMATBHO-TICUXOJIOTHUECKHUH,
COLIMAJILHO-TIPABOBOM, COI[MANIBHO-POJIEBOM, TPO(ECCHOHATILHO-TPY10BOM.

ConmanbHas peaOuiaMTaIMs - MPOIECC BOCCTAHOBIEHUS pEOEHKa C
OTKJIOHCHUSIMHM B Pa3BUTHH U MOBEJICHUU B COLMAJILHYIO CPEY, B HOPMAIbHYIO
OOIIECTBEHHO - MOJIE3HYIO IEITEbHOCTh U B a/ICKBaTHBIE B3AMMOOTHOILICHHUS CO
CBEpPCTHHKAaMHU, YCTAaHOBJICHHE MPAaBOBOr0 cTaTyca peOeHKa (BO3BpalleHHE B
ceMblo, odopMJIeHHE  ONEKYHCTBa, IMepeJadya Ha  BOCIUTAaHUE B
rOCY/IapCTBEHHbIE JETCKUE YUYpeKIeHUs, ohopmiIeHHME NEHCUUA U TOCOOUil,
3aKperICHUE KUIbs U UMYIIECTBA 32 peOSHKOM).

ConmanpHas peabwiIMTalysg MPOBOAUTCS C OMOPON HAa TOJOXKUTEIbHBIE
KayecTBa JUYHOCTU. B OCHOBE ATOro JIEKUT CO3JaHUE CUTYallMH YycIiexa s
pebenka: hopmMupoBaHUe MO3UTUBHBIX )KU3HEHHBIX YCTPEMIICHHUM, BKIIOUEHHUE B
OOIIECTBEHHO - TMOJE3HYI0 U 3HAYMMYI0 Ui peOeHKa JeATeIbHOCTb,
JIOBEPUTEILHOCTh M YBAKEHUE K IMYHOCTU PEOCHKA.

B cucteme cpeacTB conmanbHO-TIEAarornueckoi peaduanuTaluy Beaymas
pOJIb OTBOAMTCS CO3JAHUIO CUTYaIlMU yCI€Xa, YMEHBIICHUIO 3MOIMOHATBHOM
3HAYMMOCTH MPOOJIeMHON (KOH(PIMKTHOM, KPU3UCHOMN) cuTyanuu. [lo MHEHUIO
b.A. Kyrana, uHmuBuIyanbHash KOMIUIEKCHAs peaOWIMTAIMS TPEACTaBIISCT
co0ol cucTteMy, KOTOpas BKJIIOYAET HAa KaKJIOM W3 BBIJICICHHBIX JTaloOB Pl
MEpPOTIPUSATUHN B Pa3HBIX cPepax peaduIuTaIuu.

1. Onpenenenre NCXOTHOTO PEAOMIIUTAIIMOHHOTO TIOTEHITHANA!

a) COIMABHO-OBITOBAS: TMPOBEPKAa JOKYMEHTOB (CBUIETENHCTBO O
POXKJIEHUH, CIpaBKa O TMPOMHCKEe W T.M.); cOop uHPoOpMamuu 00 YpOBHE
COIMAJIbHO- OBITOBOW peabWIMTAIlMU; OIIEHKA MOTCHITMAIBHBIX BO3MOXKHOCTEH
Pa3BUTHS COMMAITLHO-OBITOBBIX HABBIKOB;

0) MeauKO-(HU3UOIOTHYECKAS . IEPBUYHOE MEIUIIMHCKOE 00CIIeI0BaHUE;

cOOp aHAMHECTHYECKUX JAHHBIX; MPOBEACHUE MPOTHUBOIHICMHUICCKUX
MEPOTIPUATUHN; TJIAHOBOE MEIUIIMHCKOE OO0CIeNOBaHWE IS TOATOTOBKH
PEKOMEH 1Al K;

B) MEJIUKO-TICHXOJIOTUYECKAsI: BBISBICHUE OCTPBIX TCUXOJIOTHYECKHUX
mpoOieM; cOOp TICMXOJIOTHYECKOTO aHAMHE3a; OKa3aHWEe ICHUXOJOTHYECKOU
MOMJICP)KKH TIPH  HATMYUU KPU3UCHOTO COCTOSIHHSI; TATOICHUXOJIOTHYECKOE
MCCJICIOBAHNE HAPYIICHUN ICUXUIECKOTO PA3BUTHS,;
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T') ICUXOJOTO-TieAarornyeckasi: cOoOp TICHXOJOTHUYECKOTO aHaMHE3a;
MpOBEpKa  COOTBETCTBHUS 3HAHUW  YPOBHIO  OOpa3oBaHUS;,  BBIIBJICHHE
MeJJarOrMIecKuX MpooJIeM; MOATOTOBKA PEKOMEHAAIHH M0 00YUICHHIO;

1) COLIMAIbHO-TPYAOBasi: cOop MHGOpPMALUU O TPYAOBOM YCTAaHOBKE U
npoecCHOHATBHBIX HWHTEpecaxX; HaONIOACHUE 3a OTHOIICHHUEM K TpYyAy H

ompenesieHne  MpoQCrOCOOHOCTEH;  MOATOTOBKA  PEKOMEHIAIMH 1O
npodecCUOHaIbHON aJanTalH.

2. CocraBneHue WHIUBUTYyJIBHON KOMILUTEKCHOU MIPOTPAMMBI
peabuIuTaInuu:

a) colManbHO-OBITOBAs: pa3paboTKa MiaHa (GOPMHUPOBAHUS U pa3 BUTHS
HaBBIKOB  CaMOOOCTY)KMBAaHHS; y4acTHUE€ B COCTaBJI€HHWU KOMILUIEKCHOU
IpPOrpaMMBblL;

0) MenuKo-(u3noIoruueckas: pa3paboTka MporpaMMbl MEIMIIMHCKOM
peadbmIuTalMy; y9acTHE B COCTABICHUU KOMILJIEKCHON MTPOrPAMMBI;

B) MEJIUKO-TICUXOJIOTUYECKas:  pa3paboTka  IPOrpaMMbl  MEIUKO-
NICUXOJIOTHYECKON peadWInTaluy; Yy4acTHE€ B COCTAaBICHUM KOMILIEKCHOU
IpOrpamMMBbl;

T') ICHXO0JIOTO-TIeJJarOTMYecKas: pa3padoTKa IUTaHA WHIWBHIYaJIbHOTO
o0ydeHus U (PU3NUECKOTO BOCTIUTAHUS, yIaCTHE B COCTABICHUH KOMILJIEKCHOM
IPOrpaMMBlI;

1) COLIMAIbHO-TPYAOBasi:  pa3paboTka TuIaHAa  TPOQPECCHOHATHLHOTO
oOyJeHus;

y4acTHE B COCTaBJICHUH KOMIUJICKCHOU MPOTpaMMBbI.

3. Peamuzanms  pa3paboTaHHOW MporpaMMbl M €€  IepHOoIuYecKas
KOPPEKTUPOBKA:

a) COIMAJIbHO-OBITOBAs: ajanTanus pebeHKa K  YCIOBUAM  IKHU3HU
YUPEKIEHHUS, COIMATbHO-OBITOBOE OOYyYeHHE M BOCIHUTAHHE; KOPPEKTHPOBKA
KOMILJIEKCHOM IIpOrpaMMbl peaOuIUTaINN;

0) MeKO-(HU3UOIOTHYECKAS: MEPUOINIECKOE MEIMUITUHCKOE
00cJIeJOBaHHE;

Ha3HA4YCHUE KYpCOB MEIMKAMEHTO3HOTO |  (HU3HUOTEPATICBTUYCCKOTO
JICUCHUS, HANpaBJICHHUE HA CAHATOPHO-KYPOPTHOE JICUCHHUE II0 ITOKa3aHHUSM;
KOPPEKTHPOBKA KOMIUICKCHOM ITPOrpaMMbl peaOuTUTaIINH;

B) MEIUKO-TICHXOJIOTHYECKAsl: TICUXOJIOTHYCCKAsl TUAarHOCTHKA,

IICUXOTEPAIK U TICUXOJIOTHYSCKAas KOPPEKIMS BBISBICHHBIX HApYIICHUN
aJlanTallii;, HHINBUyTbHBIC TICUXOJOTHYECKUE KOHCYIIbTAINH;

KOPPEKTUPOBKA KOMILIEKCHOM IIPOrpaMMBbl peaduIUTaIIN;

T') TICHXOJIOTO-TIe/IarOTMYeCKasi: pa3BUBAIONIee OOyUYCHHE, OpraHu3aIus
BOCITUTATEIBHOW  pabOThl;  KOPPEKTHPOBKAa  KOMIUIGKCHOHW  IPOTPaMMBI
peadunTanuu;

1) COIMAIBHO-TPYAOBasA: MPOGECCHOHAIBHAS OPHCHTAIUS, BBISBICHUC
MpOoeCCHOHATILHBIX ~ CITOCOOHOCTEH; TpynoBOoe OOy4YeHHE W BOCIHTAHHUC
MTOJIOKUTEIIBHOTO  OTHOIICHHUS K TPYAYy,; KOPPEKTUPOBKA KOMIUICKCHOM
IIPOrpaMMbl peaOHIUTAINH.
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4. Brinaua peKOMEH1alluidi BOCIIUTAHHUKY:

a) COLIMAIIBHO-OBITOBAs : PEKOMEHAAIMH 10 ONPEICIICHUIO;

0) MeIMKO-(hU3UOJIOTUYECKAs: PEKOMEHIALMH 0 COXPAHEHUIO 3/10POBbS;

peKoMeHaaIuu 1o GU3nIeCKOMY Pa3BUTHIO;

B) MEUKO-TICUXOJIOTHYECKAsl: PEKOMEHJAIMK 0  MCUXOJOTUYECKOU
aJlanTaluu;

T') TICUXOJIOTO-TI€IarOrn4ecKas: pPEKOMEH1aIuu 1o 00y4eHHUIO;
peKOMeHaaIuu 1o GU3NIECKOMY BOCIIUTAHUIO;

1) COLIMAIbHO-TPYAOBAs: PEKOMEHAAIUH 10 TPYJA0YCTPONCTBY;

pEeKOMEeHAaIuu 1o MTPOo(ecCHOHaATEHOMY COBEPIIICHCTBOBAHUIO

5. KypupoBanue xu3He1esI TeIbHOCTH BOCIIUTAHHUKA':

a) COLIMANIbHO-OBITOBAsI:  KOHCYJbTAlMM 1O  COLMAIBHO-OBITOBBIM
BOIIPOCAM M OKa3aHUE MOMOIIHN B KPU3UCHBIX OBITOBBIX CUTYAIIUSX;

0) MeKO-(hU3NOJIOTHYECKAS: METUIIMHCKUE KOHCYJIbTAIIUU U OKa3aHUE

MEUIIMHCKON TTOMOIIIH;

B) MEMKO-TICUXOJIOTHYECKAs:  TICUXOJIOTUYECKHE  KOHCYJIbTAllMU U
OKa3aHUe MCUXOJIOTHYECKON MOMOIIIH;

T') TICUXOJIOTO-TICIarOTUYECKasl: TICUXOJIOTO-TIeIAarOTMUYECKIE KOHCYJIBTAIINH;

1) COLMAIBHO-TPY0BAS: TICUXOJIOTO-TIEIarOrMUECKUE KOHCYabTalmu [4,c.62].

[TotpebHOCTE B peabuiauTanuu  JeTel W TOAPOCTKOB, B
peabMIUTAIIMOHHBIX ~ MEPONPHATUSAX  PE3KO  BO3pacTaeT B IOCIEIHEE
necatuierue. Pacmmpsercs cdepa MEIUIMHCKOH, TICHXOJOTHYECKOW U
coruanbHOM peadbmmranuu. B MockBe co3gaH HerocyaapcTBeHHbINM MHCTUTYT
PEadUIUTOJIOTUH JJIsI ICTEH U B3POCIIBIX.

OcHOBHBIE HaIpaBJICHUS 00Pa30BATEIBLHO - PCAOMITUTAIIMOHHOM CITY>KOBI:

1. MOHUTOPHUHT KayecTBa 00pa30BaHMs C IIEJIbI0 OOHAPYKUTh «CKPBITYIO
HEYCIIEBaEMOCTh», OTCTaBaHHWE B OOINEM pa3BUTHU, BBIIBUTH MPOOEIHI B
00pa3oBaHWY HAa PAaHHUX CTAIUAX 00yUEHHUS U BOCITUTAHHUS.

2. BoccranoBinenue oOummx yMeHUW y4uThCs. JIMKBUOAIUs CHUHIpOMA
HETIPUHATHS HOPM M TIpaBHJI 00s3aTeIbHOTO OOpa3oBaHUS y HECTaHAAPTHO
00yJaeMbIX MKOJBHUKOB M CTYJCHTOB.

3. BocutaHne caMOCTOATENIPHOCTH B YYCHHMHM M TOJKPEIUICHUE
TBOPUYECKHX CIIOCOOHOCTEH Ha BCEX CTYNEHSX OOIIEer0 W CIEeIHAIBHOTO
00pa3oBaHUs U Pa3BUTHS YEIIOBEKa.

4. ToBeimenue npodeccuoHanm3Ma Ie1aroroB, MoJaroTOBKa MacTepoB —
COIMAIBHBIX IemaroroB  — peabwmmtonoros. Ilemarorm — Mactepa
KOPPEKITMOHHOM TMeJarOTUKH, IMOTYYUBIITHE TUPOKOE 00pa30BaHKE, BIIAICIONINE
METOJIaMH MPAKTUYECKOM TICHMXOJIOTUHM Pa3BUTHUs, OCBOMBIINE HOBEHIIINE
o0pa3oBaTeIbHbIC TE€XHOJIOTHH, CIIOCOOHBI 00eCcreunTh ycrex
BOCCTaHOBHUTEILHOT'0 00yueHus [5, c. 34].

OcHOBHBIE 3aJjauyd peaOMIMTAIIMHM: BBISBICHUE MNpUUMH Aedopmalinii
Pa3BUTUU JI€TEH W MOJIPOCTKOB; MOUCK CPEACTB U CIHOCOOOB MX YCTPAHEHUS,
ONTUMM3AIUS YCIOBUW JKWU3HU, BOCHUTAHUS UM OOyYCHHUS; IIOCTPOCHHUE
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aJIecKBaTHOTO  IEAArorn4eckoro Ipolecca, CHOCOOCTBYIOLIETO — pa3BUTa™
HOPMaJIbHOM JINYHOCTH; CBOEBPEMEHHOE BBISABICHHE JETEd M NOJIPOCTKE!
IPYIIBbl  PUCKA; O3LOPOBJICHHUE WX BHYTPEHHETO MHpPA, IIPEOJOJICHUE
[ICUXOJIOTUYECKOr0  KPU3HCa,; OKa3aHHWE  pa3sHOCTOPOHHEH  IOMOLIHU
HY)KJAIOIUMCSL  4Yepe3  pealu3aluio  CHeUUalbHBIX  peadMIMTALMOHHBIX,
KOPPEKLMOHHO-PAa3BUBAIOLIUX IIPOIPAMM.

OOBEKTHI U CYOBEKTHI peadMIINTALlUN

1. CounokynpTypHO M NMENArOTMYECKHU 3alylICHHBIE AETH, U MOAPOCTKHU.

Camas pacnpocTpaHeHHas Kareropus aeTeit IpyMIIbI pucKa,
TPYJHOBOCIIUTYEMOCTh M TPYAHOOOYYa€MOCTh  KOTOpPBIX  0OYCJIOBJIEHA
[ICUXOJIOrO-TMIeIaroTHYeCKUMU ~ TpuuuHaMu.  OCHOBHBIMM  TNpPU3HAKAMU

3aMyIIEHHOCTH MOJKHO CYUTaTh HEIOCTATKU BEIYyIICH AEesATEILHOCTH (UTpa,
y4€HHE), OTKJIIOHEHHS B TMOBEJEHUU, TPYJHOCTU colMaibHOM amanTanuu. [Ipu
OTCYTCTBHUM aHOMAJIUM HAOJIOJaeTCs IuUcrapMoHus pa3Butus. Kak mpaBwuiio,
HapymieHa S - KOHIeNIMs, CHCTeMa CaMOCO3HAHUS JUYHOCTH peOeHKa. DTu
JIETU U TIOJPOCTKU HE SIBJISIOTCS TOJHOIECHHBIMH CYOBEKTaMU JESATEIBHOCTH U
OTBEP>KEHBI B IIKOJBHOW W CEMEWHOM cpejie, OCHOBHYIO TMOMOIINL MM MOTYT
OKa3aTh MEJArorv, MCUXOJIOTH U POAUTENN. B 1aHHOM cilydyae OHM BBICTYNAIOT
cyOBbeKTaMu peaduIUuTaIUH.

2. HecoBepiieHHONETHIE ~ TPABOHAPYIIMTENH,  JI€3aallTUPOBAHHBIC
HNOJPOCTKH C OTKJIOHSIOIIMUMCS (J€BUAHTHBIM) IOBEAEHUEM, IE€TH-CUPOTHI. DTOM
IpYIIE pHUCKA, TMPEXKAE BCEro, HyKHa IMOMOIIb B COIMAJIBHON ajarTaluH,
OBJIQJICHUU COLMAJIBHBIMU POJISIMU, KYJIbTYPHO-HPABCTBEHHBIMU HOPMaMU H
[IEHHOCTSMH, COIMalIbHas TmonajepXka. OCHOBHOU CYOBEKT peadWiIuTalud —
COILIMAJIbHBIN TIearor, CrioCOOHBIN OCYIIECTBIIATH MEPEUNCICHHbIC (QYHKIIUU U

OKa3bIBaTh ICUXOJIOTMYECKYI0 TOMOIIb OTBEPraeéMbiM B (HOPMaIbHBIX
KOJUIEKTHUBAX JIETSAM U MOJAPOCTKAM.

3. [etu ¢ HapylICHUSIMU TICUXOCOMAaTHYECKOTO U HEPBHO-TICUXHMYECKOTO
30pPOBbSI U (PYHKITMOHAIIBHBIMU OTKJIOHEHUSIMU: XPOHUYECKHUE COMATHUYECKUE
3a0oeBaHus, byHKIIMOHAIBHBIC HapyIIEHHUS, HEPBHO-TICUXUYECKHE
3a00eBaHus, YMCTBEHHAsI OTCTAJOCTh, MHBAJIUIHOCTh. J[eTH JaHHOUW TPymIbI
HYXXJAOTCSA, MPEXAEe BCEro, B MEAUUUHCKOM M  IICHUXOJOTHYECKOU
peabminTanuu, CyobeKTaMu KOTOPOW BBICTYMAIOT Bpayd M TMCUXOJIOTH, JUOO B
KOMILUIEKCHON peadWInTaluy B YCIOBUSAX B3aWMOJICHCTBUSL Bpayuei, MeJaroros,
MICUXOJIOTOB U COLMAJIbHBIX PAaOOTHUKOB. McX0as M3 LETOCTHOTO MOHUMAaHUs
pebenHka, peaOunuTanus peOeHKa OCYIECTBISETCS Ha YPOBHE JIMYHOCTH,
CyOBeKTa JACSATENBHOCTH W  COIMAIBHOTO CYOBEKTa C YYETOM  €ro
WHJIMUBUIYaJIbHOCTH.

K npunnumam peabunutanuu OTHOCSATCSA: TU(DPEpEHIIMPOBAHHOCTS,
KOMILUIEKCHOCTb, TMOCIEI0BATEIbHOCTh, IPEEMCTBEHHOCTh, JOCTYNMHOCTh U
MPEUMYIIIECTBEHHO OECIIaTHOCTh MJi1 HauOosee Hyxaaromuxca (OexeHIEB,
0e3pa00THBIX, HHBAIWAOB U Jp.), YYET PErHOHAIbHBIX OCOOEHHOCTEH,
COLMOKYJIbTYPHOM M 3KOHOMHYECKOW CHUTyallud B PETHOHE, MAPTHEPCTBO,
Pa3HOCTOPOHHOCTh peaduINTAllMOHHBIX MEpOIPUSITUH, €JIMHCTBO
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OMOJIOTUYECKHUX, NICUXOCOIMATBHBIX ~ M TENarorTMYeCKUX  METOJOB,
CTYNEHYATOCTh, HHIUBUIYATHHO-TUIYHOCTHBIN, TYMAHUCTUYECKAN TTOAXOI.

TpagunmoHHbIC HaIpaBJICHUS COIMATbHO-TIEJarOTUYECKOM
peabuIuTaIuu:

- Opra"u3aiys COIMaIbHOTO KOHTPOJIS 32 YCIOBUSAMH BOCITUTAHUS U

MOBEJICHUEM PEeOCHKA;

- CcolHMalibHAs OJIJIEPKKA T€X, KTO UCTIBITHIBACT 3aTPYAHCHUS H3-32

HeO0JIaronpusaTHON 0OCTaHOBKU B ONMKaMIIEeM OKpPYKEHHH;

- TOMOIIb B MPEOIOJICHUN BHYTPUIMYHOCTHOTO KOH(JIUKTA, CBSI3aHHOTO
C paccTpoiicTBaMH CpeIOBO aianTaluu;

- MpeaynpexaAeHUE U MpecedeHue pa3Horo poja OTKIOHEHUH o™

BEJICHUSI, Korja colraibHas HEMPHUCTIOCOOJIEHHOCTh
HECOBEPIIICHHOJICTHETO TPEOYeT HCIOIb30BAHUS OMPEACICHHBIX CAHKIUN K
HEMY CaMOMY WJIH K JIMIIaM, 3aHSATBIM €r0 BOCIIUTAHHEM;

- KOOPJMHAIIMS OTHOIICHUH PEOCHKA C TICPBUYHBIM KOJUICKTHBOM;

- 03JI0pOBJICHUE;

- MCUXOMPOQUIAKTHKA.

[Ipumensis  pa3HooOpa3Hbie  MEpbl  COLMAJIBHOM  peadOWIMTaIlvu,
HEO0OXO0IMMO OOBEKTUBHO OIICHUBATh MX pe3yibTaThl. ClelyeT yUuThIBaTh, YTO
3G ()EKTUBHOCTh COIMANIBHONW peadMIUTAIlUU JOCTUTA€TCd BCEM KOMIUIEKCOM
peadbMIIUTallMOHHBIX Mep (METUIIMHCKUX, MICUXOJIOTUYECKHUX,
npodeccuoHaIbHBIX, cCOUUanbHbIX). CTeneHpb ee 3PHEeKTUBHOCTH OMpEESeTCs
YPOBHEM COIMAIM3AlMU KIHWEHTa, €ro CIOCOOHOCTBIO aJalTUPOBAThCA B
0O11IeCTBE.

IIpu pa3paboTke cHUCTEMBl NEJArorHYecKor peadmiuTanmuu Ijis JeTed u
MOJIPOCTKOB MOYKHO OMNPENENUTh HECKOIBKO BAKHEUIINX TMEeAarormuecKux
3azay:

* COIIMAJIBHO-TICUXOJIOTUYECKAss TOMOIIh B aJanTaldd K YCIOBHUSIM
COBPEMEHHOM KU3HU U OOUTAHUS B COLIUYME;

* KOppPEKIIMOHHAs TeAaroruka (ycTpaHeHHe TmMpoOeroB oOyueHus u
BOCITUTAHUS HA HAYAJIBHBIX dTarax o0pa3oBaHus);

*BOCCTAHOBUTEILHOE 00pa3oBaHUE (7151 BHIPAOOTKH CAMOCTOSITEIHHOCTU
pH BBIOOpE JanbHEHImMX GopM 00pa3zoBaHus);

*IICHIXOJIOTO-TIEJITaTOTHYECKasl TOAJIEPKKA CaMOpEATH3aIlid TBOPUYECKHUX
CIOCOOHOCTEN PacTyIIEro YEIOBEKa.

Peabunuranmst mMoxeT 3¢dekTuBHO (HYHKIMOHUPOBATh TMPU HAITHMYUHU
YEeTKOTO TOHUMAaHUS W peaju3alud €€ PYKOBOJUTEISIMH W YYaCTHHKAMU
CIEAYIOIIMX  Y3JIOBBIX MOMEHTOB: HAay4YHO-METOAMYECKOE oOOecreyeHue
peaduIUTAlMOHHOM NEATENIbHOCTH, KaJpoBoe obOecreyeHue
peabUIUTAMOHHON CITY>KObI, IMarHOCTUKAa U OTOOpP OOBEKTOB peadHIIUTAIINH,
COTJIAaCOBaHHBIC ICUCTBHS CYOBEKTOB PEaOUIUTAITMOHHOTO TIPOIIecca Ha YPOBHE
YUPEKICHUS.
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3 3akjoueHune

Takum oOpa3zoM, peabunuTanus pedeHKa NPOUCXOAUT C MOMOIIBIO
MEJIUKOB, TICMXOJIOTOB, IIeJJarOTOB, COIMMANBHBIX IIEJarOTOB H  JAPYTUX
CIECIUAIMCTOB  JIETCKOTO JoMa. MenunuHcKas peaOuauTamus —Iojaraer
MPOBEICHUE KOMIUICKCA O3J0POBUTEIBHBIX W JICYCOHBIX MEPONPUSITHIA,
TICUXOJIOTUYECKAs peaOuIuTAIMs CBSI3aHa C MPOBEACHUEM 3aHSITHH MO CHITHIO
TPEBOTH, OECIOKOWCTBA, HAMNpsDKEHUsT pebeHka B JIETCKOM  JIOME,
nejarornyeckas peaOWiuTaIusl TojlaracT TPOBEJACHUEC JIOMOJHUTEIBHBIX
3aHATHH MO  TporpamMme  oOmeoOpa3oBaTeIbHOM  IIKOJBI, a  TaKKe
KOpPpEKIMOHHBIX 3aHsATHd. CoruanpHas afanTanus Tojaract yCIEIIHOe
OCBOCHHE BOCIIMTAHHHKAMHU COITMAIBHBIX POJICH B CHCTEME OOIICCTBCHHBIX
otHommeHui. CoruanbHas ajanTtanys TPOUCXOAHUT uepe3 (OpMHUpPOBAHUE H
pa3BHTHE HABBIKOB BCJCHHS JOMAIIHETO XO3SMCTBA, CaMOOOCTY)KUBaHMSI,
TPYJAOBBIX YMCHHUH M HABBIKOB.
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THE WAYS OF THEORETIC ENGLISH GRAMMAR STUDYING
(based on the study of the noun)

Olha Kozii
(Kropyvnytskyi, Ukraine)

Abstract: The paper deals with the problem of theoretical study of the noun
categories. The category of gender in English is a highly controversial subject in
grammar. The category of number presents a classic example of a binary privative
grammatical opposition. The category of number in English is expressed by the
paradigmatic opposition of two forms: the singular and the plural.

Keywords: Exercises. Gender. Number. The noun. Theoretic grammar.

1 Introduction

Language is a multifaceted, complex phenomenon which can be studied
and described from various points of view: as a psychological or cognitive
phenomenon, as a social phenomenon, from the point of view of its historic
changes. Foreign languages’ study has become one of the main requirements of
nowadays and grammar study occupies key positions in this process. But
attention is mostly paid to the practical aspect of grammar. The students who
study philology are expected to understand and to be able to explain different
linguistic phenomena.

Theoretical aspects of English grammar are studied in recent (Blokh M.)
and those which may be called classical (Chomsky N. Fries Ch. Ganshina M.,
Vasilevskaya N. etc.). But mostly they deal with theoretical aspects. That’s why
the ways of theoretical grammar studying are of current interest.

The paper deals with the problem of theoretical study of the noun
categories. Theoretic English grammar is usually taught after studying General
Linguistics. That’s why students can easily refer to the general linguistic
terminology. Studying practical grammar students mostly fulfill the tasks
translating sentences and filling the blanks by appropriate word forms. But
theoretical study demands the ability to explain various phenomena. Thus the
following research summarizes theoretical studies of the noun and offers the
exercises for better understanding of different phenomena.

2 Main part

The research is to be started with the understanding of the categorial
meaning of the noun as «substance» or «thingness». Nouns directly name
various phenomena of reality and have the strongest nominative force among
notional parts of speech: practically every phenomenon can be presented by a
noun as an independent referent, or, can be substantivized.
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For better understanding of the substantivizing phenomenon the following
tasks may be offered.

1. Give your examples to demonstrate non-limit ability of substantivizing
of different parts of speech to disclose the meaning of “thingness”:

sweetness, preservation, love, a drive-in, ups and downs, ologies and
isms, a free-for-all.

2. Comment on formal features through which the underlined words are
substantivized:

1) He who has a why to live can bear almost any how (Nietzsche). 2) You
do this not because you can figure out the specific whys and hows, but because
you trust His love and wisdom (Myers). 3) Wonderful what Hollywood will do to
a nobody (Chandler). 4) God is not much interested in my stage image — the me
[ often present to others (Baty). 5) “If’s, and’s and but’s about conjunctions”
(Lakoff).

3. Analyse the following cases of personification, and explain the

grammatical and semantic grounds of its mechanism in each sentence below:
1) “What kind of car do you have?” Ochs’s eyes twinkled. “British Jaguar. She
runs like the wind” (Isles). 2)”"We have our differences, gentlemen, but the sea
doesn’t care about that. The sea — Well, she tries to kill us all regardless what
flag we fly” (Clancy). 3) "Look at the moon up there. You see her very plainly,
don’t you? She’s very real. But if the sun were to shine you wouldn’t be able to
see her at all” (Christie).

Formally, the noun is characterized by a specific set of word-building affixes
and word-building models, which mark a noun: suffixes of the doer (worker,
naturalist, etc.), suffixes of abstract notions (laziness, rotation, security, elegance,
etc.), special conversion patterns (to find — a find), etc. As for the exercises
proposed students are to study, for example, the lexical meaning of the given word-
building affixes. Also they are to look for word-building affixes with synonymous
and antonymous meaning. Such exercises help to enlarge the vocabulary.

As for word-changing categories, the noun is changed according to the
categories of number (boy-boys), case (boy-boy’s), and article determination (boy,
a boy, the boy). Formally the noun is also characterized by specific combinability
with verbs, adjectives and other nouns. The noun is the only part of speech which
can be prepositionally combined with other words, e.g.: the book of the teacher, to
go out of the room, away from home, typical of the noun, etc.

For better comprehension of the phenomenon by students the following
exercises are to be used. It may be suggested to look for the definitions of the
noun in their native language to be able to compare what is common between
them or what is different. Than it may be proposed to derive their own
understanding of the categorial meaning.

The following exercise will help to understand the nature of «thingness»:
it’s offered for the English learners to give examples to demonstrate non-limit
ability of substantivizing of different parts of speech to disclose the meaning of
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«thingness». But firstly such feature is to be explained using some examples
given by the teacher: sweetness, preservation, love, a drive-in, ups and downs,
ologies and isms, a free-for-all.

The understanding of the phenomenon of substantivizing also helps to
catch the base value of categorial meaning of the noun. Attention should be paid
to the functional criterion which is based on the functions that the words of a
particular class fulfill in the sentence, so the most characteristic functions of the
noun are those of a subject and an object. Firstly the students are suggested to
look for Ukrainian examples of substantivizing and then are to comment on
formal features through which the underlined words are substantivized:

1) He who has a why to live can bear almost any how (Nietzsche). 2) You do
this not because you can figure out the specific whys and hows, but because you trust
His love and wisdom (Myers). 3) Wonderful what Hollywood will do to anobody
(Chandler). 4) God is not much interested in my stage image — theme | often present
to others (Baty). 5) «If’s, and’s and but’s about conjunctions» (Lakoff).

One of the main problems as for the noun for Russian and Ukrainian
students is the problem of gender category in English.

The category of gender in English is a highly controversial subject in
grammar. The overwhelming majority of linguists stick to the opinion that the
category of gender existed only in Old English [7]. They claim that, since formal
gender markers disappeared by the end of the Middle English period and nouns
no longer agree in gender with adjectives or verbs, there is no grammatical
category of gender in modern English. They maintain that in modern English,
the biological division of masculine and feminine genders is rendered only by
lexical means: special words and lexical affixes, e.g.: man — woman, tiger —
tigress, he-goat — she-goat, male nurse, etc.

The fact is the category of gender in English differs from the category of
gender in many other languages. In particular, a whole ten pages of A.Smirnitsky's
theoretical «Morphology of English» are devoted to proving the non-existence of
gender in English either in the grammatical, or even in the strictly lexico-
grammatical sense [6, p. 139-148]. On the other hand, the well-known practical
«English grammar» by M.Ganshina and N.Vasilevskaya, after denying the
existence of grammatical gender in English by way of an introduction to the topic,
still presents a pretty comprehensive description of the would-be non-existent
gender distinctions of the English noun as a part of speech [4, p. 40 ].That the
gender division of nouns in English is expressed not as variable forms of words, but
as nounal classification (which is not in the least different from the expression of
substantive gender in other languages, including Russian), admits of no argument.
However, the question remains, whether this classification has any serious
grammatical relevance. The category of gender linguistically may be either
meaningful (or, natural), rendering the actual sex-based features of the referents, or
formal (arbitrary). Before discussing the category of gender in English students
should mention that in Ukrainian, for example, the category of gender is
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meaningful only for human (person) nouns, but for the non-human (non-person)
nouns it is formal and does not correspond with the actual biological sex, cf.: pyxa
(hand) is feminine, nazeyw (finger) is masculine, mizo (body) is neuter, though all
of them denote parts of the human body.

In English gender is a meaningful category for the whole class of the
nouns, because it reflects the real gender attributes (or their absence/
irrelevance) of the referent denoted. It is realized through obligatory
correspondence of every noun with the 3rd person singular pronouns — he, she,
or it: man — he, woman — she, tree, dog — it. For example: A woman was
standing on the platform. She was wearing a hat. It was decorated with ribbons
and flowers. Personal pronouns are grammatical gender classifiers in English.

The category of gender is formed by two oppositions organized
hierarchically. The first opposition is general and opposes human, or person
nouns, distinguishing masculine and feminine gender (man — he, woman — she)
and all the other, non-human, non-person nouns, belonging to the neuter gender
(tree, dog — it). The second opposition is formed by the human nouns only: on
the lower level of the opposition the nouns of masculine gender and of feminine
gender are opposed.

Gender is a constant feature category: it is expressed not through variable
forms of words, but through noun classification; each noun belongs to only one
of the three genders.

In addition, there is a group of nouns in English which can denote either a
female or a male in different contexts; these nouns can be substituted by either
‘he” or ‘she’, e.g.: president, professor, friend, etc. They constitute a separate
group of nouns — the common gender nouns. For them the category of gender is
a variable feature category.

There are no formal marks to distinguish the strong and the weak
members in either of the gender oppositions. They can be distinguished
semantically:

- nouns of the neuter gender in the upper level of the opposition is more
abstract (strong members) compared to masculine and feminine gender nouns;
they are the weak member of the opposition and are naturally used in the
position of neutralization. For example: The girl was a sweet little thing; “What
is it over there: a man or just a tree?”

- On the lower level of the opposition, masculine gender nouns are the
weak member of the opposition (compared to feminine — strong members) and
can be used to denote all human beings irrespective of sex, e.g.. Man must
change in the changing world. When there is no contextual need to specify the
sex of the referent, common gender nouns are also neutrally substituted by the
masculine pronoun, e.g.: Every student must do his best.

Besides the cases of neutralization, the most obvious examples of
oppositional reduction in the category of gender are the cases when the weak
member of the opposition, nouns of neuter gender, are used as if they denote
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female or male beings, when substituted by the pronouns «he» or «she». In most
cases such use is stylistically colored and is encountered in emotionally loaded
speech. It is known as the stylistic device of personification and takes place
either in some traditionally fixed contexts, e.g.: a vessel — she; or in high-flown
speech, e.g., Britain — she, the sea — she. In fairy-tales and poetic texts weak
creatures are referred to as she, and strong or evil creature as he, e.g.: Death is
the only freedom | will know. I hear His black wings beating about me! (lIsles).

To sum up the discussion students are to find equivalents of the following
terms in Ukrainian or Russian and give the definition of each of them: biological
sex, gender, formal category, meaningful category, gender classifiers, person
nouns, non-person nouns, neuter gender nouns, feminine nouns, masculine
nouns, common gender nouns, personification.

Then it may be offered to define the gender of each noun: lady, boy, table,
cat, mare, parent, chairman, chairperson, father, sun, police officer, professor;
and to find the female counterparts to the following masculine ones and to
comment on lexical means to express gender in each case: boy-friend, landlord,
lion, bridegroom, stallion, actor, man-producer, master, wizard, count, baron,
bachelor, sultan, cock, tom-cat, cock-sparrow, he-bear, jack-ass, businessman,
executor, peacock, beau, widower, hero.

The category of gender is concerned with the cases of personification.

That’s why English learners are to analyse different cases of personification
(firstly they are to find some examples in Ukrainian literature), and explain the
grammatical and semantic grounds of its mechanism:
1) «What kind of car do you have?» Ochs’s eyes twinkled. «British Jaguar. She
runs like the windy (Isles). 2) «\We have our differences, gentlemen, but the sea
doesn’t care about that. The sea — Well, she tries to kill us all regardless what
flag we fly» (Clancy). 3) «Look at the moon up there. You see her very plainly,
don’t you? She’s very real. But if the sun were to shine you wouldn’t be able to
see her at ally (Christie). 4) If you own a dog, it’s entirely your responsibility
what food she gets (Times).

The category of number presents a classic example of a binary privative
grammatical opposition. The category of number in English is expressed by the
paradigmatic opposition of two forms: the singular and the plural. The strong
member in this opposition, the plural, is marked by special formal marks, the
main of which is the productive suffix —(e)s. The term «productive» means that
new nouns appearing in English form the plural with the help of this suffix.
Non-productive means of expressing the plural are either historical relics of
ancient number paradigms, or borrowed, e.g.: the suppletive forms with
interchange of vowels (man — men, tooth — teeth), the archaic suffix —en (ox —
oxen), a number of individual singular and plural suffixes of borrowed nouns
(antenna — antennae, stratum — strata, nucleus — nuclei, etc.); in addition, a
number of nouns have a plural form homonymous with the singular (sheep, fish,
deer, etc.). The singular is regularly unmarked (weak member).
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Different semantic types of the singular and the plural are dependent on
the lexico-semantic differences between individual nouns, namely, the
characteristics of their “quantitative nature”.

- For countable nouns the category of number is a variable feature
category, or relative, since countable English nouns have both singular and
plural correlative forms (table — tables).

- Uncountable nouns can be used either only in the singular or only in the
plural; for them the category of number is absolute, or a constant feature category.
The two groups of uncountable nouns are respectively defined as singularia
tantum, or, absolute singular nouns and pluralia tantum, absolute plural nouns.

1) The absolute singular nouns usually denote the following referents: -
abstract notions (love, hate, despair); - names of substances and materials (snow,
wine, sugar); - branches of professional activity (politics, linguistics, mathematics);
- some collective objects (fruit, machinery, foliage). There are some other
singularia tantum nouns, that are difficult to classify, e.g., advice, news and others.
As the examples above show, the nouns themselves do not possess any formal
markers of their singularia tantum status: their form may either coincide with the
regular singular — advice, or with the regular plural — news. Their singularia tantum
status is formally established in their combinability: all singularia tantum nouns are
used with the verbs in the singular; they exclude the use of the numeral “one” or of
the indefinite article. Their quantity is expressed with the help of special lexical
quantifiers little, much, some, any, a piece, a bit, an item, e.g.: an item of news, a
piece of advice, a bit of joy, etc.

2) The absolute plural nouns usually denote the following: - objects
consisting of two halves (scissors, trousers, spectacles); - some diseases and
abnormal states (mumps, measles, creeps, hysterics); - indefinite plurality,
collective referents (earnings, police, cattle). The nouns belonging to the
pluralia tantum group are used with verbs in the plural; they cannot be combined
with numerals, and their quantity is rendered by special lexical quantifiers a pair
of, a case of, etc., e.g.: a pair of trousers, several cases of measles, etc.

And students’ attention should be turned to the difference between
productive and non-productive as while studying practical grammar non-productive
forms were viewed mostly as the exceptions. But students should still remind non-
productive paradigms and the following exercise will help them to nail down.

The task is to make the plural of the following nouns and then to group them
into: 1) regular productive plural forms; 2) suppletive forms; 3) archaic forms; 4)
forms with borrowed suffixes; 5) forms homonymous with singular: foot, crisis,
child, horse, stimulus, deer, louse, formula, man, pupil, ox, brother, cloth, terminus,
trout, cow, swine, datum, goose, virtuoso, sheep, cactus, antenna, leaf.

The division of the nouns into countable and uncountable is based upon
their «quantitative nature». Uncountable nouns can be used either only in the
singular or only in the plural; for them the category of number is absolute, or a
constant feature category. The two groups of uncountable nouns are respectively
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defined as singularia tantum, or, absolute singular nouns and pluralia tantum,
absolute plural nouns. In terms of the oppositional theory in the formation of the
two subclasses of uncountable nouns the number opposition is «constantly»
(lexically) reduced either to the weak member (singularia tantum) or to the
strong member (pluralia tantum). Absolute singular nouns or absolute plural
nouns are «lexicalized» as separate words or as lexical and semantic variants of
regular countable nouns.

To sum the material up students are to remind and explain the main terms
(the singular, the plural, (non-)productive means, (non-)dismembering (discrete,
divisible) reflection of the referent, singularia tantum (absolute singular),
pluralia tantum (absolute plural), generic use, lexicalization, collective
meaning, descriptive plural, repetition plural), then to unite given nouns into
countable nouns, singularia tantum nouns, pluralia tantum nouns; and give
contexts of their usage: army, crowd, courage, peace, advice, evidence, family,
money, hair, wages, acoustics. The learners are also to make up the exercises of
the same kind by themselves.

Then it may be offered to translate given words into Ukrainian and
comment on similarities and differences in both languages: watch, clothes,
police, money, knowledge, oats, advice, news, hair.

Students are to be able to explain the usage of singular and plural: 1) The
ethics of the situation are self-evident. — Ethics is actually taught as part of our
course in philosophy. 2) The economics of this project are about right. —
Economics is a subject often studied by future politicians.

3 Conclusion.

To sum up it should be mentioned that the study of theoretical English
grammar must combine learning key terms and reviewing practical skills. The
further researches of direction may lead to the sphere of the development of
practical exercises.
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PHYSICAL ACTIVITIES AS LIFESTYLE INDICATORS OF FSV UCM
STUDENTS IN TRNAVA

Monika Orlikova
(Trnava, Slovakia)

Abstract

Proactive approach to healthy lifestyle and healthy culture is now
becoming a responsibility not only of the whole society but also responsibility of
us individuals. In terms of a whole society it is about creating relevant and
knowledgeable conditions and opportunities to good health and good healthy
lifestyle, in terms of an individual it is about forming, stabilization and
interiorization principles of a healthy lifestyle so as to reflect the potential,
experience, age and individual opportunities. In this article, the author
addresses the views and attitudes of students of Faculty of social sciences to
physical education (PE) and healthy lifestyle. The survey was conducted during
winter semester while having sports activities as a part of the curriculum.

Key words: Physical activities. Health. Healthy lifestyle. Student.

1 Introduction

Health - is a priceless treasure not only for an individual but the whole
society. In everyday life, when meeting with any member of our family or
somebody close to us we tend to wish them good health because to us it is the
most important thing to full and happy life. The World Health Organisation
(WHO) has developed a definition of health according to which a good health
leads to a complete physical, mental and social wellbeing (www.WHO, 2015).
According to Krivohlavy (2001) the good health is a complete (physical, social,
mental and spiritual) state of individual, which enables him to achieve optimal
quality of life without standing in a way of other people's efforts. The most
famous definition of health was published by WHO (1946) as followed: "Health
Is a state of complete physical, mental and social well-being and not merely the
absence of disease and infirmity." Good health helps us to carry out our plans, to
successfully tackle the basic tasks of life, overcome difficulties.

Health is the first and the most important human need which determines a
person’s ability to work and thus ensure the harmonious development of one's
personality. Good health, reasonably maintained and enhanced by man himself
gives him a long and active life. From an early age, it is necessary to live an
active life, exercise, maintain our personal hygiene which means to maintain and
look after our health especially. A healthy lifestyle is according Duffkova and
team (2008) the corecct way to live. We are not only talking about in education
but also in entertainment, travel, work, communication, confession and respect
for certain values. According to a new literature, healthy lifestyle is much the
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same as healthy living and well-being. Healthy lifestyle is based on moral
principles, rational organization and personal activity. In general, there are three
dimensions of health: physical, psychological (mental) and moral (social) health.
Physical health is awelfare of the body, all bodily functions working well.
Mental health is a well-being of our mind. Social health is a well-being in all
relationships that are important to us. The spiritual dimension of health indicates
a relation to values. To what extent are people able to reconcile their beliefs with
their life values (Havlinova, 1998) Being active is an essential and important
way to express life and that is the way how all living things function. Correctly
chosen and well-performed physical activity, good overall exercise regime from
an early childhood is an important part of civilized society. Nowadays, the
regular exercise plays an important role in a life any young person if it comes to
keeping healthy and fit: it also prevents illnesses and helps to prolong life.
Through all stages of human development, the physical activity had always been
the engine which drove us to where we are today because our body has great
physical activity assumptions (Sigmund and Sigmund, 2011)

2 Main part

The purpose of this survey

We wanted to find out your opinion as a student towards doing physical
exercise and living healthy lifestyle. This helps us to obtain any objective
materials and decide whether or not to include sport activities in our programme
at the Faculty. Exercising and sports should be a part of any university
programme and reflects in the person being healthier and to feel good about
himself. It should have a positive impact on a lifestyle, physical and mental
development of a student.

Survey sample 110 FSV students have taken part in our survey. Not all
students attended sport activities at the faculty. 63 out of 110 were women and
47 were men. Students taking part in the survey were Year 2 and Year 3
Bachelor's Degree course students.

Method

We used an anonymous questionnaire during our research which was
filled in by all respondents. The survey was implemented in winter semester of
the academic year 2015/2016 and for this we used chart evaluation.

The results of the questionnaire

The meaning of Moving around is to be active and live to the full. The
optimal amount of physical activity is essential for physical and mental health. To
make sure that all bodily functions are working fine at least a minimal physical
activity is required. Being active helps create a good metabolism. The main key to
any exercise and healthy lifestyle is motivation and positive attitude.

Question No.1 How would you evaluate your current state of fitness?

Young people are our nation's future and therefore their health should be a
priority of every college and university in Slovakia. 13 students out of 110 rated
their healthy lifestyle as very good, 32 as good, 53 as satisfactory and 12
students were not at all satisfied with their current health status.

108



myery good = good satisfactory ~ w unsatisfactory |

Chart 1 Evalution of health state

Question No.2 Would you have a healthy lifestyle as your choice?

Being healthy depends on many different factors. In general, those factors
are Way of life 50%, Environment 20%, Genes (inherited) 20% and Medicine
10%. Basically, living healthy and exercising regularly leads to a better overall
health. Therefore it should be everyone's responsibility to have positive approach
towards their health. 74 students out of 110 would choose healthy lifestyle.

Question No.3 How often do you consume alcohol? According to the
survey most of us start having positive attitude towards alcohol during their
adolescence. We asked students how often they consume alcohol. 9 of these
students did not drink any at all, 76 students drank occasionally and finally 25 of
these students drank on a regular basis.

Question No.4 If you are a smoker how many cigarettes do you smoke
daily? Smoking is one of the most common bad habits and it is highly addictive.
Along with social and economic problems, smoking is a cause of many health
problems. According to our survey there are more smokers than non-smokers
among all our students. 48 out of 110 students are non-smokers and 62 are
smokers. 37 of all 110 students smoke 5 or more cigarettes a day.

= non-smoker = 1-5 cigarettes a day more than 5 cigarettes a day

Chart 2 Smoking?
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Question No.5 Have you ever tried any drugs? Drugs are associated
with all age groups including students. Unfortunately, our survey shows that
also some of our students had tried some drugs in the past. Out of 110 students,
51 had tried drugs before. Out of these, 36 students tried marijuana, 9 extasy and
the remaining 6 tried some drugs other than those two mentioned.

m dantuse drugs = marijuana extasy = other

Chart 3 Drugs experience

Question No.6 Are you satisfied with your level of fitness? The first
step to a good healthy lifestyle is to know a level of your fitness. 31 out of 110
students were satisfied with their level of fitness and 79 were not satisfied at all.

Question No.7 Is doing any physical activity part of your lifestyle?
Doing just a minimal physical activity has an important impact on health of
every student and that is not just their physical fitness and looks but it also helps
getting through any psychological difficulties in life. Out of 110 sudents, 78
students considered physical activity as a part of their lifestyle while the other
32 did not.

Question No0.8 What motivates you to any physical activity?
According to our survey, the main motivation factors are physical looks (63)
followed by relaxation and well-being (24) and finally the actual health itself
and preventing any upcoming health problems in the future (23).

Question No0.9 Do you attend any sport activities at the faculty? If so,
why? All universities should be aware that it is not enough educating students
just in their field of study but also looking after their health as such. Therefore,
one of the main priorities of every university or college should also be
promoting healthy lifestyle and exercise by including sport activities into the
timetable. At FSV, 68 students out of 110 would do sport activities because of
their credits, 19 students would do sports to keep fit whereas the remaining 23
were not interested in doing them at all.

110



= yesfor credits mwyestokeepfit ®nolam notinterested

Chart 4 Participation in sports activities

Question No.10 Do you think sport activities should be a part of
university's timetable? Exercising and living healthy lifestyle is for university
students and our future professionals very important. Therefore all universities
should encourage students doing physical activities by including them into their
timetables. Out of 110 students, 74 students did agree with this statement.

Hyes ENO

Chart 5 Opinion on sports activities in a university time table

3 Conclusion

We all know very well that only healthy individual is capable of achieving
his or her goals by performing what is expected of him or her. The university is
the last stage in a young person's life that can show them and guide them to
healthy lifestyle. Including a voluntary physical education (PE) into the
curriculum might have a very positive influence on one's life. The main purpose
of having PE lessons at university is to look after a health and fitness level of
young people but the most importantly to lead them to a positive attitude
towards fitness and health. One of the main priorities of every university should
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be promoting physical activities and healthy lifestyles in students. Those should
include: - physical education (PE) as a part of curriculum (credits) - organise
sport events (at faculty, at university or as a collaboration with SAUS) - create
opportunities not only for students but also for staff by including them into the
program - help students by supporting their interests We should all ask
ourselves, especially in today's socio-demographic crisis, whether or not it is
important to keep up with healthy lifestyle or to succumb to modern technology
which is making us lazy and unhealthy. This should be addressed to everyone
but especiallyto the government.
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LEARNING STRATEGIES IN CLIL

Makpal Oskina
(Arkalyk, Kazakhstan)

Abstract: The paper is devoted to the problem of learning strategiesin
CLIL. Learning strategies include any thoughts, behaviours, beliefs or emotions
that facilitate the acquisition, understanding or later transfer of new knowledge
and skills.CLIL teachers need to be able to select and adapt the course contents
appropriately for their learners.There are some examples of effective
strategiesis given.

Key words: CLIL. Learning strategies. Learner strategies. Thinking skills.
Teacher strategies.

1 Introduction

This section aims to describe learning strategies and provide a few
examples which may be useful in the CLIL context for both teachers and
learners. Learning strategies or the idea of learning to learn or improving
thinking skills has been traced back to the beginning of the 19th century. Much
research has gone into learning strategies which has led to the following and
fairly recent definition: “Learning strategies include any thoughts, behaviours,
beliefs or emotions that facilitate the acquisition, understanding or later transfer
of new knowledge and skills” (O’Malley & Chamot, 1990).

Learning strategies have been classified as metacognitive, cognitive and
social/affective strategies (Nurisheva T.l., Kadyrgalieva). Metacognitive
strategies have a higher order function which entails planning, monitoring and
evaluating a learning activity. They regulate learning and are applicable to a
wide variety of tasks. Cognitive strategies are the steps used in learning or
problem-solving those require direct analysis or transformation of learning
materials. They are more directly linked to performance on a particular learning
task. Social-affective strategies are ways in which learners interact with others
or control their emotional state to assist learning.

The current consensus is that there are no “good” or “bad” strategies but a
strategy can be used effectively or ineffectively in a given context. Teachers and
learners in a CLIL context can benefit from knowledge of strategies, particularly
at the beginning of a course. For the teacher strategies will help to convey input,
focusing on, not only the final goal of learning but the process or steps towards
getting there. A strategic approach also ensures that learners are challenged at
different levels of cognitive complexity, using different thinking skills. For
learners an awareness of strategies can help them plan, monitor and evaluate
their learning and become more active, reflective and so autonomous learners
who understand more fully what the learning process entails (Benson, 2001).
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2. Main part

Teachers Strategies /Scaffolding

CLIL teachers need to be able to select and adapt the course contents
appropriately for their learners. Once material has been selected, teachers need
to predict the language that will cause learners problems and prepare appropriate
strategies or scaffolding to overcome the language difficulties. In the classroom
teachers need to have sufficient L2 proficiency to be able to attend to learners’
language problems and facilitate written and spoken output. Here are some
examples of effective strategies:

a. Managing tasks

When carrying out tasks in the classroom the following strategies can be
employed to ensure successful task completion:

= describing the task and giving instructions clearly

» ensuring learners understand the task outcome and the teachers’
expectations

= high lighting key language

= keeping learners focused and engaged in the task

= breaking the task down into steps, if necessary

= pacing the task appropriately

= using ice-breakers when class dynamics are low

= monitoring students progress and providing immediate feedback

= responding to and using information from students’ home cultures to
show that thereare different ways of interpreting the task

b. Providing comprehensible input

To avoid “dumbing down” content, cognitively demanding information
should be consistently introduced. This information can be made more
comprehensible by...

= demonstrating

= outlining

= using visuals, graphic organisers

= repeating

= rephrasing: using synonyms, definitions, similes, more general words

= giving examples

= using gesture

» linking new information to learners’ prior knowledge

= speaking more slowly and clearly than usual

= pausing for longer

= using signalling techniques when lecturing

= modelling language by producing sentence starters which students can
incorporateinto speaking or writing
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Scaffolding can slowly be reduced and finally removed as students gain
confidence in the subject matter and language. Very colloquial English, which
will be more difficult to understand, is best avoided.

c. Integrating different levels of cognitive processing

Tasks may be sequenced according to their cognitive complexity from more
simple to more complex, using thinking skills (remembering, understanding,
applying, analyzing, evaluating, and creating). For example a concept can be
introduced; the principles underlying the concept can be elicited. Students can work
together to apply the principles to a different situation. The concept can then be put
into practice, analyzed and evaluated. Questioning techniques can then be used to
ensure that learners are using thinking skills. For example, to apply their knowledge
— “Would this method be useful for ...?”, to analyze —#“What was the problem with
...7”, to create — “Can you find a new use for ...?”.

d. Checking comprehension

If teachers make regular general comprehension checks: “Does everyone
understand?” “Shall T repeat that?” they can gauge whether students are
following the class/activity. Asking specific questions will show whether
learners have understood the concepts explained.

e. Recapping

To review an activity or lesson teachers can give learners notes, a handout
or online material to refer to at the end of the lesson, revise or summarize
important points and get learners to reflect on or evaluate what they have learnt.

Learner Strategies

In the early stages of CLIL teachers should emphasize receptive skills
(reading and listening) and allow learners to respond in L1, L2 or by non-verbal
responses to instructions. Here are some examples of strategies that students can
be taught for reading and listening:

a. Reading

= looking at titles, headings and illustrations to predict the contents of the text

= thinking about what you already know about the subject

= scanning for specific information

= skimmingfor a general idea

= using the context to guess the meaning of unknown words

= using a dictionary to find out the meaning of unknown words

= looking at prefixes and suffixes to understand parts of speech

= thinking about the most important points in the text

= thinking about the topic of each paragraph

= distinguishing the main ideas from supporting points

= understanding techniques for giving examples, paraphrasing, making

connections

= 1identifying the writer’s opinion or attitude

= identifying logical arguments

= distinguishing between argument and opinion

115



b. Listening

= thinking about what you already know about the subject

= thinking about the context: Who is speaking? Where? Why?

= using the context to guess the meaning of unknown words

= understanding the main ideas rather than every word.

= identifying specific information

= differentiating main ideas from supporting details

= recognizing signalling, which organises the speaker’s talk

= recognising intonation, word stress and pausing

= listening for “chunks of meaning” rather than separate words

= 1dentifying the speaker’s opinion or attitude

Once learners have gained confidence in the L2 they should be
encouraged to respond by using productive skills (speaking and writing). Here
are some strategies learners can use in these areas:

c. Speaking

= giving yourself time to plan what you will say

= thinking about how to organise your ideas

= tryingtorelax

= being positive about your abilities

= trying not to avoid difficult or unfamiliar topics

= asking for help

= paraphrasing or summarizing ideas you want to emphasize

= using conversational expressions you remember

= monitoring how people are responding to what you say

= Using synonyms, paraphrase or gesture if you can’t think of a word

= focusing more on communicating your ideas and less on your defects

When you don’tunderstand. ..

= saying that you don’tunderstand

= askingforrepetition, clarification, rephrasing

= asking the speaker to speak slower

= repeating the phrase in your own way to make sure that you have
understood

d. Writing

= describing facts and figures

= describing trends

= describing processes

= summarizing

= brainstorming ideas

= selecting and ordering ideas

= stating your purpose forwriting

= planning structure: introduction, main paragraphs and conclusion

= organising internal paragraph structure
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Returning to the beginning it is possible to state that one out of the most
significant aspects affecting CLIL lesson planning is preparing for the education
process which requires appropriate training in CLIL method along with
appropriate language qualification. Upon these two aspects, which function as
pillars, one can possibly build a CLIL lesson with all its necessities.

While planning and setting objectives, cognition processes very often stay
at the level of remembering and understanding only rarely involved analysing or
creating are involved. The communication element must be presented and
should offer opportunities to use the working language; however its limitations
could be seen in individual organizational forms where practice is minimal.
Teachers’ rich input was often absent. The culture element is regarded as the
most critical in CLIL and depends on topics. Sometimes it is impossible to
include it in a lesson.

3. Conclusion

Developing appropriate CLIL plans or adapting existing ones require
three core competences: competence in a target language, target subject and
CLIL methodology. Nevertheless, the language competence could be possibly
improved with appropriate language courses aimed especially for teachers of
CLIL. Further possible problems could be also eliminated by better cooperation
with a language teacher. Ensuring language competence is mastered is
tremendous in CLIL teaching. Lastly, knowledge of methodology for integrating
both language and content is at the top of all competencies. Simply
understanding how CLIL works can give teachers the necessary knowledge of
how to prepare CLIL lessons to achieve global goals.
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TEACHING CORRECT PRONUNCIATION TO EFL STUDENTS

Bozena Petrasova
(Trnava, Slovakia)

Abstract: The paper points at the importance of teaching correct
pronunciation to non-native English learners. Any users of the English
language, especially university students, should be able to recognise and use
International Phonetic Alphabet (IPA) symbols in transcription. Some methods
used to present and train correct pronunciation of English words as well as
selected techniques and activities are demonstrated in the article.

Keywords: Correct Pronunciation. International Phonetic Alphabet.
Methodology. Received Pronunciation. Transcription.

1 Introduction

Students’ correct pronunciation of speech sounds, which are the basic
segments of speech, is a crucial phenomenon in the process of foreign language
learning. Because of such big discrepancies between the spelling and the
pronunciation of English words, most students see pronunciation as one of the
most difficult aspects of the language. Moreover, incorrect pronunciation can
often cause breakdowns in communication so this problem cannot be
underestimated.

2 Main part

Linguistic disciplines called phonetics and phonology deal with basic
speech components and define their basic characteristics. Phonetics studies
human speech from the material point of view, it is more practical than
phonology. It is “abranch of linguistics studying speech sounds, their
production, transmission, reception, description and written representation” by
special symbols (phonetic alphabet) in transcription (Lancari¢, 2012, p.39).
Phonetics is manifested in various sub-disciplines - three main ones are
articulatory, acoustic and auditory phonetics. Each of these subbranches deals
with specific properties of speech (Roach, 1998). Phonology is interested in
speech from the functional point of view, it is more theoretical. Its basic units
are phonemes. It “deals with the description of abstract idealized sounds that we
have in our mind“ (ibid, p.44). Its sub-disciplines are segmental and
suprasegmental phonology.

When focusing on teaching correct pronunciation, the teacher ought to
take into consideration similarities and differences in phonemic inventories of
English and the students” mother tongue. The English phonemic inventory
includes 44 speech sounds altogether: vowels — monophthongs (short and long),
diphthongs, triphthongs and consonants. These are:
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English short vowels:Be 1 pvo &

English long vowels: a :i:&: u: 3:

English diphthongs: er ar Bl1 av av 19 €9 V9

English triphthongs: e1o a1o Bl1o avs ava

English consonants: ptkbdgfv0dsz ) & htf § Imnnrjw

Many different versions, accents, variants and varieties of English
pronunciation exist. In most cases, teachers present “standard” British
pronunciation, i.e. RP (Received Pronunciation) to their students. RP is used in
mass—media, at schools and other educational institutions. “It is most familiar as
the accent used by most announcers and newsreaders on serious national and
international BBC broadcasting channels.” (Roach, 1998, p.4).

Getting familiar with transcription and its written symbols (phonetic
alphabet) used for representation of speech is one of important aspects in
teaching pronunciation. Especially the students studying in teacher training
programmes are supposed to get over this topic. University students should be
able to choose correct symbols of IPA (International Phonetic Alphabet) not
only if they are asked to transcribe particular words; they are obliged to master
phenomena of connected speech like assimilation, elision, linking or syllabic
consonants. At any stage of the current educational process, the teacher should
show their enthusiasm about teaching a concrete subject. This is the best way to
motivate students to learn. Besides, a pleasant, relaxed and enjoyable friendly
environment in the classroom is also important. The materials used should be
relevant and goals achievable. It is best if the activities are funny, short and
simple. Giving either positive or negative feedback to students is a very
important part of achieving progress in the process of education.

Creative and flexible teachers vary their materials and methods to reach
what they expect from their students. It does not matter how old learners of EFL
are. Anybody, at any level, likes playing and entertainment. There are loads of
activities in specialised pronunciation handbooks, on the internet or in
magazines. Teachers are highly recommended to use dictionaries of correct
pronunciation during lessons (e.g. Daniel Jones: Cambridge English
Pronouncing Dictionary) where users can find transcription of individual words
and also some theoretical issues with practical exercises. These dictionaries are
usually available on-line as well. In the following part of the article, some
activities for training transcription and correct pronunciation are mentioned:

For syllable identification, stress and rhythm in spoken English, Melissa
Mendelson in her article published in the magazine English Teaching Forum
(2017, p.43) recommends using percussion to teach correct pronunciation. She
says: “In this kinaesthetic pronunciation activity, learners use percussion
“instruments” to recognize syllables and practise word stress.”

Another popular activity is playing Bingo. The teacher prepares specific
cards with phonetic symbols (six different symbols on each card, the symbols on
cards are different) and gives them to students as individuals or organised in
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pairs or groups. Then the teacher reads many different words focused on
concrete speech sounds. Students carefully follow whether the corresponding
sound occurs on their card. If they find it, they cross it off. The winner is the
student / pair or group who has crossed off all the symbols on their card and
shouts “Bingo” first. (Dolz, English File poster)

“Sounds shopping” is another way of improving students’ correct
pronunciation and use of appropriate phonetic symbols. The teacher prepares a
poster with phonetic symbols which are to be practised by the students. A
possible beginning of this game is the sentence “Yesterday I went shopping and
I bought...e.g. some ham /heem/.” or “I went for a walk and I saw...e.g. a snake
/sne 7k/.” The students take turns, each of them repeats what they have heard
previously and adds one more product or an object with the same sound that is
being practised (e.g. jam /¢ eeml/ or cake /ke 7k/). (Lee, English File poster, 2001)

“Password” is the name of quite a funny activity. The teacher chooses a
word being used as a password of the day. No student is allowed to leave the
classroom without saying the password correctly. Learners can also check
whether they are able to transcribe selected “password words” correctly.

Correct pronunciation of individual speech sounds in isolation is
important but unnatural. Learners are recommended to see the relationship
between single letters and their pronunciation first. Both teachers and students
have tendencies to exaggerate isolated vowel or consonant sounds. J.B.Heaton
(1983, p.59) points at practising speech sounds in minimal pairs (pairs of words
with only one different sound, e.qg. tree /tri:/ and three /0ri:/) and the importance
of reading aloud. Phonetic dictations are also a useful method for training
students’ ears.

3 Conclusion

The teacher is responsible for maintaining the process of presenting
segmental and suprasegmental problems and for manifesting the correct
pronunciation of individual words and the melody of speech to the students.
Nowadays, not only usual traditional techniques, classroom methodology and
activities can be used in the process of raising phonic awareness when teaching
languages. Due to the development of new technologies, teachers are offered
a huge amount of methods for teaching and practising correct pronunciation of
not only individual vowel and consonant sounds but also the ones for syllable
identification, problems of word and sentence stress, rhythm or intonation.
Teachers are supposed to give feedback to language learners all the time. They
should bear in mind to orient their students towards comprehensibility, not
perfection in pronunciation. That is why positive feedback, encouragement and
motivation are necessary when students make an effort. Using appropriate
methods and activities for learners of foreign languages is really important
because teachers must inspire, challenge and motivate their students whether
they are beginners, intermediate or advanced learners in the foreign language
educational process.
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COBPEMEHHBIE B3IJIsSAAbI HA 3JOPOBBI OBEPA3 )KU3HU B
CBETE BHEJAPEHUS MHHOBAILIMOHHBIX TEXHOJIOI'MAN

Camup PacyJsios
Aunna XpucrowdoBa
(r.Apkainbik, Pecniyonuka Kazaxcran)

Annomayusn: Texnonozusi nedazocuyecko2o npoyecca NOHUMAemcs Hamu
KaK COBOKYNHOCHMb He0OXO00UMOU U 80CNPOU3BOOUMOU NOCIe008AMENbHOCMU
oelicmeuil nedazoza U CmyoeHmd, NPou3Bo0AUWas K YCHEWHOU pearu3ayuu
nocmaenieHHvlx yeneu u 3aday. M eciu peuv udem 00 uUHHOBAYUU
neoazo2uuecko2co npoyecca, mo ciedyem umemv 8 6udy U paszpabomky
UHHOBAYUOHHOU Nedaz02uyeckoll MexHoI02uU, npedycmampuearowell Ho8y
JI02UKY HOCMPOEHUs. Y4eOHO-80CNUMAmMenbH020 npoyeccd. «300pogviil 0bpa3s
acusnuy - «30)K» u e2o npouzsoonvie ouenb MPYOHO HAOEIUMb HOBbIM
CMBICIOM U MeM CAMbIM 8030)Y0ums unmepec y 3aHUMAOUWUXCS.

Knioueesvie cnosa: 30oposve. 300poswiii 0opaz scuznu. Texnonoeus.
Quzuueckas Kyibmypa.

1 BBenenue

Oco0EHHOCTh COBPEMEHHOTO JTama pa3BUTHUS TEAarormueckod HayKH
oOyclioBlieHa HEOOXOIUMOCThIO (OPMUPOBAHHS Yy CHEIUATHCTOB HOBOTO
MbinieHus1. OCHOBOM BBIOOpa MHHOBAIIMOHHBIX MOAX00B SIBIISIETCS UX CBS3b CO
CTAaHOBJICHUEM JE€MOKPATHUYECKUX HWHCTUTYTOB, KOTOpble 00ECHeunBaroOT
oOpa3oBaTeIbHbIE YCIYTH HA OCHOBE TOCYJJapPCTBEHHBIX CTAH/IAPTOB U CO3/IaHUE
YCIOBUHM 711 Pa3BUTUS TBOPYECKOTO NOTEHIMAla KaXI0ro0 WHIWBHUAA, B
[IEJIOCTHOE  TMOCTPOCHHME y4eOHOe — BOCHHMTATENBbHOTO Tpolecca. B
CJIOKMBILIEWUCS CHUTYallMd K BBITYCKHHUKY BYy3a IPEABABISIOTCA COBEPLICHHO
HOBBIE TpeOOBaHMS, M K TaKUM W3MEHEHHUSAM CIleAyeT OBITh TOTOBBIM
CHenuanucTaM Bcex nuciuiuinH. Pedopmbr oOpazoBaHus U CBs3aHHAs C HUMU
VHHOBALlMOHHASL JEATEIBbHOCTh II€1aroroB pAacCMAaTPHUBAETCS KaK COCTaBHas
4acTh HOBOBBEACHHI B Pa3IMUYHBIX (DOpMax OCYIIECTBICHHS: B OpraHU3aIlHH,
yopaBieHue, B pa3pabOTKe HWHHOBAIMOHHBIX METOAMK, B  MoJx00pe
OPUTMHAJIBHBIX CPEJICTB U AP.

TexHonoruss NEeJaroru4eckoro mporecca IMOHMMAaeTcsi HaMH — Kak
COBOKYIHOCTh HEOOXOJAMMOM ¥ BOCHPOM3BOJMMOM  MOCIEAOBATEIbHOCTU
JNEWCTBUU Iearora M CTYJAEHTa, NPOU3BOAAIIAS K YCIEIIHOM peanu3aluuu
MOCTaBJIEHHBIX I1ened u 3amady. W eciu peub wumer o0 MHHOBAIUU
MeJaroruueckoro mpolecca, TO ClelyeT HMEeTh B BUAY U pa3paboOTKy
WHHOBAIIUOHHOW TE€Iaroru4eCcKOd TEeXHOJIOTHH, MPEIyCMaTPUBAIOIIECH HOBYIO
JIOTUKY MOCTPOEHHUS Y4eOHO-BOCIIUTATEIBHOTO Mpoliecca.

122



CeromHss Mbl BCE€ 4Yalle CIBIIMM, 4YTO «OO0JE€Th — 3TO JOpOroe
YAOBOJIbCTBUE) UJIH « 3I0POBbE JIETYE COXPAHUTH, YEM BOCCTAHOBUTH.

UenoBek, y KOTOPOro ObLI ONBIT XOTh CKOJBKO — HUOYAbL CEpbe3HOM
00JIe3HU WM TpaBMbl, YOEIUJICA B CIPaBEIJIUBOCTU ITUX BBICKA3bIBAHUU Ha
cobcTBeHHOM ormbiTe. [I[puHMMas BO BHUMaHUE, YTO JBUTaTEIbHAs aKTUBHOCTH
ABJIAETCS OTHUM U3 BeAYUIUX (aKTOPOB 3I0POBOTO 00pa3a *U3HHU, CIEYyeT, Ha
HaIll B3TJIAJ, JAHHOMY BOIIPOCY YIENUTh Oojee NPHUCTaIbHOE BHHMaHUE B
nporuecce pU3nIecKoro BOCIUTaAHUS MOJIOAEKH.

2 OcHOBHASl 4YAaCTh

«3n0poBelii 00pa3 xku3HU» - «30XK» U ero mpou3BOAHbIE OYEHb TPYAHO
HA/ICTTUTh HOBBIM CMBICJIOM M T€M CaMbIM BO30YAUTh UHTEPEC Y 3aHUMAIOIIUXCSI.
MHOXeCTBO 3apyOeXHBIX HCCIIEIOBATEICH TOBOPAT O TOM, YTO B Pa3IMYHBIX
nyonukarusax 3T TepMuHbl («307K» U 1MomoOHBIC...) HCHONB3YIOTCS OYEHb
HEOJTHO3HAYHO M 4YTO CMBICI W HWCTUHHOE 3HAUEHHWE HTOr0 TEepPMHUHA TO4ac
yckonb3aet.[1,2] Uto xe mpennaraercs pasHbIMM CHCHUAIUCTAMH  BMECTO
«HAOUBIIUX OCKOMHUHY» MOHATUI? [IpuBenemM psija U3 HUX:

- (hopmupoBaHHE «310POBOT0Y» MOBEACHUS

- «00y4eHHe 3710POBBIO»

- npoaBuxeHue «30X»

OTnanunTenbHas 4epTa COBPEMEHHBIX MPEICTABICHHUI O 3I0POBbE — 3TO
OCO3HaHUE WH]JIUBUIOM HE0OX0IMMOCTHU ero YKpEIJIEHUS U
coBeplIeHCTBOBaHUSA. CeroiHss HUKTO HE OTPHULAET, 4YTO 3I0pPOBbE €CTh
nokasarejib HE TOJIbKO (M3MYECKUM, HO W TOKa3aTellb KyJIbTypbl YelloBeKa B
HeJIOM. 3J0pOBbE PACCMATPUBAETCS KAaK TapMOHUS TEOPETHYECKOrO0 U
IPAKTUYECKOTO OBITHSA, KaK Mepa COTJIACOBAHHOCTH B UYEJIOBEKE MPUPOTHOTO U
conuanbHOoro Hayan. Cienyer TakKe OTMETUTb, YTO MpPU OTCYTCTBUU Y
WHAVBUJA YCTAaHOBOK Ha CaMOCOBEPUICHCTBOBAaHWME, Ha COOCTBEHHBIE
duznueckre ¥ TCUXOJIOTHYECKHME YCHIHMS BBICOKOTO YpPOBHS 3/J0POBBS
JOCTUTHYTh HeNb3s. llpum sToM BBIOOP YpOBHS U TeMIOB oOecreueHus
¢u3nueckol aKTUBHOCTH 3aBHUCST, MPEXKJE BCEro, OT YEJIOBEKa. 3aTparuBas
npo0ieMy UCIHONb30BaHUS (PU3UUYECKOW KYJIbTYpPHl JJIS CTAaHOBJICHHUS U
YKPEIUICHHSI 3I0POBbsI, CIEAYET MOHUMATh, YTO (PU3NUYECKas KyIbTypa SBISACTCS
HEOTHEMJIEMON 4YacThl0 OOIIEH KyJIbTypbl JTUYHOCTH, MPEAIoJararonieii He
TOJIKO pa3BUTHE (PU3MYECKUX CIIOCOOHOCTEH HWHAMBHIIA, HO U BOCIUTAHHE
CO3HAHUS W MHTEIUIEKTa. Bce 310 obOecmeunBaeT (hOpMUPOBAHHE YCTONYHMBBIX
COIMATIbHO-TICUXOJIOTUYECKUX  MPOSIBIICHUH, TMOJIOKUTEIbHOW  MOTHUBAIUU,
[IEHHOCTHBIX OPHUEHTHUPOB, HMHTEPECOB W TOTPEOHOCTEH. YCTOWYHMBBIE Ke
MOTUBALIMM (PU3UYECKOTO COBEPILICHCTBOBAHMS, BOCIUTAHHBIE B MEPUOJ]
oOydyeHuss B I1IKOJE W By3€e, IMPEBpaIlllalOTCs B HOPMbI TOBEICHMUS,
OnpeeAonue 00IIECTBEHHYIO MPECTUKHOCTh BBICOKOTO YPOBHS 3710pOBbS, U
B 1I€JIOM B OLIEHKY KQYE€CTBA €0 JUYHOCTH.
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CoBepuieHHOE  pa3BUTHE  OOMIECTBO  MNPEAbABISIET  CHEHUPUUECKUE
TpeOOBaHUS K YEJIOBEKY M €ro 310poBblo. [IpobiieMy, CBs3aHHBIE CO 370POBBEM,
3a4acTylO0 MPUBOMASAT K CIIOXKHBIM CHUTYallUsM, 3HAUUTEIIBHO CYXKAIOT KU3HEHHBIC
nepcnekTuBbl. [lM0Xoe caMOYyBCTBHE YENIOBEKA HE MO3BOJISIET €MY JIOCTUYb
JIOJDKHOTO  YJIOBJIIETBOPEHUS OT BBIMIOJIHAEMON pabOThl, a TakKe OT CeMEUHOM
KU3HU W JAPYTMX BHIOB O KU3HEIAEATEIBHOCTH. SICHO, 4YTO TOJy4YeHHE
YIOBIIETBOPEHUS — 3TO PE3YJILTAT HHTCHCUBHBIX YCUJIMI CaMOro 4esioBeka. BakHo
OTMETHUTh, YTO HEJAOCTATOK 3/I0POBbS 3a4aCTYI0 BEJIET K M3MEHEHHUIO B MCHUXHUKE.
Taxxke TH0U HEPEAKO HAJONTO YXOJSAT B CBOM 00se3HH. MHOTHE CHEIUAUCTHI
YTBEPXKAAIOT, YTO COCTOSIHUE 370pOBhsl TouTH Ha 50% ompenensieTcss oOpa3zom
KU3HH 4YEJIOBEKA, KOTOPBIA B CBOIO OYEPE]Ib 3aBUCUT OT YCIOBUW MHUKPOCPEABI U
croco00B KU3HU, MPUHATHIX B KOHKPETHOM 00111ecTBe.[3,4,5,]

ScHO, 4YTO T1ENb0 O00Yy4YEHHUsS 370POBBIO SIBIISIETCS WHAMBHUI C €ro
nHGOPMaIMOHHBIMU TTOTPEOHOCTSIMU, TIOBEJICHUEM, JKEJTAaHUSIMH U LIETSIMH, HO TIPH
9TOM  CaMOOOYYEHHE  3/I0pPOBBIO  TOJHOCTHIO  KOHTPOJUPYETCS  TOJIBKO
CHEIMAIMCTaMH, TPOBOJAIIMMU 00ydeHHE 0€3 aKTHBHOTO y4acThsl 00y4aeMbIX,
0e3 ydera ux ocoOeHHOcTel (1IeTieH, KeTaHui, UHTEPECoB, MOTpeOHOCTEH U T.1.).
JlaHHBI AUPEKTUBHBIA TOAXOJ K OOYYEHHIO 30pOBBIO, HA HAll B3I,
3HAYUTEIBHO CHMKAET IPPEKTUBHOCTH HCIIONIB3YEMbBIX MPOrpaMM, COCTOSIIUX U3
CTaHAAPTHOTO HabOpa COBETOB U PEKOMEHIAINA, UCIIOIB3YEMbIX BO BCEX CXOMKHX
curyarmsax. He cekper, 4To mOTpeOHOCTH B 3[0POBHE MPUCYILA U OTIEIHHOMY
UHIUMBUAY W oOmiecTBy B 1enoM. CoCTOSHHE 3/I0pOBBsSI CKa3bIBA€TCS HA BCEX
chepax xu3Hu Jroned. CrienualucTaMy pa3IudHbIX HAIIPABICHUH BBISBIEHO, YTO
3JI0pOBbE OOYCJIABIMBACT BBICOKMM MOTECHIMAN (HM3UMYECKOM, ICHUXUYECKOU U
YMCTBEHHOW J€€CIIOCOOHOCTH YETIOBEKA M CIY)KHUT 3aJ0rOM €ro IOJIHOIIEHHOM
AKU3HU. B 3HAUMTENHHOM CTENEHU 310POBbE HACEJIEHUS OKA3bIBAET HA JUHAMHUKY
ASKOHOMHYECKOTO 3PEJIOCTH. DTO BCE HAKIAJBIBAET HA JMYHOCTH ONPEICICHHYIO
OTBETCTBEHHOCTb 32 CBOE 370POBbE, 3JOPOBLE CBOETO MOTOMCTBA U T€X, KOMY OHA
MOXKET U JI0JKHA TOMOYb. CEeroiHsd HUKTO HE MOXET OTPULIATh, YTO BHUMAHHUE K
CBOEMY COOCTBEHHOMY 3JI0POBBIO, CIIOCOOHOCTH OOECIICUNTh HWHIUBHIYAIbHYIO
npodMIAKTUKY €r0 HapyIIECHHUH, 30POBbI 00pa3 KU3HU CIyX,aT MOKa3aTeIsiMu
o011e KyJIbTyphl YeJI0BeKa.

B Hacrosmee BpeMs CyHECTBYIOT pPa3HbIE MOAXOJBI K OIPEICICHUIO
MOHATHUS 310pOBhs. Jlo CMX MOp OTCYTCTBYET €IMHOE HayYHO OOOCHOBaHHOE
MOHATHE «30POBBS MHAWBUIAY». P 3apyOexkHbix criennanucTtoB|1,2] cuurator,
YTO <«3J0POBbE CBA3aHHO CO 3PEIOCTBI0 JIMYHOCTH, HPOSBISAIOLICHCS B
CIIOCOOHOCTH K OCO3HAaHHID COOCTBEHHBIX MOTPEOHOCTH, KOHCTPYKTUBHOMY
MMOBEICHUIO, 3J0POBOM AaKTUBHOCTH M YMEHHIO IIPUHUMATh OTBETCTBEHHOCTH 32
caMoro ce0si». OHU CUUTAIOT, YTO 3[I0POBBE — ITO OOPETEHHE YETOBEKOM CBOEH
CaMOCTH, « peaiau3aiusi CcBoero <«S», TMOMHOIEHHAass U TrapMOHUYHAs
BKJIIOYEHHOCT, B  cooOmiecTBO Jrojged. Takwe  JIOOW, ONTHMAaJIbHO
AKTYyAJIM3UPYSACh, AKTUBHO JIEMCTBYIOT B KQKJIOW HOBBII MOMEHT CBOEU KU3HHU.
HNHTepeceH moaxoa psAna CHEUUAIHUCTOB, OLEHHUBAIOIIUMX 3J0POBBE IO TPEM
MPU3HAKaM: COMAaTHYE€CKOMY, COLIMAJIbHOMY H JINYHOCTHOMY|[3,5].
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IIpy 3TOM  CcOMAaTWYeCKUW  IMPU3HAK  IIpEAriojaraeT  TapMOHHUIO
(M3UOJIOrMYECKUX TPOIIECCOB, ONTUMAIBHYIO aJanTallii0 K OKpYKaromien
Cpele, COBEPIICHCTBO CaMoOperyiasiiuu B opranuzme. ColuanbHbld MPU3HAK
XapaKTepU3yeT Mepy TPYIOCIIOCOOHOCTH, COIIMATBHYIO aKTUBHOCTh, JICSITEIHLHOE
OTHOIIIEHUE K OKpYXKaroleMy Mupy. JINUHOCTHBIN K€ MpU3HAK MOApPa3yMeBaET
CTPaTErMi0 JKW3HM YEJIOBEKAa, CTENEHb €ro TOTOBHOCTU K YIPABJICHUIO
00CTOSTENbCTBAMU KU3HU.

[IpyauMass BO BHMMAaHWE HAJIMYUE PsAJIa COCTABISIOMIMX 30POBbs, B
YaCTHOCTH, TaKMX Kak (¢u3UYecKasi, NCUXUYECKasl COIMajbHas U JyXOBHas
CJIeyeT pacCMOTPETh U (DAKTOPHI, OKA3BIBAIOIINE MTPEUMYIIIECTBEHHOE BIIUSIHUE
HAa KaXAyH W3 HUX. Tak K YHUCIy OCHOBHBIX (DaKTOpPOB BIUSIONIUX Ha
dbu3udecKoe 310pOBbE OTHOCSTCS: CUCTeMa MUTaHUs, (PU3HUYECKUE HArpy3KH,
NbIXaHUE, 3aKaJTMBAHUE, THTUCHUYECKUE TTPOLETYPHI.

Ha ncuxuueckoe 310pOBbE B MEPBYIO OUYEpEb BO3JICHCTBYET CHUCTEMa
OTHOIIIEHUH YeJIOBEKa K ceOe, IPYruM JIFOASM, )KHU3HU B 11€JIOM, €T0 KU3HEHHbIE
IIEJIU U [IEHHOCTH, IMYHOCTHBIE 0COOEHHOCTH. ColMaIbHOE 3I0POBHE JIMYHOCTHU
3aBUCUT  OT  COOTBETCTBHUS JIMYHOCTHOTO po¢eCCUOHATLHOTO
CaMOOTIPEICJICHHS, YAOBJIETBOPEHHOCTH COLUAJIBHBIM CTaTyCcOM, THOKOCTH
KU3HEHHBIX CTPAaTErMid W HX COOTBETCTBHUS COLIMOKYJIBTYPHOW  CUTyalud
(PKOHOMHUYECKHM, COIMAIbHBIM M TICUXOJornueckuMm). W HakoHen, Ha
IyXOBHOE 3J0POBbE, SBIISIIOIIMMCS MPEIHA3HAYEHUEM >KU3HH, BIUSET BBICOKAs
HPaBCTBEHHOCTh, OCMBICIICHHOCTh M HAIlOJHEHHOCTh JKU3HH, TBOPUYECKHUE
OTHOIIEHHS U TAPMOHHUS C COOO0M M OKPYKAIOIIUM MHUPOM.

AHanu3upys MHOrooOpa3ue TIOHATUA U (DOPMYITHPOBOK, MOXKHO
YCTaHOBUTH, YTO 3I0POBbE PACCMATPHUBAETCS KaK MHTErpajbHasl XapaKTEPUCTHKA
JMYHOCTH, OXBATHIBAIOIIAasl KaK €€ BHYTPEHHHM MHp, TaK M BCE CBOe0oOpa3us
B3aMOOTHOIIEHUI C OKpyxkeHueM. [Ipuuem ero He cieayer paccMaTpuBaTh Kak
caMmoIlellb — OHO SIBJISIETCS JIMIIL CPEJCTBOM JIJIsi HauboJiee MOJHOM pean3aliu
KM3HCHHOTO TIOTEHIMajla dYeloBeka. Pa3HooOpa3Has TpaKTOBKa 30POBbBS
3aTpyAHSAET MOCTAHOBKY MPAKTHUYECKUX 1€ W MPUOPUTETOB B cdepe OXpaHsbl,
npodWIaKTUKA M YIYYIICHHUS 370pOBbA. B CHIy MHOTO3HAYHOCTH TIOHSTHH
(BIIOPOBBE» CIOKHO CPOPMYIHPOBATh E€IUHYIO KOHICTIUIO, KOTOpas Obl
BKJIOYaja BCE CMBICIBI M 3HAUEHUSI 3TOrO MOHATHS. CuuTaeM, Ha COBPEMEHHOM
ATane sl MpakTUdeckux 1eneid B cdepe (Gu3nueckod KyJabTYpHOU MOJIONEKH,
clieyeT BbIOpPATh OHMOICHUXOCOIMAIBHYI0 MOJETh 3[0POBbsS. JTa KOHIIETILIHS
SBJIIETCS. B HACTOAILME BpPEMsl CaMOl BCEOOBEMITIONIEH, U B TO K€ BpeMsl caMou
MIPUTOTHOM IS TeNIel IPAKTUIECKOTO BHEAPEHUS B chepe HU3NIECKON KYJIbTYPHhI
CTYICHYECKOW MOJIOJICHKH.

Crnenyer OTMETUTH, UTO MPEACTABICHUE O 3J0POBbE BO MHOTOM M OT
COLMAJIBHOTO CTaTyca 3aHUMAIOIIMXCS, ITHUYECKOTO MPOUCXOXKICHHUS, IMOJIA,
BbIOMpaeMol npodeccuu u pana apyrux gakropon. Kpome 31oro, He00X01UMO
MIOMHUTHh O TOM, YTO HapOAHBIC MPEJICTABICHUS O 3/I0POBBE, CIOKUBIIHECS B
pa3HBIX KYyJIbTypax, 4acTO HE COBNAJAIOT C HAay4YHbIMH noaxogamu. Cuurtaem
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BaXHBIM 33a0CTPUTh BHHMaHWE Ha MpPOOJEMbl MPAKTUUECKOW peaau3alui,
COCTaBJIAIOIIMX 3/I0POBOr0 00pa3a )KU3HU CTYJIEHYECKON MOJIOIECHKU.

K mozasim, Begymmm 310poBbIid 00pa3 )KU3HH, CI0KUIOCH HEOTHO3HAUHOE
otHomeHue. Co3gaeTcsl BleYaTIEHHUE, YTO 30POBBIM 00pa3 KU3HU — 3TO TO, O
YeM BCE 3HAIOT U O YEM C JIETCTBA BCE T'OBOPAT, HO MaJO JAENAOT Ui €ro
peanuzanuii. Pe3ynbTaTUBHOCTH MpoOMaraHjbl U aruTaluy 3a 37A0POBBIM 00pa3
KU3HU PE3KO CHHUKAETCS NPHU BCTPEYE C PEATBHOCTHIO NMOBCEIHEBHOM JKU3HHU.
[IpeciioByTble MHOTOBEKOBbIE TpAIUIMHU, CIOXKUBIIMECS B HallleM OOIECTBE,
MO3BOJISIIOT BECbMa TPEHEOPEKUTETBHO CYIUTh O JIFOASX, BEIYIIUX 30POBBIi
o0Opa3 xu3HU. Becbma ckenTHYECKH OTHOCATCS K JIaHHOM mpolOsieme Jaxe
CTyZIE€HYECKAasA MOJIOAEKD.

Psan 3apyOexunbix cnenuanucToB [1,5] Bce yaiie, onuckiBasi o0pa3 >KHU3HU
JoJed, ynoTpeOssitoT TEPMUH — «30pOBOE MOBeeHNE». UTO OHU MOHHUMAIOT
nox AtuM? «3A0pOBOE TOBEIEHHE» - O3TO Jr00as AaKTUBHOCTH JIIOZCH,
HaIlpaBJICHHAs HA YJIy4YLIECHUE WJIW NOJAJIEPKaHUE UX 310pOBbi. [10 MX MHEHUIO
«300pOBOE TMOBEACHUE» 3aBUCUT OT COCTOSIHUSA 3J0pOBbsSl UEIOBEKa, €ro
O’KMJIAHUI M MOTHBALIMH MO OTHOLICHHWIO K COXPAHEHUIO, MOAACPKAHUIO WIIN
YIYUYIIEHUIO 310poBbA. Kpome »3TOro, oTMeyaercs, 4YTO Ha «3I0pPOBOE
IIOBEJICHUE » BIIUSIOT:

- ICUXOJIOTUYECKHE OCOOCHHOCTH;

- BO3pacT;

- COLIMAJIbHBIN CTATYC;

- YpOBEHb 00Pa30BaHUS;

- HAIMYHUE «3I0POBOTI0» WIH «HE3I0POBOT0» OKPYKEHUSI;

3 3aki04eHue

He cekper, uro BHeapeHue «30XK» B paznuyHbBIX CIOSX HACEJICHUS UIET
Ype3BbIYAHO TpyIHO. M1 310 HeCcMOTps Ha TO, YTO HAa COBPEMEHHOM JTalle y
JIOJIEU YK€ HAKOIWIJIOCH JOCTATOYHO SMIIMPUYECKUX 3HAHUM O TOM, UTO YCIIOBUS U
00pa3 KU3HH BIUAIOT HA BOCIIPUMMYMBOCTD YesioBeKa K 0oje3HsM. MeHHO 3To
NoOYAWIO MHOTHX YYEHBIX, PAaCHpOCTPaHATh 3HAHWS U OMBIT O MPOCTEHUIINX
crocobax TMpeJoXpaHEHUs OT pa3IUYHBIX 3a00JI€BAaHUHU, a TaKkKe BHEAPSTDH
JNOCTYIHBIE MOAXOABI K 3alUATE 310POBbS CPEAM Pa3IMYHBIX I'PYIIl HACEICHUS.
IlocenoBaTenpbHO 3apOXKAAINCH U PA3BUBAIACH UIEU O BPENE MAJIONOJABUKHOIO
o0pa3za XU3HU, 0 HEOOXOIUMOCTH HCMOIb30BaHMs (PU3NUECKUX YIPAKHEHUU IS
HOPMAJIbHOI'O DPA3BUTHUS YEJIOBEKAa, HAa4MHAs C JETCKOro Bo3pacra. M3ywanacek
3HAYMMOCTb U JPYTUX (PAaKTOPOB KU3HEAEATEIBHOCTH YEIOBEKAa — YMEPEHHOCTDh B
€71, IOJTHOLICHHBIN COH, THTHEHNYECKUE HABBIKM U MHOTOE JIPYTOE.

3a4acTyro METOABl pealu3ally 3TUX WACH, TaKue K€, U JaXKe Mporarasjia
ATUX HJEH 3HAUMTENBHO YyCTymaeT mnpexxkHeil. Ceroanss B OOJIBIIMHCTBE CTpaH
OTKa3aJIMCh OT MOJX0/I0B, OCHOBAHHBIX HAa arvTallyy, MPONAaraHjie U JUPEKTUBHOU
nonaye uHpopManuu. A Hamie COOCTBEHHOE OTHOILIEHUE K HIEIM 30pOBOTO
00pas3a ’KU3HU BO MHOT'OM JIEMOHCTPUPYET PE3YJIbTaThl MHOTOJIETHEH JABHOCTH.
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FOREIGN LANGUAGE TEACHERS TRAINING IN UKRAINE:
TENDENCIES AND CHALLENGES OF EDUCATION REFORM

Svitlana Shandruk
(Kropyvnytskyi, Ukraine)

Abstract: The article analyzes problems of professional preparation of
teachers of foreign languages. Positive experience of maintaining high quality
professional training of American teachers of foreign languages, which was
found out during research, correlates with specific tasks of modernization of
national professional preparation of teachers of foreign languages, exposes new
sources of innovation, management and improvement of pre-service and post-
graduate pedagogical education in Ukraine.

Keywords: Foreign language teachers. Positive US experience.
Pre-service and post-graduate preparation. Professional training. Tendencies of
education reform.

1 Introduction

Integration of Ukrainian education into European and world educational
space requires acquisition of foreign languages at a qualitatively new level.
Modern globalized information and technological society demands immediate
modernization of teacher training system, improvement of the system of
postgraduate education of teachers, introduction of international standards of
assessment for students and teachers.

Education reform reveals contradictory tendencies in the sphere of
professional training of teachers in Ukraine which determines new demands for
teachers of foreign languages because the task of preparation of school
graduates for world market integration, formation of comprehensive world idea,
and adoption of cognitive and communicative methods of activity, ability to
receive information from different sources is delegated to them.

Integration of Ukraine into European and world educational spheres the
features of which are related to the nature of global processes, and also with the
specific terms of development of social, economic, political, cultural and
educational life of our country predetermines the demand of different problems
decision. According to The National Doctrine of Development of Education
(http://zakon2.rada.gov.ua/laws/show/344/2013)  these  problems include
improvement of quality of education; monitoring of effective practice of
educational system at the national level;, decentralization of management of
education through expansion of government-public partnerships in social sphere;
structural reformation of the system of education according to the demands of
continuing education; preparation of teachers and educational institutions for
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innovative activity; development of market of educational services; development
of international cooperation; monitoring and use of the best foreign experience
in education.

International experience of scientific analysis of teacher training in the US
Is of particular interest. Despite some differences in historical, social and
cultural aspects of the USA and Ukraine, the functional commonality of national
education systems makes it possible to experience the creative use of teacher
training in the United States and contribution to the improvement of the
Ukrainian system of teacher education in general and professional preparation of
foreign language teachers in particular.

Taking into account the modern needs of the society in foreign language
skills at a qualitatively new level, there is an urgent need to update the system of
professional preparation of future teachers which involves new standards
development for all levels of higher education.

New approaches need considerable strategic and procedural reforms of
both the system of public higher education and the state general system that will
be resulted in modernization of long-term strategies and methods that do not
answer modern demands. These reforms will need collaboration of leaders of
higher education, governors and public school administrators in overcoming of
political barriers and support of new idea of professional preparation of teachers.
The purpose of this paper is to make a comparative pedagogic analysis of the
modern systems of professional preparation of teachers of foreign languages of
USA and Ukraine and adaptation of the best American experience in
modernization of Ukrainian education system.

2 Main part

The USA has convincing pedagogical achievements and the developed
system of professional preparation of teachers. Theory and practice of education
in the USA is based on old multinational and historical traditions and depend on
public policy in the sphere of education. American educators H. Marx and D.
Moss (35-47) disclose the problem of unification of teaching profession in the
course of professional training programs. Researchers analyze the issue of
creating interethnic professional training programs for teachers. Numerous
studies have highlighted the link between school evaluation, improvement and
effectiveness. In particular, William R. Shadish, Thomas D. Cook, and Laura C.
Leviton argue that the purpose of educational assessment is to develop
knowledge about the value of pedagogical management and its components
focused on improving the school. Scientists H. Austin, B. Dwyer and P.
Freebody also emphasize the importance of upgrading staff skills. Convention
on the Organisation for Economic Co-operation (OECD) (19) citing L. Darling-
Hemmond and other pedagogues identified four fairly clear positions of what is
expected of teachers: Teaching as a Job; Teaching as a Craft; Teaching as an
Art; Teaching as a Profession.
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Tendencies and challenges in professional activity of American teachers
of foreign languages can be relatively qualified as global/international and
national. Inevitable transformation of consciousness as the result of
globalization changes content and form of education. School plays an
extraordinarily important role in this process. The role of education in
globalization became a spotlight of international financial institutions which
assist development of education and effective support of teachers. The use of
technological achievement, in particular of distance education, creates the
tendency of transporting of western conceptions into new regions and to the
population, giving them knowledge, generated by culturally dominant groups,
and helping them to join consumer society. Another tendency of introduction of
world standards of professional education, practice and professional
development in this context becomes urgent (Shandruk 356-366). During our
research we found out that quality of teachers’ preparation is determined as the
general direction of development of the system of professional preparation of
teachers of foreign languages. The state demands from American secondary
school teachers of foreign languages to be highly qualified, to have at least
bachelor's degree from a four-year education establishment, to receive complete
state certification, and to be competent in the subject.

Tendency of centralization of education is observed lately in the USA.
The strategy of public policy in the sphere of national education is recruiting,
retention and rewarding of teachers of foreign languages who prepare American
children to compete in global economy. The state adopts decision to renew the
value of secondary school certificates through improving of education standards
and teachers’ quality. At federal level tendencies, related to professional practice
of teachers of foreign languages, are determined as: accreditation of all
pedagogical educational establishments; development of the voluntarily national
system of evaluation of students’ progress in order to determine the level of
preparation of teachers; development of the programs of teachers’ residentship
(exceptionally prepared recruits to high needs schools); expansion and
refinancing of mentor program; support of new and innovative ways of increase
of teachers’ salary. The federal government controls and stimulates strict
reforms that states perform in US public schools and provides substantial
financing of educational sphere of those states that has adopted the requirements
and accept programs of reformation. Diverse nature of American nation created
the tendency of organization of pre-service multicultural preparation of teachers
and strategic recruiting and retention of teachers, representatives of minorities.
In connection with the migratory tendencies of the US population in the search
of work state certification, certification interrelation and teaching certificates
acceptance by the states become extraordinarily actual (Shandruk 60-86).

In the process and theory of globalization school plays an important role
as the basic formal agency of knowledge transmission. Distribution of education
as a component of globalization process is considered to be the contribution to
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the process of world democratization. From position of globalization tendency
of professional preparation of teachers the problem of multicultural education is
extraordinarily challenging. The research ‘“Problems and Possibilities of
Multicultural Education in Practice” by B. Ngo (473-495) from the University of
Minnesota proves that school multicultural practice is constantly contradictory.
It sharpens the problems and makes teachers the opponents of multicultural
education. The author of this research marks that it is necessary to reduce
practice of conflicts and tension that certainly appears as the result of cultural
differences. He is deeply convinced, that pedagogical education must offer
approaches and possibilities of multicultural education.

Reforms in the sphere of pedagogical education are orientated at
modernization of the programs of education, in which clinical practice occupies
the basic position. It provides development of partner collaboration with school
districts in which responsibility for teacher preparation is shared between public
schools and universities.

To our mind one of the general tendencies of education despite strong
centralization remains the tendency of decentralization of educational industry
and the system of preparation of teachers. For example, state governments and
state departments of education are competent in: standard-setting of professional
education; development of plans of modernization of ineffective schools;
coordination of the programs of preparation and retraining of teachers;
introduction of the special system of evaluation of teachers and school
administrators; initiatives for increase of status of teachers, their reward, and
support.

We do agree that educators are the heart and soul of American education.
Great teachers and principals are drawn to the profession because they want to
nurture young people and watch them grow not only academically, but also
socially and emotionally. They teach because of their belief in the power of
education to transform lives. Strong teachers of foreign languages can boost
students’ academic achievement, improve their attitudes about school and
themselves, and increase their ability to learn foreign languages. According to
McKinsey & Co highly effective teachers accelerate student learning, close
achievement gaps that have persisted for decades, and build habits of mind that
change the trajectories of students’ lives.

Teachers of foreign languages come into the profession for differing
reasons in different country contexts, in differing economic circumstances and
with varying expectations of the rewards and challenges of the role. John
MacBeath states that common to all, however, is a need for appreciation,
autonomy and affiliation — the latitude and discretion to exercise professional
judgment, together with recognition and endorsement for such initiative and a
sense of belonging to a cadre of like-minded people whose interests and
motivations you share. The place of these within a hierarchy of needs varies
country by country depending on an essential infrastructure of safety, security,
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working conditions, resourcing and adequate remuneration. Teachers, unlike
most professions, are burdened with excessive expectations from society at
large, caught between high expectation and low professional esteem. Debates
may continue as to whether teaching meets the criteria of a ‘profession’, but it is
Impossible to deny the juxtaposition of low esteem and the highly specialized
knowledge, skills, and ‘bedside manner’ which characterize high, and
continuously rising, teaching standards in countries at the leading edge of
development. John MacBeath in his work “Future of Teaching Profession” gives
the commonly accepted criteria of what it means to be a ‘professional’:

1. Theoretical knowledge and concomitant skills: Professionals are
assumed to have extensive theoretical knowledge and, deriving from that, skills
that are exercised in practice.

2. High quality pre-service academic and professional preparation:
Professions usually require at least three years’ academic accreditation plus
professional induction, together with a requirement to demonstrate professional
competence in the workplace.

3. Legal recognition and professional closure: Professions tend to exclude
those who have not met their requirements nor joined the appropriate
professional body.

4. Induction: A period of induction and a trainee role is a prerequisite to
being recognized as a full member of a professional body together with
continuous upgrading of skills through continuing professional development.

5. Professional association: Professions usually have professional bodies
organized by their members, intended to enhance their status together with
carefully controlled entrance requirements and membership.

6. Work autonomy: Professionals retain control over their work and also
have control over their own theoretical knowledge.

7. Code of professional conduct or ethics: Professional bodies usually
have codes of conduct or ethics for their members and disciplinary procedures
for those who infringe the rules.

8. Self-regulation: Professional bodies are self-regulating and independent
from government.

9. Public service and altruism: Services provided are for the public good
and altruistic in nature.

10. Authority and legitimacy: Professions have clear legal authority over
some activities but also add legitimacy to a wide range of related activities.

11. Inaccessible and indeterminacy body of knowledge: The body of
professional skills are relatively inaccessible to the uninitiated.

12. Mobility: Skills, knowledge and authority belong to professionals as
individuals, not the organisations for which they work and, as they move, they
take their talents with them. Standardisation of professional training and
procedures enhances such mobility.

132



Meeting the criteria to be a teacher goes beyond these formal categories
(MacBeath 14-15).

Recently, individuals and organizations from across the field of education
have increasingly called for a similar set of ambitious, comprehensive, and
transformative improvements to the teaching profession. The work of a number
of national organizations embraces shared notions of what must be done to
advance the profession, including the work of the American Association of
School Administrators (AASA), the American Federation of Teachers (AFT),
the Council of Chief State School Officers (CCSSQO), the Council of the Great
City Schools (CGCS), the Federal Mediation and Conciliation Service (FMCS),
the National Education Association (NEA), and the National School Board
Association (NSBA) (A Blueprint for R.E.S.P.E.C.T. April 2013).

Inspired by this growing consensus among leading national organizations,
and an opportunity to focus on and galvanize the dialogue around teaching and
leading, the U.S. Department of Education committed to developing a
responsive and robust policy framework for transforming the profession. At the
same time, the Department undertook an extensive effort to seek input directly
from educators by initiating a national conversation on the teaching profession
and hosting roundtable conversations with teachers and leaders across the
country. To help frame the national conversation and inform future policy, the
Department took on the challenge of depicting a new vision of teaching, leading,
and learning — a vision unconstrained and unprejudiced by the limits of today’s
reality and guided solely by what the U.S. education system must accomplish in
order to remain globally competitive, and provide students with the skills and
knowledge necessary to succeed in their careers and in their lives. In developing
and drafting this vision, the Department engaged educators and organizations at
the local, state, national, and international levels in a deep discussion about the
teaching profession (A Blueprint for R.E.S.P.E.C.T. April 2013).

A Blueprint for R.E.S.P.E.C.T. Recognizing Educational Success,
Professional Excellence and Collaborative Teaching shares vision of seven
critical components of a transformed education profession: shared responsibility
and leadership, recruitment and preparation, growth and development,
evaluation, compensation and advancement, school climate, and community
engagement. Educators consistently identified these components as critical to
transforming the profession and characteristic of the highest-performing school
systems in the U.S. and abroad. A strong education system effectively fuses
these components to build one comprehensive and coherent system.

Reform of the educational sector of Ukraine is using world experience of
human adaptation to life under competitive conditions of contemporary society.
The integration of Ukrainian education system into European and world
educational space is associated with the rethinking of national experience,
finding mechanisms of adaptation of positive foreign experience to modern
realities.
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On March 10, 2016, at a meeting of the Cabinet of Ministers of Ukraine,
the plan of measures to strengthen the study of English language for the period
until 2020 was approved. In order to ensure a good quality English language
teaching process in both secondary and higher education institutions, it is
necessary to update the staff of teachers/educators of English as a foreign
language, having a sufficient level of English proficiency for teaching (level B2
and above) and familiar with modern English language teaching methods
(http://www.kmu.gov.ua/control/publish/article?art_id=248884867).

The new Act "On Education” (http://zakon2.rada.gov.ua/laws/show/2145-
19) introduces voluntary certification of teachers. Teachers who will be certified
will receive a 20% bonus to their salary. Certification of teachers will be
consisted of two stages: external testing and monitoring of the teacher's work in
the classroom.

3 Conclusion

In the conclusion we want to state that analysis of the system of
professional preparation of teachers of foreign languages in the USA confirms
the right course of pedagogical education in Ukraine to variative, multilayered,
module and fundamental. Positive experience of maintaining high quality
professional preparation of American teachers of foreign languages, which was
found out during research, correlates with specific tasks of modernization of
national professional preparation of teachers of foreign languages, exposes new
sources of innovation, management and improvement of pre-service and post-
graduate pedagogical education in Ukraine.

Among the promising areas of further research professional preparation of
teachers of foreign languages in developed countries, trends in the development
of preparation of teachers of foreign languages in the USA and Ukraine deserve
special attention.
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PREFERENCE IN IDENTIFICATION OF EXPRESSIVE MEANS AND
STYLISTIC DEVICES

Gabriela Siantova
(Trnava, Slovakia)

Abstract: The presented empirical study is aimed at preference in
identifying of expressive means and stylistic devices in students who have
stylistics as theoretical and empirical discipline enrolled as a compulsory course.
The results indicate preference of some phonetic and lexical expressive means
and stylistic devices while the others stay difficult for identifying.

Key words: Expressive Means. Stylistic Devices. Stylistics.

1 Introduction

The presented paper deals with the research area Stylistics of English
language. Stylistics is one of the youngest linguistic disciplines where the subject
of research is interpreted by various authors ambiguously. According to Slovak
linguist Findra (2004, 13) the subject of stylistics and its research program that was
gradually delimited in relation to cognate scientific disciplines is currently exactly
defined. Findra further defines stylistics as a linguistic discipline where a text is the
basic notion and a linguistic discipline in which besides belles-lettres texts also
factual texts are studied. Black (2006, 3) understands stylistics as a study of literary
discourse from linguistic point of view. Short (2006, 1) has very similar
understanding of stylistics. In the chapter named “Who is stylistics?[ | presents the
opinion that stylistics is an approach to the analysis of (literary) texts using
linguistic description. Stylistics spans the borders of the two subjects, literature and
linguistics. Russian linguist, professor Skrebnev (2003, 6) does not state an
unambiguous determination of the notion stylistics. He sees stylistics as a linguistic
discipline that nobody exactly knows what the subject of its research is. According
to Skrebnev, the span of questions, subject and tasks which stylistics is concerned
with, is open to further discussion.

2 Main part

In analysis of literary, but not only literary texts, various methods are used
thanks to which evaluation of texts can be reached. Short (2006, 3) states
a sequence of three parts that are the essential core of criticism:

Description — Interpretation — Evaluation

where description is mainly but not entirely linguistic. The presented
sequence is used mainly in literary criticism.

In analyses of texts from stylistic viewpoint one of the first points is to
concentrate on identifying of expressive means and stylistic devices, or figures.
Galperin (1977, 27, 30) defines expressive means as “those phonetic,
morphological, word-building, lexical, phraseological and syntactical forms
which exist in language-as-a-system for the purpose of logical and/or emotional
intensification of the utterancel | .
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Stylistic devices are understood as aconscious and intentional
intensification of some typical structural and/or semantic property of a language
unit (neutral or expressive) promoted to a generalized status and thus becoming
a generative model. Znamenskaya (2002, 35) in this connection states that a
stylistic device is a literary model in which semantic and structural features are
blended so that it represents a generalised pattern.

In pedagogical practice in analysing texts, in this case mostly literary,
belles-lettres texts (fictional prose, poetry), the students focus on identification
of phonetic, morphological, lexical and syntactical expressive means and
stylistic devices. From author@s own experience it can be declared that it is
arduous to comprehend all aspects in the analysis of texts in number of 26 hours
allocation of practical seminars within one semester. From the viewpoint of
students it is the easiest step in analysis of texts to identify expressive means
(EM) and stylistic devices (SD). The research is oriented to identification of EM
and SD in a provided text on probands and on the same line to investigate their
frequency in probands@ identification. A research sample was formed by the
students of the first year of Masteris degree study with subject of study English
Language and Culture in Specific Communication at the Department of British
and American studies of the Faculty of Arts of the University of Ss. Cyril and
Methodius in Trnava and in a daily form of study.

Stylistics is a compulsory course for the selected probands. The number of
probands was in a count of 38. The research was realized in the winter semester
of 2016/2017 academic year. The probands had at disposal a text in English
language “The Secret Sharer® written by the author Joseph Conrad. A genre was
fictional prose and a functional style was belles-lettres. The text consisted
of 7 sentences marked by numbers in brackets at the beginning of each sentence.
The task was to identify the highest number of expressive means and stylistic
devices. The research is aimed at analysis of phonetic and lexical EM and SD.
Syntactical and morphological EM and SD were not taken into consideration.

alliteration asonance rhythm
identified figure number of number of number of
% identified % identified % identified
figures figures figures
mysterious system 2,63 1
westering sun 7,89 3
ruins of stone walls 10,5 4
sun shone smoothly 68,42 26 2,63 1 7,89 3
fainter and farther 42,10 16

Table 1 Identification of phonetic EM and SD

In identification of phonetic EM and SD alliteration was represented in
the highest number on the example sun shone smoothly where 68,42% of
probands were able to identify the figure. Alliteration fainter and farther the
ruins of stone walls follows. The result can be ascribed to the fact that
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alliteration is not a complicated figure to be identified due to identical/similar
consonants and its sound similarity in pronouncing it aloud. Generally it can be
stated that alliteration is one of the figures that the students on seminars are able
to identify as the first one. Other phonetic EM and SD introduced in the table No
1 form inconsiderable part.

epithet hyperbole metaphor metonymy

N so 8 |z58 [3B4 [P

identified figure S E 3 SE 3 S O S 9
E T .2 E .2 Qs S ==
22 % =h-A E § & E g3

c = c =
% % % %

mysterious system 47,37 15,79 6

suggesting ruins 26,32 13,16 5

parting glance 44,74 7,89 3

impeccable joint 42,11 5,26 2

monotonous sweep 42,11 15,79 6

impassive earth 55,26 23,68 9

devious curves 73,68 7,89 3 5,26 2

mitre-shaped hill 39,47

animated glitter 44,74 15,79 6

unmarked closeness 10,52

homeward journey 7,89

larger and loftier mass 15,79

vain task 23,68 15,79 6

westering sun 28,95 21,05 8

stable sea 7,89 18,42 7

light cloud 5,26 18,42 7

scattered pieces of silver 7,89

barren islets 21,05 13,16 5

imperceptible ripple 26,32 2,63 15,79 6

a perfect and unmarked 2632 13.16 5

closeness

crazy of aspect 5,26 15,79 6

enormous dome of the sky | 23,68 60,53 23

ruins of stone walls 2,63 13,16 5

sun shone smoothly 2,63 21,05 8

fainter and farther 2,63

blue sea 2,63 13,16 5

Table 2a) Identification of lexical EM and SD
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oxymoron personification simile
8 8 8
> > >
identified figure =5 =5 s 5
= D = 2 = 2
% | 35| % | 8E| % | 8%
=8 =8 =8
mysterious system
suggesting ruins 5,26 2
parting glance
impeccable joint 5,26 2 5,26 2
monotonous sweep
impassive earth 34,21 13
devious curves 2,63 1
mitre-shaped hill
animated glitter 2,63 1 21,05 8
unmarked closeness
homeward journey
larger and loftier mass
vain task 5,26 2
westering sun 5,26 2
stable sea 23,68 9
light cloud 42,11 16
scattered pieces of silver
barren islets 5,26 2
imperceptible ripple 2,63 1 21,05 8
a perfect and unmarked closeness
crazy of aspect
enormous dome of the sky 5,26 2
ruins of stone walls 5,26 2
sun shone smoothly
fainter and farther
blue sea

Table 2b) Identification of lexical EM and SD

In identification of lexical EM and SD the probands were able to
determine epithet, hyperbole, metaphor, metonymy, oxymoron, personification
and simile. The epithet presents the highest number of identified figures while
the most frequent epithet is manifested on a following example: devious curves
(73,68%) followed by impassive earth (55,26%). The next identified epithets are

stated in the chart below.
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epithet

blue sea 2,63
Sfainter and farther 2,63
sun shone smoothly 2,63
ruins of stone walls 2,63
enormous dome of the sky 23,68
crazy of aspect 5,26
a perfect and unmarked closeness 26,32
imperceptible ripple 26,32
barren islets 21,05
scattered pieces of silver 7,89
light cloud 5,26
stable sea 7,89
westering sun 28,95
vain task 23,68
larger and loftier mass 15,79
homeward journey 7,89
unmarked closeness 10,52
animated glitter : 44,74
mitre-shaped hill ] 139,47
devious curves
impassive earth
1monotonous sweep
impeccable joint
parting glance
suggesting ruins
mysterious system i i I , 7,37

73,68
55,26

The epithet as a SD is easily identified figure for the probands as in
majority they are able to determine substantive and a coloured attribute
belonging to it. The second SD mostly identified was metaphor. The probands
who were able to determine the epithet on the examples were at the same time
able to identify metaphor or rather the epithet was in many cases identified as
metaphor, too. Personification also reached a high number of identifications,
then oxymoron, simile, metonymy and hyperbole ensue.

3 Conclusion

The presented study concentrates on the preference of expressive means
and stylistic devices identification of the extract from fictional prose and belles-
lettres functional style. The research was made with the use of method based on
analysis of the documents. The number of analysed documents were equal 38.
The outcomes of the analysis proved that the students are more familiar at
identification of some phonetic and lexical expressive means and stylistic
devices (alliteration, epithet, metaphor, personification) in comparison with
different ones (oxymoron, metonymy, etc.). The research also proved that the
students were able to identify the examples in the text as various expressive
means and stylistic devices at the same time — e.g. epithet was also understood
as metaphor or personification.
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On the grounds of the results obtained from the research the
recommendations for pedagogical practice emerged — improvement of teaching
on stylistics seminars — practical analyses aimed at identification of all, not only
of easily identifiable EM and SD in order the students will be able to recognize
more nuances in the texts and by them to better understand and feel artistic value
of the texts.

References

1. Black, Elizabeth. Pragmatic Stylistics. Edinburgh: Edinburgh University Press,
2006.

2. Findra, Jan. Stylistika slovenciny. Martin: Vydavatel'stvo Osveta, 2004.

3. Galperin, Ilja Romanovich. Stylistics. Moskva: Moskovskaja Vyschaja skola, 1977.

4. Short, Mick. Exploring the Language of Poems, Plays and Prose. Edinburgh:
Pearson Education, 1996.

5. Skrebnev, Yuri Mikhailovich. Fundamentals of English Stylistics. Moskva: Astrel,
2003.

6. Znamenskaya, Tatiana Anatolyevna. Stylistics of the English Language. Moskva:

URSS, 2002.

Gabriela Siantova

PhDr., PhD.

Assistant Professor

University of Ss Cyril and Mehtodius in Trnava
The Faculty of Arts

Nam. J. Herdu 2, 917 01 Trnava, Slovakia
+421 33 55 65 249

gabriela.siantova@ucm.sk

141



21°T CENTURY HIGHER EDUCATION ENVIRONMENT

Eva Smetanova; Zhamilya Bakirova
(Trnava, Slovakia; Arkalyk, Kazakhstan)

Abstract: The 21% century has brought a new view on pedagogy and
educational activities in general. The model of 21* Century Pedagogy is being
gradually implemented in all types of schools and educational institutions. The
article attempts to offer a closer look at the issue of the new pedagogy model
related specifically to higher education environment.

Key words: Competences. Higher Education. Learner. Pedagogy. Teacher.

1 Introduction

Speaking about twenty-first century pedagogy, some questions may arise.
In what way are the students of the 21% century different from those of the
previous centuries? In what way do the 21% century teachers differ (or should
differ) from their predecessors? How much have the subject content and school
curriculum changed? How do all the changes influence teaching methods and
approaches? Have the learning methods and strategies changed, too? And what
skills does twenty-first century pedagogy aim to promote? The article attempts
to develop answers to these questions as well as to offer some other suggestions
related to the issue.

2 Main part

Students of the past are nowadays commonly viewed and described as
passive receivers of knowledge or submissive spectators - in comparison with
today’s learners who can often take initiative to participate in a learning process
and to co-create new ideas. To a certain extent, it may undoubtedly be true:
present learners do not hesitate to ask, to suggest, to express their opinions, to
remark or comment if they consider it necessary. However, to generalise the
idea that all students of the 21 century are active and curious people willing to
discover, learn, know or contribute to their education process would not be
appropriate. Every person — whether in the past or in the present and probably
also in the future — has their own individual approach and attitude towards
learning, towards getting new information, towards developing life
competencies or practising scholastic skills.

Gijsbers and van Schoonhoven (2012) suggest some new ways to learn
new skills for future, i.e. promising and perspective jobs in the 21% century.
Such positions are usually associated with robotics, computing, new energies
and green environment, science, space, business, medicine, biotechnologies,
architecture and so on. It is hard to name all of the posts and positions, however,
the idea is to show what the future career may be connected to. In order to be
prepared for these kinds of job and achieve success, Gijsbers and van
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Schoonhoven (ibid) emphasise the necessity to acquire individualised learning
strategies. These are supposed to help each individual student succeed or master
in @ manner which best suits their originality. They highlight the benefits of
collaborative forms of learning and acquiring new information in an informal
rather than in formal education settings. Critical thinking skills development,
ability to create new concepts and combine or integrate them with the already
existing knowledge and skills, strong personal development — these are only
some of the aspects or features representing the model of 21% century pedagogy.
The following part will analyse these features in more detail.

In 1962, Lev Vygotskyj (In: 1986) introduces his highly original
exploration of human mental development and considers social interaction a
prime aspect of learning — that means learning through cooperation with other
humans. The idea of collaborative learning in connection with the third
millennium is thus simply a “polished” original idea, which has already existed
for many years. However, what has changed is the way of interaction. It is
unquestionable that modern technology plays an essential role in education
nowadays and students are familiar with developing technologies. It is even
common and at the same time natural that students sometimes use these
innovations more effectively than their teachers who are not the so called digital
natives, or computer literate to the same extent as their students are. Students
often connect with their “friends” via social networks; the internet, mobile
phones, team games mean a lot to them. Thus, they express their needs to
socialize — even though it may be arguable if virtual socialising may equal to
real friendship and interaction. Nevertheless, teachers may take advantage of
this situation and create modern learning environment for their students. This
will also accomplishes the idea of an informal setting as such learning may take
place almost anywhere.

Critical thinking may be linked with Jean Piaget, who — also in the
sixties - states that thinking is an activity. Therefore, the teacher is supposed to
provide their students with time and space to think as well as the teacher gives
them time and space for other activities. Piaget (1968) also highlights the
necessity to create the so called “cognitive conflict” — which means to
introduce “a reason” to think or “a problem” to be solved and thus inspire or
encourage students to cogitate. As access to information nowadays is rather
easy and young people have a wide choice to choose the source of the
information, one of the key roles of teachers nowadays is to teach their learners
select information and recognise the “right” one from the “wrong” one. It is
important to show them how to check the source of information and also to
teach them not to “trust” all the information blindly — without questioning,
without verifying the source or the origin of the idea. On the other hand, such
easy access to information may effect students” interest in getting new
information; in fact they may feel that education has “nothing new” to offer
them. In this context, the teacher’s task is to offer to their learners support and
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help. As Bruner (1956) emphasises, the teacher is supposed to give students a
structure and lead them to higher levels of cognition. He suggests that teachers
should concentrate on key concepts: offer them and repeat them at regular
intervals but each time when the concept is being repeated, the knowledge
would be a level higher.

3 Conclusion

It is now clear that the teacher’s role is irreplaceable even in the 21 century,
despite all the modern technologies and appliances, and higher education
environment is not an exception. The goal of this short article was to show that
even in the third millennium, the ideas of effective teaching and learning are
closely connected with the past research and exploration. The works of L.
Vygotskyj, J. Piaget, or J. Bruner have deliberately been chosen for the purpose of
the article — to show the readers how narrowly the past and present and certainly
the future overlap and depend on one another. The teacher develops the learner’s
potential — especially through the language. 21% century higher education learners
should be able to have a wide range of vocabulary and use it appropriately when
socialising with other people. Linguistic research done throughout the decades has
shown and accentuated the importance of verbalisation in the critical thinking
development (Hornackova Klapicova, 2015). In practise it means that teachers
should allow learners to form and present their ideas and opinions through words
and sentences — whether spoken or written. It is usually through communication
that people find out that they often do not know what they think until they say so.
As it has already been mentioned, learners create their own ideas of what they see
or hear — these ideas are called cognitive models. Real learning, however, occurs
only when there is a change of these cognitive models, if desired. A high quality
21% century learning process should therefore help learners transform and change
these ideas and opinions. Cognitive research has also confirmed that thinking can
develop if a teacher or learner develops their teaching/learning styles and
teaching/learning strategies. Therefore, it is necessary for the teacher to be familiar
with the diversity of learning styles and strategies and to be able not only to respect
them but also employ them actively. Psychological research has revealed the
Importance of adequate self-confidence that each learner should have. One of the
options for teachers is to show learners not only what they do not know yet, but
what they already can do, what they know. It is also appropriate to set adequate and
achievable goals as it is proven that success makes success. To activate thinking
and cognition, philosophical research offers to set an issue and let learners discuss
it and seek solutions. Thus, natural human curiosity can be transformed - by human
mind - into thoughts and theories about how the world functions.
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MODERNIZATION OF PROFESSIONAL TRAINING OF FOREIGN
LANGUAGETEACHERSACCORDING TO EUROPEAN STANDARTS

Lina Smirnova
(Kropyvnytskyi, Ukraine)

Abstract: In the article the features of professional training of foreign
language teachers that affect socio-cultural component of Ukrainian higher
education are considered. On the basis of ministerial documents the content of
training is analyzed. Forms of training that have an influence on the formation
of modern Ukrainian teacher’s personality are examined.

Keywords: Competence. Content of Ukrainian professional training.
Foreign language teachers. Professional training.

1 Introduction

For a modern specialist in the field of teaching a foreign language,
understanding the essence of new goals, functions of European education is of
first priority. Modern teacher’s efficiency in pedagogical activity issignificantly
influenced by his mentality, personal characteristics, and level of competence.
Therefore, it is not accidently that teacher’s activity in new environment, his
training and the formation of professional qualities on the basis of a humanistic,
democratic and socio-cultural approaches are actively stressed in pedagogical
literature of European countries as well as in Ukraine and implemented in the
practice of the leading pedagogical universities.

As far as the emphasis is put on formation of professional competence of
a teacher, his socio-cultural, psychological and adaptive qualities,this requires
the introduction of radical changes in the education system and searching for a
new model of teachers’ training. This is a multistage problem, which requires,
above all complex methodological issues, theoretical acknowledgment, study of
its conceptual foundations.

S. Shandruk believes that dramatic developments typical of our country
nowadays provide new avenues of the renewal process due to the changed
public approach to societal issues and challenges on the path of nation
advancement. We support her point of view that reform of the educational sector
of Ukraine is using world experience of human adaptation to life under
competitive conditions of contemporary society. The integration of Ukrainian
education system into European and world educational space is associated with
the rethinking of national experience, finding mechanisms of adaptation of
positive foreign experience to modern realities [5, p. 33].

In various sources, we find an exhaustive list of main issues concerningthe
personality of a teacher; the structure, content and methods of teaching and the
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formation of the teacher's personality; conditions, course and consequences of his
activities; professional orientation of young people and selection of candidates for
being a teacher; adaptation of a young teacher to work; system of professional
improvement and self-education for teachers; changes in the functions and social
status of educators, etc. (V. Kremin’, T. Alekseenko, A. Bogush, V.
Andruschenko, M. Yevtukh, O. Matvienko and others).

It should be added that at the moment the most relevant is the study of the
influence of the teacher of the information revolution and the dissemination of
computer technology; problems of national heterogeneity of student groups; the
need to take into account the effects of globalization and Bologna-like integration
processes; the diversification of information sources, etc. (O. Pershukova,
I. Golubovska, M. Krasovytskyi, O. Lokshyna, L. Pukhovska and others).

Ukrainian researchers such as S. Nikolaeva,S. Shandruk, N. Borisko,
V. Chernyshand others agree that in addition to professional knowledge the
future foreign language teachers need solid psychological and social knowledge.
The specialist must have the appropriate skills and abilities that will eventually
form his socio-cultural competence.

The analysis of researches and publications shows that the works of
Ukrainian researchersL. Pukhovska, O. Pometun, T. Kolod’ko, O. Bigych,
S. Nikolaeva, V. Pasynok, E. Polataj and others are devoted to issues of training
future foreign language teachers and approaches to the formation and
development of theircompetence.

Significant influence on the formation of these approaches in Ukrainian
educational space had the dominant world trends in education and trends in the
development of professional education and its improvement, which are clearly
indicated in the Common European Framework of reference for language
learning, teaching and assessment. The document, which also calls for the
providing conditions for every citizen of the European Union to know at least
three European languages (native and two foreign) and became one of the
foundations for language education in Ukraine.

Common tendencies include humanization, which manifests itself in the
comprehensive development of psychological peculiarities of a personality,
preparation of future specialists for participation in cultural and social life;
integration of science, technology and the content of education; globalization, in
the context of which, on the basis of science and the latest technologyall fields
of education are united. As far as these trends are concerned, the realization of a
new educational outlook — socio-cultural becomes possiblein Ukraine[1].

In leadingUKkrainian higher institutions where future foreign language
specialists are trained, the current trends in language education and the main
principles of their development are provided. These principles touch upon the
following: 1) a wide choice of languages to ensure the development of intercultural
exchanges; 2) capacitybuilding in at least two foreign languages; 3) awareness of
the social, economic and cultural reality in the country of studied language.
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In order to implement these principles in the process of professional
training of foreign language teachers in higher institutions, not only special
attention is paid to linguistic education and cultural knowledge of the country,
but to socialization, which is of special significance.Thus, the purpose of the
article is to investigate the peculiarities of the modernization of future
teachers’training process according to European standards. Our article aims to
focus on waysUkrainian teachers accentuate students’ professional acquisition
of knowledge about norms and values of contemporary European society. The
task of the article is to identify the aspects of professional training in Ukrainian
universities, which contribute to the formation of future specialists, as well as
young generation, as true members of European society.

2 Main part

The current process of training future teachers in Ukraine is considered as
an open dynamic system and understood as such that should not be limited to the
transfer of knowledge in professional subjects. Therefore, the personality of a
foreign language teacheris perceived primarily as a socially active person; who
has knowledge of the social features and culture of his own people and people
whose language is being taught; who is able to prepare young people for
nowadays realities of life and has the appropriate competence [3]. In official
documents of Ministries of Education of Ukraine such educational process is
seen generally as one of the means of foreign teachers training [4; 1].

The process of professional training is aimed at forming among students
the qualities that are necessary in order to participate in socio-cultural processes,
to reflex them and, on the basis of the received information, independently act
adequately, to build constructive relations with students, parents, colleagues, and
others. Implementation of the socio-cultural component in organization of this
process allows to carry out the above objectives, therefore, it occupies an
important place in the structure of professional training of a modern specialist.

The content of the professional training of foreign language teachers
depends on the purpose and on the societal demand. The socio-cultural
component has a significant impact on the goals of modern professional training
in European countries as well as in our country. Having analysed StateStandards
for Education in Ukraine, the purpose of professional training of a modern
foreign language teacher is:

1) Professional training in the context of the European dimension of
higher education, which requires the implementation in the curriculum topics
related to theissues, namely: geopolitical portrait of modern Europe; political
and societal European structures; European ideals of societal freedoms; cultural
diversity in the context of Pan-European culture; multilingualism of modern
Europe and linguistic rights of people; the history of the European Union; the
commonality of environmental, economic and cultural interests in a united
Europe and in the world; Pan-European values (freedom, democracy, human
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rights); respect for the Council of Europe Human Rights Resolutions; openness
and tolerance to representatives of other cultures, beliefs, to their cultural
traditions; the rejection of stereotyped attitudes and the focus on mutual
understanding.

2) Professional training in the context of the dialogue of cultures, which
includes such issues as knowledge of national characteristics, of own culture for
presenting the country among representatives of other countries; ability to be a
mediator of cultures (national and foreign, which language is studied).

3) Professional training, which is aimed at the formation of capacity
building by means of a foreign language on the basis of the latest technologies;
getting information of socio-cultural context from different sources (modern
advanced textbooks, Internet network, mass media, communication with native
speakers of the language being studied); cultural consciousness that helps to
perceive language as a social product; knowledge of the culture of people whose
language is being studied and the societal conditions of their life as an integral
combination; the ability to withstand cultural discrimination and manipulation in
any mabnifestation.

The Recommendations of the Council of Europe emphasize the
sociocultural philosophy of modern professional training of foreign language
teachers and its corresponding principles, namely: humanistic development of
the personality in the context of European culture; didactic adaptation of the
personality to a life in a multicultural, interconnected world; education and
development of the internationally oriented personality of a teacher [3].

The peculiarities of modernization of the process of professional training
are in benefits of innovative methods provided in leadingUKrainianuniversities,
such as: the development of interpersonal communication skills; team work;
development of skills of a creative attitude (students influence the content and
way of conducting courses, which provides throughout monitoring of the
process of studying and questioning of students); implementation through the
Board of the university of such disciplines (possibly as electives) as sociology,
psycholinguistics, intercultural communication, etc.. Such an introduction has
shown its effectiveness in raising the awareness of students about their own and
foreign language culture. For instance, at ouruniversities, researchers work at
cognitive and creative approaches while eliminating stereotypes about other
cultures, teaching respect for their representatives, etc.

It is desirable that courses of anthropology, European studies,
assertiveness trainings, advanced elements of e-learning (Internet-based
education also provides students and teachers with access to new information
and aims at continuing education and self-education for future foreign language
teachers, which ensures the development of their competence); expanded
introduction of CLIL (Content and Language Integrated Learning); active
introduction in the process of training reflexive teaching practice, participation
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in European educational programs shouldbe widely provided in the process of
training future teachers of foreign languages.

We suggest that for Ukrainian universities, while complying with the
requirements of the Bologna Agreement, participation in the international
Socrates, Lingua, and Erasmus programs should become compulsory. These
European educational programs offer Ukrainian students the opportunity to
study abroad what has a positive effect on the formation of socio-cultural
competence of future teachers.

We also pay attention to such phenomenon as intercultural sensitivity.
Putting emphasis on students’ learning of societal and cultural realities,
background knowledge both in verbal and non-verbal communication creates an
important condition for modernization of the process of professional training of
foreign language teachers. Thus, in terms of intercultural sensitivity we point out
the following: 1) the positive perception of cultural features, verbal and non-
verbal behavior of representatives of the culture whose language is studied;
respect for a different perception of the world; knowledge about values; 2)
enriching the personality of a future specialist, based on the perception of
cultural differences; learning new behaviors and new empathy-based styles of
communication; 3) integration of different visions of the world on the basis of
peaceful coexistence. Only if these features are taken into account the formation
of a specialist who will have the status of an intercultural mediator in further
professional activities may be convincing.

Taking into account mentioned above, researchers are actively searching
for innovative forms of training that could stimulate the growth of the
intellectual forces of students, contribute to the formation of their
competence.Consequently, in Ukraine the forms of professional training of
foreign language teachers are such: individual work, a lecture, a discussion
group, a workshop, a practical lesson and a pedagogical practice in school.

Due to modernization especially some forms of training have clearly
changed. For instance, lecture, as the main method of studying at higher
Institutions, has a long history of use. Discussions about the advantages and
disadvantages of lecture have been conducted in Ukraine for several years or
even decades.Some critics believe the lecture is an anachronism, which should
not be in the practice of teaching. Along with this, in Ukrainian universities
there appeared the so-called “converter” lectures, from the Latin word
“conversari” - to communicate. We define such type of lecture as the one in
which the degree of audience activity is the largest, since the combined answers
of the teacher and students, the newly acquired knowledge is used by students
simultaneously for the formation of the appropriate skills. Such a lecture gives
more opportunities for effective collaboration of the audience with the audience,
contributes to the intellectual, cognitive, cultural development of the student's
personality.
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Discussion groups differ from the lectures by providing more
opportunities for practical work of students. The discussion forms of training
include seminars and classes in small groups, common in institutions of foreign
languages. Group discussion provides students with the opportunity to defend
their point of view, learn to listen to the opinions of others, and give the teacher
the opportunity to associate the theory with the students' experience. Small
groups that are typical for the preparation of a foreign language teacher provide
greater opportunities for activating each student.

The modern process of professional training of Ukrainian foreign
language teachers is characterized by an active transition from reproductive
forms to creative work. An important role in this is played by workshops and
practical classes. The peculiarity of Ukrainian higher school is the use of such
form of work with students, as "contact hours". This is a collective form of
practical training, which is planed for students of all years of studying and is
aimed at preparing the student for self-study at the seminar. During contact
hours preparation for the seminars takes place in a foreign language as well.
“Contact hours” is a kind of support in solving theoretical issues in professional
disciplines, helping to build communicative skills and general training skills for
seminars. Thus, Ukrainian students receive not only knowledge but also
psychological support, which ultimately influences the formation of a self-
sufficient personality of a foreign language teacher.

Ukrainian scientists have a significant contribution to the study of
complex aspects of the relationship of knowledge and activities. The concept of
reflexive training of future foreign language teachers has been recently provided
in the context of pedagogical practice, which led to the emergence of such a
term as reflexive pedagogical practice. Gained experience has shown that
pedagogical practice can be more effective; bring more benefits to a modern
student than it was before. Thus, nowadays more attention is given to its proper
organization and conduct, in the process of which the personality of a "new"
teacher is improved, his competence; improves the progress of his professional
adaptation [7, p. 293-294].

Speaking about e-learning (learning through the Internet) we cannot but
stress that it provides optimization and intensification of the learning process. E-
learning is a necessary component in modern structure of training future
specialists and meets the requirements specified in the ministerial documents.
Indeed, in Ukrainian educational space, a new type of student has clearly been
distinguished, and a new form of education. Taking into account the specifics of
professional training for a specialist in a foreign language, e-learning is used
selectively, mainly for the integration of educational subjects. In general, the
practical completeness of the curriculum remains the dominant one.

In Ukraine, constant attention is paid to the computerization of higher
education, which contributes to the development of multimedia modern forms of
training. At the same time, the advantage of learning through the Internet is in
the ability to use the proposals from leading European educational organizations
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to use on-line conferences, lectures, webinars etc., which are conducted by the
best specialists of Europe. An example of this is the cooperation of Ukrainian
leading universities with the Euro CLIC (European Network for Content and
Language Integrated Classrooms) program that is the European Internet
Networks for classes on the integration of the content of the subject and the
foreign language; with Pearson — the World’s Learning Company which offers
educational products and services, assessment, and professional development for
all stages of learning and develop content and assessment for learning and
teaching English.

3 Conclusion

Consequently, we can conclude that the process of modernization has led
us to such a level of approach to the organization of the process of training
foreign language teachers, which ensures the formation of highly competent
modern professional. Due to it, experts talk about the prospect of changing
lifestyle and the mentality of our society. Being right while using this approach
is evident by special surveys that have proven that during the rapid development
of market relations among the necessary personal characteristics of a modern
person, not mentioning foreign language teachers, there were distinguished such
as practical decision-making ability, or mobility; resistance to stressful
situations; mental, psychological and moral ability to withstand manifestations
of social and cultural pathologies.

Societal transformations necessitate continuous improvement of the
process of professional training of a foreign language teacher and pedagogical
practice. Ukrainian scholars are convinced that the creative approach of
participants in the educational process at all stages will ensure the achievement
of goals of modern societal order. Obviously, the concept of interaction is the
main category in the didactic controversy of Ukrainian scholars.
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LEGAL ENGLISH AND LEGAL ENGLISH TEXTBOOKS AT SLOVAK
UNIVERSITIES

Jana Spalova
(Trnava, Slovakia)

Abstract: The author seeks to clarify the content and objectives of Legal
English. Legal English is in Slovakia taught at law universities. She notices
whether these objectives are incorporated in the textbooks of legal English, as well
as 4 communication skills. As the Anglo-American legal system is different from the
legal system used on Slovak territory, it is needed in her opinion, for the diversity of
content of legal terms, to use practice of translation, respectively provide students
with exercises on translation of vocabulary and listening exercises.

Key words: Communicative skills. Legal English. Listening. Textbook.
Translation.

1 Introduction

We can find the requirements for a graduate lawyer profile:

A. in the requirements for a graduate profile of a college

B. in the statutes of individual legal faculties

C. inthe preface of individual legal English textbooks

Requirements on material communication are also reflected in the
demands of foreign language teaching as a means of this type of communication
and affect the foreign language training of university students of non-
philological disciplines as well as the preparation of practitioners and
theoreticians in the relevant field. With regard to such specialized language
training, several levels can be set according to the objectives pursued. In the
case of university students, it is possible to speak about professional language
training for academic purposes.

1. The basic aim of the professional language training of non-philologists
can be generally determined in such a way that students have a communication
capacity corresponding to the specific social context in which they move and
communicate.We can set three levels of academic goals: At the beginning,
emphasis is placed on acquiring the basic communication skills necessary for
successful functioning in the academic (higher education) environment. Student
- a non-philologist who attends the university, will deepen his / her current
language skills during his / her professional language training and adopt new
ones typical of this type of communication.

2. At the same time, students meet new issues of communication and
rehearse various tactics of speech behaviour.

3. From the complexity of the specialized language training, it follows
that besides the traditional (and necessary) development of the knowledge and
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skills needed to receive the material text, considerable attention is paid to the
necessary productive skills - spoken and written - i.e. the process of working
with text on a performance level.

2 Main Part

A. In general, the content of the professional language preparation of
university students is based on styles of subject communication dominated by
professional style. It represents the basic style of this type of communication,
because its function is to record, preserve and mediate existing expertise while
forming and formulating new ones. In it, the function of language is most
pronounced as a tool of thought, demanding mental activities, knowledge - its
cognitive function. We also emphasize some of the selected genres of other
styles of material communication - in particular, the administrative, publicistic
and spoken styles. Language teaching is usually intended to prepare the graduate
for a seamless operation in the target country environment. The higher the level
of linguistic competence, the more likely it is that the learner / language learner
gets into the natural situation typical of the target language area.

B. Web sites (or basic documents) of the individual faculties of law in the
Slovak Republic declare in a consistent way that they prepare a skilled and
language-prepared workforce not only for successful application in the domestic
labour market, but also within the European Union. (IN: www.flaw.uniba.sk)

C. In Slovakia, study programs focusing on the language of professional
communication are provided by language departments, language institutes or
language centres at universities. Communication needs are reflected in the goals,
content and learning process. The aim of legal English teaching, for example, at
the Faculty of Law of the Charles University is to teach students a legal
professional language and legal knowledge in the language field. This goal
seems to us to be inadequate if we relate it to the requirements of the education
and training development concept. In our opinion, the aim is to develop
language skills to such an extent that the graduate will be able to apply to the
labour market in his/her field and within the European Economic Area. Marta
Chroma (Chroma, M. 1997) denotes this modest goal thanks to the subject of
Introduction to Legal English. It is not possible to cover the whole range of
foreign law in three semesters, perhaps even with regard to the hour subsidy and
the suppression of languages at colleges of non-philological focus.

Legal English publications issued at law faculties in the Slovak Republic
are generally focused on editing selected institutes in the Anglo-American legal
system, with some English or US legislation dominated in some chapters. The
purpose of these learning texts, mentioned in the preface to these learning texts,
Is to provide a complete analysis of both legal systems, to familiarize the reader
with legal terminology in selected legal sectors through coherent texts. When
working with a textbook, therefore, the reader will be familiar with not only the
professional language as such, but also with the text, s/he will also get basic
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information about the legal system itself. In the preface, however, teachers
emphasize that the publication primarily serves to acquire the relevant lexis and
"to increase communication skills in a specialized legal language and that it is
not a positive textbook" (Kummerova, 2007, pp. 14-15). However, exercises that
follow the interpretation of individual legal institutes are always based on these
text units. They serve for lexicology, morphology and syntax. However, we ask:
how can a textbook increase communication skills when it is focused only on
working with text (reading comprehension) and does not develop other
communication skills? The authors in the preface to textbooks however express
themselves in that sense that students should be guided by the teacher from
simpler tasks to the most demanding, superstructures in which the student has to
reproduce the acquired knowledge. The exercise system allows the trainer to
split the group if necessary into smaller units simultaneously assigning tasks
according to the language skills of the members in the respective groups. Does
that mean that productive exercises will only get the best students and no one
will listen to Legal English? Do not we develop all the skills already at the basic
level of language control? On the other hand, from our own practice, we are
aware of the fact which, in the preface of this Chroma publication (Chroma,
1997, p. 11) Chroma mentions: future law students have to pass a foreign
language test, at least at slightly advanced level. However, her experience
confirms that the average entry level has stagnated for several years if it does not
move downwards. However, this does not mean that we exclude the listening
component from the pedagogical process because we find it difficult. As a
foreign language teacher, we must realize that we cannot suppress or even
exclude one communicational skill. On the other hand, we cannot prefer one
skill at the expense of others, because it will return to us as boomerang.

The teaching of legal English is taught at 6 law schools in the Slovak
Republic under the title "Stylistics of English Legal Texts", respectively its
analogy in the form of legal or legal English. This subject begins in the first year
of law studies. As a rule, students in the bachelor program have 2 semesters of
the subject, Stylistics of English Legal Texts. Together for the whole study, they
usually have 2 semesters of a study of legal English. In other foreign languages,
German, and French, we can logically deal with an hourly grant (subsidy) as a
teacher since German and French law come from the same legal culture as our
Slovak law. The common feature of all the laws of the old continent is that they
have the same structure - whether we are talking about legal norms, legal
institutes or legal branches and legal dualism. Matching institutes and branches
means that a lawyer operating in any state of the old continent can easily
understand the law of another Central European country. Of course, the internal
rules differ, but we can understand the given legal institution, its nature or its
essence. This creates common historical foundations - Roman law, canon law,
the Napoleonic Code, and legal philosophical theories.
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However, the hourly subsidy is inadequate for the English legal language,
since the English legal system is based and formed on other principles. Perhaps
this difference has caused that the French language rather than the English
language is the working language of the European Court of Justice.

Anglo-American law does not recognize the reception of Roman law or the
way of codification. It has developed separately and differently. Its most
important source of law is judicial practice, which in our law is not the source of
law. Unlike the laws of the old continent, when studying 2 different legal systems,
some adaptation or research or analysis of legal institutes is needed. In addition, a
comparison of both legal systems is required. All of this should be included in the
textbooks of legal English.Because of the limits given to the scope of the text, we
are now only focusing on textbooks that are used at Danubius law school. In the
first years of university life, a textbook by Darina Urbankova - English for law
students is used. This academic textbook, which was published after the year
1990 already included exercises focused on reading with comprehension,
exercises for lexical training. The authentic text materials contained therein can be
used for extensive and intensive reading, providing a terminological basis. The
process of comprehension assists exercises like comprehension exercises;
graphical spreadsheets provide lexicology and syntax training; scrambled
statement / paragraphs are focused on exercising cohesive and coherent text. The
detail of the individual parts of the text is explained by the exercises Fill in the
Missing Information and True / False exercises reveal the understanding of the
information in the text. Questions and discussions stimulate written or oral
testimony at the superstitious level. Theories in practice and case in point are
focused on dealing with legal cases, which, however, again stimulate the legal
English language at the supreme level. The learning text also includes a glossary,
which offers only a definition in English, but not a Slovak translation. Marta
Chroma textbook - New Introduction to Legal English, volume I and volume I
came later. This textbook also contains authentic texts for terminology training,
except for syntax and lexicon tutorials, including translation exercises. The great
benefit of the textbook is that it contains an English - Czech dictionary, which is
very helpful in translation, in understanding terminology and pointing to
differences in legal systems. However, these textbooks lack listening exercises -
that is, the listening component is totally excluded or rejected. left only on the
teacher and the students. A few years later, in 2000, there are textbooks from
English-speaking countries - Krois-Linder, A. International Legal English, and
Krois-Linder, A-Firth, M. Introduction to International Legal English, which fill
up the lack of training in listening skills. They contain texts and exercises aimed
at training 4 communication skills as well as syntax, morphology and lexicons of
the English legal language - but they do not contain a glossary, a monolingual
dictionary. In addition, they do not cover all branches of law. In the year 2007 we
have Sylvie Kummer's book - Legal English - Fundamental Terms and Topics,
which again contains no listening experience and does not contain any
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vocabulary. It is rather a book about the law. We see its positive side in that it
focuses more closely and more closely on individual legal issues. However, we
must recognize that creating listening exercises for practicing legal English in
Slovakia is much more difficult; but not impossible. The latest textbook of legal
English, which is based on the domestic Slovak market, is English for Legal
Purposes by Kuruc, Demovicovd, Rozina and Bojsova. It is a very similar
textbook to Kumerova textbook, but it has an extended range of legal issues that
were still missing in Slovakia. Of course, many more textbooks on legal English
are used in our market - but we have only focused on those used at Danubius
University Law School.

3 Conclusion

Our goal was not to evaluate negatively any of the above-mentioned
textbooks, as each is beneficial in an area whose terminology is not yet fully
explored due to differences in legal systems. However, we would like to point
out that the perfect textbook of legal English should also include the training of
receptive listening skills and due to the differences in terms,the translation
dictionaryand translation-oriented exercises are needed. As can be seen, a
textbook that would cover all legal English training requirements does not yet
exist but can be replaced by the use of multiple books with this focus.
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HHTEPHET KAK CPEACTBO KOMMYHUKATUBHOCTH HA
YPOKAX UTHOCTPAHHOI'O S3BIKA

AKyaabiz CyJieiiMmeHoBa
(r.Apxanbik, Kazaxcran)

Annomayusa: Tindi KOMMYHUKAMUBMIK OKbIMYyOad CmyOeHmmepoit OKbln
HCamKaum wiemen MM HIMUdCENl KAPLIM-KAMBIHAC —HCACAYOd OPHBLIMEH
KON0aHy2a YMmbLIbICbl MeH Kabilemmepin oamvimyoa Hnmepnem manwvl30bl
Kypar — ooanein  mabwvliadvl.  Maxanaoa oKy — npoyecin  HMumepnem
MEXHONO2UACHIMEH — HIMUJICENT  emy JCoa0apvl  MeH 20iCmepiH  aHbIKMAy
Ke30eeoi.

Abstract: The main aim of the teaching of a foreign language is the
formation and development of communicational culture. The objectives of the
following article are to create the conditions for successful implementation of the
Internet as a means of communication. The Internet creates the tremendous
opportunities for learners of a foreign language, it creates the natural
communication environment.

Knwueevie cnosa: Hnocmpanmwui sasvik. HUumepnem. Kommynuxayus.
Kommynukamuenas xomnemenmnocme.

1 BBenenue

WNurtepuer obnamgaeT KOJIOCCAITbHBIMU UH(DOPMAITMOHHBIMH
BO3MOXHOCTSIMU U HE€ MEHEE BIICUATIUTEIBLHBIMU yciayramu. HeynuBUTEIBHO,
YTO W TNPEenojaBaTeld MHOCTPAHHOTO fA3bIKAa IO JOCTOMHCTBY OLICHUJIN
moTeHIMaN riaodansHoM cetn MHTepHET. HOBBIE METONMKH C HCIOJIB30BaHUEM
HNHTepHeT-pecypcoB  MPOTHBOMOCTABISAIOTCS  TPAAUIIMOHHOMY  OOYUYCHHIO
WHOCTpPaHHBIM s3bIKaM. Ho, mpexae Bcero, HEOOXOAMMO IIOMHUTH O
IATAKTUYECKUX  3a7adaX, OCOOCHHOCTSIX IIO3HABaTEIbHOM JESTEIbHOCTH
yJammuxcs, 00yCIOBIICHHBIMU ONPEISICHHBIMH MEISIMU 00pa3oBanus. HTepHeET
CO BCEMHU CBOMMHM PECYpPCaMH — CPEJICTBO PEATTU3ALMM ITUX LIEJICH U 3a]1a4.

[ToaTomy, mpexnae Bcero, CIEAyeT ONPEACIUTh, ISl PEIICHHUS KaKHhX
TUAAKTHYCCKUX 3aJad B IIPaKTHKe OOYYCHHS WHOCTPAHHOTO S3BIKA MOTYT
0Ka3aThCs TMOJIE3HBIMU PECYPChl U YCIYTH, KOTOpas MpPEACTaBJISICT BCEMHUpPHAas
cetb. VHTEpHET CO34a€T YHUKAJIbHBIE BO3MOXKHOCTH JUISI  M3YYECHHS
WHOCTPAHHOIO SI3bIKA, OH CO3/1a€T ECTECTBEHHYIO SI3IKOBYIO CPENY.

2 OcHoBHAfl 4YaCTh

ChHayanma BCIIOMHHUM OCOOCHHOCTHM TIpeAMETa «HHOCTPAHHBIN SI3BIKY.
OcHoBHas 1enh - (POopMHUPOBAHHWE KOMMYHHUKATHBHOM KOMIIETEHIIMH, KOTOpas
npeaycMaTpuBaeT  (GOpPMHUPOBAaHHE  CIIOCOOHOCTH K MEXKYJIbTYPHOMY
B3aUMOJCUCTBUID. KOMMYHUKATUBHBIA TOAXOJ - CTPATErHs, MOJCIHPYIOIIAs
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oOlleHre, HampaBjieHHass Ha CO3JaHUE TICUXOJOTHYECKOM U  S3BIKOBOM
TOTOBHOCTH K OOIIIEHHIO, HA CO3HATEIHLHOE OCMBICTICHHE MaTepuaa U CIocoO0B
NEUCTBUII C HUM, a TaK K€ Ha OCO3HaHWE TpPeOOBaHMM K 3PPEKTUBHOCTH
BBICKa3bIBaHUA. [[71s1 mosib30BaTenst peanu3anusi KOMMYHUKATHBHOTO ITOAX0/a B
WuTepHeTe He MpencTaBiseT 0co0o0il crmoxHOCTH. KOMMyHHMKaTHBHOE 3a/aHue
JOJDKHO TIpejIaraTh yUaluMcs IpoOIeMy HIIA BOTPOC AJIst OOCYKICHUS, TPUIEM
oOyyaemble HE MPOCTO AENATCS WHpOpMalMel, HO W OICHHUBAIOT ee. BaxHo,
9TOOBI TaKOE 3a/IaHUE JIENIAI0 BO3MOXKHBIM T'MOKOE HCIIOJIb30BaHUE BCEX 3HAHUI
¥ yMeHUH yqamuxcs. OCHOBHBIM )K€ KPUTEPHUEM, TIO3BOJISIONIAM OTIHYUTEH 3TOT
MOJIXOJT OT JPYTUX BHJIOB YUCOHOW NEATEIBHOCTH SIBISCTCS TO, YTO yYaIlHecs
CaMOCTOSITCIIEHO BBIOMPAIOT SI3BIKOBBIC CIAMHMIIBI JI1  O(POPMIICHHS CBOUX
MBICIIEH. Y HHUX €CTh BO3MOJKHOCTH BBIPA3UTh CeOS M CBOH OIMBIT IMOCPEICTBOM
WHOCTPAHHOTO 53bIKa KaK JIMYHOCTh, & UMCHHO JIMYHOCTH IIOCTaBJICHA B IICHTP
Teopuid  oOpaszoBaHus it Oyaymiero. KOMMYHHMKAaTHBHBIA — IMOAXOJI B
3HAYUTEIHHON CTETICHW HampaBleH Ha 00y4aeMoro, oOTBe4Yass OCHOBHOMY
KPUTEPUIO COBPEMEHHOM JTHJIAKTHKH.

KoMMyHuKaTiBHOE  OOydeHHWE  S3BIKYy  TOCpeACTBOM  MHTepHeT
MO TYCPKUBACT BAXKHOCTh PA3BUTHSI CIIOCOOHOCTH YYAIIUXCS M X KEJITAHHE TOYHO
U K MECTy WCHOJb30BaTh HW3Y4YaeMbli WHOCTPAHHBIM S3bIK IS LEJei
s dexTuBHOrO0 oOmIeHUs. [lepBocTeneHHOe 3HAYEHHE MPUIACTCS MOHUMAHMIO,
nepegaye copiepKaHus U BRIPAXKCHUIO CMBICIIA, 4 U3yUYEHUE CTPYKTYPhI U CIIOBaps
MHOCTPAHHOI'O SI3bIKa CIYXaT ATOW 1enu. B momnonHeHne K KOMMYHUKAaTHBHBIM
NOTpeOHOCTSIM, O0ydaeMbIM HEOOXOAUMO OCBOUTH METOAHMKY padOThl B
WNurepHere, 4YroObl OBITH 0o0Jiee OTBETCTBEHHBIMH 3a CBOE COOCTBEHHOE
obydyenue. MM HyXHO BBIpaOOTAaTh CIOCOOHOCTH CIIPABIATHCS C CHUTYaIlUCH,
KOTJla UX S3BIKOBBIE PECypChl HEIOCTATOYHO aJCKBATHBI; HUMETh XOPOIIUE
y4eOHbIE HaBBIKH; CTIOCOOHOCTH OIIEHUBATh CBOIO COOCTBEHHYIO PEUb M YCIIEXH, a
TaK)Xe CIIOCOOHOCTBH ONpENeNsATh M pasperiaTh ydeOHbIe mpoOsiembl. Paszputhe
CaMOCTOSITEIBHOCTH 00y4aeMOro C TMOMOIIBIO TJI00AIBHON CETH TPEICTABISICT
co00il TMOCTENEeHHBIA MPOILECC, KOTOPBIA CIEMYEeT TMOCTOSHHO TOOMIPSTS.
Bo3morxHo, Hanbosee BayKHOM 3a7auel, CTOAIIEH Tepe]] MPenojaBaTesieM sI3bIKa,
SBIISIETCSL HAXOXKICHHUE ONTUMAIBHBIX CTIOCOO0B BECTH 00y4aeMbIX K TOCTETICHHO
BO3pAacCTalOIIEeH CaMOCTOATEIBHOCTH.

3 3akioueHne

Co3nanne KOMMYHHMKAaTHBHOCTH B HMHTepHere TpeOyeT BpeMeEHH.
HeoOxomnMa moaaepkuBaromias COMHaIbHO-TICUXOJIOTHYecKass atMocdepa, B
KOTOPYIO BOBJICKAeTCS YYAIlMICS; YBEPEHHOCTh, YTO €ro yBaXkarmT Kak
JUYHOCTh CO CBOMMH COOCTBEHHBIMH B3TJIAJIAMH, MHTEPECAMH, CHIBHBIMH H
c1aObIMM CTOPOHAMH M TPEAMOYTUTSIBHBIM JIJII HEr0 CTHJIEM OOYy4YCHHS.
ATMocdepa dTa XapakKTepu3yeTcs JIyXOM B3aWMOIIOMOIIM, IPH KOTOPOM
M3y4eHHE MHOCTPAHHOTO SI3bIKAa C IMOMOIBI0 MHTepHeTa SBIISCTCS COIMAIBHO-
00YCIIOBJICHHBIM OIBITOM.
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OOyuass NOJIMHHOMY $3bIKY, MIHTepHEeT momoraeT B (POpMUPOBAHHUU
YMEHUN W HAaBBIKOB pPA3rOBOPHOM peud, a Takke B OOYUEHUU JIEKCHKE H
rpaMMaTHkKe, oOecreurMBas  MOMJIMHHYIO  3aWHTEPECOBAHHOCTD u,
cienoBatenbHo, 3pPexTuBHOCTh. bonee Toro, MHTEpHET pa3BUBaeT HaBBIKH,
BAJKHBIE HE TOJBKO JUII MHOCTPAHHOIO SI3bIKA. JTO, MPEXKIE BCETO, CBA3AHO
C MBICIUTENIbHBIMU  OINEpalusiMU: aHaju3a, CUHTEe3a,  abcTparupoBaHus,
UJCHTU(PUKALIMK, CpPAaBHEHMs, COIOCTaBJIEHUS, BEPOAJTbHOTO U CMBICIOBOIO
IIPOTHO3UPOBAHUS U YIPEXKIACHUS U T. 1.

Takum o0Opa3oM, HaBBIKM M YMEHHs, (HOPMUPYEMbIE C TMOMOIIbIO
HNHTEepHET-TEXHONIOTHIM, BBIXOJAT 3a NMPEAEIbl NHOSA3BIYHON KOMIETEHIIMHU JaXe
B paMKax “‘43bIKOBOTO” aclekTa. VIHTepHET pa3BUBaeT COLUAIbHBIE H
NICUXOJIOTMYECKHE KayecTBa OOYyYalOlIUXCA: UX  YBEPEHHOCTh B cebe U MX
CIIOCOOHOCTH PadOTaTh B KOJUJIEKTUBE; CO3/IaeT OJIArONpHUSATHYIO It 00y4eHUs
aTMocdepy, BBICTyIask KaK CPEICTBO MHTEPAKTUBHOTO MOXOA.
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STRATEGIES FOR DEVELOPING READING PROFICIENCY

AKyaabiz CyneiimeHoBa
(r.Apkanbik, Kazaxcran)

Abstract: Reading is one of the main skills that a student must acquire in
the process of mastering a foreign language. This article examines the basic
strategies for developing reading skills.

Key words: Foreign language. Reading. Reading strategies. Reading
skills. Reading proficiency.

1 Introduction

Reading is of great educational importance as reading is a means of
communication, people get information they need from books, journals,
magazines, newspapers, etc. Reading develops students’ intelligence. It helps to
develop their memory, will, imagination.

Reading ability is not only of great practical, but educational and social
importance. Such qualities as honesty devotion to and love for people are
developed through reading.[5, 158 6.] The current explosion of research in
second language reading has begun to focus on readers’ strategies. Reading
strategies are of interest for what they reveal about the way readers manage their
interaction with written text and how these strategies are related to text
comprehension. Research in second language reading suggests that learners use
a variety of strategies to assist them with the acquisition, storage and retrieval of
information. Strategies are defined as learning techniques, behaviors, problem-
solving or study skills which make learning more effective and efficient.

Since the early seventies, for the most part, research in this area has
concentrated on teaching second language learners to use a variety of language
strategies in order to read better. These strategies consist of a whole range of
strategies including contextual guessing, reading for meaning, utilizing
background knowledge, recognizing text structure and so forth.

Less common, however, have been empirical investigations into reading
strategies used by successful and unsuccessful second language learners. The
problem of the effective use of strategies for developing reading proficiency attracts
attention of the following scientists: Ken Hyland, Yue Mei-yun, Meena Singhal.

Meena Singhal suggests a useful and comprehensive classification scheme
of the various strategies into the following six strategies: cognitive strategies,
memory strategies, compensation strategies, metacognitive strategies, affective
strategies and social strategies.[3, 4-5 60.]

Ken Hyland in his article «Teaching Extensive Reading Skills» suggests
approaching every reading task with a clear purpose and with the flexibility to
adjust reading strategy to the purpose at hand.
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Yue Mei-yun in her article «Teaching Efficient English Foreign Language
Reading» suggests the psycholinguistic models of reading as the summary of the
efficient reading process.

2 Main part

In recent years, English language teachers have benefited from a growing
body of research that describes how learning strategies can help students
Improve their acquisition of the language. Teachers and students alike can easily
find useful references that list the numerous learning strategies and explain how
to apply them to each of the four skills. According to O’Malley and Chamot,
learning strategies are organized into three main categories: social-affective,
cognitive and metacognitive. Social affective strategies include interacting and
cooperating with others to assist learning; cognitive strategies involve
manipulating the language to be learned; and metacognitive strategies encourage
learners to reflect on thought processes and to plan, monitor, and evaluate
aspects of their learning.

These strategies can be valuable instructional tools, especially for the reading
skill, because many English as a Foreign Language teachers (EFL) find that there is
insufficient practice time for students whoa re required to cope with studying a new
language and to read for content. The need is heightened because at the post-
secondary level, and particularly at the graduate and post-graduate levels, English
suddenly becomes increasingly important for students who must take English for
Special Purposes (ESP) courses and read technical subject matter in English. In
some subjects English is the medium of instruction and a vehicle of content
information. Although there are clear prescriptions from syllabus and curriculum
developers to encourage activities that require the use of strategies such as scanning
(reading a text quickly for specific details), and skimming (reading and previewing
a text to find the main idea), in many EFL classrooms these terms are no more than
clichés, and very little training is provided on how to actually use these strategies.
As a result, students experience difficulties when reading research articles in
subjects related to science and technology.

Research in the area of reading has also begun to focus on the role of
metacognition. Grabe and Stroller (2002) indicate that reading long selections of
text quickly for general comprehension, which most fluent readers can do in
their native language, is difficult to achieve and may not be a skill that is readily
transferable to their second language. In the EFL classroom, many readers tend
to rely on the slow and careful reading of texts from to start to finish, and they
have difficulties with reading activities requiring the use of strategies for reading
quickly and efficiently, such as skimming a lengthy research article for main
ideas. As many practitioners have found, metacognitive strategies are one way
to overcome these problems.

Metacognition is variously defined as «cognition of cognition» (Carrel,
Pharis, and Liberto 1989), [1, 23 6.] «the conscious awareness of cognitive
processes» (Bernhardt 1991), and «knowledge about learning» (Wenden, 1998).
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In relation to reading comprehension, metacognition is the «knowledge that
takes as its object or regulates any aspect of any cognitive endeavor» (Flavell
1989). This definition suggests that metacognition not only relates to the
individual thought processes one uses to learn but also to the self-regulation of
cognition. Williams and Burden (1997), for instance, say that metacognitive
strategies «include an ability to manage and regulate consciously the use of
appropriate learning strategies for different situations. [6, 82 0.]

They involve an awareness of one’s mental processes and an ability to
reflect on how one learns, in other words, knowing about one’s knowingy.
According to O’Malley and Chamot (1990), metacognitive strategies include
selective attention to the task, planning, self-monitoring, and self-evaluating.[4,
102 6.] As applied to reading, these metacognitive strategies entail specifying a
purpose for reading, planning how the text will be read, self-monitoring for
errors in reading comprehension, and self-evaluating how well the overall
objectives are being fulfilled, which allows for talking corrective measures if
comprehension is not being achieved.

While previous research has focused on strategy use researches are
examining readers’ awareness of strategies during the reading process — their
metacognitive awareness. Metacognitive awareness is knowledge about
ourselves, the tasks we face, and the strategies we employ. Knowledge about
ourselves may include knowledge about how well we perform on certain types
of tasks of our proficiency levels. Knowledge about tasks may include task
difficulty level. For example in the area of reading, we may know that «familiar
topic material» is easier to understand than «unfamiliar material». Metacognitive
awareness involves the awareness of whether or not comprehension is occurring
and the conscious application of one or more strategies to correct
comprehension. First language reading researches most notably Baker and
Brown (1984) have investigated several different aspects of the relationship
between metacognitive ability and effective reading. Two dimensions of
metacognitive ability have been recognized.

1) knowledge of cognition or metacognitive awareness and

2) regulation of cognition which is stated includes the reader’s
knowledge about his or her cognitive resources and the compatibility between
the reader and reading situation, for example, if a reader is aware of what is
needed to perform effectively then it is possible to take steps to meet the
demands of a reading situation more effectively if however, the reader is not
aware of his or her own limitations as a reader of the complexity of the task at
hand, then the reader can hardly be expected to take actions to anticipate or
recover from difficulties.

Related to this is the reader’s conceptualization of the reading process in a
second language. Younger and less proficient readers tend to focus on reading as
a decoding process rather than as a meaning-making process.
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A reader does not describe how to use a particular strategy but in fact does
use it when reading. «To explain this», Baker and Brown (1984) point out that
«knowing that» (declarative knowledge) is different from «knowing howy»
(procedural knowledge) and that knowledge that a particular strategy is useful
(awareness) precedes its routine use, which in turn precedes the ability to
describe how it is used.

For reading, reading strategies such as focusing on grammatical
structures, sound letter, word-meaning and text details tend to be negatively
correlated with reading performance. The English Foreign Language group of
more advanced proficiency levels, tend to be more global (use background
knowledge, text gist, and textual organization) or top-down in their perceptions
of effective and difficulty causing reading strategies.

The English Foreign Language group of lower proficiency levels tend to
be more local or bottom-up decoding skills. Students who effectively consider
and remember context as they read (i.e. strategy use) understand more of what
they read than students who employ this strategy less or less well. So there
appears to be a strong relationship between reading strategies used by readers
metacognitive awareness, and reading proficiency. Better readers have an
enhanced metacognitive awareness of their own use of strategies and what they
know, which in turn leads to greater reading ability and proficiency.

More proficient readers exhibit the following types of reading behaviors:

- overview text before reading,

- employ context clues such as titles, subheadings, look for important
information while reading and pay great attention to it than other information,
attempt to relate important points in text to one another in order to understand the
text as a whole, activate and use prior knowledge to interpret text, reconsider and
attempt to determine the meaning of words not understood or recognized, monitor
text comprehension, identify or infer main ideas, use strategies to remember text
(paraphrasing, making notes, summarizing, self-questioning, etc.) understand
relationships between parts of text recognize text structure, change reading
strategies when comprehension is perceived not be proceeding smoothly; evaluate
the qualities of text, reflect on and process additionally after a part has been read,
and anticipate or plan for the use of knowledge gained from the reading.

This list does provide with a description of the characteristics of
successful readers. The following guidelines for effective strategy instruction in
classroom is offered:

1. Teachers must think about how a particular strategy is best applied and
In what contexts;

2. Teachers must present strategies as applicable to texts and tasks in more
than one content domain so that strategies can be applied in a variety of reading
situations and contexts;

3. Teachers must teach strategies over an entire year not just in a single lesson;
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4. Teachers must provide students with opportunities to practice strategies
they have been taught;

5. Teachers must be prepared to let students teach each other about
reading and the studying process.

3 Conclusions

Creating an awareness of reading flexibility and developing the strategies
for this are therefore among the most useful contribution the teachers can make
to their students™ futures. Different purposes demand appropriate comprehension
and retention levels and therefore the use of different reading strategies. The
teachers’ objective in reading classes must be to improve the skills that will best
help the students consciously select and effectively use the most appropriate
technique for any reading task.[2, 108 6.]
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YIIPABJIEHUE TPOLHECCOM ITOBBIHIEHUSA KBAJINOUKALIUHN
HEJAT'OI'OB B CTPAHAX EBPOIIBI

Harajaba YepeaHuuyeHko
(KponuBHuIKui, YKpanHa)

Annomayua: B Oannoti cmamve ucciedo8anvi 0cobeHHocmu npoyecca
nosvluenuss — Keanugukayuu neodacocoé 6 cmpaunax Esponvi,  enusiHue
neoazoeuteckux KOHMeHmMHbIX 3HAHUL HA Pe3yIbmamueHOCMb Neda2ocuiecKkoil
oesimenbHoCmi.

Knrwoueesvie cnosa: Ilocieouniomuoe nedazocuveckoe o006pasosauue.
Tosviuenue xeanugurxayuu. Iledazocuyeckue KoHmeHmHvle 3HAHUA

1 BBenenue

B XXI B. xoHuenmuss HENPEPHIBHOTO 0Opa30BaHUS 3aHUMAET BEAyIee
MECTO Cpeld MPOTPECCHUBHBIX HACH W mpuoOpena Oosbinoe 3HadeHue. s
rocyiapcTBa M OOIIECTBAa HENPEPBIBHOE OOpa3oBaHUE SBISIETCS BEIYIIUM
3BEHOM COIIMAJIbHOM NOJINTUKH, MEXaHU3MOM BOCIIPOM3BO/ICTBA
npoecCHOHaIbHOTO M KYJIBTYpPHOTO TMOTEHIMANa, YCIOBUEM Pa3BUTHUSA
OOIIECTBEHHOTO IPOU3BOJICTBA.

B marepuanax 45-it ceccun FOHECKO - MexaynapoaHoit koHbepeHIIUH
1o BompocaM 00pa3oBaHMs «YKpEIUICHUE POJIM YUUTENS B MEHSIOMEMCS MUPE:
npoOJeMbl,  TMEpPCHeKTUBBI W mpuoputTeThl»  (1996) -  mpobiemy
MOCIEUIUIOMHOTO  00pa30BaHMsI TENaroroB pacCMOTPEHO B  KOHTEKCTE
CTpaTEeTHy pa3BUTHS B MUPOBOM I1€1arOTMYECKOM MPOCTPAHCTBE.

2 OcHoBHAas1 YacTh

Jmga uccienoBaHuss CUCTEM TMOCIEAUINIOMHONW MOATOTOBKW YUYHUTEJIEH B
cTpanax 3amamHoil EBpombl ¢ TOUKH 3peHHS MX pa3HOOOpa3us U OOIIHOCTU
CIeyeT OMNpeAeNUTh HHTETPAIlMOHHbIE (AKTOPHI B  PA3BUTHH  JTOTO
oOmiecTBeHHOTO siBieHusA. [lo HamemMy MHEHHIO, K HHM MOXHO OTHECTHU
CJIeIYIOIIHE:

1. HauuoHanpHble  CHUCTEMBI M MOJEIU  MOCIEIUIIIOMHOTO
MeJIarOrMIeCKOTr0 00pa30BaHUsI PA3BUBAIOTCS B OMPECICHHBIX HUCTOPHUYCCKUX,
MOJIMTUYECKUX U COLMATIbHUX YCIOBUSX.

2. Ileparornueckoe 0O0pa3oBaHKME U €ro TiaBHble MHCTUTYTHI OTpakaroT
KyJbTYPHO-HAIIMOHANbHBIE TPAJIUILIMK, B3TJSAbI HA POJb YUUTENs, €ro CTaTyc,
KOMIETEHTHOCTh U MPOPECCUOHANIbHBIE (PYHKIIUH.

3. PazButne u pedopMUpPOBAHUS TEJArOrHYECKOro OOpa3oBaHHUS B
MOCJIeAHUE JECATUWICTUS B 3HAUUTEIHLHON Mepe ONMpeAesIiOTCS COBPEMEHHBIMU
MEXKJIYHApOJHBIMH  TEJAroru4eckuMu  uaessMu  (mpodecuoHamuzanus,
WHTErpalus, yHuBepcaaiu3alus u T.11.).

167



Pa3paboTka TeopeTHUECKHX OCHOB  HEMPEPHIBHOTO  OOpa3oBaHUs
3apyoexkubiMu  yueHbiMu  (X.I'ymmens, [I'.Jlae, M.Kapesnu, I .Konrax,
®.Kym6c, Il.Jlenrpann, E.®op) [1; 3; 4; 5] yckopwio M akTyalu3upoBajo
oTpaciieBble  KOHIEMIMM  HENMPEPBIBHOTO  00pa3oBaHMs, B  YaCTHOCTH
MeJarorMu4eckoro. 3HAYUTEIbHOE KOJMYECTBO YUYEHBIX, CPEAu KOTOPBIX
M.Boamunrep, [Ix.Yuicon, Ix.I'ynma, 11.Oamynacon, M.OmMmep, X.Tuiewm,
A.Vaittxen, [1.®petipe, uzydanu npoOiaeMy HENPEPHIBHOTO U MOCIEAUILIOMHOTO
MeJarornyeckoro o0pa3oBaHusl y4yuTeled Ha OOIIETEOPETUUECKUX MPHUHITUIIAX
[6; 7, c. 717-722;9, c. 32-38; 273, c. 173-209].

B mkonmbHOW ~ cuctremMe — OOJBIIMHCTBA  €BPONEHCKUX  CTpaH
OTBETCTBEHHOCTh 3a KaJIpOBYIO TMOJMUTHUKY, KOTOpas MpelyCMaTpUBaET
MOBBINICHUE KBAIU(PUKAIIUN YyUUTENCH, HECYT IIKOJIbHBIE COBETHI, KOTOPHIE,
nojiydass HeoOxoaumoe OropKeTHOe (PUHAHCUPOBAHHME, PACTIOPSIKAIOTCS
CpPEACTBAMHU 10 CBOEMY YCMOTPEHHUIO.

CoBpeMeHHBIC €BPOICHCKHE YHUBEPCUTETHI MpejaraloT CTyAeHTaM
pa3IuyHble  OpraHU3allMOHHBIE  MOJIETU  TEPENOATOTOBKH  YUHTENCH.
B HekoTophIX cTpaHax, B YaCTHOCTU B |'epMaHUU, YHUBEPCUTETHl OTBEUAIOT 32
TEOPETHUYECKYIO YaCTh MOBBIIICHUS KBATU(PUKAIIUN YIUTENS, & MECTHBIC OPTaHBI
HapOJHOTO 00pa30BaHUs U HIKOJBI - 33 MpakThuueckyro. Bo @pannuu obdmas u
CIEUHAJIbHAs] MEPEeNoArOTOBKA YYHUTENS CpeAHEH IIKOJbl MPOXOJUT B
YHUBEPCUTETE, a MpodecCHOHAIbHO-TIelaroruyeckas (TeopeTuyeckas M
NpakTHYecKas) - B CHEHNHAIbHBIX IleHTpax. B BenukoOpuranum ceituac
BBICTPAaMBAETCsI HOBAas MOJIENb, MO KOTOPOW YHUBEPCUTETHI OCYUIECTBIISIOT
LEJIOCTHYI0 TEOPETHYECKYIO0 IEPENOATOTOBKY YUYUTENEH, a MpakThyecKas
npodeccroHagbHasi TMOJATOTOBKA IMOJHOCTHIO TMEPEHOCUTCS B MIKOMY. Takum
00pa3oM, MOKHO TOBOPUTH O MHOTOBapHUAHTHOCTH B3aUMOCBS3M YHHUBEPCUTETOB
C IPYTMMHU UHCTUTYTaMH B TIPOLIECCE MOBBIMICHUS KBATU(PUKAIIMHI YIUTEIICH.

Hecmotpst Ha aBTOHOMHOCTH MmIKONA HwumepnaHaoB B KaapOBOM IOJIUTHKE,
TOCYJIapCTBO PETYJMPYET TMPOIECCHl TMOCTECTUIIIOMHOTO O0Opa30BaHMs: 3aKOH O
npodeccronansHoM obpazoBannu (EducationProfessionsAct), kotopsiii BCTymmn B
cwty ¢ 1 aBrycra 2006 rona, 00s3pIBacT KKIYIO MKOIBHYIO COBET IPUHAMATH MEPhI
U obecrieunBaTh HY)KHBIA WHCTPYMEHTApUil JIsl TOTO, YTOOBI COTPYIHWKHA MOTJIU
MOZICPKUBAaTh CBOM TPO(ECCHOHANBHBIE YMEHHUS M HABBHIKH B COOTBETCTBUHU C
orpenesieHHbIME TpeOoBanusivu [8]. Tlepen mxomamu HumeprianmoB crosiia 3amada
10 2008 roma pa3paboTaTh MPOSKT MPOrPaMMBI MTOIACPKKHA MOJIOMIBIX CIICIHATICTOB
Y COTJIacOBaTh C YYeOHBIMHU 3aBEICHUSAMU PACIpe/ieNiCHHE 3a/1a4 ¥ 00s3aHHOCTEH TI0
TIOBBIIIICHUIO KBATM(PHUKAIIMN TIEIAaTOTHUECKIX PAOOTHUKOB Ha pabodeM MecTe U
MPOXOXKICHNSI CTYJCHTAMU TIEJArOTMYEeCKOW TIPAaKTUKA BO BpeMsi OOydeHHs B
MEIarOrM4eCKUX yYEOHBIX 3aBEACHUSX.

JIns  TOBBIIEHHS KadecTBa pabOThl  y4dMTENle, TMOBBINIEHUE HX
npoeCCUOHANLHOTO CTaTyca W pelIeHUus MpoOJieMbl JAepuUUTa y4UTeNeH
rOJUTAaHJCKUI MOpaBUTENLCTBO paszpadortano mnpoekT «IIpodeccuonanbHas
MOATOTOBKA YYHUTENs», B KOTOPOM C(OPMYIHUPOBAHBI TPU KOHKPETHBIX
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HaIpaBJICHUs: KOMIIETCHTHBIN YYUTEIh — OCHOBaTelbHasl MpodeccuoHaibHas
MOArOTOBKA —>  BBICOKME pe3ynbTarbl [8]. DTOT 1aH  JeWCTBUU
npeaycMaTpuBaeT JUIMTENBHBIM CpOK peanu3anuu U (UHAHCUPOBAHUS Ha
OCHOBaHUW  COTJIAIIGHHS ~ MEXAY  IMPaBUTEIBCTBOM,  OpraHU3alUsIMU
paboTonarenei u npocoro3aMu.

B pamkax peanuszanun ykazaHHoro npoekta 1 urons 2008 npaBUTEIBCTBO
NOAIUACAIO  coramieHue «Yuurens Hunepnanmos» ¢ opraHusanusiMu
pabotonareneit u mpodcorozamu [8]. Becnoit 2008 roga Kak HEOTIOXKHBIM
MEPONPUITHE TIO TMOBBIIICHUIO KBATU(UKAIUU YIUTENIEeH, ObUT OCHOBAaH I'paHT
Onarogapsi KOTOPOMY OCYIIECTBISCTCS WHAMBUAyaIbHOE (UHAHCUPOBAHUE
MOBBIMICHUS TPOPECCUOHATLHOTO  YpPOBHS  yuuTens. IIpeTeHgoBaTh Ha
MOJIYYEHUE CTUTICHIUU MOTYT CJIEAYIOIIUE KaTeTOpHUU:

- yuuTens MIIQAIIeH, cCpeaHed U CcTapliedl MIKOJbI, MpernojaaBaTeIn
PO TEXYUUITUII] U BY30B, a TAKXKE YUUTEIISI CO CTETICHBIO OaKanaBpa;

- y4yuTens, KOTOphle paboTalT B TOCYJAPCTBEHHBIX  MIKOJAX
(puHancupyeMblx ~MHUHHCTEPCTBOM  00pa3oBaHMsl, HAyKU H  KYJIbTYpbI
HunepnangoB) no kpaitHeit Mepe OJIMH TO/I;

- pabotHuku oOpa3oBanus, kotopeie 20% cBoero pabouero BpeMeHU
TPaTAT Ha MPENOJaBaHHUE.

bonee 10 eBpomeiickMX CTpaH NPHUHSIM YYacTHE B MEXKIYHAPOIHOM
uccaeoBaHUd B oOjactu mpenogaBanus u obyudenus (TALIS). B pamkax
JAHHOT'O MCCJEAO0BaHUs, U3y4aycs NaHHbIM Bonpoc W B Hupeprnanmax, ogHaKo
ypOBEHb MPOPECCHOHANBHOI'0 MAacCTepCTBA M YCIOBHUsI 00pa30BaTEIIbHON CpEb
rocy/lapcTBa HE COOTBETCTBOBAIM TpPeOOBAaHUSAM, BBIPAOOTAHHBIM CTpPaHAMU
ydyactHuniamMmu coseta TALIS [13]. Jlist BHeceHUs] B MEXAYHAPOJIHBIM OTYET
«IIpenogaBanue u coznanue >PGeKTUBHON 00pa3oBaTenbHOI cpeab» B 75% u3
150 n30paHHBIX TOJUIAHACKHUX MIKOJ MPOIEHT yYUTEIeH, MPUHSBIINX YYacTHE B
orpoce, NOKeH Obul cocTaBisaTh 50% w3 yucna ciydailHo BbIOpaHHBIX 20
y4yuTeNled B KaXJIoW IiKosie, ogHako B Hujepnanmax Tojgbko B 42 miKoiax
MHUHHUMAaJIbHBIN IPOLIEHT YYUTENEH, IPUHABLIINX y4acTue B onpoce, 1octur 50%,
a 28 MIKOJ BEpPHYJIM OMNPOCHUKH C MPOLIEHTHBIMHU [IaHHBIMHU, HH)KE HYXKHOTO
ypoBHA. Bcero B MeXayHapoIHOM HCCIEOBAaHUM B OOJIACTH MPENOJaBaHUS U
oOyuenusi (TALIS) mpunsiino ydactue 657 yuutened u 55 AUPEKTOPOB IIKOJ
lNosutannuu. Ha ocHOBaHMu oTBEeTOB 657 yunrenen uccienoarenu Ban Kyren
n Ban bepreH mnoAroToBWIM TPOEKT HALUMOHAJIBHOIO JOKIaga JJis
roJutaHACcKoro MuHuCTepCcTBa 00pa3oBaHms, HAYKU U KyIbTypsI [13].

UccnenoBarensckast opranuzanus [VA (IVA Beleidsonderzoekenadvies)
TuneOyprcekoro yauBepcutera HunepmanmoB «Information Management
Group», mpoaHAIM3UPOBAB JAaHHBIE YUUTENEH, MOAABIINX 3asIBKM HA TOJIyYEHUE
CTUTICHAWHW JUUIS TIOBBIMICHUS KBadudukanuu B nepuoa ¢ utoHs 2008 mo HIoHb
2009 rona (yuutens MOIJIM MOJaTh 3asiBKy Ha TPaHT Uil TOBBIIICHUS
KBau(UKaALUKA B TPU 3Tara), oOHapoaoBalia cieayroilyo napopmanuio: 91,4%
yUHUTENeH, NPUHIBIIUX y4acTHE B MEXKIyHApOJHOM HCCIIEIOBAHUM B 00JIACTH
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npenoaaBanust u ooyuenust (TALIS), ormeTunn, 4To onpeneaeHHbIM 00pa3oM
3aHUMAaJIUCh COOCTBEHHBIM npoecCUOHATBHBIM pa3BUTHEM [11].
[Ipoa0IKUTENBHOCTDh TAKOTO MOBBIICHHS KBAIM(DHUKALUK COCTABUJIA B CPEIHEM
13,5 nueit B Teuenne 18 mecsieB g0 npoBeaeHus: anketupoanug. Okoso 90%
YUHTENIEH, Yy4YacTBOBAaBIIMX B wucciaegoBannu TALIS, paHee mOBbILIIAIN
kBanupuKanuo (BO BHUMaHHE NPUHUMAINCh TEX YUHUTENEH, KOTOpbIe
Moceniain pa3indHble (POPMbI MOBBIIICHHUS KBATU(UKAIIUK XOTS Obl OJIUH JI€Hb
B TEUCHHE MOCICIHUX 18 MecsIeB).

Cpeau  Haubosiee  paclpoOCTPAHEHHBIX  CHOCOOOB  TMOBBIIICHUS
npo(ecCHOHAIBbHOTO YPOBHS TOJUIAHACKUE YYUTENs, MPUHSABLIMX ydacThe B
MexayHapogHoMm aHketupoBanuu TALIS [13], Ha3Banu Takue: oOcCyXleHue
MeToauku oOydeHuss B HedopmanbHOil oOctaHoBke (94,1%); Kypcbl U
ceMuHapbl  (86,7%); wurenne mnpodeccuoHanpHOM JuTepaTypbl (84,4%).
Hanmenee momynsipHBIMU CIOCOOAMU TIOBBIIIIEHUS KBaTU(HUKAIUM OKAa3aJUCh
MOCEIIeHUsT 3aHsATUd B Apyrux mkonmax (24,8%) wu  ydactue B
npodeccruoHaIbHBIX coodmiecTBax (25,8%).

B pamkax rpaHTa moBbIlIeHHE KBaTU(DUKAIIMU YUUTEIS MOTYT TOJTy4YaTh
«aauBUIyanpHbIE B3HOCHI», KOTOPBIE MOXHO HCIIOJL30BaTh Ha TOBBIIIICHHE
CBOETO MPodeCcCUOHANBHOTO YPOBHSI, YIIyOJeHUs CHEIUATbHBIX 3HAHUW WU
OTZIENIbHBIX HarpaBiieHnit npodeccuun. B utorax uccnenosanust TALIS yka3zaHo,
YTO OOJIBIIMHCTBO MIPOTPaMM, KOTOPbIE BHIOMpAIM YUUTENS B Mpe/enax rpanTta -
ATO KBATM(PUKAIIMOHHBIE TPOTPAMMBI.

C uronsa 2008 o urons 2009 roma 17 000 yuurteneit nmomanu 3asiBKy Ha
MOJIYY€HUE TPaHTa JIJisl TOBBIIICHUS KBATU(PUKALIUU, TIPU ITOM OBLJIO BBIJCICHO
13 500 rpanToB. bonee 50% cTuneHAUN NOJYUYWIN YUUTENS] HAYaIbHOW IIKOJIbI
u 29% - yuutens cpenneil mkonbl. C 3920 yuuTeneil cpelHUX MIKOJ, KOTOpPbIE
nonyuynsin rpanT, 1340 Bocmosib3oBasiCh MM Ha nepBoM Htarne; 1090 - Ha
BTOpoM; 1490 - Ha Tperbem. Iloutn 60% yunTenel MoNMy4YUIu TPAHT B TEUEHUE
MepBOro nepuoja Ha 6osee ueM IBYXJIETHUN CPOK MOBBIIIICHUS KBATH(DUKAIIUH.

Okono nByX Tpered yuuTeded cpeaHed WIKOJbl, KOTOpbIE MOTyYHIIN
TPaHT B TEYEHUE TMEPBOTO TMEpUOaa, BHIOpAIM MPOTrPaMMbl TOBBIIICHUS
KBUTH(DUKAIUKA YUYUTENEeH ISl TIOJNyYeHUS CTETeHW OakanaBpa, MarucTpa HId
pacliupeHue TInegarormueckoro ooOpazoBaHus. COOTHOLIEHHE MPOrpamm,
MpeACTaBIeHHbIX B Tabin. 1 He Bcerma oaHo3HauHo. Hampumep, mporpamma
«MeHemXKMEHT BOCIHUTATENIBHOTO MPOIECCa» MOXKET ObITh  OTIEIbHOU
MPOrpaMMe TOBBIIIEHUST KBATM(PUKAIIMK UK 9aCThIO OOIIEro Kypca MporpaMMbl
«MeHemKMEHT 00pa30BaHUM».

VYyurtens, KOTOpbIC 3alONHWIA BOMPOCHUK, COOOMIWIIA, YTO HamOolee
3 PeKkTUBHBIMU BHJIAMU npo¢heCCUOHAIBHOTO pa3BUTUSA ObLIH
KBaIM(UKALMOHHBIE MTPOTpaMMbl U UHAUBHUAYaJbHAsl WA T'PYNIOBasi HAy4HO-
HCCIIeIOBAaTENbCKasl JICSITEIbHOCTh. 3aTO 00pa3oBaTelbHbe KOH(GEpPEHLHH U
CEeMUHApbl OBbUIM KBaIU(UIMPOBAHB KAK MHUHUMAIBHO S(PQPEKTUBHBIA THII
npodeccuonanbHoro passutus [13]. Oxkono mnonoBuHbl yuutenent (47,8%)
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COOOIIUIIU, YTO XOTEJIH YIYUYIIUTh CBOU MpOo(ecCuoHaNbHbIe 3HAHUS U YMEHUS,
B nnpoTuBOBec TpeTH yuurenei (30,4%), KoTopble onpeaeayii NPUOPUTETHOCTD
chepbl oOKazaHMs TOMOIIM M TIEJArOTMYECKOW TOMJEPKKH ydalluMcs B
PEIIEHNUU TUYHBIX, COIUATIBHBIX WUJIU MICUXOJOTUUECKUX TTPOOJIEM U TPYAHOCTEH.
Kpome TOro, yumrens, B TOM uucCle U yduTels WHOOPMATHUKH, IOKa3aiu
BBICOKUM YpOBEHb MOTPEOHOCTU B MPO(PECCUOHATHLHOM Pa3BUTUU B 00JACTH
MH(OPMAIIMOHHO-KOMMYHUKAIIMOHHBIX ~ TexHoJioruid  (27,0%); mnpeameTHoi
obmactu  (25,3%); obnactu  oOydyeHus JAeTedl CcO  cHeIUaIbHBIMU
oOpazoBaTebHBIMU TOTpeOHOCTAMHU (26,0%), Metomuku oOyueHus (24,0%),
CTaH/JApTOB COJEpXKaHUS W PE3yNbTaTOB Y4YeOHOU nearenbHOCTH (22,2%).
Cpean HaumMmeHee akKTyallbHbIX AaCMEKTOB MNpo(eCCUOHATBHOTO PpPa3BUTHUS
yuHuTelie, ObUT Ha3BaH AaCHEKT YIPaBJICHHS IIKOJbHBIM JEATEIbHOCTHIO H
NpenojaBaHus B MOJIUKYJIbTYPHOU cpeie.

Cpenu mpu4vH HEXEJIAHUS TOBBIIIATH YPOBEHb MPOGECCHOHAIBHOTO
MacTepcTBa OOJbIIE MOJIOBUHBI royaHjackux yuutenen (50,3%) nHazBanu
IPEk/Je BCEro HECOINacOBaHHOCThH ¢ pabouuM rpaduxom; 35,3% - cemeiiHbie
obcrositenbeTBa; 30,3% - OTCYTCTBHE COOTBETCTBYIOIIMX KYPCOB TMOBBIIIECHUS
kBanukanuu; 29,7% - 0TCyTCTBUE OAIEPIKKH pabOTOMATEIIS.

Cucrema noaroroBku yuuteneit B Humepianmax mpogoinKaeT MEHSATHCS.
CornacHo pexkomenganusiM KoncynsTratBHOro coeta, B 2008 rony
IPABUTENBCTBO CTPAHBI pa3paloTalio IUIAH JACHCTBUH MO PEUICHUIO MPOOIEMbI
nedunrTa yauTesae, MOBBIIIEHUS KadyecTBa UX pabOThl U MPOQPECCUOHATBHOTO
craryca [13]. Cneayer KoHCTaTMpOBaTh, YTO HECMOTPS Ha BBICOKHUU
KaueCTBCHHBIN IOKa3aTelb Y4COHOW ACATETbHOCTH YYaIIUXCS W JTOCTOMHYIO
3apaboTHYIO TIIaTy yuuTenei Ha cerogHs B Humepmangax npobiema neduiura
YUHTENICH TpoaoKaeT ObITh akTyanbHOM. IIpexkae Bcero oOHa BBI3BaHA
OTCYTCTBHUEM MOJOJIBIX CIECIHAIIMCTOB U CHIDKEHHEM KOJIMUeCcTBa y4eHUKOB. [1o
pOrHo3aM TMpaBUTENLCTBA, B Ommkaiimee Bpemss B Hugepnanmax Oyner
otkpbiTo Oonee 4000 BakaHCWU yuuTened, a KPUTHUYECKOM TOYKH CHUTYyaIlus
nocturietr B 2018 roxy. I[lnmaH aelcTBUIl NpaBUTENbCTBA MpPEAyCMAaTPHUBAET
YBEIIMYEHHUE KOJMYECTBA YUYUTENEHd 3a CYET [MPUBJICUYEHUS MOJIOJBIX
CHEUUAIIMCTOB W YJIYy4IlIlEHHE MOATOTOBKM MeAarorudeckux kaapos [12]. Oto
MpeanoyiaraeT  CO3[JaHHE€  HOBBIX  BO3MOXKHOCTEW I TOBBIIICHUS
po(heCcCHOHATBFHOTO YPOBHS YUUTENEH CO CTETICHBIO OaKaliaBpa WM MarucTpa,
MOBBIIIEHUE 3apa00THOM IMJIAThl YYUTEISIM CO CTENEHBbIO JOKTOpa HayK U
VUHUTETSIM, KOTOPBIC BBIMIOJTHSIIOT CBOM MPOQECCHOHATBLHO-TICAATOTHIeCKUE
00S3aHHOCTH Ha  BBICOKOM  YpOBHE, oOecleueHue IMeJarorndeckoro
KOHCYJIbTUPOBAaHUSI U HACTABHUYECTBA [JIs JACHCTBYIOLIMX CHEIUATUCTOB ISt
JIOCTH>KEHUSI BBICOKOTO KaueCcTBa MPErno/1aBaHus MPeIMETOB.

MarepuanbHoe CTUMYJIUPOBAaHUE SIBISIETCS OJHUM U3 JCUCTBEHHBIX
dakTopoB, MOOYKIAIOUIMX  TOJUIAHJICKMX  y4YdTEeNed  MOBBIIATH  CBOIO
KBATM(UKAINIO. YYHUTENIS ¢ MHUHUMaIbHOW TMEJarorudeckoil IMOJArOTOBKOM
(crienManbHble Kypchbl MOATOTOBKM YUYHUTENIEW IIKOJIbI) MOTYT PacCUMUThIBaTh Ha
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cTapToByI0 rojoByro 3apmuiaty $ 39 400. MakcumanbHas cymma 3apaboOTHOMN
IUIAThl MO0 Tapu(HON CETKE JUIA YYUTENsl TaKOW KBAIM(HKAIUH COCTaBsieT $ 66
042. IIpuBeneHHast CTATUCTHKA CBUJIETENILCTBYET CIOCOOHOCTD 3apab0THOM IUIATHI
yuuTeneil KOHKYpUpOBATh C OIIATON pabOThI CIEHUAIMCTOB JPYTUX OTPAcien Kak
B camoi [ommanauu, Tak B Apyrux crtpaHax OpraHuzanuy 5KOHOMHUYECKOTO
COTPYAHUYECTBA U PA3BUTHS, IJI€ CTAPTOBAs 3apIulaTa YUUTelNsl CPeIHEH IIKOJIbI
cocraBisiet $ 31 687, a makcumansHas - $ 51 317 [12].

[lapamnensHo ¢ pa3BUTHEM NPO(ECCHOHATBHBIX HABBIKOB YUUTEIS,
IPOUCXOJUT UX KaphEPHBIA POCT B Mpejienax KOHKPETHOIO y4eOHOro 3aBe/ICHUs
U TIOBBIIAETCS YpPOBEHb OIUIATHl WX TpyAa. YUUTENIs MOTYT 3aHATh
aIMUHUCTPATUBHYIO JOJDKHOCTh - 3aBy4ya WJIM PYKOBOJIUTENS IIKOIbL JIuia,
KOTOpBhI€ BBIOMPAIOT YUCTO NPENOJABATENbCKYIO JESITEeNIbHOCTh, Oyiaronaps
NOCTOSIHHOMY TIPO()eCCHOHAIbHOMY PAa3BUTHUIO U HAKOIUIEGHHOMY ONBITY MOTYT
BBIMOJHATh (YHKIMH METOJUCTOB M TaKUM O00pa3oM YyBEIHYUTH CBOIO
HavaJibHYIO0 3apruiaty Oosnee yem Ha 75%. JIBe Tpetu u3 (UHaAHCHpPYEMBIX
NpaBUTENBCTBOM HujepinaHaoB IIKOJ SBISIOTCA HE3aBUCUMBIMU, TOITOMY
KaapoBas  TMOJIUTUKA  KaXKIOM  KOHKPETHOM  IIKOJbl  KOHTPOJIUPYETCS
aIMUHUCTpALIUEH IIKOJIbI M IIKOJbHOW coBeToM. [Ipum 3TOM e€IHHCTBEHHBIM
yciaoBueM MuHuctepcTBa oOpasoBanust HuzjepnannoB sBIsieTCs BbICOKas
KBaJIU(pUKaLUs y4MUTEIeH, HaHATHIX Ha paboOTy B TOT WIM HMHOH ydeOHOe
3aBeaeHue [12].

[IpoGnembl HempepbIBHOTO 00pa30BaHUS YUMTEIEM cpeiHed IIKOIbl B
CUCTEME NOCJIEIUIUIOMHOTO TIearoruyeckoro oOpa3oBaHUs Bce Oosblie
NPUBJIEKAIOT BHUMaHHE HAayYHBIX, HAYYHO-NEJArOrMYECKUX U IEJaroru4ecKux
paOOTHUKOB, TIOCKOJIbKY Ha CEroJHs 3HAHUS MEHSIOTCAd ObIcTpee, ueM
IOKOJIEHUS, a CHOCOOHOCTh NPUHUMATh INPAaBUIbHBIE PEIICHUS Ha [OYBE
HOJYYEHHBIX 3HAHUM U B JaJbHEWIIEM SBISETCS MPOOJEeMON sl BBITyCKHHKA
IIKOJIBbI, KOJUIEJKa, YHMBEpCUTEeTa. B coBpeMeHHOM Mupe HH(OPMAIMOHHBIX
CUCTEM U TEXHOJIOTUH, KOTOPHIE SBIAIOTCS OJHMM M3 OCHOBHBIX HCTOYHHMKOB
uHboOpMallMM U CpeAod OOWTaHMsA Al YYEHUKOB CPEIHEH IIKOJbI, yYUTEIhb
TpeOyeT MOCTOSTHHOTO TIOTIOJHEHUsI W OOHOBJCHHMS 3HAHWH. OTH (aKTOpPbI
OpUBEIM K HEOOXOAMMOCTH CO3JaHUsl CHUCTeMbl 0Opa3oBaHMs IEIaroroB B
TeUeHHUe BCeH JKM3HU (J1ajiee HeMpephIBHOTO 00pa3oBaHusl), a HECMOTPS Ha 3TO, U
COBEPUICHCTBOBAHHUS CUCTEMBI HOCJIEAUTIOMHOTO [e1aroru4eckoro
oOpa3oBaHnus. B npouecce ncciaenoBaHyus Mbl YyCTAaHOBWIIM, YTO OpPraHU3allMOHHO-
METOJMYECKUMHU OCHOBAMHU TMOBBIIICHUS KBATU(PUKAMK YUUTENEH SBISIOTCS
KpPaTKOBPEMEHHBIE M JIOJITOBPEMEHHBIE KYPChl IIPU YHUBEPCUTETAX, KOJUIEIKAX,
IIKOJIAX C OTpPBIBOM U 0€3 OTpblBA OT IPOM3BOJCTBA; CHUCTEMATHYECKOE
COBEPLICHCTBOBAHME CTaHJIapTOB npodeccroHaIbHO-TIE1arorn4ecKoro
oOpa3zoBaHusi yuutesnei, KoTopble 3(PHEKTUBHO MPUMEHSIIOTCS ISl aTTeCTalluH,
OOHOBJICHHE COJIEPKAHUS JCSATEIBHOCTH SKCIEPTHOW KOMHUCCHUHM MNpPU OLICHKE
MOJITOTOBJICHHOCTH IPETEHJIECHTOB Ha COMCKAaHUE YYEHOM CTEleHU OakayiaBpa,
MarucTpa, 10KTopa HayK.
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N3BectHbl rosnanackue yuenslie AH Ban puens u A. beppu c
JIAiICHCHKOTO YHUBEpPCUTETA YTBEPXKIAIOT, 4YTO O0O0BEM NEeAaroruuecKux
KOHTEHTHBIX 3HaHui (pedagogicalcontentknowledge (PCK)) otpaxaer T0, Kak
yuduTEeds TOHMMAIOT TMPOLECC YCBOEHUS WM HEYCBOGHHE YYEHHKaMU
ONpPEAEIECHHOr0 mpeamMeTra, nodroMy passurrue PCK sBisieTcss BaXKHOU 1IENbIO,
Ha  KOTOpPOM  CTOMT  COCPEIOTOYMTh  BHUMAaHUE B  MporpaMmmax
npodeccuoHanpHoro  paszutus  [14,c.  26-28]. HayuHble = UCTOYHUKH
CBUJETENBCTBYIOT clOXHbIA xapakTep PCK kak ¢opmbl mpodeccuoHambHbIX
3HAHUM yduTeNel, MpOosBIsSET CBOIO Cenu(UKY B 3aBUCUMOCTH OT TEMBbI, JIUIIA
U CUTyallMu. DTO O3HA4aeT, YTO MPOrpaMMbl MPOQPECCHOHATBLHOIO pPa3BUTHS,
HampaBlieHHble Ha paszputue PCK  yuurteneid Henb3ss  OTrpaHUYMBATH
npelocTaBiIeHueM HH(OpMALMK O STAJOHHOE MpENojAaBaHusl mpeamera. 3aTo
OpOrpaMMbl CJEAYeT TECHO CBS3bIBaThb C MNPOPECCHOHAIBHON MPAKTUKOU
yuyutenaeil W, KpoOME€ TMPEJOCTABICHUS  yUUTEISIM  NMPOPECCHOHATBHOU
uHopMaIMK, TPEAyCMaTPUBATh BO3MOKHOCTH MPUMEHEHUS HUMHU Pa3IUIHBIX
y4eOHBIX CTpaTeruid, KOTOpble OYyIyT 3aBUCETh OT WHIUBUAYAIBHOTO U
KOJUIEKTUBHOTO OTIbITa yYUTENEH.

B cratee, Beimenmein 2011 roga, nemarorn Ix. baycmutr u K. beppu
oOpaTWyii BHHMMAaHHE Ha BaXXHOCTh PAaCCMOTpPEHHUs Bompoca 00 o0beme
negarornuecknx KoHTeHTHbIX 3HaHuM (PCK) kak menu mnpodeccroHambHBIX
y4eOHBIX cooOmecTB yuurtenei (professionallearningcommunities (PLCs).
B gactHOCTH, aBTOPBI MpeAiaraloT COCTaBUTh OHJIAtH OMOIMOTEKY BHIEOYPOKOB
Ha 0asze HAy4YHOW JMUTEPATypbl M MOJl PYKOBOJCTBOM KOMIIETEHTHBIX YUHUTEJEH.
Takyro BUI€OTEKY CleAyeT U3ydaTh U 00CYX AaTh B Kpyrax npoQecCUOHaIbHBIX
COOOIIECTB yUYUTENEH C IEJbI0 MOBBIIICHUS HMX IEIarorH4eCKUX KOHTEHTHBIX
3HAHUU. Y UYEHbIE ITPU3BIBAIOT UCCIIEIOBATENICH U IPAK TUKOB IIPEIJIOKUTH IPYTUE
«MOTEHIMANIbHBIE  pblyark  mepemen» [2, c¢.  175-178].IlogaBnstoniee
OonpIuHCTBO nenaroroB-uccienosareneit (I. bopko, JIx. Ixekooc, K. Kemnep,
JIx. Jluttn, II. Ilerepcon) [200; 219, c. 548-556] cxomsTcss BO MHEHHUH O
BaXHOCTU (OpM TPODHECCHOHATILHOTO PA3BUTHUS YUWUTENEH, MOCTPOCHHBIX Ha
COTPYAHUYECTBE, KOJUIETHAIBHOM B3aUMOACHCTBUS M  B3aUMOINOHHUMAHMS,
MPUCOCIUHSACH K TE3UCY, YTO «BO3MOXHOCTh JJIA YYHUTEJIEeH aKTUBHO
y4acTBOBaTh B  MPO(PECCHOHANBHBIX  COOOIIECTBAX  SIBISETCS  BaKHBIM
KOMIIOHEHTOM BBICOKOKaYE€CTBEHHOTO MTpoeccuoHanbHoro pazsutus» [10].

MoxHO yTBepXkAaTh, YTO PAa3BUTHE IME€IArOrMYECKOr0 KOHTEHTHOIO
sHaamst (PCK) BerxoguT 3a mpegensl mosydeHus WHGOpManuu 00 y4eOHBIX
CTpaTerMy W METOJIbl, MOCKOJIbKY JJISl YUWUTENsl Ba)KHO IMOHSTh, KaK YUYECHHUKHU
CrIOCOOHBI YCBOUTH OMpPEJEIECHHYI0 TeMy. YuHThIBasi To, 4To paszputue PCK
SBJISIETCS  CJIOXKHBIM  MPOIECCOM CO  CHEUU(PUUYECKUMH KOMIIOHEHTaMH,
porpaMMbl TPOPECCUOHATIBLHOTO Pa3BUTHSI, HampaBlieHHbIe Ha pa3Bute PCK
y4UTENe, B TOM 4YUCe yuuTesner MHPOPMATUKH, CIEyeT OpraHu30BaTh Tak,
YTOOBI OHM TECHO CBS3BIBAJIM YUHUTEIIbCKYIO MPO(ECCHOHAIBHYIO MPAKTUKY, B
YaCTHOCTH BO3MOXXHOCTH TPHUHATHS WHHOBAIMOHHBIX Y4€OHBIX CTpaTeruil u
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MaTepUaJioB, C HWHIMBUAYAIbHBIM M KOJUIEKTHBHBIM OIIBITOM YYHTEJIEH.
[IpenoctaBnenue y4yuTensiM NpoPECCHOHAIBHON HHPOPMALUU MOKET BHECTU
Bkiag B pasButue ux PCK. Ilpumepsl ydyeOHBIX IpakTUK, OOpa3lOBBIX HIIU
NpoOJEMHBIX, MOTYT BBINOJIHATH HHPOPMALMOHHYIO (QyHKUUIO. Takyio
(YHKIMIO MOTYT BBINIOJIHATH Hay4yHasi JuTepaTypa U JIpyrue pecypcel. B atom
KOHTEKCTEe NpodecCHOHANbHbIE HAay4yHBIE COOOIIECTBA MOTYT MPUTOJUTHCS
YUUTEISIM, B TOM UHCJIE YYUTENIAM HH(DOPMATUKA TpU OOBSICHEHUH U
O0OCYXXJIEHUH BaXXHbIX OCHOB OOYYEHHsS OIpEAEIICHHON TeMe, CIOCOOCTBYS
BbIsiBIIeHHIO KoJulekTuBHOTO PCK, TO ecTh 00meit popmMbl ipodeccroHaaIbHOTO
KOHTEHTHOTO 3HaHMs yuuTesned nHpopMaTtuku. B To e BpeMs, AJid OTIEIbHBIX
yuuteneil mHGOpMaTUKU HEOOXOJMMOE MPOCTPAHCTBO, YTOOBI aJanTHPOBATH
3T O0IIME 3HAHUS U JOTOJIHUTH KX COOCTBEHHBIM OIBITOM.

3 3aki0ueHue

Takum  oOpa3oM, mporpamMMmbl, HampaBJICHHbIE Ha  pa3BUTHE
negarornueckux KoHTeHTHbIX 3HaHuil (PCK), sBastorcs ogHOM M3 HOBEHIIMX
dbopMm npodeccroHanbHOrO pa3BUTHs yuuTene nndpopmaruku B Hunepnannax,
KOTOpasi BBIXOJIUT 3a Mpeelibl oJydeHus: nHpopMalu o0 y4eOHbIX CTpaTeruu
¥ METOJIbI U JIeJaeT BaXXHBIM /I YUUTENS TOHUMaHUsI 0COOCHHOCTEN 00yUYeHUs
B 3aBUCHUMOCTH OT TE€MBI, TUYHOCTHU U CUTYaLUU.
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BAXKHOCTH YUEBHOM JEATEJBHOCTH B PA3BUTUHA
MO3HABATEJBLHOM JEATEJBHOCTH JOIIKOJIbHUKOB

Poza Kananiaanna
Tanmonanan Carrap
(r.Apkainbik, Kazaxcran)

Annomayus: Ilpoyecc pazgumus no3HasamenvbHolU aKMUSHOCMU ) Oemell
6,7 nem paccmMampueaemcs HA OCHO8e JUYHOCMHO20, O0esimelbHOCHO2O,
ouanozuieckozo, nooxo0os. [lemu 6,7 jaem npu YC8OeHUU COOEPIHCAHUSL
mamepuana 8blcmpausaenm npoyecc YC80eHUsl, 0C8AUBAs. NpUembl YMCMEEHHOU
oesmenbHOCmU.

Kniwoueevie cnosa: Jlemu oowkonbHoco eo3pacma. Koenumuenas
akmusrHocms. Koenumusnwiii npoyecc.

1 BBenenue

CeromHsi TOKOJICHHME OTBEUAeT 3a BBINOJIHCHHUE 3a7ad, H3JI0KEHHBIX B
ITocnanuu Hapony Kazaxcrana «Crtpaterus «Kazaxctan-2050»: HOBBIMI
MOJINTUYECKUN KypC YCTOSBIIETOCS TOCyAapcTBa» Ha TpeThe ThicsueneTue. B
O6pamenuu IIpe3unenra k Haruu: «UToObl cTaTh KOHKYPEHTOCIIOCOOHBIM, MBI
JOJDKHBI CTaTh BBICOKOOOpPa30BaHHOW CTpaHOW. B coBpemMeHHOM Mupe, Koria
MaccoBas TPaMOTHOCTh HeaocTaTouHa. Hamm rpakmaHe JDOMKHBI OBITh BCETia
TOTOBBl M3YyYHTh CaMO€ COBpPEMEHHOE O0OpyJ0BaHHE M yMEHHE paboTaTh B
CaMBbIX COBPEMEHHBIX OTpaciisiX. MBI TakXe JOKHBI YACHIATh OOJIbIIoe
BHUMaHuEe (DYHKIIMOHAJIBHONW T'PaMOTHOCTH HAIUX JETeH M BCEX MOJIOIBIX
IIOKOJEHUM. OTO O0COOCHHO Ba)XHO JJId HAIIMX JE€TEeH, 4YTOoObl OHU
aJanITHPOBAIMCH K COBPEMEHHOMY MHUPY».

AKTUBaIMs JETCKOM KOTHUTHBHOM JEATEIBLHOCTH, €€ 3(P(HEKTUBHOE
yIpaBieHUE W Pa3BUTHE, METOOJIOTHYECKAs, OpPTaHU3aIMOHHAs W MOPaJIbHO-
MICUXOJIOTHYECKAsT TOJJIEp)KKA - 3TO HE TOJIBKO Cepbhbe3Has IIearoruveckas
npoOJieMa, HO ¥ BaKHAs COIMaIbHas 3a7ada.

2 OcHOBHAas 4aCcTh

B macrosmee Bpemst BaxkHO cpOpMHpPOBATH JTUYHOCTH, KOTOPAask aKTUBHO
y4acTBYeT BO Bcex cdepax IKH3HH OOIeCTBa, B COOTBETCTBHU C
DKOHOMHYECKHUMH W  COIHAIBHO-KYJIBTYPHBIMH  YCIIOBUSMH  CTpaHBbI,
CTpeMSIIEHCs K IMBWIM3AIMKM, KOTOpas NPOBOJHUT TBOPYSCKUH TIOJXOJ] B
NEHUCTBHM. YCIIOBHEM JUIS TAaKOTO 4YEJIOBEKAa SBISICTCA pPa3BUTHE €ro
MO3HABATEILHOM  JIEATEIBHOCTH H3-3a €ro  CHOCOOHOCTH  JeHWCTBOBATH
nobpocoBectHo. CTagusl MIKOJBHOTO Pa3BUTHS B Pa3BUTHH I103HABATEIbHOU
JeATeIBLHOCTH pe0eHKa, 0COOEHHO 0COOEHHO B Bo3pacTe 6-7 et [cTp. 1.5].
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Pa3zBuTne mo3HaBaTeNnbHONW aKTUBHOCTH U OTHOIIEHMS JETEN B BO3pacTe
6-7 ner umeer oco0o€ 3HAUYEHHE B HTOM BO3pACTE, XapaKTepU3ylolIeecs
pacuiupeHueM — MH(POPMAIMOHHOTO  MpocTpaHcTBa.  Jlms  yBenuueHus
uHpopmaiuu Tpedyercs, yToObl peOEHOK Pa3BUBAJl KayecTBa, MPEBBILIAIOIINE
YCTAHOBJICHHBIEC TPEAEIbI, U MO3BOJISI EMY HaXOJUTh KOHKPETHBIEC PEIICHUS B
CBOEM COOCTBEHHOM BHUJICHUH.

KoruutuBHas nesaTenbHOCTh - 3TO OCOOBIM MCUXOJIOTHYECKUN (heHOMEH,
Ha OCHOBE KOTOPOro (hOpPMHUPYIOTCS, Pa3BUBAIOTCS, CO3PEBAIOT U U3MEHSIOTCS
MEHTaJIbHOE COCTOSIHME€ KOTHUTUBHBIX TMporeccoB. CorjiacHo O0OO0OBEKTY,
IpEeAMETOM  TICUXOJIOTHU  sIBIsieTCsl  (DOPMUPOBAHUE TICUXMYECKHUX, T.C.
KOTHUTUBHBIX, SMOLIMOHATIBHBIX U 3MOIMOHAIBHO-3MOIMOHAIBHBIX MPOIECCOB,
dbopMupoBaHuEe TCUXWYECKUX KAYECTB M KAYECTB, NMCHUXUUYECKOTO COCTOSHMUS,
COCTOSIHMSI W HOBOIO  TICUXMYECKOTrO  pa3BUTHA. AHalW3  pa3BUTHUSA
MO3HABATEJILHOM AaKTUBHOCTHU JETEW B BO3pacTe 6-7 JeT, HampaBJICHHBI Ha
BHYTPEHHIOIO  JIESITEbHOCTh, MepeJauy INyTed WX  [03HaBaTEIbHOU
NEATEbHOCTH, OTPAXKEHUE MEHTAIIUTETOB, a UX MO3HABATEIbHAS JEATEIbHOCTD
AKTUBUPYETCS IO MPUOBITHH B MIKOJY. M3ydeHne NCUX0JIoro-neaarorndyeckux
poOJieM MO3HaBaTEIbHON JIEITEIIBHOCTH JIETEeH B BO3pacTe 6-7 JIeT MO3BOJIUT HE
TOJIKO MOHSATH OCOOCHHOCTH ATOTO MPOIECCa, HO U PEIIUTh CaMble HACYIIHbIE
npo0JieMbl OpraHU3alMK TEeIaroruyecKoro Mpolecca, HalpaBlIEHHbIE Ha €ro
pa3BUTHE.

Camoli BaXXHOW OTIMYUTEIHHON YEPTOM KOTHUTUBHOM JIESITEIBLHOCTHU
ABJISIETCS TO, YTO CTYIEHT IMOCTOSIHHO «POKIAETCS B HOBOM MHUPE», UTO CBSI3AHO C
nepegaveld JIEWCTBUM OT OJHOTO YYEHHKAa JpPyroMy, HO He paboraer 0e3
KOTHUTUBHOM JAesaTeNbHOCTH. OJHAKO MEJAaroru4ecKre yCJIOBHS JIsl YCIEIIHOTO
pa3BUTHUSA TI03HABATEIBHOW JIEATEIHHOCTH TIOKAa HESCHBL TakuM o00pa3oM,
pasBuTHe OOpa3oBaHMs peOEHKa, IMO3HABATEIBHOM MEATEIHHOCTH B y4eOHOM
npolecce, ACWCTBOBATh Ha yM, MPOOYIUTh €ro JHTY3Wa3M K HWIrpe, UYTOOBI
pa3paboTaTh U ONMpPENeIUTh MEAATOTUYECKUE YCIOBHUS, KOTOPhIE MOTYT MTPUBECTH
K yJIy4dIIEHUIO OpPraHMW3alliy, MPUHUMAas BO BHHMAaHHME MPOIECC OOYYCHHS HX
MOUCKy S(D(PEKTUBHBIX MyTEH YIOBIETBOPEHHS IMOTPEOHOCTEH COBPEMEHHOTO
oOmiecTBa 6-7- TOAOBAJIOrO TO3HABATENbHOW aesTenbHOCTH nereit [IpoGiema
pa3BUTHSA - BaKHAs MTpodsieMa, Tpedyromas uccienoBanuil. [2,34].

TeopeTndeckne OCHOBBI ACATENBHOCTH BeAyHMUX ¢Guiaocod, TMCUXOJIOT,
yautenss  (K.A.AOynxanoBa-CnaBckas, M.W.Jlucuna, A.M.MartromkuH,
S.A.Ilonomapes, C.B.I'epacumos, T.W.111amoBa, I''1.lykuna).
K.A.Ab0ynxanoBa-CnaBckas 1 M.M.JlucuHa mnpoaHaau3upoBaid B3aUMOCBSI3b
MEXJy KOTHUTUBHOW AaKTUBHOCTBIO M TIO3HABATEIbHON aAKTUBHOCTHIO.
A.A. MamomkuH onpeaeansi KOTHUTHUBHYIO JESITEIbHOCTh, €€ CTPYKTYpY.
JIx. [ToHoMapeB pa3paboTan MEXaHU3M Pa3BUTHUS UYEJIOBEUECKOrO TBOPYECTBA.
C.B. T'epacumOoB ompenenwsi  TUNBl  B3aUMOJICMCTBHUS ~ KOTHUTHUBHOU
NEATeIbHOCTH W TOHUMAHUS, KOTOPBIE JIEMOHCTPUPYIOT HEPA3PHIBHYIO CBSI3b
akTUBHOCTH ¢ akTUBHOCTHIO. T.W.IllamoBa aktuBHOCTH W ['.M.II[ykuHa 3Hanue
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paboTa.6-7 BHHMMaHUS K TOSIBICHUIO 3HAHUW OJHOJIETHUX OCOOEHHOCTEH
JTAHAMUKU PA3BUTHUS IIO3HABATEIBHOM JEATEIBHOCTH JeTer, Mbl P.bype,
J.b.I'onoBukogsa, JI.P.I'omy6eBa, B padotax IlerpoBckoro H. H. IlotsikoBa oHu
ONMCHIBAIOT OCHOBHBIE XAPAKTEPUCTUKH MMO3HABATEIBHON AKTUBHOCTH AETEN 6,7
JIET, UX UHTEHCUBHOCTh Y OPUEHTALIUIO.

dopMHUpoOBaHUE TTO3HABATEILHON JEATEIBHOCTH SIBIISIETCS HEOOXOIUMBIM
YCJIOBUEM JUISl Pa3BUTHSL MO3HABATENIbHBIX JCHCTBUM YYalllUXCS HAa OCHOBE
TEOPETUUECKUX 3HAHMM qoritwina BEAET W BO3POJHUTh HWHTEIUIEKTYabHOE
AKTUBHOE MBIILJICHUE, TBOPUYECTBO, U, KaK CIEJCTBUE, OyIET SIBISATHCS OCHOBOM
1St GOPMUPOBAHUS IMYHOCTHU CTY/ICHTA.

Taxum oOpazoM, 0OpazoBaTeILHBINA MPOIECC B JETCKOM CaJly HAlpaBJIeH Ha
pa3BUTHE TMIO3HABATEIBHOW JEATENBHOCTH J€Ted. B KOHIIE KOHIIOB, BBICOKHIA
YPOBHIO IMO3HABATEJILHBIX aKTUBHBIX OTJIEIBHBIX IPAKIaH B OYAYyIIIEM HY>KHO 3HATh,
yroObl CAENaTh CEroAHAlIHME O-7/-IETHIOI JETCKOe OOpa3oBaHUE, HAyKy U
TEXHUKY, B COOTBETCTBHM C TEKYIIUM YpPOBHEM pAa3BUTHUS, C OJIHOM CTOPOHBI,
00ecCreunTh YAOBJICTBOPCHUE WHAMBUIYATHHOTO HWHTEIUICKTYAJIbHOTO Pa3BUTHS
MO3HABATEILHON aKTUBHOCTH JieTel, KOrHuTHUBHAs AESITEIbHOCTh COMTPOBOKIACTCS
U3ydeHUEeM MpoOIeMbl OOyUYeHHsI, YUCOHON NEATEIIbHOCTH, OOIIeH JesTeIbHOCTH.
K.K. PricoexoBa, pabotel C. K. bepaubacBoii ocHOBaHbI Ha Haiiei paboTe.
VYuebHass  NeATeNbHOCTb, IIO3HABATENIbHAS ~ JCATEIIbHOCTh,  MO3HABATEIbHAS
NESTETbHOCTh, WCTOYHUK TI03HABATEIBHOM JEATEIIBHOCTH, pOJIb BHYTPEHHEH
NESITeNbHOCTH B Pa3BUTUM  JIMYHOCTU. Te€OpeTHYecKHe OCHOBBI —MPOOJieM
npeCcTaBlIeHbl B padoTax 3apy0eKHbIX, POCCUHCKUX U Ka3aXCKUX YUEHBIX.

[Ipu n3ydyeHun nmo3HaBaTeIbHON aKTUBHOCTH peOEHKA B Bo3pacTe 6-7 JIeT
uaes pa3BUTUS MBIIUICHUS (OMOCPENOBAaHUS) W BH3YaJIbHOTO XapaKTepa
nposiBisiercs B padorax JI.B. Beirorckoro, JI.B. Benrepa, H.H. Ilomsikosa,
E.E. Canorosoii , Ilegarornueckue ycioBus ISl pPa3BUTHUS IO3HABATEIbHOU
JEATETTHHOCTH JIETE B Pa3NUuHbIX cdepax NesSTeNbHOCTU: Urpa, YTEHUE, TO3HAHKE,
BOCIIMTATEIIbHAS, [IO3HABATENIbHAS, TPYAOBAas, KOMMYHHUKAIMOHHAA W  T.JI.
[II.A. AwmonamBwin mnokassiBaeT 5T0. JL.B. 3ankoB, W.}IO. JlepHep,
I'.Il. llegpoBenkuii aHATU3UPYET B3aUMOCBSI3b MEXY MOHIATUAMH PA3BUTUA U
oOydeHMsl, HWX  CYIIHOCTbIO, IIeJIbl0, KOTHUTUBHBIMH  IIPOIECCAMHU,
OCOOCHHOCTSIMM BO3HHKHOBEHHUSI HOBOTO TIIOKOJICHHMSI B PAa3BUTUU KaXKJIOTO
BozpacTHoro mepuoaa. Illyctmanm QokycupyeTcss Ha METOJOJIOTHYECKHUX
acreKTax MpooseM Mmo3HaBaTeIbHOM AesTeNbHOCTH [3.28].

Bo Bpemst pa3Butusi pebeHka BO3pacTaeT MO3HABATENbHAS aKTUBHOCTb. JleTH
JOIIKOJIBHOTO Bo3pacta (5-6 JieT) HAauMHAIOT MOHMMAaTh U MOHUMATh CTPYKTYPY
nereil. OT0 MCKpPEHHEE KeJIaHUe JETel HayuuThCs 4YeMy-TO MmoaoOHoMy. MeTojpbl
o0y4yeHHsI UMEIOT 0c0o00€ 3HaueHue il (HOPMHUPOBAHUS JIFOOOIBITCTBA JIETEH
IIKOJIBHOTO Bo3pacta. B xome oOyueHus et riyOOKO M3Yy4aroT 3HAYEHUE Pa3HBIX
BEUICH, SBJICHWI, HAyYHbIX KOHUENIMA H  3aKOHOMEPHOCTEH, M3y4aroT
TEOPETUYECKUE 3HAHMA Ha MTPAKTHKE. KOrHUTMBHAS aKTUBHOCTD JIETEN 3aBUCHUT OT UX
TBOPYECTBA, TEOPETUUECKON I'PAMOTHOCTH M YMEHMUSI IIEAATOTOB.
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3namenuTtbie nicuxonoru JIL.C. Berorckuii AWM. JleonteeB A.C. 3amopoxer,
JI.LA.Benrep, H.H.IloassixkoB, E.N. UrnateeBa, }0.K. babanckuii, U. . Jlepuep
nu gpyrue. Cpead pa3iIMYHBIX MEPONPUATUNA, KOTOpPbIE TMOBIMSIM Ha
dbopmupoBaHue aeTel ONIKOJILHOTO BO3pacTa B UX MCCIEIOBAaHUSX, HanboJee
BAXHBIM SBJISIETCS KA4ECTBO TBOPYECKOM JesITenbHOCTA. OJHAKO HaKaHYHE
IIKOJIBHOM TOCEIIAEMOCTA BO3PACTAIOT WHAMBUIYAJIBHBIE PA3IM4Usl B YPOBHE
MICUXOJIOTHYECKOT0 pa3BUTHS peOeHKA. ODTH pa3ivuus 3aKIo4yaloTcs B
CIEYIOLIEM: IETU OTAEJIEHBI IPYT OT JIpyra UHTEJUIEKTYalIbHBIM, MOPAJIbHBIM U
WHJUBUJYaJIbHBIM pa3BUTHEM. B NOpOTHBHOM cllydae IICHUXOJOTHYECKas
NOJIIEPKKA JIeTel SIBJISIETCS OCHOBHOM 3ajlaueil 00pa3oBaTeNIbHbIX YUPEKICHUN
(meTckuit caj, mkona) [4.62].

OG6yuenne 00pa3oBaTeNbHONW JACATEIBHOCTH JIETAM  JOIIKOJIHHOTO
BO3pacTa SIBISETCS OJIHOM M3 OCHOBHBIX 00JIaCTel pa3BUTUSI KOTHUTHUBHOMU
NESATETBbHOCTH.

Nnentudukarnuss mo3HABATEILHON JCATEIBHOCTH KaK  IICHXOJIOTO-
nearorndyeckuii  (DeHOMEH, TIO3BOJISIONIMK  aHAJIU3UPOBATh OCOOEHHOCTHU
JUYHOCTHBIX  KayecTB JEeTe BO BpeMs  JIOLIKOJBHOW  TMOJATOTOBKH,
paccMaTtpuBaTh clydad MU crocoObl (opMuUpOBaHUsS Tpoliecca OOydeHHs] U
oOydyenus. KorHutuBHas JeATETLHOCTh TPEACTABISCT COOOW  CIOXKHBIN
NICUXOJIOTHYECKUN (PEHOMEH, COIMPOBOXKIAeMbIi OCOOBIM OPraHW30BAHHBIM
nporeccoM OOyYeHHsI, COMPOBOXKIAEMbIM aKTUBHBIM YYacTHUEM B MPOIECCE
IPOrPEeCCUPOBAHUS, ICUXUUECKUX 3a001€BaHNN U UBMEHEHUSIX (DOPMBI.

[loHsiTHE TCUXOJOTMM AaKTHBHOCTM - O3TO IIEPBOE YIOMHUHAHHE O
«Yenoreyeckom rmicuxuarpuueckom ¢ouae» JLILI'pumaka («Pe3epBHbie
NICUXUYECKHE IKCTPACEHCHI»).

VYyeHblil ONUCHIBAET COAEpKAHUE JAESATEIBHOCTH TOYHO, TOYHO U
noJipoOHO BO BBEIEGHUU K DITOM KHUTE «BBeneHHe B TICUXOJOTHYECKYIO
NEeATENbHOCTb». W MOCKOJIBKY TCHUXOJIOTUS JAESTEIbHOCTH SIBIIETCS OAHON U3
BETBEH JIOKTPUHBI JIMYHOCTH, HET HOBOW BETBSAIICHCI, TEOPETUUECKOU
KOHIIENITYaJIbHOM OCHOBBI M YCTAaHOBJIIEHHOI'O METOJOJIOIMYECKOr0 apceHana.
[lcuxomorus neATeNnbHOCTH OOCYXKJaeTcsi Ha OCHOBE JBYX MPHUHIIUIIOB:
JTUCITUTUTMHBI U BUJIOB JACSTEIBHOCTU. AKTUBU3M, C OJHOU CTOPOHBI, HEOOXOIUM
JUIsl caMmopealu3aluy, JE€MOHCTpPAllUH, BbDKUBAHMS, ajalTallid U, C APYrou
CTOPOHBI, MOSIBJICHUS U CO3JaHHSI HOBBIX YMCTBEHHBIX CTPYKTYP U UHHOBALIAM.

JLILT'puMak knaccu@uuUpyeT CTPYKTYPHbIE KOMIOHEHTHl KOTHUTUBHOU
JEATCITLHOCTH CIACAYIONTUM 00pa3oMm:

v' TlotpeGHOCTH B  JeATENbHOCTH, (NPHYUHBI); —  CTPYKTypa
PEryJIMPOBAHHUS NICUXUYECKOU 1€ TETbHOCTH;

v’ 3akoHbl (OPMUPOBAHMSA M PA3BHUTHs JEATEILHOCTH KaK MCTOYHHKA
YMCTBEHHOU THOKOCTH ¥ CKJIIOHHOCTH.

CrnenoBaTenbHO,  MO3HaBaTelIbHAs  JACATEIIBHOCTH -  OCHOBHAas
JNEATENBHOCTD JAETEU - SABJISETCS CIOXHBIM sABI€HHEM. OH COCTOUT B PELIEHUU
o0pa3oBaTeIbHBIX 1I€J1€i, MOTUBAIIMM MOTHBAllMH, HAUMHAS C MMO3HABATEIbHON
uHpOpMaLNK, C Pa3IUYHBIMU SMOILUSIMU, KOTOPBIE 3aKaHUMBAIOTCS CJIOKHBIM
TBOPYECKUM IPOLIECCOM. XapakTepuzyercs [5.62].
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3 3aki0ouenue

[IpoOnema pa3BUTHUS TMO3HABATENILHOM AaKTUBHOCTH HAIIMX JeTel
JOLIKOJIBHOTO BO3PacTa, KOTOPYIO Mbl CYUTAEM, 3aKIKOYAETCA B TOM, YTO
MeJaroruueckue yCJIOBUSI JIOJDKHBI  OBITh  BBIMIOJIHEHBI:  HMCCJICIOBATENIH
BBIICJSAIOT YCJHOBHUS JUISI CTUMYJUPOBAHUS TO3HABATEIBHOM JEATEIBHOCTH,
WHTEpeca K CoJepkKaHUI0O 0Opa3oBaHMs:  YUYUTHIBAIOTCS  CIEIYIOLIUE
MEeJArOrHYeCKue  yCJIOBUS:  HM3YUYEHUE  IIO3HABATEIIBHOM  JIESATEIIbHOCTU
KOHKPETHOTO peOeHKa, CHCTEeMaTu3alus €ro pe3yJbTaToB, CpPaBHEHHE
ATHONENArOTMYECKUX MATEPUAIIOB;

KorautuHeI mporiecc: oOydaromias KBaau(UKaIus; BOJOHTEPCKUA U
AMOIMOHAIILHBIN MPOIIECC: 11eIh U3YUSHHUS, YyYBCTBA B MIPOIIECCE OOYUCHUS, IITMPOKO
UCIIOJIB3YEMBIE METOMBI TMEJArOTUYECKOM M IICUXOJIOTMYECKOW JIMarHOCTHKU;
KOTHUTHUBHAS JIEATEILHOCTh - CO3/IaTh JIMYHOCTh peOeHKa, MOTUBALMIO, IIEJTh
pebenka, chopMyTUpOBaTh  KOHTEHT-CTPYKTYPHUPOBAaHHYIO  MOJCIb  JeTeil
JIOIITKOJIBHOTO BO3pacTa M ChOPMHUPOBATH JIMYHOCTh Y KaKIOTO0 peOEHKA, YTOOBI
3¢ dekTBHO c(HOPMHUPOBATH TIO3ZHABATEIILHYIO JICATEIILHOCTD yUaIlUXCsl.

BrisiBnenue KOTHUTUBHOM JIESITEIIbHOCTH KakK IICUXOJIOTO-
MEeIarOrMYECKOTO0 ABJICHUS, MMO3BOJISIFOIIET0 aHAIIM3UPOBATH KAYECTBO JINYHOCTH
JeTeil BO BpeMsl JOIIKOJIBHOM MOJTOTOBKH, pacCMaTpUBATh CIIy4al M CIOCOOBI
(dbopMUpOBaHUS TOIIKOJIBHBIX 00pa30BaTENbHBIX YUPEKICHUN B 00pa30BaHUU U
oOydeHHH. BBl JOJKHBI O3TO YBHUAEThb. JledATenbHOCTH - 3TO JEUCTBHE,
HanpaBJICHHOE Ha (OPMUPOBAHUE COIMAIBHBIX (POPM KU3HHU U Peallu3alfio
COLMAJIBHOM 3HAYMMOCTH Y€JIOBEKA.

CnucoK HCIO0JIb30BAHHOM JIMTEPATYPbI:
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2. Kapaes XaybinOait AMaHTYPJIBIVIIBI. YPOBHH MTO3HABATEIbHON akTUBHOCTH.2004 T.

3. HerrmeroBa taitma HeirmeroBna. [lyiicenoBa JXomuna KanmeroBna Jlerckas
ncuxoJiorust 2014r.
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TEXHUKA AKBAPEJIBHOM )KUBOIIUCHU

Kypbimobek Kapackanos
(r.Apkainbik, Kazaxcran)

AHHOmMaAuua: 8 35mMou cmamve paccCMOMpeHbl GONPOCHl COBPEMMEHHO20
oOyueHusi K uU300pa3umenbHo20 UCKYCCMEad YYumvleéds ONblMbl NPOULeOUIUx
9NOX, KAK yyums Cmyoenma K uzo0pasumenbHOMy UCKYCCMEY, Op2aHu3ayus u
CMPYKMYpa ypoKa, MmexHoI02Ull Ha YPOKAX U300pazumenbHo20 UCKYCCmaa.

Knwuegwvie cnosa: Axeapens. ’Kusonucov. Komnozuyus. Hamwopmopm.

Ha »ostom ypoke KMBOMUCHM JUIsl  HAaYMHAIOIIMX MBIl  HAIUIIEM
HATIOPMOPT aKBapeJblo. 3aJaHue, KOTOPOE Mbl PEKOMEHIYEM K HCIOIb30BaHHUIO,
NPEXKE BCETO, MPECIIEYET OAHY 1Ieb - MPUOOIIUTh yUalIerocsi K HabJt0ICHU0, K
U3YYCHHIO TIPUPOJIbI, YTOOBI B JAJIHEUIIIEM OH CMOT CaMOCTOSTEIBHO CTAaBHUTH
niepes1 coOoM 3a71a41 U CAaMOCTOSITENIEHO UX PEIaTh.

1 BBenenue

ITocTanoBKA HATIOPMOPTA

Kaxnplii ypoK >KMBONUCU HAaTIOPMOPTA HAYMHAETCS C KOMIO3ULIHMH, C
no00pa U pacCTaHOBKHU MpeAMeTOB. [IpeaMeTsl, coCTaBIsIoONUe Ty WX UHYIO
NOCTAaHOBKY, JTOJDKHBI UMETh CMBICIOBYIO CBSI3b U, €CIIM MOYKHO TaK CKa3aTh,
POJCTBO, ONPEAEIAIONIECEC] UX IPUMEHEHUEM B KU3HU. A TOTOMY OTHOCUTECH K
BBIOOPY MPEAMETOB CO3HATENBHO, MO BO3MOXKHOCTH H30€raiTe CIy4aiHbIX,
Yy>KEpPOJHBIX IO CBOeMYy Ha3HaueHwto. Jlemas mombop, pyKOBOJICTBYHTECH
OOIITUM CIOKETHBIM 3aMBbICIIOM. [lepBbie YPOKH >KMBOMMCH JTOJKHBI HAUUHATHCS
C MpOCTBIX NOCTaHOBOK. CHauajga BO3bMUTE OAMH-IBA MpPEIMETa, 3aTEM
COCTaBJISIWTE HEOOIBIINE TPYIIIIHIL.

XKenatenbHo, 4YTOOBI  TPEAMETHI,  BBHIOMpaeMble  JJII pPUCOBAHUSA
HATIOpMOpTa, ObUIM pa3HOOOpa3Hbl MO (opme, IBETY, CBOMCTBAM MaTepHala,
OTJIMYAJIUCh W MO cBoed BenuuuHe. OIHOBPEMEHHO, IOCKOJBKY 3TO YpPOK
KUBOMHUCH JUIsI HAYMHAIONIMX, W MBI TIpeclieyeM ydeOHbIe IIeNid, He
YBJIEKaWTECh MPEeAMETaMH, CIOKHBIMU TI0 ¢opme u 1Bety. [lonbop mpeameTon
MPEIONPENEIAET KUBOMUMCHOCTh KapTUHBI, €€ [BeTOBOW cTpoil. HyxHo
CTPEMHTHCS,  YTOOBI )KUBONMUCH B pabOTe  MPOM3BOJAWIA  BIEYATICHUE
€CTeCTBEHHOCTH, yOexkaana mpaBiol M He Oblia Obl rpomosaka. Crieaure,
9TOOBI WCIOJIB3yeMble B IIOCTAHOBKE JPAMHUPOBKA TaKXKE HE BHOCWIH
nuccoHaHnca. OHM TOJKHBI COOTBETCTBOBATH OOIIEMY 3aMbICTTY.

Ha ypokax xuBOMHMCH UMEIOTCA PA3IMYHbIE KJIACCUYECKHE MOCTAHOBKH IO
BBIOOPY MPEAMETOB, 1o ¢hopMaM, LIBETY, 00IIeMY KOJOpUTY. EcTh HaTIOpMOpTHBIE
MOCTAHOBKH JIJISl )KUBOIIUCU aKBapeJblo, JUIsl KUBOIKCH aKPUJIOM M MAacliOM.
Br16op Tol win MHOU onpeesisieTcs TEXHUKOW BBITTOTHEHMUSL.
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BbiOupasi mocTaHOBKY, HE OrpaHUYMBANTECh MEPBBIM € BBIOPAHHBIM
pasmenienueM. lIpogymaiire, ciienyer JiM MOJOXKUTh WX MOCTABUTh MPEAMET,
WIM MPUCIIOHUTH €ro K Jpyromy npeamery. BeiOupaiite monoxxeHnue, Haubdosee
€CTECTBEHHOE JIJIsl JAHHOTO MpeaIMeTa.

OOparvure BHUMaHHE HA MPOCBETHI MEXY npenMeramu. OT 3Toro Oyzaer
3aBUCETh BIEUYATICHUE KOMIIAKTHOCTH WU pa3OpOCaHHOCTH, YIOPSI0YEHHOCTU
WIM XaOTHUYHOCTH. [IpeaMeTsl, Haxo[sACh Ha Pa3iMYHbIX PACCTOSIHUSAX OT Hac,
MOTYT 3aClIOHATh Apyr Apyra. [locmorpuTe, Kak Jgyylie UX pa3MecTHThb. 3/1€Ch
OMsITh OyAYT BapUaHThI, 00YCIOBIICHHbIE BETUYMHON U (HOPMOI MPEAMETOB.

[lonymaiite, nmpu kakoM cBeTe (OOKOBOM WM TMpPSMOM) BBITOJHEE
pUCOBaTh OCTAHOBKY.

2 OcHOBHASI 4aCTh

IToaroroBka K pUCOBAHUIO.

3aKOHYMB TIOCTAHOBKY, MPUCTyMalTe K KOMITO3UIIMKM Ha Oymare. bymara
JOJKHA OBITh TUIOTHOM - BaTMaH WM Oymara Juisi akBapeiu. BeiOuwpas paszmep
JIUCTA, PYKOBOJICTBYHTECH MacIlITAOaMH Y4acTBYIOIIMX B IMMOCTAHOBKE MPEAMETOB,
HO Tak, 4ToObl M300pakeHHe OBLJIO HE OYEHb KPYIHBIM M HE OYCHb MEJIKUM.
PucyHoK Ha JUCT HAHOCHUTE JIETKO, OTHOCUTECH K MOBEPXHOCTH OyMaru OepexHo,
CTapasich €€ He 3aTepeTh, U HE UCIIOJIb3YHTE YacTO PE3UHKY, YTOObI HE HApyUIaTh
daxTypy Oymaru. BennmuuHy pucyHKa OINpeeNsiiTe ¢ TAKUM pacdeToM, YTOObI OH
Haxonwicsa B oobeme ¢ poHoM. DOH He TOJKEH «JJaBUThY Ha U300pa’KeHHE, HO C
JPYTOii CTOPOHBI, ¥ TIPpEIMETaM Ha JIUCTE HE JTOJKHO OBITh TECHO.

Coznaiite cebe HeoOXoaUMbIEC NJiT pabOThI yI00CTBA — YCTPOHTE CBOE
pabodee MecTo HambOoJIee 1eaecoo0pa3Ho U YA0OHO: KPacKH, MAIUTPa, KUCTH U
Oymara — HalpoOTHUB Bac; PSAJOM C ATIOJIOM — OaHKa ¢ BOJIOM, BO3JIe HEe — T'yOKa |
TPSAIOYKA JJIs1 BBITUPAHUS KUCTH.

Kakoli kucTpi0 mucaTh — BaKHbIA Bompoc. OH UMEET HEMOCPEACTBEHHOE
3HaueHWE K TEXHHMKE MUChMa, K MacmTady Ma3ka, K pa3HOOOpa3uio MpPUEMOB,
HAlpUMEpP COYETAHUIO B ATIOJE MIMPOKUX 3aJMBOK C HHBIMH 1O MAacIITaly
YWICHEHUsIMU W JefieHusiMu. [lo mepe HakomieHusi ombiTa, 3HAHWM, MO Mepe
YCIIOKHEHUS 3aJaHUi Y HAUMHAIOIINX PHUCOBATH IOJDKEH M PACHIMPATCS HAOOP
kucteid. [Ipu 3anmBKe OONBIIMX MOBEPXHOCTEN HYKHO TMOJIB30BATHCS KPYITHBIM
pa3MepoM KHCTH, MEHBIIUX IUIOCKOCTEH — JIPYyrod KUCTbhIO, JUISl UCIOJHEHHUS
JeTaliel — KUCThIO MEHbIIEro pasmepa. Ha ypokax KuBomucH akBapesbro
UCIIOIB3YIOTCS O€MMYbM M KOJOHKOBBIE KUCTHU. CBET, OCBELIAIOIIMN JIHCT
OyMmaru, JOJKEH TajaTh CcleBa (IS PUCYIONTUX MPABOM PYKOM), YTOOBI TEHb OT
pyKd He 3acioHsna pabory. [ns pucyromumx JIeBoM pyKOM — CBET,
COOTBETCTBEHHO, JIOJKEH MajaTh CIIpaBa.

[Ipu BeIOOpEe MecTa 11t pabOTHI HYKHO YYHUTHIBATh, YTO HEOOXOAUMO
OXBaTbIBaTh B3IJISIZIOM BCIO HATYPY OJHOBPEMEHHO KakK MPU PUCOBAHUU, TaK U B
xuBonucH. Eciam ke cecTb K HaType oueHb OJIM3KO, TO B CUIIy CBOMCTB HAIIEro
3peHuss Mbl OyAeM JHUIIEeHBI TaKoi BO3MOXKHOCTH. OOBIYHO 111 pabOThI HaX
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HATIOPMOPTOM, B 3aBHUCHUMOCTH OT BEJIWYUHBI yYaCTBYIOMIMX B TOCTaHOBKE
NPEeIMETOB ¥ 3aHMMAaeMOT'0 MU TPOCTPAHCTBA, YIOOHBIM OKA3bIBAETCS MECTO
Ha PAaCCTOSTHUU OJTHOTO-JIBYX METPOB OT MOCTAHOBKH HATYPHI.

2.1 PucoBanue HATIOpMOpTA.

Haunnaromum prcoBaTh Ha KaXX/IOM YPOKE JKUBOIIHCH B Xy/105K€CTBEHHOM
IIKOJIe, Mbl OOpallaeM BHHUMAaHHE, 4YTO IMpU paboTe C LBETOM HEOOXOAMMO
YaCcTHOE YBSI3BIBAThH C 0OIIMM. He Hy)KHO CMOTpETh Ha MOCTABIEHHBIC MTPEIMETHI
n3buparenbHo. M300pakeHHe Bce MOCTAaHOBKM B IIBETE HE CKJIAJIBIBACTCS
MEXaHUYECKH W3 OTIENBHBIX JeTajeil, CKOMMPOBAHHBIX HW30JHPOBAHHO, a
oOpa3yercsi W3 TapMOHUYHOTO COYETaHWs JAeTaneil W mBera B meiom. llepen
HaMH MTOCTAHOBKA, COCTOSIIAs U3 TPYMIBI Pa3HbIX MPEAMETOB: SMaTHPOBAHHBIN
roxyOol KyBIIWH, OPaH)KEBBIN T'paHaT, JOJS JIbIHM M JPAaNupPOBKU Ha CTOJE —
oneaHo-Toy0ast u KopuaHeBas. DoHOM cIyKUT Oenasi CTeHa CO CBETIO-KEITON
TKaHBIO.

KyBImmH u rpaHar mo cBoeMy IIBETYy OMNpPEIEICHBI M SICHBI — OHU OoJiee
HACBHIIICHBI TI0 [IBETY, Ye€M OCTajJbHBIC MpeaMeThl. OKpacka JpYyTrux MpeaMeTOB
ciokHee. VX 1BeTa HEBO3MOXHO IMOJTYYHTh, HE COCTaBIISASl CMECel: Hampumep
CTOJI WJIW TIeCTpasi KOpUIHEBAasi TKaHb 3a TPAHATOM C1a00 HACHIIICHBI TI0 CBOEMY
[[BETOBOMY TOHY.

[lepBast cramusa Ha KakIOM ypOKEe >KMBOIHMCH — OOIIHMIA 3CKU3 I[BETOBOTO
pemenns. Kak Mbl BUAMM, OH BEIETCS CHOCOOOM HAYaJIbHOTO >KUBOIHCHOIO
noJMaleBKa s MOCIEAYIOIMNX JIECCUPOBOK, B MaHepe CBOOOAHOTO MUCHMA.
OpHu vacTu, K IpUMepy KyBIIUH, O0Jiee 3aKOHUEHBI, IPYTUe €Ile He TPOHYTHI
Kkpackoi. [lo maHHOMY MOATOTOBHTEIHHOMY PHUCYHKY MOXHO TPOCIEIUTH XOJ
MBICIIA  aBTOpa. 37eCh B TPEIBAPUTEIHHOM JCKHM3€ YXKE€ OIpenaeieHa
KOMIIO3UIIMS Ha JIMCTEe, HAMEUYEHBI Pa3IU4Msl MEXIy TEIJIBIM U XOJOJIHBIM
BeTOM. MBI BUJIUM, YTO KYBIIMH U IpaHaT UMEIOT Pa3jIN4YHbIE OTTEHKH I[BETOB
— XOJIOJHBIX JIISl KYBIIIMHA, TEIUIBIX s Tpanarta. [1, 4 c.]. Illupokast mi1ockocTh
cpes3a JBIHM Ha MEPBOM K€ CTaauu paboThI JaeT BO3MOKHOCTh MOYYyBCTBOBATH
€€ COYHOCTh M BJIXKHOCTh. Ha KyBIIMHE HAMEUYEHBI CBET, MOJYTCHb U TEHb,
OTIpeJIeIIeHa Pa3HUIA B CBETIIBIX TOHAX IPAMUPOBKH MEPEIHETO IMJIaHa U CTCHBI.
ABTOp TBHITAE€TCS W CBET, U TEHb, M TMOJYyTOHA HA MPEJAMETaX BBHITIOJHUTH
pa3sTUYHBIM I[BETOM. OTO BaXKHBIH MOMEHT, IOTOMY KaKk Ha ypoKax
KUBOTMCH Y HAYMHAIONUX XYJI0KHUKOB CaMas pPAcIpOCTpaHEHHAs OIMHOKa —
HEBEPHOE 3aTEMHEHHE WM OCBETJICHHE OJTHOTO M TOTO K€ I[BETA.

Crnenyromas craausi pabOThl — pUCYHOK Ha tuiaHmete. [Ipexme, dem k
HEMY TIPUCTYIUTh, YTBEPAUTECh B KOMIIO3UIIMOHHOM pEIICHUH, CJlIETaB
ACKU3HOM alib0OME HECKOJIbKO MPOOHBIX PUCYHKOB KapaHAaIloM.

2.2 HaOpocaB pucyHOK, TIpOBEphTE€ MPABWIHHOCTH  IPOIOPIIUH,
MEPCIIEKTUBBI, a TaKKe MaciiTada MpeaMeToB. 3aTeM 00s3aTeIbHO HapUCyHTe
Hambonee xapaktepHble pAertanu. [locme wero mnpucrymaite K paboTte ¢
KpacKamH, K YKHBOIIHCH.
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C uero HavaTh pucoBaTh? Jlydiie Ha4aTh C MPEAMETOB, UMEIOIIYIO SIPKYIO
Y YHCTYIO TIO TOHY OKpacKy. MbI MOJIb3yeMCsl eMKUM BBIPAKEHUEM: «GKUBOTIUCH
OT TeMHOro». B Haiell NmocTaHOBKE TAaKMMHU SIBJISIIOTCS KYBIIMH M TpaHar,
MOATOMY B HaXOXXJICHUHM HMX IIBETa Jierde u3oexarh omuOok. CTeHa U xenTas
TKaHb Ha CTOJIE MEHEE OIpeeseHbl MO IBETY, MO3TOMY, HauyaB C HUX, MBI
omurO0YHO MOTJIM OBl HamucaTh UX OoJiee SIPKO, YeM OHU B JICMCTBUTEIBLHOCTHU
10 OTHOIIGHHIO K IIEJIOMY, W TOTJa Cpa3dy HapYUIWIUCh ObI I[BETOBbBIC
COOTHOIIIEHUS B HaTiopMopTe. lIBeT rpaHata W KyBIIMHA MOXHO B3STh B
MOJIHYIO CHJIy. DTO cpasdy 3aJacT OOIIM TOH IIBETOBOrO JMANa3oHa, TaK Kak
Hapsy C HACBHIIICHHBIMU IIBETAMH B CBETY U MOJIYTEHSIX 3/1€Ch €CTh U CHUJIbHBIE
TEHU, KOTOPBIC OMPELIAT HaM KpallHue PErucTphl JJIsl CHHEr0 M KPacHOTO.

[Nomy6oii KyBIIMH UMEET pa3Hble OTTCHKU: HA OCBEIIEHHOW YacTH — OJIHH,
B TMOJIYT€HU — JIPYTHUE, B TEHU LIBET Y€ He Toiy0oi, a puosieToBo-CMHUH, a Ha
KaKUX-TO YacTAX JaXKe 3€JICHOBATO-KOPUYHEBBINA (1O BIMSIHUEM PedIIEKCOB -
orpaxkenuit). IloaTomMy, dYTOOBI HaAM OTH pa3IWyUsg HAPUCOBATh BEPHEE,
cTapaiiTech Bce BpeMsl BUJIETh BeCh KyBIIWH. [logOupas 1Bet 11 OCBENEHHON
YacCTH, CMOTPUTE Ha KYBIIHUH, OXBAThIBasi €ro BMECTE ¢ (DOHOM, YTOOBI BBHISIBUTH
OCHOBHOUM KOHTpACT CHJIYdTa IO OTHOIICHUIO K CTeHE (HACKOJBKO KYBIIWH B
CBETY TEMHEE CTEHBI, KAKUMH I10 [[BETY BOCIIPUHUMAIOTCSI CTEHA U KYBIIUH).

OOHOBPEMEHHO, TpH KUBOMHUCH aKBapesblo, MOMHHUTE, YTO Kpacka I0
BBICBIXaHUU CTAaHOBUTCS Oosiee cBeTsION. [10aTOMY YTOOBI KMBOIKCH MPABUIIBLHO
oToOpakana peajbHOCTh, KJIaJUTE Kpacky Oojiee HACBIIEHHYIO, YeM OHa BaMm
BUUTCS B HAType.

[IponoxxuB cBeT, ycTaHaBIUBAWTE MOITYTEHb, a 3aTeM TeHb. CBET MOXKET
HECKOJIbKO 3aXBaThIBAaTh MOJYTEHb, MOJTYTEHb MOXET 3aXBaThIBaTh TE€Hb. 1E€HU
Ha KYBIIWHE T0J] BO3ICUCTBHEM pedIIEKCOB OYIyT OTIMYATHCS MEXITy coO0Or U
10 CBETOCHJIC, U IO OTTEHKY IBeTa. [3, 20 c.].

2.3 IlpormcaB KyBIIMH WM YacTh €r0o, TaKUM e OO0pa3oM pHUCYHTE
rpaHaT W ONNATh, OXBAaThIBasi B30POM BECh TIpaHAT, OTMEYANTE pa3IHyuUs
OTTEHKOB OpaH’)KE€BOT0 B CBETAaX, B MOJYTEHU U B T€HU. OCBEIIEHHBIE MECTa
rpaHata OyayT OTHOCHTEIBHO 0OJiee€ XOJOIHBIMHU, PO30BATHIMHU, TMOIYTCHb —
OpaHXeBOH, TeHn — Oonee KpacHbIMU. OTHOBpPEMEHHO, paboTas HaJ TEHSIMHU
rpaHara, CMOTPUTE M Ha KOPUYHEBYIO TKaHb, Ha (hOHE KOTOPOM OH JIKUT. ITO
CpaBHEHHE TIOMOKET BaM BUJIETh B3aUMHBIE OTIMYUSA TOHOB M OOBEIUHSIOLINE
WX MPU3HAKH.

Haunnas nucaTth AbIHIO, CpaBHUTE €€ C ()OHOM — CTEHOM, TKaHbIO Ha
cTeHe U ¢ OmogueM. UTo cBeTiee, MIOCKOCTh Cpe3a AbIHU WU cTeHa? A 4To
XOJIOAHEE MO LBETY — CTeHA, AbIHA uiu Omonue? Kakue paznuuus? A 4To B TOU
e JIbIHE I[BETHE — cpe3 ee win kopka? Tak, Bce BpeMsl, 3ajiaBasi cede BOIPOCHI U
Haxolsl OTBEThl, HaONOmas HaTypy, Beautre padoty pganbiie. Tak Baiia
KUBOIUCH HE OYJIET «pa3BaIUBATHCA». JKUBONMUCH OYyAET LIEIOCTHOM.
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[lytem cpaBHeHUs, ompeneisiTe W LBET OJI0[Ua, HaxoAs B HAType
CXOoAHble ¢ HUM TOHA. CpaBHUTE CBET M TE€HU Ha OJIIOALIE C LIBETOM CTEHBI.
OOHOBpEMEHHO YCTaHABIMBAaWTE pa3MuuMe €ro LBeTa IO SPKOCTH C
OKPYXEHUEM.

Ecnu B TedyeHue ypoka >KMBOIKMCH HE CJIEJOBaTh CUCTEME B HAOIIOJEHUNU
HATyphl, Takhe CJIabOOKpalleHHble TOHAa OYyIyT BOCIHPUHUMATHCA BaMHU TO
TEIUIBIMU, TO XOJIOJHBIMH, B 3aBUCHUMOCTU OT TOTO, Ha KAaKOH LIBET BbI IEpen
ATUM cMOTpenu. BoT mouemy peKoMeH1yeTcsi HeUTpalibHbIE 1[BETa CPAaBHUBATH C
OJIM3KUMU.

[IpopucoBaB mocienoBaTeIbHO IIBETOM BECh ATIOJ, MPOBEPHTE €ro ¢
pPAcCTOSIHMSI, TIOCTaBUB PAJOM C HaTypod. UTO-TO Bac HE BIIOJIHE YCTPOMWT:
KaKhe-TO 4acTH He OyAyT yOexJaTh pelieHreM (pOpMbI MIIM OKAXKETCs, YTO IO
[[BETY, OHU HApyIIAlOT €IMHCTBO OOIIEH I[BETOBON KOHCTPYKIIMH, BO3MOYKHBI
HECOOTBETCTBHUSI B PEILICHUU MTPOCTPAHCTBA UM CBETA.

JlonuchiBaliTe Takue MECTa JI0 MOJHOTO 3aBEPIICHUS TaK, YTOOBI pEIICHHE
BO BCEX YacTAX Bac ycrpauBaio. [Ipu sTom crneaute, 4ToObI HAHOCUMAs Kpacka
JOXWIIACh TI0 «CYXOMY», HE TpPEBOKAa, HE pPa3MbIBasi HUKEIEKAIIUN CIIOM.
DTy O0COOEHHOCTh JKMBOIKCHU AaKBapebl0 HEOOXOAMMO MPOYYBCTBOBATh U
3anlOMHUTh. lHaue BCsA KUBOIMKCH B JAJHEMIIEM MPEBPATUTCS «B Kally».
Ha ypokax kuBonucH Mbl cpa3y aKIIEHTUPYEM Ha ’TOM BHUMAaHUE.

B 1BeTHOI akBapenu CcIoOKHEE OIPEAeNUTh OIIMOKH, a 3HAYHUT, |
ucnpaBuT pabory. JKuBomuch 371eCh — €AUHCTBO U TapMOHHS BCEX NMPU3HAKOB
I[BETa: [IBETOBOT'O TOHA, €ro SIPKOCTU U HAChIeHHOCTH. Kakoii-To 1iBeT, Oymy4n
NPaBWIBHO HANJACHHBIM 1O SIPKOCTH, MOXKET OBITh HETOYHBIM [0 JIPYTrUM
KauecTBaM: M0 OTTEHKY UJIM HACBHIIIEHHOCTH.

A OBIBaeT M TaK, YTO BbI MPABIJIHLHO HAMKCAIHN OTACIbHBIN MPEIMET, HO
HE y/1aeTcs TOYHO B3SITh OKPY’KAIOMUK ero (JOH MM COCEHUM C HUM MPEAMET
— Torja oOmas rapMOHMsS HapylleHa, Bce Kaxerca (anbmuBbiM. YTo
UCIIPAaBIATh, YTO K Y€MY MOATOHATH? Bompoc CIOXHBIA M HE TOJIBKO JJIS
HaunHaomux. [lepeprucoBeiBaTh Bech 3TIOA? A TI/i€ rapaHTUs HE IOBTOPUTH
omMOKM, ecld He TMOHATh mnpuuuH Heygauu? [loaToMy, 3aHUMasCh
’KUBOTHCHIO, paboTas C BETOM, HEOOXOAUMO C MEPBBIX I1aroB MpUydaTh ceOs
K MOPSAKY B paboTe, HE TOPOMMUTHCS, MPOBEPSATH CeOsl HEMPECTAHHO B XOJIE
BCEr0 3aHSTHS IO KMBOIMCH, OT IIEPBOIr0 M 10 NocienHero maska. Kak Bectu
cpaBHeHusa? He o koHTpacTam (MX HYXHO JIUIIb UMETh BBUAY), & IO POJICTBY
B3aMMHBIX [IPU3HAKOB: TEIUIbIE C TEIUIBIMU, XOJOHbIE C XOJOAHBIMU, CBETIIbIE
CO  CBETJbIMM, TEMHbIE C  TEMHBIMH,  CJIaOOHACBILIEHHBIE  CO
c1a00HACHIIIEHHBIMU. DTO aKCUOMBI )KMBOIIMCH aKBapEJbIO.
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3 3aki0ouenue

YcranaBnuBaiiTe B  TIOCTAaHOBKE HATyphl camble I[BETHBIE TIO
HACBIIICHHOCTH YYacTKH JJISl TEIUIBIX U XOJOTHBIX TOHOB. Jlepkute uxX B moie
3peHus, OMpefeNsas OT HUX NMPOW3BOJHBIC. Benp B I[BeTe 3aKOHBI KOHTpAcTa
JNEHUCTBYIOT OCOOEHHO AaKTHMBHO, MO3TOMY OJHAa OIIMOKa BJEYeT 3a COO0Oil
MEXaHUYECKH JPYTYIO.

Ha »TomM ypoke >XMBOMMCH MBI MOJAPOOHO pazo0paiu MOITAMHOE
HaAIMCAaHKE ATIO/IA aKBapEIbI0 OT HAYAJLHOTO 3aMBICTIa JI0 €TO 3aBEPIICHHUS.
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BOCIIMTATEJIBHASA POJIb MY3bIKU B POPMUPOBAHUH
JIMYHOCTHU

Kanaryap ’KapmaranOeroa
(Apkanbik, Kazaxcran)

Annomauusa: B smou cmambe 00pawieno HUMAaHue Ha 60CNUMAmMenbHas.
ponb My3viKu 8 ¢hopmuposanuu auunocmu. Obwjue 60Npocsl MY3bIKAILHO20
gocnumanusi 6 wKone, HOOPOOHO pAcCCMampueaemcs 60onpoc o poau
MY3bIKATILHO20 60CHUMAHUS 8 (POPMUPOBAHUU TUYHOCMU WKOIbHUKA, O0aemcs
obwas xapaKkmepucmuka Cucmembl MY3blKAIbHO20 00YUeHUsi U MY3bIKalIbHO20
80CNUMAHUSL 8 COBPEMEHHOU 00Ue00pa308amenbHOlU WKOJIe.

Knwueswvie cnosa: Bocnumanue. Hckyccemeo. Jluunocmo. My3svika.
Dopmuposanue.

1 BBenenue

OcHOBHOI1 3a71a4eil COBpEMEHHOT0 00pa30BaHUs SIBIISIETCS BCECTOPOHHEE
pa3BUTHE JIMYHOCTH pebeHKa. My3bIKaIbHO-3CTETUYECKOE  BOCIIHUTAHHE
ABJIIETCSI HETIPEMEHHBIM YCJIOBHEM BCECTOPOHHETO TapMOHHYECKOTO Pa3BUTHS
TUYHOCTU. DyHIAMEHT MY3BIKAIbHO-ICTETUYECKON KYJIbTYpPbhl 3aKJIaIbIBACTCS C
CaMOro paHHEro JeTCTBa B CeMbe, B IIKoJe. MY3BIKaIbHO-ICTETHYECKOE
BOCIIMTaHWE CTajl0 B Hame BpeMs OOBEKTUBHOW HEOOXOIMMOCTHIO,
CYIIECTBEHHO BIMSIONIEH HA CO3JaHWE 370POBOrO, MOJHOIEHHOTO O0O0IIecTBa.
Bocrniutanue — ocHOBHasi Kareropus mnefaroruueckoil Haykd. OmgHaKo, TOYHOE
OTIpEJICTICHHE TIOHSATHS «BOCIUTAHUE» SIBISICTCS OJHOW M3  CIIOKHEHIINX
npobsieM. B menmarornyeckoit muTeparype BCTPEUYAETCsi MHOKECTBO Pa3IMYHBIX
ompenesieHnt  3Toro  MoHATHSA.  QOpMYJIUMPOBKM  HMX  3aBUCAT  OT
METOJO0JIOTUYECKOI0 TMOAXO0Ja, KOHIENUMH BOCIUTaHWsA. B moaxome K
ONPENICIICHUIO TOHSTHUSI «BOCIUTAHUE» MOKHO BBIICIHTH JIBa HampaBieHus. B
OCHOBE TEpPBOTO JICKUT B3TJIsAJ Ha pedeHKa Kak Ha OOBEKT IMEeNaroruyecKoro
mpoliecca, BaKHEHIUMH (GaKTOpaMu pa3BUTHS YEJIOBEKa MPU3HAIOTCS BHEIIIHUE
BO3JIEUCTBUS, (OPMUPYIOIINE JTUYHOCTh. DTOMY HAIMPABICHUIO COOTBETCTBYIOT
CJIEAYIOIINE ONPECTICHUS:

- BOCHUTaHHUE — IEJICYCTPEMIICHHOE, CUCTEMAaTUYECKOE YIpPaBICHUE
npoiieccoM (OPMUPOBAHUS JIMYHOCTU B ILIEJIOM WJIM OTAEIbHBIX €€ KayeCTB B
cooTBeTCTBHH ¢ ToTpedHOCTsIMU oOmecTBa (H.E.Kosases) [2].

- BOCHHUTaHHWE B CIEHHAIBHOM NEJAarornuyecKoM CMBICIE — MPOIECC U
pe3yabTaT IUEJCHANPABICHHOTO BIMSHUS HA pa3BUTHE JIMYHOCTH, €€
OTHOILICHUM, YEPT, KAdyecTB, B3IJSJ0B, YOEKIEHHI, CIOCOOOB MOBEJCHHUS B
obmectse (FO.K.babGauckuii) [3].
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Takolt B3rJIs Ha BOCHUTAHME KakK Ha yOpaBJEHUE, BIMSHUE,
BO3JCicTBUE, (OpMUpPYIOIIUE JIMYHOCTh, XapaKTepeH JUisl TPaJullMOHHOU
MeJJarOTMK1, OCHOBAHHOM Ha COLMOIEHTPUUECKOM TOIXO/E, B paMKaX KOTOPOTO
1eJb Pa3BUTHUS JIMYHOCTH — €€ COUUaNM3aIus C TO3ULIHUA MaKCUMAaJIbHOM
oOmecTBeHHON Tmone3HocTu. [lpu TakomM moAXOAEe IEdb BOCHHUTAHUS —
TapMOHUYHOE U BCECTOPOHHEE PA3BUTHE JMYHOCTH B COOTBETCTBUM C BHEIIHE
3aIaHHBIMU HOpMaTUBaMH. B 3TOM ciydae yueOHO-BOCTIMTATEIBHBIN TPOIIECC
UTHOPUPYET (HAKTOP caMOpa3BUTHSI JIMUHOCTH.

2 OcHOBHASI YaCTh

Jns Hanbonee >PGEeKTUBHON OpraHu3allid BHEKJIACCHOW paboThl MO
MY3bIKE HEO0O0XOJIMMO MOJPOOHO PACCMOTPETh BOIMPOC O POJU MY3BIKATHLHOTO
BOCIIUTaHUS B (OPMUPOBAHME JIMYHOCTH IIKOJbHUKA, JaTh OONIYIO
XapaKTEPUCTUKY CHUCTEMBbI MY3BIKAJbHOTO OOYYEHHS UM  MY3BIKaJIbHOTO
BOCIIMTaHUS B COBPEMEHHOW o00mieo0pa3oBaTesnbHONW MiKojie. OCHOBHBIMU
dbopmMaMu BHEKJIACCHOW pabOTHI, HAIIPABICHHON HAa MY3BIKAIHHO-3CTETHYECKOE
BOCITUTAHKE U Pa3BUTHE IIKOJIHBHUKOB, SIBJISIOTCS:

1. leaTenbHOCTh TBOPUYECKUX KOJIJIEKTUBOB (MY3bIKATBHBIX CTYIHM):
XOPOBOU KOJIJIEKTHUB;

- BOKaJIbHBII aHCamOJIb;

- BOKaJbHas CTYJUs COJBHOTO MEHHUS;

- WHCTPYMEHTAaJbHBIN aHCamMOJIb;

- OPKECTp HapOJHBIX HHCTPYMEHTOB;

- IIKOJIbHAs TeaTpasibHas (My3bIKaJIbHO-IpaMaTH4eCKasi) CTYIUs.

2. MaccoBble My3bIKaJIbHBIE MEPOIIPUSTHUS

- IIKOJIbHBIE MPa3IHUKY;

- y4eOHO-BOCIIUTATENIbHBIE  MEpONpusTUsS  (JIGKUMU-KOHIIEPTHI  JJIS
IIKOJIbHUKOB, KOJUIEKTUBHBIE MOCEIIECHUS CIIEKTAKJIe, OpraHu3aiusl U IpOBEICHUE
MAaCCOBBIX MY3bIKaJIbHBIX MEPOIIPUATHMN, KAPHABAIIOB, KOHKYPCOB, CMOTPOB).

BrekmaccHoli pa®oToli  Ha3pIBaeTCsA pa3IMYHBIC BHIBI  JICATCIIEHOCTH
yUaIUXCs BOCHHUTATENILHOTO W 00pa30BaTEIbHOTO XapaKTepa, OpraHu3yeMble U
MIPOBOJMMBIE TIKOJOM BO BHEYypo4dHOEe BpeMs. OHa CIOCOOCTBYET DPa3BUTHIO U
yrITyOJICHHIO MHTEPEca YUaIuXCsl K My3bIKe, COBEPIIICHCTBOBAHUIO HABBIKOB UTPHI U
TIEHUS, KPYro3opa 1 001meo0pa3oBaTe/IbHOTO0 YPOBHS. PoJb MpakTHYeCKUX Ieinel B
yaeOHOM paboTe MO My3bIKE OMPENENICTCS B 3HAUUTEIILHOW MEpe U MPAKTHIECKYIO
IIEICYCTAaHOBKY BO BHEYpOUHOM pabore. XOTS IenM W 3aJadd  y4eOHOH u
BHEKJIACCHOW pabOThl TOJHOCTBIO COBIAIAIOT, B COACPIKAHUM, OPraHU3allud M
dbopmax mpoBeeHus oCIeTHEH HAOTIOMAIOTCS CYIIIECTBEHHBIC PA3TTYKSI.

OCHOBHBIMM OTJIMYUSAMH BHEKIACCHON PA0OTHI OT YUEOHOH SIBIISIOTCS:

1. JIoOpoBOIBHBIN XapaKTep y4acTHsl y4alllMXCsli BO BHEKJIACCHOM paboTe B
OTJIMYHE OT 0053aTEIBHOCTH YYEOHOM IEATEIBHOCTH. Y YalllUeCs pelIaroT AJisi ceOst
BOMPOC 00 Y4acCTUH B T€X WJIM MHBIX BUJIAX BHEKIACCHON pabOThI, MPEXkJIE BCETO, B
COOTBETCTBUM CO CBOMMH HMHTEpECaMHU, JKEIAHUSIMHU Yy3HaTh YTO-TO HOBOE O
MY3bIKE, TONOJHUTEIBHO C KAKUMH-TO OTPEICICHHBIMU LICSIMHL.
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2. BHeypouHBIl XapakTep 3aHATUH, KOTOPBIM BBIPAXKAaeTCs, BO-IIEPBBIX, B
OTCYTCTBUM CTPOTO YPOYHOM perjlaMEHTAallii, KacarolenCcsi BPEMEHHU, MECTa,
(dopmbl X TpoBeneHUs. MectoM MHpoBeneHUs paboThl MOXKET ObITh MapkK, 3al,
MY3€H, IIKOJIBHBINA caj U T. I. BO-BTOpBIX, B OTCYTCTBUU CTPOIOro y4yeTa 3HaHUH,
HAaBBIKOB M yMEHHM, olleHOK B Oamtax. [IpoBepka pe3yabTaTOB BHEKJIACCHOMN
paboThI OCyIIeCTBIACTCS B (hOpME OTUETHBIX BEYEPOB, KOHIIEPTOB, COOPOB.

3. bonpmass caMOCTOSTENBHOCTh W HMHHUIMATUBHOCTH Y4YalUXCAd B BbI-
MOJTHEHUH BHEYPOUHBIX NOpy4yeHHid. B oTiinumne ot yueObHo#l paboThl, I7ie MTOMOIIb
YUUTENS] UrPaeT BEAYIIYIO pOJib, BO BHEKJIACCHOM paboTe ydyalluecs MpOosiBISIIOT
O0JIblIIE CAMOCTOSITETLHOCTH, U300pETaTeIbHOCTH, TBOPUYECTBA KAaK B BBINIOJIHEHHUH,
TaK M B OpraHu3alid BHEYPOUHBIX MEpONpUSATH B BbIOOpPE (Qopm paboTHhI,
OTBEYAIOLIMX HWHTEpECaM OTHEJIBHBIX BO3PACTHBIX TPYHN ydalluxcs, MX
CKJIOHHOCTSIM.

[lepeuncnennble OCOOEHHOCTH BHEKJIACCHOM pabOThl HAXOAST CBOE
OTpaXeHHE B METOJMYECKUX TpeOOBaHMAX K HUX cojepxkaHuto. K Takum
TpeOOBaHUSIM MOYKHO OTHECTH CJICAYIOIINE:

1. Opranuueckasi CBS3b YPOUHOU U BHEYPOUHOM pabOThL. DTa CBSI3b MOXKET
ObITH JIBycTOpOHHEW. BHeknaccHas paboTa ommupaercs Ha paboTy B Kiacce.
BaeknaccHble 3aHATUS OCHOBBIBAIOTCS, KaK W3BECTHO, HA BJIAJICHUM HABBIKAMU U
YMEHHSIMH, CO3JJaHHBIMHM Ha YPOKaX MY3bIKH, TO3TOMY Ba)KHO, UTOOBI yJaluecs
II0JIB30BAJIUCh 3TUMH HABBIKAMU M YMEHUSAMHU BO3MOKHO IIOJIHO, OJJHOBPEMEHHO
COBEPIIEHCTBYS M Pa3BUBasi UX B COOTBETCTBUU C YCIOBUAMH U OCOOECHHOCTSIMU
BHEYpOUYHOM paboThl. BHeknmaccHas paloTa, TakuM 00pa3oM, MOXKET OKa3aTh
MOJIOKHUTEIBHOE BO3/ICHCTBHIE HA YUEOHYIO JESITEIbHOCTh YUAIIHXCS.

2. O0A3aTeNFHOCTD B BBIMOJIHEHUHU YYaIIUMUCS TOOPOBOJIBHO B3ATHIX UMU
Ha ce0s1 BHEKJIACCHBIX TOPYYCHUI B COOTBETCTBYIOIIUX BUIAX PAOOTHI.

3. lleneHanpaBlIEHHOCTh M PETYJSIPHOCTh BHEKIACCHBIX 3aHATHI B
COOTBETCTBUM C OCOOCHHOCTSIMH BHJIOB BHEYPOUHOUW DPAOOTHI: €KeHeIeTbHas,
€KEJIHEBHAsI, EXKEMECAYHAs!, OAUH pa3 B IIOJIIYTOUE, TOLI.

4. MaccoBblii OXBaT ydyaliuxcs pa3sHbIMH BHJIaMH BHEKJIACCHOW pabOTHI
ABJSIETCS OJHHUM M3 CPEACTB YCWICHHS €€ BO3JCUCTBUA Ha Yy4YallUXCs.
YuuTpiBas ~TPAaKTUYECKOE, BOCHHUTATENbHOE, 001eo0pa3oBaTeibHOE U
pa3BUBalolllee 3HAUCHUE BHEKJIACCHON paboThl B Jiesie 00ydyeHus: ¥ BOCIIUTAHUU
ydaluxcsi B IIKOJIE, YYHUTENs YAEHAIT el Oosbimioe BHMUMaHHe. Kaxmomy
YUHUTEII0 W3BECTHO, 4YTO JAaeT BHEKJIAaccHas paboTa M Kakoil OIrpOMHBIM
NOTEHIMal B HeW 3amokeH. OHa CHOCOOCTBYET Pa3BUTHUIO M TMOAAEPIKAHUIO
WHTEpEeCa Yy4Yalluxcs, IOBBIIICHUIO YPOBHS HX IPAKTHYECKUX HABBIKOB,
BOCIIUTAHUIO YYALIUXCS, PACIIMPEHUIO UX KPYTr030pa, Pa3BUTHIO UX TBOPUYECKUX
CIIOCOOHOCTEM, ACTETHYECKOTO BKyCa, BOOOpaKeHUs, MaMATH W BHUMAHUS,
(OpPMHUPOBAHUIO Y HUX CAMOCTOSITENIBHOCTH, OPraHU30BaHHOCTH, TOYHOCTU U
AKKYpaTHOCTH B BBIIIOJIHEHUY ITOPYYEHHBIX 3aJaHUN U MHOTO€ IPYTOE.
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BuekmaccHyro  paboTy  MOXHO  OXapaKTepU30BaTh KAk  CHCTEMY
HEOJTHOPOJIHBIX IO COACPKaHUIO, HA3HAYEHUI0, METOJIMKE MPOBeeHUs U hopMam
BOCIIUTATEIHLHO-00Pa30BaATEIbHBIX, BHEYPOUHBIX MEPOIPUITHHA, BBIXOASIIUX 3a
pamMKud 00sI3aTENbHBIX y4eOHbIX mporpamMm. [Ipu mpaBWIBHOM COYETaHUU
BHEKJIACCHOM paboThl C KJIAacCHOW obOecrieunBaeTcsl Oobilias THOKOCTh U
MOJIBIDKHOCTh BCEM CHCTEMBbl Y4eOHO-BOCIIUTATEIILHON JIESTEILHOCTH B LieioM. B
MPOIIECCE  OCYILECTBICHUS]  BHEKJIACCHOM  pabOThl  MOTYT  JOCTUTaThCA
pa3IUyHbIC IEJIM B KOMIUIEKCE: BOCIIUTATEIbHBIE, TO3HABATEIbHBIE, Pa3BUBAIOIINE
U oOydaroriye. PaccMotpum  comepxaHue My3BIKAIBHON KYJIBTYpbl B
COOTHOIIIEHUH C TICUXMYECKHMMHU BO3MOXHOCTSIMU Pa3BUTHUS COBPEMEHHOTO
mKoinbHUKa. Eciu ucxoauTh M3 00yueHHsS Kak mpoliecca B3aUMOJEHCTBUS
YUUTENS U yYaIIUXCsl, TO, C OTHON CTOPOHBI, YUUTEIh PYKOBOJICTBYETCSI B CBOEH
NESATeNIbHOCTH, TMPEXKJEe BCEro, IEIbI0 MY3bIKAJIBHOTO OOY4YeHHUS; C JPyrou
CTOPOHBI y YYalllMXCS B MPOILIECCE OBJAJCHUS MY3bIKAJTbHOU KYJIbTYPbI
bopMUPYIOTCS ONpeieICHHbIC Ka4eCTBa JIMUYHOCTH.

[lcuxonornyeckue BO3ZMOXKHOCTU JIeTe HEOOXOJAMMO paccMaTpUBaTh C
y4eTOM TIOTCHIIMANla Pa3BUTHUS JUYHOCTH U TPEOOBAHUMU, NPEIbIBISIEMBIX
IIKOJIOW K pe3yjbTaraM IeJarormiyeckoro mpoiecca. Ecmu 1ens Oyaer
BKJIIOYaTb B ce0s coluanbHble TpeOOBaHMS, YUYUTHIBATH BO3PACTHHIC
OCOOEHHOCTH Y4Yalllerocss W TEHACHIIMU €ro pas3BUTHS, TO MY3BIKAIbHOE
oOydeHune OyIEeT HE TOJBKO ONepexkaTh 3TO PAa3BUTHE, HO M COOOIIUT €My
ONPENIECIICHHYIO HAIpPaBJIE€HHOCTh. JlaHHBIM MOAXOJ HMEET NPUHUMUIINAIBHOE
3HAQYEHUE MpPU HU3YYEHUU TICUXOJOTMUYECKUX BO3MOKHOCTEH IIKOJIbHUKA B
MPOLIECCE OBJAJICHUSI UM MY3bIKAIbHOU KYJBTYPbl. B My3bIKQJIbHOU TT€IaroruKe
3HaHUE 0COOCHHOCTEH AMOITMOHAIBLHOM KU3HU JIETeH OYeHb BAYKHO TIOTOMY, UTO
B OMOIIMOHANIBHON cdepe €CTECTBEHHO BBIPAXKAIOTCA U PA3BUBAIOTCS HJICHHO-
HPaBCTBEHHBIE KaUECTBA JINYHOCTH.

B coBpemeHHOW ICHXOJOro-TIeJarorndyecko Hayke Bce OoJIbIe
BHUMAaHMUSl YJEIAECTCS BO3PACTHOM JUHAMHMKE HMOLHMOHAIBHOTO PAa3BUTHUA
pe6€nka. Ilpum 95TOM BBIACNAIOTCS TPHU SIPKO BBIPAKECHHBIE CTYTCHH,
XapaKTepu3ymIlIne CBOeoOpa3ue SMOIMOHANBHONW JKU3HU IIKOJNbHUKA. Ha
MIEPBOM CTYNEHU OOy4YeHHs JIJIsl AETe XapaKTepHa >KMBas yBICYEHHOCTh CaMUM
npoueccoM yuyeHus. [Ipu 3ToM 3MOLMOHAIBHBIE TEPEKUBAHUS JIETEU TECHO
CBA3aHbl C HarJMAAHbIMM oOpa3amMu M TnpeacTaBieHusiMH. Ha cremyrommx
BO3PACTHBIX CTYMEHSX CBOEOOpa3ve 3MOLMOHAIIBHOTO Pa3BUTHUS IIKOJIbHUKOB
OCOOCHHO AaKTHUBHO BBIPAKAETCS B CTPEMJICHUU K OOIIECHUIO, B >KEITAHUU
NpUOTM3UTCS K JTYXOBHOW JKM3HH CBEPCTHUKOB. Y JHeTel pe3Ko BO3pacTaeT
MOTPEOHOCTh COOTHECTU CBOM MEPEKUBAHUS C TMIEPEKUBAHUSIMH APYTHX JTFOICH.
Ha Oonee BBICOKMX CTyHEHSX BO3PAacTHOTO pa3BUTHs, TMpeodiianaet
AMOIMOHATBHO-OIICHOUHAsT (YHKIUS — CTPEMJICHUE IIKOJbHUKA OBJIAJIETh
OMpeIeICHHBIMHA COLIMAIbBHBIMU HOPMAaMU NOBEJICHUS U OOLIEHUS.
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Ocoboe 3HaueHHWE UMEET JOCTH)KEHUE EIUHCTBA SMOIMOHAJIBHOIO U
CO3HATENbHOTO B  PAa3BUTHUU JIMYHOCTH, UTO 3HAYUTEIBHO I[OBBIIIAET
MICUXOJIOTUYECKHE BO3ZMOXKHOCTHU IIKOJIbHUKA B YCBOCHUU COJIEPKAHUS YICOHBIX
MPEAMETOB, B TOM YKCJI€ MPEIMETOB UCKYCCTBA. B pa3BUTHUU TUUYHOCTH peOeHKa
AMOIMU TPOSIBISIOTCS B (OpPME OILICHOK 3HAUYUMBIX IS J€Ted KU3HEHHBIX
ABJICHUN. B My3bIKE TOXKE BBIPAKAIOTCS camble pa3Hble SMolu. OHM nepeaaroT
OTHOIIICHHE XYJOXXHHMKAa K BOCCO3/1aBAEMOMY B MPOU3BEICHUM >KU3HEHHOMY
SBJICHUIO, BBIPAXAIOT €ro uJAeHHyl Mo3uluio. Pa3Buthe noTpeOHOCTH B
MY3bIKE, SCTETHMUYECKOTO BKyca OOYCJIOBJIEHO BOCHHUTATEIbHON (GYHKIHMEH
MY3bIKH, BO3JICHCTBYIOIICH HA BCEX CTAUAX NICUXUKHU YEJIOBEKA.

brnarogapsi MMEHHO HWHTOHAllMM W PUTMY MYy3blKa BO3JIEUCTBYET Ha
yesioBeka. OHa ¢ 0COOEHHOM CHIION NPOOYKIaeT B HEM BCE XOpOoLIee, HAXOAUT
OTKJIMK B JIYYIIIMX Yrojikax ero Aymu. B mpakTuyeckod KU3HU HaOII0gaeTCs
pAl  OpPraHU30BaHHBIX  (OPM  HUCIOIB30BAHUS  MY3bIKM B  KauyecTBe
JIOTIOJTHUTENIBHOTO KOMITOHEHTa, KaK B Mporecce (HU3NYECKOU JeSITeIbHOCTH,
TaK W BO BpeMsl YMCTBEHHOW paboThl. BaxHeWImIMMH B 3ITOM CMBICTIE
npeacTaBiIsieTcs Be GYHKIIMU MY3bIKAIbHOTO BO3/ICHCTBUS

1 akTuBM3upyromas (GU3MYECKYIO JIeATeIbHOCTh, OCYIIECTBIsIEMAast
MOCPEJICTBOM BJIMSIHUS PUTMO-MHTOHAIIMOHHOW cdepbl Ha HEHPOMOTOpHBIE
IPOLIECCHI.

2 ycloKauBalolllas, CHUMAIOIAs YCTaJOoCTh W HEPBHOE HANpPsKEHUE;
CyThb €€ 3aKJII0UYaeTcs B TOM, YTO Oodar BO30Yy>KIE€HHUS KOpBHI FOJIOBHOTO MO3Ta,
CO3JaHHBIA PpabOTAIOMIMMHU MBIIIIAMH, PACCEUBAETCSI, TNEPEKII0YasICh TMOJ
BO3JICMICTBUEM MY3BIKH HA CIIyXOBOM LICHTP.

OyHKIMOHATBHAS MY3bIKa, TOJOXKUTEIBHO BIUSS Ha PabOTOCTIOCOOHOCTH
MOJIABJIAIONIETO OOJBIIMHCTBA PA0OTAIONIMX WM YYalllUXCs, BBI3BIBACT UX
0J100pUTENIbHOE CYOBEKTUBHOE OTHOIIICHNE K HeW. Bimsist Ha MopaibHBIE CBOMCTBA
clymiaTenell My3bIKH, MY3bIKa pPa3BHBAE€T BOOOpaKEHHE, MaMsTh, (aHTA3HIo,
dopmupyer wuaeiHple yoOexneHws. Ha  cnenmduueckue  BO3MOKHOCTH
MY3bIKaIbHBIX U JPYTUX BUAOB MCKYCCTBA M XYJI0KECTBEHHOH AESITEIbHOCTH B
JUYHOCTHOM PAa3BUTUHM YYAIUXCS Pa3IMYHOrO BO3pAcTa M CIEAYET ONEpPEThC,
pazpabaThiBasi CTPYKTYPY 3aHATHI UCKYCCTBOM B TKoue [1].

Eciu mombiTathcsi CyMMHpOBATh MPHUHIUIBI, KOTOPHIE JOJHKHBI OBITH
MOJIO)KEHBI B  OCHOBY JIt0OOM ydeOHOW mporpaMmbl MO HpeaMeTam
ACTETUYECKOr0 IUKJIIA, TO UX MOKHO CBECTH K TPEM OCHOBHBIM TE€3HCaM:

- 3aHATHS UCKYCCTBOM B IIKOJIE HE MOTYT M HE JOJIKHBI
OTPaHUYMUBATHCS MCKYCCTBOBEAYECKOW MOATOTOBKOM ydYalmuxcs, a TeM OoJjiee
OBJIQJICHUEM HaBBIKAMU PHUCOBAHUSI WM XOpOBOro mneHusi. OCHOBHAS LeNb —
ob111ee pa3BUTHE JIMYHOCTH.

- Bo3sgelicTBue wHCKyccTBa Ha JyXOBHOE pAa3BUTHE IIKOJbHHMKA, Ha
dbopMupoBaHUE €ro MHUPOBO33PEHHUS BO3MOXKHO JIMIIb B TOM Ciy4yae, €cliu
y4daiuecsi OyJyT cocOOHbl BOCIPUHUMATh MCKYCCTBO KaK HMCKYCCTBO, T.€. CO
BCeil ero crienn(puKoil 00pa3HOro OTpaKEHUs 1EUCTBUTEIBHOCTH.
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- IIpuobmieHne MIKOIBHUKOB K HCKYCCTBY JOJKHO CTaTh XOPOIIO
OPraHU30BAHHOM KOMIUIEKCHOM CHUCTEMOW KIIACCHOM, BHEKJIACCHOM U
BHEIIIKOJILHOW pabOoThl. A 3TO MpeAroiaraeT OpraHMueckoe COUeTaHUe 3aHsATUN
BCEMHU BHJIAMU MCKYCCTBAa M BCEMM BHUJAMH XYIAOKECTBEHHOWU IEATEIBHOCTH C
AKIIEHTOM Ha «CEH3WTHUBHBIC» BUJIbI JJISI TOW WM WMHOW BO3PACTHOM TPYIIIIbI
y4YaIuXCs.

3 3akiouyeHue

HUccnenosanusa JI.C.Beirorckoro, b.I'. AnanneBa, b.I1.FKOcoBa mokazanmu,
YTO «CEH3UTHUBHBIMY», TO €CTh HauOoJiee pa3BUBAIOIIUM BHUJIOM HCKYCCTBA JJIS
MJIAJIIINAX [IKOJIBHUKOB, SIBAAETCS My3blka. IMEHHO MO3TOMY YpPOKH MY3BIKU B
HAaYaJIbHBIX  KJIACCaX CJIYXKAT OCHOBHBIM  HCTOYHHUKOM  (hOPMHUPOBAHUS
MY3bIKaJIbHO-3CTETUYECKON KYJIbTYpPbl MIIA/IIINX IIKOJIBLHUKOB.

IlenenanpapiiecHHasi BHEKJIACCHAs BOCIIUTATENIbHAs paboTa — 3TO 3ajada
YUCTO  TeJaroruyeckasi, TpeOyrolias CHUCTEeMaTUYHOCTH, ITOCTOSHCTBA,
HactoruuBocTH. Illkona gombkHAa  OBITH  MCTOYHHMKOM — JKMBOM  CHIJIBL,
U3JIYyYAONIMMCST B y4YallUXCSd W OCBEIIAIOIIMM UM KpacoTy U CMBICI
MY3bIKaJIbHOTO HCKYCCTBA. TOJBKO KOMIUIEKCHBIM, CHUCTEMHBIM MOAXOA K
OpraHu3aIlid BHEKJIACCHOW BOCIHUTATEIBHOM pabOThI MOXET IPUHECTH
MOJIOKUTEIBHBIC PE3YJIHTATHI.
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3HAYEHUE U METO/bI ITPEINIOJABAHUA UICTOPUU B CUCTEME
OBPA3OBAHUA PECITYBJIMKU KAZAXCTAH

AitmaramOetyJabsl PomaH, crapmuii npenoaaBareiib, M.I.H.
KapmaramberoB Ep6oJ1 cTapimmii npenoiaBaTenb M.10.H.
(r.Apxainbik, Pecriyonuka Kazaxcran)

Annomayus: Vcmopus - 3mo 3Hayumas oOWecmeeHHas OUCYUNTUHA.
Ono umeem 601bUL0€ 3HAYEHUE 8 HOPMUPOBAHUU 2YMAHUMAPHBIX 3HAHUL CPeou
MON00020 NOKONeHus. B coeepwencmeosanuu  cucmemvl  00pazoeaHus
Pecnybnuxu Kazaxcman 6yoem yscecmouenvl mpebogarusi Oisi NpenooasaHusl
8 WKONAX, KOLIeOxdcax u 8 Bysax. B Oannoe 8pems 5mo c8iA3aHO ¢ YpO8HeM
BHEOpeHUsl HOBLIX MEXHONo2Ull 00yYeHUs 6 00paA308ameNbHblll  NPoYecc
yuumensimu u npenooagameinsimu. Toavko mo20d B03MONCHO KA4eCmEeHHOe
obpaszosanue.

Knwueswvie cnoesa: wKoJa, ucmopusd, ydumeib, Kadecmeo, HoOeble
mexHoJjiocuu 06yquu}Z, ucmopudecKkas SHa4umocms.

1 BBenenue

OdyeHb yHUKalbHA pOJb OOIIECTBEHHBIX JUCUUIUIMH B IpoIllecce
dbopMUpOBaHUST OIpPEACIICHHOTO OTHOIICHHUS 4YeloBeka K Xu3HU. KoHedHo,
MOKHO OCBOUTH U pabOTaTh TOJIBKO C TEM MPEAMETOM KOTOpPHIE CBSI3aHHBIE CO
creuuanbHOCThi0.  HMKTO He ocmapuBaeT  BBICOKYKD  pOJIb Ha IMYTH
CaMOBBIpaXEHUSI W (HOPMHUPOBAHUS YEPThl JUYHOCTH KOTOPYIO  HUIpaer
ryMaHUTapHas U B TOM YHUCJIE HCTOpUYECKas AUcCUUILIMHA. J[J1g peanuzanuu
npolecca BO3POXKIECHHUS HCTOPUYECKOTO CO3HAHUSA Y MOJIOABIX TOCYAapCTB
KOTOpbIE TOJBKO OCBOOOJMIMCH OT KOJOHHAIBHONW 3aBHCHMOCTH, TECHO
CBs3aHBI C OOIIECTBEHHBIMH JHWCIHMIUIMHAMH W CO INKOJBHOW Yy4eOHOU
nporpamMou. [IpaBia B TOM 4TO Mbl HE MOXKEM YUYUTh HAIMOHAIBHYIO UCTOPUIO
OTAEIBHO OT BCEMUPHOM HCTOpHUM, NOTOMY 4rO ucTopus KazaxcraHa
HE3aBUCHUMO OT €ro Iepuojia SBJISIETCS YacTbl0 BCeMUpPHOU ucTopuu. lloaTomy
npeaMeT uctopur B XXI Beke SBISIETCS OCHOBHBIM MPEAMETOM B MOATOTOBKE
MaTpUOTOB HA MYTH Pa3BUTHS U HA MPOLBETAHUE YEIOBEUYECKOIo oOIIecTBa JJIsi
BCEX HalMM U rocyaapcts [1, 23 c.].

2 OcHOBHAs YaCTh

HUctopust  packppiBaeT  HEKOTOpPBIE  DIU30Abl  3aMEYaTeIbHBIX
UCTOpUYECKUX (DAKTOB, COOBITUN, SBJICHUM,  JACSATEIBHOCTH U CIIYKEHUE
OTAENBHBIX TEPOEB IS CBOEro Hapoaa. McTopus Oka3bplBaeT BIMSHHUE HA HX
cepAalla, YyBCTBA U CIOCOOCTBYET (DOPMUPOBAHUIO BBICOKOMOPAJIHHOTO
CO3HATENBHOr0 rpaxiaHnHa. Kaxaplii y4EeHUK JOJKEH TOPAUTBCA TEM, YTO
poauiicsl B CBOE poAMHE Kazaxckoi crenu. KazaxcraHIlbl JOMKHBI ¢ OOJIbIINM
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KEJTaHWEM, DSHTY3Ua3MOM H3y4yaTh MCTOPUIO, TMPOLIJIOE CBOEH POJHMHBI
Kazaxcrtan.  Wcrtopuueckoe  oOpa3oBaHME€ W  BOCHUTAaHHUE  IOMOTYT
MOJPACTAOIIEMY MTOKOJICHUIO MOHITh U HACIaAUTHCS TYXOBHBIM MHUPOM CBOETO
HApoOJa, €ro KyJdbTypOlW M MCTOPUEH, HAPOJHOM IIOA3UMEH, MY3BIKM U
M300pa3UTEIbHOTO MCKYCCTBa. ODTO BaXXHO HE TOJIBKO [JII COBPEMEHHOMU
Ka3aXCTAHCKOW MOJIOJIEKH, HO M KaK BEJTUKUN MBICIUTEIh CPEIHEBEKOBbs AOyY
Hacp anp-®apabu rosopumi: «OOpa3oBaHME€ U BOCIHMTAHHE - 3TO JBa KpbuUla
MOJIOJIOTO TIOKOJICHHSI», W BaXHO OOBEIUHUTH €ro ¢ HallMOHAJIbHBIM
oOpazoBanueM. Hcropus - 3TO HE TOJBKO CEpPUs MOJTUTHIECKUX COOBITUM TOTO
peruoHa, HO M KyJbTypa, *KU3Hb, TPAAUIIUU, SKOHOMHUYECKHE OCOOCHHOCTH U
peIUruo3Hoe TOHMMaHue. MOXXKHO peain3oBaTh Mpolecc (HOpMUPOBAHUS
MOJIHBIX HAIMOHAIBHBIX KaY€CTB Y MOJIOAOTO IMOKOJICHUS MYTEM PaCIIUPECHUS
KOHIIENIIUKU ucrtopuu [2, 35 c.].

OcHoBHBIMU  criocoO0amMu  (DOPMUPOBAHHMS UCTOPUUYECKOTO CO3HAHUS
SIBJISIIOTCS CUCTEMa 00pa30BaHMs JIOIIKOIBHBIX, IIKOJIBHBIX M BBICIIUX YUYEOHBIX
3aBe/ICHUM, CPEJICTB MAaccOBOM HWH(MOpPMAIMU U YUYPEXKICHUH KyIbTyphl. WX
TJIaBHAs 3ajia4a: MOBEPHYTh OOIIECTBO JIMIIOM K HCTOPUM, TOKJIOHEHUE U
yBaXEHUE K UCTOPHH, pa30yaUTh UCTOpUUECKOE co3Hanue. KynbTypa u ucropus
MPOILIBIX 30X JTOJKHBI OBITH B IEHTPE BHUMAHUSI COBPEMEHHOTO OOIIECTRA.

B Hacrosimiee Bpemsi B Halled CTpaHE TMO-NPEXKHEMY CYIIECTBYET
npoOJieMbl, KOTOpbIE [0 CHX TMOp HE pEIIeHbl, XOTS ObUIM MPOBEACHBI
MHOECTBO pegopM B HCTOpUYECKOM oOpa3zoBaHuU. OIHAKO OKOHYATEIHHOE
peluieHre JOJKHO OCHOBBIBATHCS HA CIEAYIOIINX MPUHIINIAX:

- KCTOpUYECKas U HaydHasi 00O bEKTHBHOCTH;

- OTKPBITOCTh KOHLENTYaJbHBIX HEH;

- TEPIIUMOCTh U CHPABEAJIUBOCTH;

- BEPHOCTb K UCTOPUYECKOH IIpaBIe.

Oo6pazoBanue Kazaxcrana kak HE3aBUCUMOTO TOCYJapCTBA TECHO CBSA3aHO
c ¢dopMHupoBaHMEM U pa3BUTHEM cpenHero obOpazoBanus. lllkoma sBusercs
OCHOBOM TOJJIEPKKU TyXOBHOTO M KYJIBTYPHOIO Ppa3BHUTHs J000Or0 Hapoja,
moboit Hamuu. BoT  modemy HEOOXOAMMO — TIOBBICUTH YPOBEHb 3HAHMIA
Ka3aXCTaHCKUX  IIKOJ M NPOBOAUTH 3aHATUS N0 HCTOPUM HUHTEPECHBIM,
MOBBICUTHh y4€OHO-BOCIIUTATEIBHBIM TPOILIECC HA BBICOKHA YPOBEHb, TOJIKHO
OBITh OMpENEICHHOEC CHUCTEMAaTHYECKOE HANpPaBICHUE YYHUTENIEeH KON U
MEeIarOrnYeCKOr0 KOJUIEKTHUBA.

M. Kymabaer mmcan: «Y KakIOd CTpaHbl €CTh CBOS OCHOBa JUIS
BOCIIUTAaHUS U pa3BUTHUS CBOUX Jereid. Co CTPOUTENbCTBOM IIKOJbI 3aBUCUT
cynpba cTpaHbl. DTO JAOOPOAETEIBLHOE CIIOBO, HeM3MeHHas uctuHa. OO0 3ToM
3HAEeT TOJBKO TOT, KTO 3HaeT uctoputo. Cyanda Kazaxckoro Hapoja, Oyayiiee
CTpaHbl TAaKXKE 3aBUCHUT OT OCHOBAHUWSA IIKOJIbI. ECIM MBI OCTPOUM CHIIBHYIO,
3I0POBYIO0, C TPOUYHBIM (DYHIAMEHTOM JIJIsi OyAyLIEro MOKOJICHHUsI, Hallla IKOJIa
Oyner OyiarocioBeHHbIM. Ecii Mbl HE CMOXEM MHOCTPOUTH OCHOBY, TO Hallle
Oynyiee Oyaetr MmpaddabiM» [3, 44 c.].
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O3BydeHHBIE B MPOILIbIE BEKa TAaKHE UCTUHBI, YK€ JOJT0€ BpEMs CTalu
[JIaBHOM TpoOsieMol Ui Hameld cTpaHbl. YMeTh 3(P()EKTUBHO HCIOIb30BAThH
HOBOCTHM COBPEMEHHON TMENarorukd OCOOCHHOCTEeH TmpeaMera, sIBIsSETCS
€JMHCTBEHHBIM CIIOCOOOM JOCTIDKEHUS e oOyuyenus. ['maBHas npobiema Ha
CETOJIHSIIIIHUM SIBISETCS BOCHUTATh W JOHECTH 3HAaHMUS OO0 UCTOPUHU POIHOTO
Kpasi 10 YYCHUKOB Ha YPOKE UCTOPHH.

Metononorudyecku OTe4eCTBEHHAs UCTOPUS TIPU3BaHA JaBaTh 3HAHUS IS
OCMBICJICHUSI HACTOSIIIIET0 BpPEMEHHW, TMOHMMaHUA 4YeJOBEKOM (eHOMEeHa
IUBWIN3AIUA U JUAJIEKTUKU TJIO0AIbHBIX MpoOieM coBpemMeHHOCTU. Hctopus
Kazaxcrana g ka3axCTaHIEB SIBJISIETCS OMOPHOM TOYKOW B MO3HAHUM €IUHOU
KapTUHBl MHpa B €€ IEeJOCTHOCTH, TJie CBOeoOpas3ue, HEMOBTOPUMOCT,
KOHKPETHOCTh OT€UECTBEHHON MCTOPUH, pacCMaTpPUBAEMble OTACIHHO, HAXOIST
CBO€ MECTO W MPUOOPETAIOT CMBICI HMMEHHO B KOHTEKCTE MHOTr0o0o0pas3us B
Macitadax BCEro 4e0BEYeCKOro COO0IeCTBa U €r0 UCTOPUH B 1IEJIOM.

[Ipeamer OTeuecTBEHHONW HMCTOPUU — CBOEOOpA3HOE SIBJIICHHE, C JPYroi
CTOPOHBI, Kak OOBEKT U3YUEHUs] TMPOYHO YAEPKUBAET CBOE MECTO B
UHTEpIpEeTallid €JIUHOT0 Mpollecca MHUPOBOM IMUBUIM3AIMU. boyee Toro,
UCTOpUSI TIPEJCTaBIACT COOOM peaIbHBIM W HEOOXOAUMBIM (GakTop B
IPEEMCTBEHHOM Pa3BUTHH YEJIOBEUECTBA.

Kak ucropuueckue 3HaHUs, KaKk MPaBUIJIO, BOCIPUHUMAIOTCS T€, KOTOPbBIE
dbopMUPYIOTCST Ha OCHOBE OECCHOpPHBIX J0Ka3aTeIbCTB, a BCE MPOUYHE
YMO3aKJIIOYEHHUS CJIEAYET CUMTATh OKOJOHAYYHBIMH HECYHIECTBEHHBIMHU U JJIS
UCTOPUYECKON HAyKH CYIIECTBEHHOTO 3HAYEHUs HE HUMEKT. ['paxaaHckas
UCTOPUSI HAXOJIUTCSA B TECHOM B3aMMOCBSI3U C U3MEHEHUSIMHU B )KH3HU 00IECTBA.
B nocnenHue rogpl UCTOpUYECKAass MbBICIb IMOIMOJIHUIACH HOBBIMH POCTKaMU,
CTPEMUTEIBHO MEHSAIONIMMU CTEPEOTUIIHbIE BO33peHus. HccnenoBarenu
IBITAIOTCS BBIPaOOTATh M BBECTU B OOMXO/I, KaK B ayIUTOPHOM H3YUYCHHH, TAK U
B UCCJIEJOBAHUAX HOBBIE METOHOJIOTMYECKHE MOJXOMAbI, METOABl MBIUUICHUS U
BUJIETh UCTOPUYECKUN TIPOIIECC TAaKUM, KaKUM OH OBLIT M €CTh Ha CAaMOM JIeJie —
B3aMMOCBSI3aHHBIM, HHTETPUPOBAHHBIM  LEJTOCTHOCTHIO, HAXOASIIUMCA B
THAJIEKTHYECKOM pa3Butuu [4, 17 c.].

Uctopuro Kazaxcrana ciemyer uzy4yaTh Kak CaMOOBITHBIN Tpollecc, U, B
TO € BpeMs KaK OpPraHWYECKYH 4YacTh €BPAa3UNUCKON HMCTOPUHU, TIOPKCKOIO
MHpa, KaK 4aCTb MUPOBOM LMBUIIU3AIMHU, PACKPBITH MECTO U POJIb TUTYJIbHOU
Hallu¥ B MUPOBOM LMBWJIM3ALIUOHHOM MPOIECCE.

K nmponutomy nroam obpamiatorcss HE pagu Mpa3gHOro JIIOOOMBITCTBA, a B
CUJIy CJOXHUBIICHCS HEOOXOAMMOCTH JIydllle I[O3HaTh COBPEMEHHOCTD,
SBJISIIOLYIOCSI  BOIUIOIIEHUEM MPEEMCTBEHHOCTH OOILECTBEHHOTO Mporpecca.
[ToaToMy COOTHOIIEHHWE HMCTOPUU M COBPEMEHHOCTH — OJIHA M3 BaKHEHIIUX
OCHOB METOJIOJIOTMH HOBOTO oOIIecTBeHHOro mno3HaHus. K 3Toit mpobieme
MPUMBIKAIOT CJIEIYIOIINE COCTABIAIONIME, NPEACTABISIONINE OMPEICIICHHOE
€UHCTBO:
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- COOTHOIIICHUE TPOIIJIOT0, HACTOSIIETO M OYyIyIIero B OOIIECTBEHHOM
Mporecce U OCOOCHHOCTH MO3HAHUS KaXXI0T0 M3 ATHUX 3BEHBEB MPOIIECCa;

- IPUHITUIIBI MCTIOJIB30BaHMUSI HCTOPUYECKOTO OIBITA YPOKOB MUHYBIITHUX
BEKOB M HEJIABHETO MPOIILIOT0 B COBPEMEHHOM COIMATbHOM MPAKTHKE;

- ICTOPHS | MOJMTHKA B COBPEMEHHOM HCTOPHOTPAPUICCKOM BUACHUH;

- 3HAYCHHE OOBEKTUBHOW MCTHHBI B TTIO3HAHUU COOTHOIIEHUS MPOIILIOTO U
HACTOSIIIIETO.

- AICTOYHHKOBEYECKUE  MPOIECChI  NMPUMEHUTEIBHO K  METOJIUKE
WCCJICIOBAHUS HAIIMOHAITLHOW UCTOPHH.

COOTHOIIICHUE HKCTOPUM M COBPEMEHHOCTH B H3YYCHUH HCTOPHH
Kazaxcrana mpu3BaHO KOHIICHTPHPOBATh B ce0e BOMPOCHI, KOTOPHIC OCTAIOTCS
aKTyaJIbHBIMH Ha BCEX 3Talax pa3BUTHS UCTOPHUECKOW MBICIHU. [lepen KakapiM
Ka3aXxCTaHIIEM, CEPhE3HO HWHTEPECYIOIIMMCS  HAIMOHAJIBHOW  WCTOpUCH
HEU30€)KHO BCTaeT MpoOJieMa OTHOCHTEIBHO €€ CHCHU(PUKH: KaKOBBI
NO03HABATEIbHBIC BO3MOXHOCTH JUCITUIUIMHBI, Kakas Pojb € NMPHUHAJJIC)KHUT B
W3YYCHHHM B3aMMOOTHOIICHWI Ka3zaxcrtaHa ¢ cONpeae/bHBIMU CTpPaHAMH B
KOHTEKCTE OXBaTa KaK IMPOILIOro, TaK U HACTOSIIEr0. DTO W3BEUHBIC BOIPOCHL.
Ho oTBeT Ha HUX 0COOEHHO BO3pACTaeT B HAIW JIHU, KOTJIa MCHSIOTCS B3TJISIbI
MOJIO/IEKH Ha MPOUCXO/SIINE COOBITHSA B MUPOBOM MacIiTade.

C  ofbperennem  PecnyOnukoii ~ Kazaxctan ~ rocyaapCTBEHHOIO
CyBepEeHHMTETa HauajCcsi HOBBIM JTalm pa3BUTHS HCTOPUYECKON  HAYKH.
N3meHeHus, KOTOpble MPOUCXOIUIN B OOIIECTBEHHOW >KM3HU, OXBAaTWUIM U
oOIIeCTBOBEAUECKUE AUCIIMIUIMHDI, BKIItoUast uctopuueckue. Llenecoobpaznoctsb
pa3pabOTKH UCTOPUYECKON JCHCTBUTEIBHOCTH MOTpeOOBaa GECIpruCTPacTHOTO
aHaNM3a, B3BEHICHHOCTU CYXACHHUM, KPUTHYECKOTO TMOJXO0/la K OCMBICICHHUIO
¢bakTOB M MHOTOOOpa3HBIX sBICHHMHA. VcTopukaM Hamjexaao BbIpabOTATh
HOBBIE METOJBI M PAIMOHAJBHBIC TOIXObI, BUIS HCTOPUUYECKUN MPOIECC
TaKMM, KakKuM OH OBUI W €CTh Ha camoM jene. Hasperma HeoOXOIUMOCTH
[[EJICHANPABIICHHOTO  TOWCKA, BBISIBICHUS W  WU3YyYEHUS  JPEBHUX W
CPEIHEBEKOBBIX HOBEHIIMX apXWUBHBIX H JPYrux (GopM TEpBOUCTOYHUKOB.
B ycrnoBusix, xorma paHee HE JOCTyNHBIE apXuWBHBbIC (OHABI BBOISTCS B
HAy4HBI O0OOpPOT, a TaK)Xe BBIABISIOTCS JOCENIe HEU3BECTHBIE HCTOYHHUKH,
0Cco0yI0 aKTyaJIbHOCTh npuodperaer npobiema KPUTHUIECKOTO
HMCTOYHUKOBEIUECKOTO MOAX0a K PACKPBITUIO UX CONECPKAHUSI.

B nmanHOW CBSI3M BOMPOC O TIEPEOCMBICICHHH WH(GOPMATHBHOTO
coJiepKaHMsl UICTOYHUKOB Bce Oosiee MpruoOpeTaeT HEMPEeXOASIIy0 3HAYUMOCTh
B COBpeMeHHON OTeYeCTBEHHON NCTOPUUYECKON HayKe, UMesl B BUJlY TY UCTUHY,
9TO MPOQECCUOHANIbHAS XapaKTEPUCTHUKA PA3HOPOIHBIX MAaTEPHUAIOB OCOOCHHO
MUHYBIIMX BEKOB, Bce Oojee TPHUBJICKAET BHUMAaHWE HE  TOJBKO
mpo(ecCHOHaTBHBIX UCTOPUKOB, HO U TeX, KTO TaK WU WHAYe BOBJICYCH B
n3ydeHue wucropuu Hamero OrtedectBa. VICTOYHMKOBETUECKHE METOBI
MO3BOJISIIOT ~ WCCIEAOBATENIIM, OCOOCHHO  BY30BCKMM  TPEIMOJAaBATEINSIM,
M3BJICKATh MAaKCHUMAaJIbHO JIOCTOBEPHYIO HWHHOPMANHMIO W3 Pa3HOOOPA3HBIX
cBefeHuii. I B ATOM IuTaHE ClemyeT KOHCTAaTUPOBaTh, YTO pa3padOTKa u
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MPUHSITUE HOBBIX METOJMK B aHAIU3E€ JOKYMEHTOB, KaK WU IMPEKIE, OCTAHETCA
OJIHOM U3 aKTyaJIbHBIX 3a/1a4 HAIMOHAJIBHOU UCTOPUYECKON HAYKHU.

B 5sTOoM maHe BechbMa NEPCHEKTUBHBIM MPEACTABIAECTCA HW3BICKAHUE
HOBBIX BO3MOXXHOCTEW MPUMEHEHHS] MAaTEMaTU3UPOBAHHBIX METOJIOB aHAIN3A
UCTOPUYECKHX JaHHBIX. B ycimoBHsIX mupokoro npumeHeHns OBM wu
KOMITBIOTEPHBIX CPEJCTB CO3/1aeTCsl OJaromnpusTHas MPEANOChUIKA sl ellle
Oojiee  ONTUMANBHOW ampodanuu paHee MAaJIOU3BECTHBIX WM  PEIKO
MIPUMEHSAEMBIX METOJOB CUCTEMATU3AIMU PA3JIUYHOIO POJia CBEICHUM.

[TpeumMyIiecTBO MCTOUYHUKOBETYECKOW OOECIIEUCHHOCTH ayAUTOPUU TIPU
IIMPOKOM MPUMEHEHUU MEPCOHAITBHBIX KOMIBIOTEPOB MPEK/E BCETO COCTOUT B
TOM, OHO TIO3BOJISET OTKPBITH Oo0Jiee IUPOKUNA JOCTYNl K Ppa3IMuHOU
uHopMaluK, BOBJEKas B ITOT MPOIECC MAKCUMaJbHO OOJIbIIEE YHCIIO
negaroroB.  IIpencraBisiercs  Ha3peBIIMM  MpolecC  co3daHus  Oosee
MPUEMJIEMBIX YCIIOBUM JJIi 3aME€HBbI TPaJUIMOHHBIX, MOPAIBHO YCTapPEBIINX
«PYYHBIX» TPUEMOB cOOpa MaTepHalioB OCOOCHHO apXUBHBIX JOKYMEHTOB Ha
Ooree YCOBEPILICHCTBOBAHHBIEC TEXHUYECKHUE CpeJCTBa. [Tpexxuee
IpeACTaBICHUEe O TOM, 4YTO WCCIENOBATENI0 MPUHAMICKUAT TPABO OBIThH
€JMHOJIMYHBIM TIOJIb30BaTElIeM COOpaHHBIX B IIPOIECCe IMOMCKa COOpaHHBIX
MaTepuasoB, IOCTEIIEHHO OTXOAUT Ha BTOPOU IUIAH.

be3ycnoBHO, TpH TakoM pa3HOOOpPa3UU TMOIXOAOB K BBISBICHUIO
[IEHHOCTU UCTOPUYECKUX JOKYMEHTOB, MPAKTHUYECKHU MOIBOIUTCS 0a3za, KoTopas
MOXET HUCKOPEHUTHh BEPOSTHOCTh HCKAXKEHUHM, a TO M HAMEPEHHYIO
danbcupuKaMo UM MOATACOBKM  (AaKTOB, KOTOpas, K COXaJICHHUIO,
IIPOJOJDKAET MMETh MECTO W IIOHBIHE B YCJIOBHUSX BY30BCKOI'O INPENOJABAHUS
npeamera. Tem Oojee B XOA€ AaKTUBHOM KOMITBIOTEPH3allMM  BY30BCKOM
ayIUTOPUU  OMNpPEACIICHUE CTENEHU JIOCTOBEPHOCTH W  OOOCHOBAHHOCTHU
TEOPETUUYECKUX BBIKJIAJO0K CIEIHAIIMCTOB HE COCTABIISIET OCOOBIX 3aTPYIHEHUH.

K oxHoM 13 BaykHEHIIIMX TPOOJIeM SBIISETCS MEKIIPEIMETHBIE CBSI3U B Kypce
ncropun Kazaxcrana. B 3ToM CBA3M NOJHMMAETCS BOIPOC B HCIOJIB30BAHMU
YYEHBIMH-TIEJArOTaMHA PEJIKO JTOCTYIHBIX MAaTEpUAJIOB, PACIIUPEHHOE W3Yy4YEHUE
cTyfeHTamMu (yHIAMEHTAIbHBIX TPYJOB HA AHIJIMHACKOM, HEMEIIKOM, apabCKoM,
MEPCUJICKOM M KUTaNCKOM S3bIKaX, a TAKKE€ MEKIMCUUIUIMHAPHBIE B3aMOCBS3H,
KOTOpPBIE HEIPEMEHHO MPUCYTCTBYIOT B IPOLIECCE BY30BCKOIO ITPETIONABAHUS
rncropun Kazaxcrana. Benp, B m3ydyeHne OTe4eCTBEHHON UCTOPUH YYaCTBYIOT HE
TOJIBKO MPO(eCCHOHATBHBIE HCTOPUKHU, HO U TIPEACTABUTENN JAPYTUX HAIIPABICHHMA
TBOPYECKOW HWHTEJUINTEHUIMU: MHUCATENIH, CKYJBITOPBL, XYAOKHUKH, MO3Thl. B
COBPEMEHHBIX YCIOBUSAX 33Ja4d JYXOBHOI'O O3OPOBJIECHUS Ka3aXCTaHCKOIO
oOmiecTBa B TOJHOW Mepe HE MOTYT OBITh JOCTUTHYTHI 0€3 KOHCOJIHIAIUH
pearbHOro MHTEIDIeKTYanbHOTo oteHmana PK, B T.4. B cepe Hayku, uckyccTa
W JIMTEpaTypHOro TBopuecTBa. He ciemyeT ymyckaTh W3 BHY, YTO MNPOOJIEMBI
uctopun Kazaxcrana Ha mpOTSHKEHUM JJIUTEIBHOTO BPEMEHHM OBUIM M OCTAIOTCS
MOJIEM OCTPOTrO HJACOJIOTMYECKOr0o MPOTUBOOOPCTBA PA3NUYHBIX MOJTUTHYECKUX
CHIL.
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[lenecooOpa3HO KPUTHYECKHM TOAXOAUTH K TOHHMMAHUIO HUCTOKOB
HaIlMOHAJIbHO-OCBOOOIUTENIbHBIX, JIEMOKPATUYECKUX JBIXKEHUNM U JaTh
CBOEOOPa3HYI0 HAYUYHO-TEOPETHUECKYIO TPAKTOBKY U BEPHO BOCIIPUHUMATH CYTh
MO3UTUBHBIX TpolleccoB, umeBmux mecto B PK. Cnenyer umers B BULy (Qakt
armoJIOTETUYECKOTO OCBEIIEHHS] B COBETCKYIO OIOXy TaKUX TJI00aIbHBIX
npobisiem, kak OxTsaOpbckas peBomtonust 1917 r., I'paxnanckas Boiina, HOII,
npuunHbl oopazoBanust CCCP, unaycTpuanuzanus B peruoHax, MOCIEACTBUS
HACWJIBCTBEHHOW KOJUJIEKTUBU3AIMU, MOJUTUYECKHE PENPECCUU, HEKOTOPbIC
MoMeHTbl  Bemukoit  OteuectBeHHOM  BOMHBI  1941-1945 rr., wurtorm
MOCJIEBOCHHBIX  MATWIETOK, XPYLIEBCKUW TMEPUOM, DJIlOXa  «Pa3BUTOTO
COLlMAIN3Ma», OCBOEHHUE UEIMHHBIX M 3aleXHbIX 3emenb B Kazaxcrane,
IpeciieIOBaHUE YUEHBIX, MBITABIIUXCA OOBEKTUBHO HcCclenoBath npomuioe PK
u T.1. Ha coBpemeHHOM »Tame HEOOXOAMMO OCO3HATh, KaK ATU COOBITHSA
OTPa3WINCh B CyAbOaxX Ka3aXxCKOro HapojJa W JPYrUX STHUYECKUX TPYMI |
HaponoB PK. Vka3swl npesunenra crpanbl H.A.Ha3ap6aeBa, B COOTBETCTBUU C
KoTopbiMH 1997 Ton OblT 00BsIBIIEH ['00M OOIIEHAITMOHAIIBHOTO COTJIACHS U
HaMSTH KEPTB MOJIMTHYCCKUX penpeccuit. [5.].

Ucropus Kazaxcrana siBnsercst 1eHCTBEHHBIM (HaKkTOpoM (OpMHUPOBAHUS
MHUPOBO33PEHUSI CTYyJCHUECTBA. YCIOBHE €ro BbIPAOOTKM - oOoramieHue
TEOPETUYECKUMH 3HAaHUSAMU. B CBOI0O odepeab, MUPOBO33PEHUECKUN aCIEKT
COCTaBJISIET CEpALEBUHY BCEW CHCTEMBI BOCIWTAHMS, BBIIIECTOBBIBAIOLIEH
JUYHOCTh. OTOT CIOXKHBIA TMporecc OOyCIOBIEH TeM, UTO HJeiHas
HAIPABJICHHOCTh BOCIUTAHUS MPEACTABISIET COOOM fAIpO CaMOW CTPYKTYpPHI
JUYHOCTH, €€ JYXOBHBI MHUp, CO3HAHHE U IOBCEIHEBHYIO IEATEIbHOCTD.
MupoB033peHYECKUMHU SBIISIOTCS 3HAHUSI, OTPAYKAIOIINE KOPEHHBIE MTPOLIECCHI U
BRXHEHIIME MOMEHTHl JKM3HH  OOIIECTBEHHOCTH M  CIIOCOOCTBYIOIINE
NPaBWIBHOMY TOHMMAaHHUIO CBOEOOpa3usi COLMUATIBHOM JKU3HH B IIEJIOM.
Konnenuusa mpenogaBanus ucropun Kazaxcrana, moMuMo Opodux Hpoodiem,
ONpENENAeT MPABOBBIE OCHOBBI B PAa3BUTUU HCTOPUYECKOTO OOpa3OBaHUs
CTYJCHYECKON MOJIOJICHKHU.

B KOHKpeTHOM CMBICIIE TIOCTaHOBKa 0O0pa30BaTENBHOIO Ipollecca 1o
OreyecTBEHHOM HCTOPUM TMpeAmnoJiaraeT psii KOHKPETHBIX 3ajad [0
PaCIHIMPEHUIO BOCTIUTATENLHBIX €€ (DYHKIIHI:

1.1To3HaHusi UICTOPUYECKOTO MYTH YEIOBEYECTBA C JPEBHOCTH JO HAIIMX
JTHEN B €IMHCTBE OOIIEro, 0COOCHHOTO M €IUHUYHOTO, KOHKPETHBIX (DAKTOB U
LETTOCTHOM KapTUHBI MUPOBOTO Pa3BUTHS;

2.BpIpaboTKH Yy CTYACHTOB IIOAXOJa K OOIIECTBCHHBIM SBICHUIM
MPOLUIOTO0 M COBPEMEHHOCTH C IIO3ULIHWHM HCTOPU3MA, JUAIEKTUUYECKOTO
MOHUMAHHSI MHOTOMEPHOCTU U MPOTUBOPEUYUBOCTU UCTOPUUYECKUX MPOIECCOB;

3.PazButnss  ymMeHUS ~ BCECTOpPOHHE, KPUTHYECKH  aHAIM3UPOBATH
HHQOpMALINIO PAa3HOOOPA3HBIX HCTOPUYECKUX M COBPEMEHHBIX HCTOYHUKOB,
CaMOCTOSITEJIbHO, TBOPYECKH OCMBICIUBATh MpoOJeMbl  OOIECTBEHHOTO
Pa3BUTHA B IPOLIJIOM U B HACTOSIIEM;
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4.®opmupoBaHus yOEKIEHUN M LNEHHOCTHBIX OPHEHTALMI CTYIEHTOB B
cucteme «YenoBek — 00IIECTBO — MPUPOJIa», BOCIUTAHUSA UX B COOTBETCTBUH C
yeaJaMy I'yMaHU3Ma, AEMOKPATUH, MAaTPUOTU3Ma, B3aUMOIIOHUMAHUs, MUpa U
COTPYIHUYECTBA MEXKY HApOJaAMU;

5.Pa3BuTHs MHTEpECAa U YBAKEHUS K OT€UECTBEHHOW U MUPOBOM MCTOPHUU
U KYyJIbType, CTPEMJICHUE COXPaHATh M IPUYMHOXKAThb JOCTOSIHHE CBOEH
pecnyOIMKY 1 YeJIOBEYECTBA B 00JIACTH MAaTEPUAIBHON U JYXOBHOM KYJbTYPBHI.

IIpencrasineHHsble METOI0JIOTUYECKHUE OCHOBBI OPUEHTUPYIOT
oOydJaromMxcs W TNEeAaroroB Ha pacCMOTPEHUE pa3HbIX cdep pa3BUTHUSL
oOmiecTBa, mpoOieM OOIIECTBEHHOTO TMporpecca, pojaud OOBEKTUBHBIX H
CyOBEKTUBHBIX (PAKTOPOB B >KM3HU OOIIECTBA, JUATEKTUKH HBOJIIOLUOHHOTO U
apyrux nyrted pasButus. Kak u B Apyrux BapuaHTax ACHCTBYIOIIEH KOHLIETIUN
ONOPHBIMM  IIpU  OTOM  SBJIAKOTCA  KaTeropud  IPOTUBOPEUYUBOCTH,
MHOT'OBApPUAHTHOCTH, AJIbTEPHATUBHOCTH UCTOPUUYECKOTO PA3BUTHSL.

B Metomonornueckux M3bICKAaHWN YYEHBIX M TEAaroroB 0Oojee YeTKO
0003HaYEHO TECHOE B3aWMOJCHCTBHE KaK OOOOIEHHBIX, TaK W KOHKPETHO
UCTOPUYECKUX  3HAHWH, JIOJDKHOE 3HAYEHUWE TMpUAAaeTcss  COOCTBEHHO
UCTOPUYECKOMY Marepuainy, SBIAIOIIEMYCS ONPEACIAIONMM YCIOBUSAM B
(opMUpPOBaHUM Yy CTYAEHTOB SMOIMOHAJIbHO-LIEHHOCTHOTO OTHOUIEHUS K
HUCTOPUUYECKUM COOBITUSIM M JIMYHOCTSIM, HPABCTBEHHOM U TIpa)KAaHCKOU
no3unuu [6, 52 c.].

3 3akioueHnune

BriaroueHne B OOBEKT HM3Yy4YeHHsS KOHKPETHO HCTOPHYECKUX IpoOJIeM,
MOOILPEHNE COMOCTABJIEHUS MOPOI0 JUAMETPATIBHO MPOTHBOIOJIOKHBIX TOYEK
3peHHus Ha MOBOPOTHBIE cOOBITUS B McTopun Kazaxcrana, B mepBylO ouyepelb,
IpU3BaHbl aKTUBH3UPOBATH TBOPYECKHE HMCKAHHS CTYJIEHTOB. DTOMY JOJIKHO
NoMOYb U BBeleHHWE B cojaepxkanHue kypca HMcrtopum Kazaxcrana Ooiee
LIAPOKOTO CIIEKTpa VCTOYHUKOB 3HAHUM. Hctopuueckuii 51
MCTOYHMKOBEAUYECKUN aHAIU3 PA3HOXAPAKTEPHBIX MATEPUAIIOB U COJACPIKAHUE B
HUX BepCHil — 003aTEIbHBIA KOMIIOHEHT U3YUCHHS TIPEIMETA.

[Ipropurer ucropuueckux U KyJabTypHbIX LeHHOCTENW PK, HpaBcTBEeHHOE
U JIyXOBHOE pa3BuUTHE, (POPMUPOBAHUE KA3aXCTAHCKOTO TMATPUOTU3MA,
rPaXJAHCTBEHHOCTH IPOJOJDKAIOT OCTaBaTbCS JCHCTBEHHBIMU pblYaraMu
HOBOTO MHPOBO33pPEHUSI CTYJAEHTOB. B T1emsix QopMupoBaHUsS  HOBOTO
MbIIIJIEHUST ucTOopus KazaxcraHa ommpaeTcs Kak Ha JIOCTOBEPHBIE, TaK W Ha
MQJIOU3BECTHBIE M BOBCE HEU3BECTHBIE JIAHHBIE W PAa3JIUYHbIE HCTOYHUKU
apXeoJIOTUH, JTHOJIOTMHU, JIMHIBUCTUKHA, KPOME TOTO HAa MHOTOJICTHUE
JOCTHMKEHUS MUPOBOM M (OTEUECTBEHHOM HCTOPUYECKOM HAYKH, PE3YJbTATHI
HCCIIEIOBAHUM Ka3aXCTaHCKUX YYEHBIX 3a MOCIEIHEE BPEMS.
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